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Village of Success 



 



“We have learned that to raise a happy, healthy and hopeful child, it takes a family, it 
takes teachers, it takes clergy, it takes business people, it takes community leaders, it 



takes those who protect our health and safety, it takes all of us. ---Yes, it takes a village.” 
 



First Lady Hillary Rodham Clinton  
Democratic National Convention in Chicago, Aug. 27, 1996 



  



There are numerous mentoring programs for youth in the United States. Most recruit mentors 
for one-on-one time with youth and provide for structured activities in the hope of encouraging 
educational achievement. During the past two decades, research has shown that mentoring 
programs work well in fostering improved mentee attitudes toward school, behavior, and social 
relationships with peers and others.1 However research has also revealed that mentoring programs 
have a “generally positive, though perhaps weak-to-moderate effect” on academic achievement.2 
Perhaps the reason for these findings is that although mentoring programs take into account the 
family, they do not really integrate the family. In fact research on mentoring programs rarely focuses 
on benefiting parents, the family, and the community at large.3 



Since the 1940s there has been a fragmentation of community life in the United States due 
to social, economic and technological changes. The result has produced breaks in natural linkages 
between individuals, families, schools and communities that traditionally provided social supports 
necessary for healthy human development.4 The Village of Success program will re-build these 
linkages by serving as the first program in Ohio to bring together families, caring adult volunteers and 
community partners in an alliance focused on increasing academic achievement through at-risk youth 
mentoring. Based loosely on the “4-H Youth and Families with Promise” mentoring program, the 
Village of Success will foster natural social bonds between families and the Maple Heights community 
under a system of reciprocity and sharing needed for positively affecting the lives of youth. With the 
support of the Canaan Missionary Baptist Church, Ministry of Reconciliation, Cirlunar System, LLC, 
McWhorter Construction Company and the Maple Heights City School District, parents will be 
encouraged to collaborate with adult Mentors and instill in them a strong level of confidence and trust 
needed for the formation of positive relationships with their children. The effort will produce obvious 
improvements in youth relations with parents, educational outcomes, self-esteem, attitudes toward 
school, attendance, and the likelihood of attending college—which in turn will create for Maple 
Heights youth a more hopeful view of their future. As stated by Hillary Rodham Clinton in her 
bestselling book “It Takes A Village”, it is all about going back to the basics and re-establishing a 
''network of values and relationships that support and affect our lives.”5 



  



Application Section I: Community Connectors Program Description 
  



1. Identify the grade level or levels at each school that your program will be targeting.  
 



The Village of Success is a youth mentoring program that will target Low/Moderate to Intense 



At-Risk students in Milkovich Middle School (grades 6-8), located within the Maple Heights City 



School District. Its address is 19800 Stafford Avenue, Maple Heights, OH 44137. According to its 



2013-14 state report card, all students in grades 4-8 have achieved an overall “A” grade in math and 



reading (including the lowest 20% in achievement), meaning they have achieved more than one 



                                                           
1 Matz, Adam K. Commentary: Do Youth Mentoring Programs Work? A Review of the Empirical Literature. Journal of 



Juvenile Justice. Vol. 3 Issue 2, Spring 2014. 
2 Ibid.  
3 Taylor, Andrea S., Porcellini, Lorraine. 2013 Handbook of Youth Mentoring, 2nd ed. Sage Publ. Ch 31: Family Involvement. 
4 (Comer, 1984; Coleman, 1987) 
5 Clinton, Hillary, Rodham. (1996) It Takes A Village And Other Lessons Children Teach Us. New York, Simon & Schuster.  
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year’s worth of academic growth in these subject areas. However, a deficit exists with regards to 



student performance on the Partnership for Assessment of Readiness for College and Careers 



(“PARCC”). The pass rates are 49% (6th grade math), 48% (7th grade math), 44% (8th grade science). 



Pass rates for the 10th grade class at Maple Heights High School’s on the 2013-14 Ohio Graduation 



Test (“OGT”) are 64% (math), 74% (reading), 47% (science), 55% (social studies) and 78% (writing). 



Overall the number of students who graduate in 4 years is 73%. Based on the Ohio Graduation test 



(“OGT”) achievement scores and graduation rate, there is a need for mentoring at Milkovich Middle 



School to ensure the graduation of its academically at-risk students.  
 



2. Provide # of youth in each grade level and school your program proposes to serve. 
 



The 2013-14 population at Milkovich Middle School was 859 students [95% (black, non-
Hispanic), 3% (multi-racial), and 2% (white)]. Approximately 95% of the students are from 
economically disadvantaged families. The Village of Success program will target 60 students in 
grades 6-8 (10 females and 10 males per grade) for participation in its youth mentoring activities.  



 



3. Which of the following best describes the proposed project?  
 



The Village of Success program is a “totally new” youth mentoring model to be managed by 
Canaan Missionary Baptist Church (see Attachment A – tax exempt status letter.)  



 



4. Describe your project. 
 



Outcomes: The Village of Success program is designed to provide “Low/Moderate to Intense 
At-Risk” middle school youth assistance and social support so as to positively impact academic 
achievement, self-esteem building, and problem solving. It promotes three “Development Goals” that 
staff, volunteers, families and community partners will follow for cultivating protective factors in youth. 
For instance, Goal 1 requires improvement in the academic performance of youth. This is to occur 
through: (1.a) Achievement Motivation (youth are motivated to do well in school as shown in 
increased achievement), (1.b) School Engagement (youth are actively engaged in learning as shown 
by positive attendance), and (1.c) Homework (youth read for pleasure and foster good study habits). 
Goal 2 requires an increase in social competency within youth. This is to occur by: (2.a) Planning 
and Decision Making (youth are empowered to learn team-work, critical thinking skills, decision-
making skills, and leadership skills while answering the questions, "Why do I need to know this?" 
and “How can I apply my education to a career?”), (2.b) Interpersonal Competence (youth develop 
positive attitude toward school/learning, others and their future), and (2.c) Problem-Solving Skills 
(youth “bounce back” from adversity and overcome the negative influences or risk factors that often 
stop them from becoming successful). Goal 3 requires the strengthening of family and community 
bonds. This is to occur through (3.a) Group Activities (designed to foster family bonds through 
experiential learning activities supported by community partners). These goals and outcomes are 
aligned to the following Community Connectors hope-building principles:  
 



(1) Principle: Setting Goals to be Prepared for the 21st Century Careers.  
 



Mentoring requires trusting relationships between young people and caring individuals who 
support the need for confidence and character development in youth. Therefore the Village of 
Success program will require its Mentors to become trustworthy with their Mentees through a 
bonding process during their first few sessions together. Mentors will be required to show genuine 
interest in Mentees by remembering what they say in past meetings, maintaining strict confidentiality, 
keeping their promises, and revealing personal information about themselves. Once trust is built, the 
Mentors will instill in Mentees hopefulness through goal-directed thinking.6 Mentors will assist 
Mentees in developing personal dreams for their lives and future careers using the SMART goal-
setting approach and focusing on questions such as: “What am I good at?” “What do I love to do?” 
“What do I want to be?” Mentees will not be discouraged about their ideas and positive feedback and 
reinforcement will be given by the Mentors. Once dreams are created, Mentees will form three 



                                                           
6 Marques, Susana C., Lopez, Shane J., Pais-Ribeiro, J. L. (2009). Building Hope for the Future. Journal of Happiness 



Studies. DOI 10.1007/s10902-009-9180-3. 





http://www.parcconline.org/
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“success” goals for a positive future addressing academics (related to school-to-career pathways 
and/or college), attendance and family connections. With regards to attendance, Mentees will 
understand how it relates to academic “success” and will be provided incentives when they maintain 
“successful” attendance and engagement in school.  



 



(2) Principle: Building Character 
 



The Village of Success program will build character in Mentees, families, and the community 
by creating a shared culture of moral values, beliefs and behaviors. It will do so by offering a required 
weekly character workshop for all Mentees, taught by the Ministry of Reconciliation staff (under its 
Adopt-A-School Network) and Village of Success staff. Classes will have a three-pronged focus. 
First, each class will require Mentees to participate in Character Counts!, a nationally-recognized 
ethics and character-building curriculum that allows instructors to teach the following core character 
values, called the “Six Pillars of Character”: trustworthiness, respect, responsibility, fairness, caring, 
and citizenship.7 Designed for students in middle school, Character Counts! develops a consensus 
approach to fostering ethical values that transcend race, creed, politics, gender, and wealth by 
employing a model called “TEAM”—which stands for Teach, Enforce, Advocate, and Model. Each of 
the pillars will be taught to Mentees through lessons, activities, and role-playing scenarios.8 Second, 
the character class will require Mentees to study “successful” role models and reflect upon their own 
internal character by discussing what they admire in others, what they see as their character 
strengths or improvement areas, and how to recognize when a particular character marker is met. 
Third, the character class will require Mentees to develop a “Successful Cultural Competence” that 
allows them to recognize the value of a cultural differences and similarities while understanding that 
cultures are neither inferior nor superior to one another.   



 



(3) Principle: Developing Pathways to Achievement  
 



Under the Village of Success program, Mentors will be required to faithfully show up and 
connect with, listen to, and laugh with their Mentees. They will also foster hope in their Mentees with 
a “where there’s a will, there’s a way” attitude—an essential character trait that “Hope Theory” 
scholars Dr. C. R. Snyder and Dr. Shane J. Lopez determined as critical for turning optimistic 
thoughts into workable actions so as to achieve concrete life goals.9 Mentees will be motivated to 
maintain the will (agency thinking) and the ways (pathways thinking) to pursue their academic goals, 
dreams and career aspirations. They will break down their goals into workable steps or “Success 
Pathways” through use of Personal Futures Planning10 and PATH (Planning Alternative Tomorrows 
with Hope)11 tools. Mentees will identify how to get around barriers, who to contact for help, and 
understand when a goal is reached. They will also use technology to learn about careers and 
employment and ask the questions, "Why do I need to know this?" and “How can I apply my 
education to a career?” Mentees will record their thoughts into a “Success Journal” and present it to 
their Mentors and parents at a special fun night session. To support the academic pathways journey, 
Mentees will meet with Mentors to discuss homework completion and assist with reading or math 
skill development. Mentors will weekly check on a Mentee’s academic progress so as to encourage 
academic success. Student behavior, character development, motivation and academic progress 
will also be monitored on a monthly basis to determine whether the Village of Success program is 
impacting academic and character development. Hopeful talk will be encouraged and small steps in 
reaching goals will be rewarded and recorded in the Mentee’s “Success Journal”.12  



                                                           
7 Josephson Institute. (2014). Research on Character Counts! - htps://charactercounts.org/research/summary.html 
8 See the Character Counts! website at: https://charactercounts.org. 
9 Snyder, C. R. (2002). Hope theory: Rainbows in the mind. Psychological Inquiry, 13, 249-275. See also, Marquess, 
Susana C.; Lopez, Shane J.; Pais-Ribeiro, J.L. (2009). “Building Hope for the Future”: A Program to Foster Strengths in 
Middle-School Students. J Happiness Stud. 12:139-152. 
10 Mount, Beth (1992). Person-Centered Planning: Finding Directions for Change Using Personal Futures Planning. NY, 



NY: Graphic Futures, Inc.  
11 Pearpoint, Jack; O'Brien, John; Forest, Marsha (2001). Planning alternative tomorrows with hope for schools 
organizations, businesses and families. Toronto: Inclusion Press. 
12 Lopez, S. J., Floyd, R. K., Ulven, J. C., & Snyder, C. R. (2000). Hope therapy: Helping clients build a house of hope. In 



C. R. Snyder (Ed.), Handbook of hope: Theory, measures, and applications (pp. 123– 150). San Diego, CA. 
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(4) Principle: Building a Sense of Resiliency  
 



The Village of Success program will allow Mentees to build resiliency, which includes social 
competencies (like caring and responsiveness), problem-solving skills, autonomy, and a sense of 
hope for the future. This will occur through establishment of “Success Teams” comprised of Mentors, 
families and community organizations that are supportive of, and have high expectations for 
Mentees. Teams will be supportive for three reasons. First, the program will match Mentees with 
caring Mentors who have experienced resiliency and bounced back in life through hopeful thinking. 
Such Mentors will be required to show Mentees that although we cannot necessarily control the 
cards we are dealt, we do have a choice in how we respond to life’s challenges. Second, the program 
will require Mentees to participate in community service projects with the support of community 
partners that cultivate their positive character traits while enhancing their sense of community. Under 
the supervision of program staff, Mentees will select, plan and reflect upon their entire service 
experience—which will allow them to practice being resilient and develop valuable practical skills 
and character traits needed for being successful in today’s world (e.g. organization, collaboration, 
problem solving, showing respect, taking responsibility, showing empathy, cooperation, citizenship 
and persistence). Third, families with Mentees in the Village of Success program will be required to 
participate in four Family Night Out events throughout the school year addressing the topics: Goal 
Setting With Family Support, Kindness, Positive Family Communication, Working Together/Problem 
Solving, and Family Traditions/Rituals/Playing Together. Bringing families together helps Mentees 
to develop in a positive manner.  



 



(5) Principle: Believing in a Positive Future  
 



Studies show that youth who are mentored develop more positive attitudes, achieve higher 
grades, improve relationships with adults and peers, are better able to express feelings, are more 
likely to trust their teachers, and develop higher levels of self-confidence. The Village of Success 
program recognizes these facts and will inspire in Mentees to believe that they can and will achieve 
their academic, career and life goals. It will do so by offering Mentees the opportunity to attend 
college fairs and meet guest speakers with interesting careers so as to show them a bright future.  



 



5. Describe the specific activities your program will conduct. 
 



The Village of Success program is a community-based mentoring initiative operating out of 
Milkovich Middle School. The school is an ideal setting because of its amenities (technology 
infrastructure/software investment, classrooms and gym facilities), safe environment, dedicated 
principals/school staff, and supportive family organizations that will ensure the success of this effort.   



Operation. The Village of Success program will operate from Monday-Friday during the 
school year (September-June). It will foster a non-exclusive “club atmosphere” open before, during, 
and immediately after school, and on selected weekends or evenings. This anytime or anywhere “no 
excuses” approach to participating in the program will allow each and every Mentee the opportunity 
to “check-in” with the program and know “someone is always there for me”. Morning sessions, which 
start ½ hour before school on a daily basis, will focus on reinforcing character lessons and activities 
missed by Mentees due to other commitments. Lunch time sessions will be available for Mentors 
needing additional with their Mentees. After school sessions, which will occur daily from 3:00 PM to 
5:00 PM, will incorporate weekly mentoring sessions, character development sessions and family 
activities.  



 



Atmosphere. Once in the program, Mentees will be provided positive mentoring 
reinforcement focused on buffering them against negative outcomes while increasing their cognitive 
emotional, psychological and social skills. Staff and Mentors will promote relationship-building with 
Mentees, their families and the community through a can-do mutual belief that “we are going to get 
things done” in school. Its success will be based on addressing Mentee behaviors that become 
excuses for poor motivation and underlie a lack of achievement. Staff and Mentors will require 
Mentees to display self-disciple, which in turn will produce increased self-esteem and changed 
attitudes on how Mentees view themselves. The goal is to reduce behaviors which result in school 



                                                           
 











5 
 



suspensions through the support of a collaborative atmosphere dedicated to serving and supporting 
at-risk youth. 



Character Workshops (Group Mentoring). Once a week Mentees will meet in a group 
setting to participate in a one-hour Character Counts! workshops facilitated by the Ministry of 
Reconciliation’s Adopt-A-School Initiative and Village of Success staff. The workshops will be divided 
into three stages. Stage 1: Mentors offer a Character Counts!, workshop for Mentees focusing on 
fun and hands-on character development activities and role-playing. Stage 2: Mentors assist 
Mentees in developing skills in developing and maintaining short-term SMART goals related to and 
cultural competence, attendance, academic success, future careers, and family relationships. Stage 
3: Mentees will engage in activities that build the skills needed to support a better future. Mentees 
will seek out ways to experience the work world by listening to professional guest speakers, while 
program staff will work with Mentees to create job shadowing and in-service experiences. By the end 
of the school year, Mentees will be focused in middle school, and know their goals for high school.  



 



“Success” Days (One-on-One Mentoring). Once a week Mentees will participate in a two-
hour session as a member of either the Young Men of Maple Club or Young Women of Maple Club. 
During the first hour Mentors will meet one-on-one with Mentees to go over math homework (or 
utilize the schools math software for reinforcement and enrichment time in the computer lab) and 
read pre-selected motivational books from the Village of Success library because “guys do read” or 
“girls do read”. During this time Mentors will take the opportunity to talk to their Mentees and 
determine why a Mentee is off track academically. Mentors will also work with Mentees to recognize 
the behaviors that put them in suspension and proactively address it by developing re-examining 
their short and long-term SMART goals. During the second hour Mentors and Mentees will be 
brought together in a larger group format to either play a game of basketball or other sport in the 
gym, practice cooking together in a cooking sessions, or participate in another fun and engaging 
activity. Mentors and Mentees will then eat a pizza together before they go home. Twice a year field 
trips will be offered for the Mentors and Mentees to as rewards for meeting their goals.  



 



Family Fun Nights. The Village of Success program will serve as a bridge between the 
families, community, and school by supporting the academic and social success of Mentees. Teams 
of families and Mentors will be formed that accomplish common goals and share the benefits of 
student success with mutual investments. In order to foster this partnership, the teams will come 
together during Family Fun Nights to talk and enjoy each other’s company at select community 
locations, such as a potluck at the local church, bowling at the nearby bowling alley or attendance at 
local sports games. The school’s parent organizations, called Principal’s Advisory Committee and 
Watch D.O.G.S will provide synergy and support for in structured bonding-type activities. (See 
Attachment B - Letter of Support from a representative of both of these organizations.) The 
Mentor/Mentee pairs will also meet once a quarter in the school cafeteria to talk and eat together, 
and will require the male Mentor/Mentee to wear a tie and the female Mentor/Mentee to wear a 
specific hair accessory in recognition of the day. The Village of Success program will also create an 
intramural sports initiative where families, Mentors and Mentees and employees of the business 
partners can play against each other under competitions such as “Basketball for Books”, etc. The 
intent is to strengthen community connections through activities that empower parents to be more 
active partners in their child’s education. 



 



Parent “Success” Center. The Village of Success program will create a community-based 
Parent Center at Milkovich Middle School open daily for families from 3;00 PM to 5:00 PM that 
supports the academic success of Mentees and social success of families. The center will include: 
(a) The Village of Success website that will support families and the community, (b) Monthly Village 
of Success newsletters to families and the community, (c) Parent tip sheets and videos, (d) 
Computer, gaming, and social media classes taught by Mentees for/to parents utilizing the school 
computer labs, (e) Development of wrap-around initiatives with social service agencies so as to meet 
families’ basic needs and help empower them to become self-sufficient, (f) Training for parents on 
supportive learning (e.g. workshops, strategies for parents to support reading, math, etc.). The center 
will also facilitate a Community Leadership Council that brings together people and organizations 
from many sectors of the community to assess the need of students (including Mentees) so as to 
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initiate strategic projects and develop a Parent Advocacy Council that will serve as liaison to train 
and empower parents in ways to advocate for their children. 



6. Discuss how the program will utilize best practices to ensure program success.  
 



The Village of Success program is loosely based on the Utah State University’s 4-H 
Mentoring: Youth and Families with Promise program, which is intended to increase the 
developmental assets of youth and their families. The program utilizes culturally appropriate, early-
intervention strategies such as on-on-one mentoring, involvement in clubs and family activities to 
increase the interpersonal competence and academic performance in youth while strengthening 
family relationships. (See Attachment C for a copy of Utah State Cooperative Extension’s research-
cited article about the program.) The Village of Success program embodies the findings of DuBois 
and colleagues in their 2002 meta-analysis that identifies the best practices of 55 mentoring 
programs in America (e.g. an appropriate setting, recruiting Mentors with a desire to help, providing 
an expected frequency of Mentor/Mentee contact, offering ongoing training and activities for Mentors 
and youth, and encouraging parental involvement).13 The Village of Success program also takes 
youth mentoring to the next level by requiring parents and Mentors to work closely and cooperatively 
together to benefit the growth of Mentees. This best practice is supported by Renee Spencer and 
colleagues in their 2011 research paper titled “Working to Make It Work: The Role of Parents in the 
Youth Mentoring Process” which concludes that “…parents may play a significant but, to date, largely 
unnoted role in youth mentoring relationships”, and “Understanding parents’ motivations for their 
child to have a Mentor could provide mentoring program staff with important information to guide 
their efforts to make effective matches and provide meaningful ongoing support.” (See Attachment 
D for a copy of this research article.)  
 



7. Describe your organization’s previous experience with this type of program. 
 



 Mr. Henry Pettiegrew, Sr. (who will serve as the voluntary manager of the Village of Success 



program) was retained in 2009 by Margaret Ireland Middle School in Cleveland, Ohio to oversee its 



Village of Achievement Mentoring Program. This alternative school-based program required 90% of 



the school staff (e.g. security officers, custodians, teachers, office personnel and others) to provide 



group mentoring support for students under a 1:5 or 1:6 adult/student ratio. Hence the program 



involved 44 adults Mentors and 230 student Mentees. The program was focused on Mentee 



achievement through personal growth. Its objective was to improve Mentee self-esteem, behavior, 



attendance and academic performance with supportive Mentors who served as positive role models 



and non-judgmental friends. Mentees were required fill out forms about their goals, dreams, likes, 



dislikes etc. Mentors were required to fill out forms to track student progress. Mentor training 



addressed mentoring guidelines, collection of student information, confidentiality issues, and 



evaluation instruments that required tracking of mentee motivation and the completion of a Mentor 



Activity Report. Unfortunately the program only lasted one year because the school closed. 



Therefore evaluation records are not available. However, evidence of the program is under 



Attachment E, which includes evaluative instruments. What Mr. Pettiegrew learned from the 



program is that in order to be effective, youth mentoring should be at a ratio of one-to-one or no 



larger than a small group at a 1:2 Mentor/Mentee ratio.  
 



8. What will make this collaboration successful? State indicators of success the collaboration. 
 



 The Village of Success program is based on a simple collaborative model focused on families 
and the community. Its success is based on the vested interest of partners that passionately believe 
in the future of the Maple Heights community and its youth. The partnership includes two highly 
credentialed educators with over 60 years of combined experience in education, one faith-based 
community partner that relentlessly works to recruit parents, grandparents, college students, school 
alumni, community neighbors and business organizations to meet the needs of schools and two 



                                                           
13 DuBois, D. L., Holloway, B. E., Valentine, J. C., and Cooper, H. (2002). Effectiveness of Mentoring Programs for Youth: 
A Meta‐Analytic Review. American Journal of Community Psychology, 30(2): 157–197. 
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dedicated businesses that will contribute their time and funds to the program. As shown in Table 1, 
the following goals, outcomes and indicators will show the success of this partnership.   
 



TABLE 1: Village of Success Timeline Incorporating Goals, Outcomes and Indicators 



Goal 1: Improvement in the academic performance of youth in grades 6-8. 



 



Outcome 1a: Students are motivated to do well in school as shown by increased achievement. 
Outcome 1b: Students are actively engaged in school learning as shown by positive attendance. 
Outcome 1c: Students read for pleasure and foster good homework study habits. 



Activities Project Month (January = 1) 
1 2 3 4 5 6 7 8 9 10 11 12 



Indicator 1a: 



Provide a one-
on-one 
mentoring 
relationship for 
60 high and 
moderate risk 
youth in grades 
6-8 by end 
school year. 
Services begin 
by 9/7/15.  



Recruit 60 Adult Voluntary Mentors.    X X X X      



Identify 60 “moderate and high risk” Mentees        X X    



Interview/Screen/Match 60 Mentors with Mentees.        X X    



Train Mentors by 9/7/15.         X    



Establish baseline data for Mentees.         X X X  



Implement computerized database to track & 
monitor Mentor/Mentee relationships. 



X X X X X X   X X X X 



Provide one-to-one tutoring and/or homework help 
in math/reading, followed by recreational activities.  



X X X X X X   X X X X 



Provide participant incentives for improved 
academic progress. 



X X X X X X    X X X 



Involve participants in school-to-careers activities.  X X X X        
 



 



Goal 2: Development of an increase in social competency within youth.  



Outcome 2a: Students are empowered to learn team-work, critical thinking skills, planning skills, decision-
making skills, and leadership skills while answering the questions, "Why do I need to know this?" & “How can I 
apply my education to a career?” 



Outcome 2b: Students develop interpersonal competence by showing a positive attitude toward school/learning, 
others and their future. 



Outcome 2c: Student develop problem solving skills such that they are able to “bounce back” from adversity and 
overcome the negative influences or risk factors that often stop them from becoming successful. 



Activities Project Month (January = 1) 
1 2 3 4 5 6 7 8 9 10 11 12 



Indicator 2a: 



Involve 
Mentees in 
weekly 
character 
building 
activities. 



Involve Mentees in weekly character building 
workshops through hands-on activities.  



X X X X X X    X X X 



Mentees study successful role models and reflect 
upon own character goals. 



X X X X X X    X X X 



Provide opportunities for role play to demonstrate 
appropriate skills such as cultural competence.  



X X X X X X    X X X 



Provide incentives for consistent school attendance. X X X X X X    X X X 



Indicator 2b: Provide opportunities to increase critical thinking skills 



through Service Learning & Job Shadowing for 60 Mentees. 



 X X X X     X X X 



 
 



Goal 3: Demonstrate the strengthening of family and community bonds. 



Outcome 3a:  Students, Mentors and families participate in group activities designed to foster family bonds 
through experiential learning activities with the support of community partners. 



Activities Project Month (January = 1) 
1 2 3 4 5 6 7 8 9 10 11 12 



Indicator 3a: Provide 



parent orientation 
explaining program. 



Orientation focuses on program, parent, 
Mentor and Mentee expectations, program 
expectations, solving problems that may 
arise, and informed consent.  



        X    



Indicator 3b: Provide 4 



Family Night events for 
parent/Mentee/Mentor 
bonding. 



Provide fun and engaging topics, activities 
and family-friendly competitions with the 
support of school-based parent 
organizations.  



  X  X     X  X 



 



 
 
 











8 
 



Application Section II: Program Management 
 



9. Leadership Team 
 



The Village of Success Leadership Team is comprised of individuals and organizations that 
have expressed interest and passion about youth mentoring. Its members, which are identified 
below, will assist with the operation of the program and ensure community ownership and buy-in so 
it can be successful and sustainable. The team members understand that in order to secure and 
retain highly effective Mentors, they must provide them with the support, ongoing supervision, 
effective training, and resources needed to build transformational relationships with youth from the 
Maple Heights community.  
 



(1) Henry Pettiegrew, Sr., Chairperson, Trustee Board, Canaan Missionary Baptist 
Church. Mr Pettiegrew has many years of professional experience in urban education. He has been 
a successful teacher and principal in middle and high school and holds a Master’s Degree in 
Education. He is recognized as a strong educational leader who has improved students and 
teacher's performance. His combination of successful work experience and solid commitment to 
today's youth has prepared him for making an immediate contribution to the Village of Success 
program. Mr. Pettiegrew understands that working with young people is challenging but can also be 
very rewarding. From the beginning of his educational career, he has understood the difficulties 
young people face and recognizes a gap in support services for them. This includes feelings of 
isolation and a lack of identity. In order to initiate a change in student attitudes, Mr. Pettiegrew feels 
it is very important to empower and support young people in many aspects of their lives and most 
importantly, treat them with respect. RESPONSIBILITIES: Mr. Pettiegrew will serve as the Program 
Director for the Village of Success program. He will be responsible for: (a) program operation, (b) 
coordinating and planning Mentor/Mentee Success Days, (c) recruiting and screening Mentors and 
Mentees for the program, (d) case management of the program, and (e) serving as liaison between 
the school district, the Ministry of Reconciliation’s Adopt-A-School Network, the business partners 
and the local Chamber of Commerce. He will be responsible for tracking Mentee progress and school 
performance by working with Ms. Susan Jaroscak (see below) and the Maple Heights City School 
(fiscal agent) regarding allocation of funds related to programs operations. 



 



(2) Susan Jaroscak, Director of Instruction and Gifted Education, Maple Heights City 
Schools. Ms. Jaroscak’s entire professional career (thirty-one years) has been dedicated to the 
children of the Maple Heights City Schools. She grew up in Maple Heights and is a proud product of 
the Maple Heights School System. Her passion and goal has always been to provide opportunities 
and experiences for students that support their growth intellectually, socially, and emotionally. 
Although many of these opportunities can be provided during the school day through educational 
programming, Ms. Jaroscak believes that mentoring can provide a unique system of support that 
students need. Students must know that there are caring adults willing and able to provide 
encouragement, accountability, and hope. RESPONSIBILITIES: Ms. Jaroscak will serve as the 
School Liaison for the Village of Success program. She will: (a) generally monitor the program and 
report its progress to the Superintendent and/or the School Board on a monthly basis, (b) provide 
liaison services between the program and the school principal and teachers, and (c) participate in 
monthly Village of Success Leadership Team meetings. 



 



(3) Gail Reese, Founder and Executive Director, Ministry of Reconciliation. Gail R. 



Reese is the Executive Director of the Ministry of Reconciliation, Inc. a non-profit outreach missions 



ministry that directs the NE Ohio Adopt-A-School Network—an organization that works with 35 



Church-School Adoptions (e.g. has recruited Churches to come alongside schools to raise up 



volunteers that become mentors, tutors, chaperones, leaders of leadership clubs, etc. and provide 



various resources such as schools supplies, and uniforms, etc.) Ms. Reese has served youth in 



various capacities since the mid-1990’s including Student-Led Ministries Director for the Greater 



Cleveland Youth For Christ, staff support for the YMCA Teen Court, Coordinator of the Leaders Club 



Program in several High Schools. She facilitated weekly leadership clubs teaching students with 



interactive activities in the following areas: Decision Makings Skills, Goal Setting Skills, Character 



Education, College and Career Exploration and Preparation. Ms. Reese believes that many students 
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can excel academically, do well socially and emotionally and have hope for their success with the 



support of caring adults in a mentoring role to help them stay focused on their future and believe that 



they can achieve. She also believes in the difference good Mentors can make because of my own 



experience, from having caring adults that mentored me in her teen years. RESPONSIBILITIES: 



The Adopt-A-School will: (a) move the recruitment piece of a mentoring program forward by 



convincing adult volunteers to get involved with its services, including retired teachers, and 



individuals/businesses who love to help kids, (b) open up its doors for Family Fun Nights, (c) 



Providing teaching support to implement the Character Counts! workshops, and (d) participate in 



monthly Village of Success Leadership Team meetings. 
 



(4) Owen Duke, President and CEO, Cirlunar System, LLC. RESPONSIBILITIES: Will 
serve as the Business Liaison for the Village of Success Program. He will: (a) help to get the word 
out to the local business community about the need to recruit adult Mentors, and (b) participate in 
monthly Village of Success Leadership Team meetings. 



 



The following will assist with implementation of the Village of Success program: (1) Three 
Part-Time Coordinators will coordinate implementation activities, recruit, screen and interview 
Mentors and Mentees, be responsible for ongoing data collection support, provide ongoing project 
support to the program director and provide one-on-one mentoring for 14 Mentees. Coordinator #1 
will work during the program’s afternoon sessions and provide small group (1:2 Mentor/Mentee) 
mentoring support for 6 Mentees. Coordinator #2 will work during the morning session and provide 
small group (generally 1:2 Mentor/Mentee) mentoring support for 4 Mentees. The coordinator will 
also assist with program recruitment, interviewing and screening efforts. Coordinator #3 will serve 
as a floater during the morning, afternoon or lunch sessions and provide small group (1:2 
Mentor/Mentee) mentoring support for 6 Mentees. (2) School District Teacher & Data Collection 
Liaison who will provide regular updates to the Village of Success staff about the academic and 
behavioral progress of Mentees by serving as a liaison between the program and teachers. (3) 
School District Parent Volunteer Organizations, such as Watch DOGS (dad mentors) and the 
Parent Advisory Committee Volunteer (parents and teachers) will be recruited to assist with the 
program's family nights efforts, sports competitions and getting the word out about the program to 
parents and the community.  
 



10. A timeline of all major activities must be provided.  
 



See Section 8 above which links program goals and outcomes to a timeline of major activities 
starting in July of each year. The following timeline applies to start-up activities upon an award of 
program funds (April to June 2015): (1) Recruit, train and hire part-time mentoring staff, (2) Recruit 
voluntary adult Mentors, (3) Develop Parent “Success” Center including website and start-up 
materials, (4) Develop computerized database to track & monitor Mentor/Mentee relationships, (5) 
Meet with fiscal agent staff representative from the school district, (6) Meet with the evaluator and 
establish process for data collection, (7) Meet with teaching staff during summer in-service day to 
introduce them to the program.  
 



11. Describe the implementation process for reaching the following milestones: 
  



a. Screening, orientation, supporting, and monitoring process etc.:  
 



(a.1) Recruitment & Screening: The Village of Success program and the Adopt-A-School 
Network will promote the mentoring program to local organizations and prospective Mentors from 
local colleges and universities, the faith-based community and local businesses through the following 
methods: (a) personal invitation, (b) oral presentations to targeted audiences, (c) press releases and 
church bulletins, and (d) flyers, posters and brochures. Recruitment efforts will focus on finding 
Mentors who have a special commitment to youth. Once an individual has been identified as a 
potential Mentor, the Village of Success program will immediately begin a screening process so the 
Mentor does not lose interest. The screening process, to be conducted by the Program Director and 
Coordinators, will identify individuals who can make a long-term commitment to mentoring. A file for 
each Mentor will be created so as to document the process, which will contain: (1) An application 
stating applicant’s educational status, employment, hobbies, special interest and skills, along with a 
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waiver to conduct a criminal background check that includes fingerprinting and TB test, (2) 
Automobile driver’s authorization and representation with a copy of driver’s license and automobile 
insurance card, (3) Two References/reference check, and (4) Interview. During the interview, the 
Program Director and/or Coordinators will evaluate the Mentor’s commitment and ability to mentor 
successfully. Expectations, the confidentiality policy and time requirements for mentoring will be 
explained, while a Mentor profile form used for matching to a Mentee will be gathered. With the 
approval of the Maple Heights School District, the Village of Success program will develop criteria 
for rejecting potential Mentor volunteers.  



 



(a.2) Mentor Pre-Match Orientation. Each volunteer Mentor will receive a thorough 
orientation prior to meeting with their Mentee that includes a Village of Success Mentor Manual in 
question and answer format. The orientation will be conducted by the Program Director and member 
of the school district. The manual will provide additional helpful tips on how to become a successful 
Mentor. The orientation will discuss topics such as: (1) Mentor’s responsibilities to youth and to the 
Village of Success program. This includes clarifying the purpose of the mentoring program 
(friendship, trust, improving classroom behavior, building self-confidence, improving academic 
performance, developing interpersonal skills); legal and liability considerations and their practical 
implications; confidentiality issues; other ground rules; and information about how relationships will 
be supervised and supported. (2) Information about Mentees. This includes information about 
development characteristics of Mentees; the kinds of issues in general, Mentees have to deal with 
(such as family violence, peer pressure, drugs and violence in the community); the ways problems 
can manifest themselves in Mentees’ behavior and attitudes; and the kinds of strengths Mentees 
have. (3) Mentors’ roles and expectations. Mentors spend time thinking about and articulating their 
roles and expectations for the Mentor/Mentee. New Mentors will be introduced to the Community 
Connectors Core Principles and will learn how to build student’s strengths rather than “fix” their 
problems. (4) Building relationships. This includes practical advice on how to start the relationship; 
exploring the kinds of approaches that will help build trust with Mentees. (5) Communication skills. 
Mentors learn that “Listening” is the single most important skill they can possess, along with being 
non-judgmental.  



 



(a.3) Mentor Support and Retention. Mentors will be supervised and supported by the 
Program Director and Coordinators. They will provide regular feedback through at least two personal 
contacts with Mentors each month. Mentors will be required to provide a mentor reports to the 
program at the end of each month which contains observations about contact time with Mentees 
addressing rapport, goals and expectations. Reports can be completed via email or hard copy.  



 



(a.4) Staff Monitoring. The Program Director will provide on-site supervision of mentoring 



activities by the program’s Coordinators and require weekly meetings that ensure potential problems are 



addressed in a timely fashion and critical information is shared among all Coordinators. Similar to the 
volunteer Mentors, the Coordinators will be required to provide mentor reports to the program at the 
end of each month which contains observations about contact time with Mentees addressing rapport, 
goals and expectations. The Coordinators will be required to address and record on-site problems 
with families and community partners, and share positive accomplishments of Mentors and Mentees. 



 



b. Identification and intake process for mentees. Underachieving students will be referred 
by parents, teachers, counselors, and/or the school principal to participate in the Village of Success 
program. The final decision about matching students will be a shared responsibility between the 
Program Director, teachers, and counselors based on the interest and needs of the particular youth. 
The program believes matching Mentors to Mentees is the most critical component of its efforts. It 
will strive to make healthy matches because in order to achieve its program goals, relationships must 
be positive. The program will therefore match adult Mentors with Mentees based on shared interest 
(to the extent possible). It will accomplish this by developing a profile of the Mentor’s interest, skills, 
and strengths during the application process.  A similar profile will indicate the Mentee’s interest, 
needs and strengths. The matching information will be stored on a computerized data bank and can 
be updated throughout the match. The actual mechanism to be used to obtain information for 
matching is an adult profile form and youth profile form to be completed during application process. 
Information will be entered in the computerized data bank for tracking and evaluation purposes. 
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Mentees and Mentors will be interviewed so as to be receptive to the relationship. To ensure 
communication between the program and the school, a teacher liaison will be retained to proactively 
coordinate Mentee information placed by teachers on SWIS Suite (which tracks student behavior 
issues) with the Village of Success program.  



c. The means by which you will involve families; ongoing mentor training.  
 



(c.1) Youth and Parent/Guardian Orientation. A Mentee orientation will be held at the 
beginning of the school year to help parents understand the Village of Success program, get excited, 
and take responsibility for their participation. Orientation topics will include: program and mentor 
contact information, parent, Mentor and Mentee expectations, program expectations, establishing 
ground rules, solving problems that may arise, informed consent and staff contact information. 
Consent forms will allow for collection of Mentee data and conversations regarding the program 
including family participation in interviews and completion of evaluation questionnaires. All data, 
information and interviews will be maintained as confidential. Parents will be required to take an 
active role engaging in the mentoring relationship, working together with the Mentor to help facilitate 
the development and promote the efficacy of the relationship. In some cases, these collaborations 
were focused on helping to structure the relationship, such as providing suggestions for activities 
that would engage the child or actively coordinate schedules in a complimentary fashion. 
Coordinators and Mentors will work with parents to develop an Independent Learning Plan for 
Mentees.  



 



(c.2) Ongoing Mentor Training. To ensure that both the Mentors and Mentees get the 
maximum benefits from the nurturing relationships, two follow-up training workshops will be provided 
by the Village of Success staff for all voluntary Mentors. The training will support, encourage, and 
motivate Mentors to improve their mentoring skills and better serve their Mentees. Topics will include 
building relationships of trust, how to work with youth needing academic support, handling difficult 
situations, and motivation techniques. The workshop will foster “support groups” where Mentors 
share their successes and help one another with problems they may be facing.  While the topics of 
these training will vary they will include: (a) diversity and cultural sensitivity, (b) skills for setting limits 
with their Mentee, (c) problem-solving skills, (d) conflict resolution, (e) strategies for dealing with 
issues that might arise with their Mentee’s family, (f) child abuse, including neglect, (g) teen sexual 
activity, (h) alcohol and other drug issues, and (i) domestic violence. In addition, as the school year 
approaches its end, Mentors who will not be continuing with their mentees during the following year 
will receive training in closing their Mentor/Mentee relationship. Mentors will be constantly and 
consistently reminded of their important contribution to the Village of Success program by receiving 
incentives such as: Mentor T-shirts, appreciation breakfast, lunches, and dinners, articles in local 
press, Mentor testimonies in brochures and newsletter, notes of appreciation, recognition on jobs by 
placing Mentor pictures on bulletin boards, and year-end recognition event with the Maple Heights 
School District Superintendent and Mayor of Maple Heights. 



 



d. Assessing fiscal accountability and faithful implementation of project plans. The Village of 



Success Program Director, Mr. Henry Pettiegrew, will ensure that the Coordinators complete weekly 
summaries of activities, census, skills learned, obstacles observed and needs, and objectives for the 
following week. Monthly reports will be created utilizing the weekly summaries, and submitted by the 
Program Director to the fiscal agent, the Cuyahoga County Educational Service Center (“ESC”). As 
the Fiscal Agent, the ESC will provide monthly budget status reports to the Program Director to 
ensure the program remains fiscally on track. 



 



e. Other critical information you would want the Community Connectors team to know. 
 



It is the goal of the Village of Success program to not only to foster academic and social 
achievement of Mentees, but to encourage them to consider continuing their education beyond the 
secondary level through academic support, enrichment activities, and social interaction between 
school, community and partners. 
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The Village of Success Program Roles and Responsibilities Worksheet 



 
12. Describe how each applicant partner plans to contribute to the overall program plan 
including, but not limited to, time contribution, personnel contribution, monetary 
contribution, shared responsibilities, use of facilities, etc. 
 



  











Roles and Responsibilities Worksheet (Required) 



 



Describe how each applicant partner plans to contribute to the overall program plan including, 



but not limited to, time contribution, personnel contribution, monetary contribution, shared 



responsibilities, use of facilities, etc. 



1. Faith-based organization: 



 Time contribution 



The Ministry of Reconciliation will provide 4 hours per month of services to recruit adult 



mentors for the Village of Success Program, and participate in monthly Village of Success 



Leadership Team meetings, at a value of $2,400. (Percent of time: 2%) 



 Personnel contribution 



 Henry Pettiegrew, Sr., Chairperson, Trustee Board, Canaan Missionary Baptist Church, will 



donate 15 hours of his time each week to the Village of Success Program as its Program Director 



at a value of $10,000. (Percent of time: 38%) 



 Monetary contribution 



 



 Shared responsibilities 



 



 Additional roles and responsibilities  



 



2. School district partner: 



 Time contribution 



 



 Personnel contribution 



 Susan Jaroscak, Director of Instruction and Gifted Education at Maple Heights City Schools will: 



(a) provide general oversight of the Village of Success Program for Maple Heights City Schools, 



(b) provide liaison services between the Village of Success Program and the school district, and 



(c) participate in monthly Village of Success Leadership Team meetings, for approximately 4 



hours per month over a 10 month period at a cost of $2,000. (Percent of time: 3%) 



 Monetary contribution 



 The Maple Heights City Schools will pay for costs associated with 25 adult mentor background 



checks estimated at $80 for a total cost of $2,000. 



 Shared responsibilities 



 



 Additional roles and responsibilities 











The Maple Heights City Schools will: (a) provide fiscal services to the Village of Success Program at an 



annual costs of $8,000, (b) allow the Village of Success Program to use Milkovich Middle School as the 



primary location for its services, and (c) will provide a local bus for off-site events, if needed. 



3. Business partner: 



 Time contribution 



 The business partner Cirlunar System, LLC will: (a) assist the Village of Success Program with 



getting the word out to the local business community about the need to recruit adult mentors, 



and (b) participate in monthly Village of Success Leadership Team meetings. (Percent of time: 1-



2%) The business partner McWhorter Construction Co. will (a) assist with getting the word out 



to the local business community regarding the Village of Success' need to recruit adult mentors, 



and (b) participate in monthly Village of Success Leadership Team meetings. (Percent of time: 1-



2%) 



 Personnel contribution 



 



 Monetary contribution 



The business partner McWhorter Construction Co. will: (a) donate $2,500 toward the Village of Success 



Program efforts. 



 Shared responsibilities 



 



 Additional roles and responsibilities 



 



4. Community nonprofit (if applicable): 



 



 Time contribution 



 



 Personnel contribution 



 



 Monetary contribution 



 



 Shared responsibilities 



 



 Additional roles and responsibilities  
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Application Section III: Evaluation 
 



13a. Plans for keeping records and ongoing reporting. In preparation for its growth, the 
Cuyahoga County Educational Service Center (“ESC”) will develop for the Village of Success 
program a secure Microsoft Access based database called Mentoring Information System (“MIS”) 
that will collect, analyze and interpret information to determine the extent to which the program is 
effective in meeting the needs of students, their families, the school district and the community. 
Specifically it will keep track of: Mentors/Mentees, Mentors’/Mentees’ Development, Mentor/Mentee 
Match,  Mentor/Mentee contact hours, type of support services provided, survey results, etc. A 
unique auto-generated identifier will be created for each new Mentor and Mentee in order to avoid 
duplication of census. Pre and Post surveys will be developed, and administered for each activity 
(catered towards each theme) at the beginning and the end of the year. Observation forms will be 
developed and deployed for ‘other’ vested parties, such as teachers, guidance counselors, parents, 
principals, etc. Surveys and observation results will be recorded in MIS. Key Performance Indicators 
from paragraph 13c below, as well as others deemed important as the program evolves will be 
recorded in MIS. The feasibility of integrating existing district data, such as grades, attendance, 
suspension/expulsion, state assessment results, etc. will be assessed in order to provide future 
robust studies. MIS, at a minimum, will provide weekly, monthly, quarterly and annual summaries for 
review by the Village of Success program. Because it is MS Access based, it will be modular and 
can incorporate enhancements at minimal cost.  Furthermore, MS Access is readily integrated with 
MS Offices Suite (Excel, Word, etc.) which points to unlimited potential for automation. The 
centralized data in MIS will allow for a complete analysis of the information collected.                                                                               



13b. Gathering of data. The Village of Success program will incorporate both quantitative 
and qualitative examinations of performance, services and behavior resulting in a judgment 
concerning the desirability of the outcomes. In fact, capturing information for evaluation and program 
monitoring will be highly influenced by the design of MIS. Therefore the ESC will interview all 
stakeholders to: (a) determine system requirements, (b) examine the application and selection 
process of Mentors and Mentees, (c) determine the completeness of the actual applications, and (d) 
develop the governance of who, when and how the information will the information be entered and 
maintained in MIS. The program calendar will provide a guide as to whether MIS is religiously 
maintained. The weekly and monthly summary reports will be scrutinized for accuracy and 
completeness before it is distributed and will provide an audit trail for the program. Quality of program 
observation results will based on engagement of the observer. The design of observation 
forms/survey need to be precise in order to provide proof of the effectiveness of the program, what 
needs improvement, etc.  



13c. Projected indicators of success. The objectives of the Village of Success program 
(establish/improve mentoring, capacity/efficacy/cost effectiveness, and improve outcomes for at-risk 
local youths) will be achieved and demonstrated through weekly/monthly/quarterly/annually 
reporting.  Key performance indicators (KPI) will include: (1) Recruiting and Developing quality 
Mentors; (2) Number of students served by the program; (3) Increasing quality-time between 
Mentees and Mentors, frequency and total time; (4) Other quality involvement between Mentors, 
Mentees, and other influencing adults; (5) Maintain/Increase attendance rates; (6) Increase 
Academic achievement, (7) Improve Retention  and Graduation Rates; (8) Improve employability of 
Mentees – measured by job interviews and jobs held (will collect baseline during the first year); (9) 
Mentees creating personal charters: Setting Goals and Objectives; Identify individuals who will 
influence outcome; steps and milestones; timeline; identifying risks and solutions to address risks; 
% of Quality; (10) How many milestones/goals/objectives met in the year; % achieved; (11) Program 
retention (will collect baseline during the first year). Surety of the successful project indicators will 
showcase the measureable outcomes that reflect the five Community Connector Core principles. 



13d. Anticipated barriers. Survey questions will capture and showcase the growth of each 
Mentor and Mentee by the end of the year. Therefore the Village of Success program expects 100% 
participation in administered surveys, but will accept 95% as a target for success. In order to 
encourage participation, participants who complete surveys will be entered into a drawing for a 
chance to receive gift cards.    
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The Village of Success Program Logic Model Template 
 



  











 



Program Name: _____________________________________ 



Resources Program Activities  Outputs  Outcomes Goal 



What resources will 



be needed to 



conduct this 



program? 



What will we do with 



the resources? 



Briefly describe the 



number of students 



engaged and the 



number of adults 



involved.  



What are the long term 



results that will be 



achieved? 



  



Strengthen communities, 



encourage mentoring 



opportunities, and create 



new pathways for civic 



engagement that will 



result in higher 



educational achievement, 



higher levels of well-



being, and health and 



workforce readiness for 



our state. 



What are the short or 



intermediate term 



results that will be 



achieved? 



 



1. Setting goals to be        



prepared for 21st 



century careers 



2. Building character 



3. Developing 



pathways to 



achievement 



4. Building resiliency 



5. Believing in a 



positive future 



 



 



Both cash and in-kind 



resources are needed to 



support this program. 



Cash contributions  are 



needed for payment of 



contractors to develop 



an evaluation, mentoring 



information system, 



fiscal agency services and 



character workshops. 



Cash is also needed for 



supplies, curricular 



materials, training, staff 



support, development of 



a family resource center 



and supplies for Family 



Fun Nights and one-on-



one mentoring "Success" 



Days. . 



Resources will be used 



to: (1) conduct Character 



workshops / group 



mentoring for 60 



Mentees once/week; (2) 



Small group and on-one-



one (adult Mentor / 



student Mentee) 



mentoring for 60 youth; 



(3) provide four Family 



Fun Night events, (4) 



Establish a Parent 



Resource Center, (5) 



Provide mentor and staff 



training, (6) Provide 



laptops for staff, and (7) 



Supplies for program 



activities.    



The program will impact 



60 at-risk middle school 



students from grades 6-8 



(ten males and 10 



females will be selected 



from each grade). There 



will be 3 Coordinator 



staff that will mentor 14 



students on a 1 adult 



Mentor to 2 Mentee 



ratio. Another 46 adult 



volunteer mentors will 



be recruited to provide 



one-on-one mentoring 



for 46 middle school 



Mentees,   



The Village of Success 
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Application Section IV: Sustainability 



Planning for the continuation of the Village of Success program will begin immediately 



through the support of the Leadership Team and the Superintendent of the Maple Heights City 



Schools.  Since the Village of Success will serve as a model for other non-profit organizations in 



Ohio to follow, the Leadership Team will launch a sustainability planning process during the 



program’s first year.  The planning process will consider means by which the program can be made 



increasingly cost effective and explore a variety of methods to secure necessary funding.  A review 



of the program’s evaluation reports will help the Leadership Team to determine what initiatives are 



most effective, and which ones are directly fostering improvements in youth relations with parents, 



educational outcomes, self-esteem, attitudes toward school, attendance, and the likelihood of 



attending college—which in turn will create for Maple Heights youth a more hopeful view of their 



future. The Leadership Team and Program Director will also use this information to determine which 



partner services or program efforts are most worthy of continued financial support. Results of 



program progress will be shared with the school district, parent organizations, community partners, 



chamber of commerce and Mayor of Mayfield Heights so as to influence further support to the 



program through use of other funding sources. The evaluation plan will also be shared with the 



school district’s School Board for comment. Other grant proposals will be generated to appropriate 



funding sources on an ongoing basis. For instance, consideration will be given to those organization 



that can mobilize funding within and outside the immediate Maple Heights community. Such key 



organizations will include private foundations and local businesses.  
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Application Section V: Program Budget 



 
16. Complete the attached budget form.  
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Application Section VI: Conditions and Assurances for Use of Funds 
 
Community Connectors Grant Assurances  



  











 



 



 
 
 
 
 
 
Community Connectors GRANT ASSURANCES 
 
The parties referred to in this document are the Ohio Department of Education, herein referred 
to as “THE DEPARTMENT,” and the applicant, herein referred to as the “GRANTEE,” and any 
partnering entity who is not the lead applicant, herein referred to as the “CO-APPLICANT.” THE 
DEPARTMENT may make funds available to the GRANTEE for programs operated by the 
GRANTEE in accordance with requirements and regulations applicable to such programs. 
Consistent with state laws and regulations, the GRANTEE assures, if awarded a grant: 



1. That the GRANTEE will accept funds in accordance with applicable state and federal 
statutes, regulations, program plans, and applications, and administer the programs in 
compliance with the United States and Ohio Constitutions, all provisions of such 
statutes, regulations, applications, policies and amendments thereto. 



2. That the control of funds provided to the GRANTEE under the Community Connectors 
and title to property acquired with those funds will be in a designated eligible recipient 
and that a designated eligible recipient will administer those funds and property. 



3. That the GRANTEE has the necessary legal authority to apply for and receive the 
proposed grant and enter into the contract. 



4. That the GRANTEE will keep and maintain the required financial and compliance records 
in accordance with the Ohio Revised Code Section 117.11, utilizing generally accepted 
accounting principles (GAAP) unless the GRANTEE has requested and received a waiver 
from the DEPARTMENT as to the method of accounting practices. 



5. That the GRANTEE will make reports to THE DEPARTMENT as required or requested, and 
that may reasonably be necessary to enable THE DEPARTMENT to perform its duties. 
The reports shall be completed and submitted in accordance with the standards and 
procedures designated by THE DEPARTMENT and shall be supported by appropriate 
documentation. 



6. That the GRANTEE will maintain records, and provide access to those records as THE 
DEPARTMENT and authorized representatives in the conduct of audits authorized by 
state statute. This cooperation includes access without unreasonable restrictions to its 
records and personnel for the purpose of obtaining relevant information. 



7. That the GRANTEE will provide reasonable opportunities for participation by teachers, 
parents, and other interested agencies, organizations and individuals in the planning for 
and operation of the program, as may be necessary according to state law. 



8. That any application, evaluation, periodic program plan or report relating to the 
Community Connectors will be made readily available to parents and to other members 
of the general public. 











 



 



9. That no person shall, on the ground of race, color, religious affiliation, national origin, 
handicap or sex be excluded from participation, be denied the benefits or be otherwise 
subjected to discrimination under any program or activity for which the GRANTEE 
receives state financial assistance. 



10. That the GRANTEE may not use its state funding to pay for any of the following: 
A. Religious worship, instruction or proselytization. 
B. The salary or compensation of any employee of the GRANTEE or any CO-APPLICANT, 



whose duties or responsibilities include the activities specified in paragraph 10A, 
herein. Salary or compensation of an employee paid directly by a faith-based entity 
or house of worship is permitted to be utilized as an applicant’s in-kind contribution 
to draw down state matching funds, and is not otherwise prohibited by this section. 



B. Equipment or supplies to be used for any of the activities specified in paragraph 10A, 
herein. 
C. Construction, remodeling, repair, operation or maintenance of any facility or part of a 
facility to be used for any of the activities specified in paragraph 10A, herein. 



11. That the GRANTEE shall continue its coordination with THE DEPARTMENT during the 
length of the grant period. 



12. The GRANTEE shall cooperate in any evaluation by THE DEPARTMENT. 
13. That the GRANTEE will comply with all relevant laws relating to privacy and protection 



of individual rights including 34 C.F.R. Part 99 (Family Educational Rights and Privacy Act 
of 1974). 



14. That the GRANTEE will comply with any applicable federal, state and local health or 
safety requirements that apply to the facilities used for a project. 



15. That it shall maintain records for five years following completion of the activities for 
which the GRANTEE uses the state funding and which show: 
A. The amount of funds under the grant. 
B. How the GRANTEE uses the funds. 
C. The total cost of the project. 
D. The share of that total cost provided from other sources. 



16. That in the event of a sustained audit exception, and upon demand of THE 
DEPARTMENT, the GRANTEE shall immediately reimburse THE DEPARTMENT for that 
portion of the audit exception attributable under the audit to the GRANTEE. The 
GRANTEE agrees to hold THE DEPARTMENT harmless for any audit exception arising 
from the GRANTEE’s failure to comply with applicable regulations. 



17. That the GRANTEE is aware all state funds granted to it are conditioned upon the 
availability and appropriation of such funds by the Ohio General Assembly. These funds 
are subject to reduction or elimination by the Ohio General Assembly at any time, even 
following award and disbursement of funds. Except as otherwise provided by law, the 
GRANTEE shall hold THE DEPARTMENT harmless for any reduction or elimination of 
state funds granted to it. In the event of non-appropriation or reduction of 
appropriation and notice, the GRANTEE shall immediately cease further expenditures 
under the Community Connectors. 



18. The GRANTEE will adopt and use the proper methods of administering the grant and any 
sub grants, including, but not limited to: 
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By clicking this box ☒, I Henry Pettiegrew, Chairperson, Trustee Board, Canaan Missionary Baptist 



Church, agree, on behalf of this applicant, and any or all identified partners, that this application and 



all supporting documents contain information approved by a relevant executive board or its 



equivalent. 
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March 2007                 4-H/YFP/2007-01 



 
   
4-H Mentoring: 



                                 Youth and Families with Promise 
 



In an effort to reduce and prevent juvenile delinquency, Utah State University (USU) 
Cooperative Extension Service has made it a priority to promote developmental assets in at-risk 
youth. Developmental assets include, but are not limited to, family support, relationships with 
nonparent adults, school engagement, resistance skills, and a sense of purpose. The State 4-H 
office currently provides leadership for this work as part of their overarching mission to “assist 
youth in acquiring knowledge, building character, and developing life skills in a fun learning 
environment that will enable them to become self-directing, productive members of society.” 



 
The 4-H Mentoring: Youth and Families with Promise program (4-H YFP) is a prevention 



program designed to enhance the developmental assets of at-risk youth, ages 10-14. This 
program targets youth and families who have below-average school performance, poor social 
skills, and/or weak family bonds. Youth are referred to the program by school counselors, 
teachers, and administrators, as well as other youth-serving organizations. This program consists 
of three components: 



 
• One-to-one Mentoring – Volunteer mentors work directly with youth to build 



academic and social skills 
• 4-H Activities – Club involvement serves to enhance social competencies through 



leadership opportunities, community service, and group projects 
• Family Night Out – Group activities are designed to foster family bonds through 



experiential learning activities 
 



History 
 



The 4-H YFP program originated in 1994 as a response to a community mobilization effort 
to reduce and prevent juvenile delinquency in Iron County, Utah. The original 4-H YFP program 
was administered by the local county Extension office with support from State Extension 
specialists and internal funds from USU. With the awarding of additional internal and external 
funding, the program was expanded into as many as 25 of Utah’s 29 counties. As of 2004, the 
State 4-H office oversees the implementation of the 4-H YFP program throughout the state.  
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Currently, there are 32 program sites serving an average of 20 youth per site and 
approximately 700 youth statewide. 



• 50% of participants are from rural counties 
• 40% from urban counties 
• 10 % from semi-urban counties 



 
Theoretical and Research Background 
 



The importance of youth interacting with and being influenced by supportive adults is 
highlighted in Bronfenbrenner’s ecological systems theory: “The development of the child is 
enhanced through her increased involvement, from childhood on, in responsible, task-oriented 
activities outside the home that bring her into contact with adults other than her parents” 
(Bronfenbrenner, 1979, p. 282). In light of ecological systems theory, the developers of 4-H YFP 
hypothesized that the integration of mentoring and family interventions into established youth 
development programs, such as 4-H, would reinforce and enhance the state-wide mission of 
promoting developmental assets. This hypothesis is supported by emerging research which 
suggests that integrating mentoring into existing youth programs is a promising strategy for 
youth development (e.g., Kuperminc, et al., 2005).  



 
The program’s integrative approach is consistent with conclusions drawn from research and 



reviews of youth development programs regarding programmatic characteristics that lead to 
positive outcomes (e.g., Cress, 2004; Lerner, 2006). Characteristics of effective programs 
typically include caring adolescent-adult relationships, designs that are long-term, and 
approaches that incorporate multiple aspects of the youth development framework (e.g., National 
Research Council, 2002). The youth development framework, as described by Roth, Brooks-
Gunn, Murray and Foster (1998), includes (a) program elements that present youth with new 
roles and responsibilities, (b) support for youth, and (c) a focus on enhancing internal assets and 
competencies. The design of 4-H YFP supports the enhancement of developmental assets by 
providing youth with new roles, relationships, and responsibilities, which are supported and 
reinforced across programmatic components (Mentoring, 4-H, and Family Night Out). 



 
Program Goals  
  
Short-term goals:  



• Improved academic performance 
• Enhanced social competencies  
• Strengthened family bonds  



 
Long-term goals:  



• Increased developmental assets  
• Decreased juvenile delinquency   



 
Program Components 



 
Once youth are enrolled into the program, 4-H YFP utilizes a multi-pronged approach to 



achieve program goals.  
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One-to-one Mentoring 
Each youth is matched with a volunteer mentor – typically a young adult – recruited through 



a local university, the family’s religious congregation, or community organizations. Mentors 
meet regularly with the mentees for 1-2 hours each week engaging them in a variety of learning 
activities (academic, athletic, cultural, etc.). In each interaction, mentors serve as motivators and 
positive role models. 



 
4-H Clubs 
     Youth in the YFP program participate in local 4-H clubs, which provide participants 
opportunities to develop social competencies and mastery in a variety of subject areas. Clubs 
typically meet 6-12 times a year and typically consist of 6-10 youth per adult. The 4-H program 
emphasizes a “learn-by-doing” approach to education and helps youth develop responsibility, 
leadership, self-direction, as well as interpersonal and life skills. Youth are exposed to the 
concept of generosity and serving others by participating in organized service projects. Through 
these interactions, 4-H YFP participants develop friendships with peers and a sense of belonging 
in a positive social network.  
 
Family Night Out Activities 



 Program youth, parents or guardians, and mentors participate in monthly “Family Night 
Out” (FNO) group activities that are organized by local YFP site coordinators. Through FNO, 
youth and parents have an opportunity to participate in fun and educational experiential activities 
together with the mentors. The objective of the FNO component is to strengthen family bonds 
and to improve parent-youth communication using themes such as: building trust, kindness, 
positive communication, and working together.  



 
Mentor support 



Mentors are supported by personal contact from their site coordinator twice a month. 
Contacts are used to offer encouragement, provide on-going training, obtain progress reports, 
assure that quality mentoring is regularly occurring, and to resolve any concerns or obstacles the 
mentors may be experiencing.  



 
Partnerships and Collaborations  



 
Collaborations and partnerships play an important role in the support and implementation of 



4-H YFP at both the state and county level. Collaborations help off-set program costs and foster 
community involvement and ownership. Financial and in-kind support has been, and continues to 
be, generously offered by these partners. A sampling of these partnerships is detailed below.  
 
State: 



• Utah State University’s Department of Family, Consumer, and Human Development 
(FCHD): Faculty from FCHD department oversees the statewide program evaluation.  



• Utah Mentoring Partnership (UMP): The UMP conducts promotional events and fosters 
awareness of mentoring programs around the state. State 4-H YFP staff serves in the state 
UMP organization and county staff provides leadership in local UMP chapters. 
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County and Community: 
• Colleges and Universities: Brigham Young University, College of Eastern Utah, 



Southern Utah University, Utah State University, and Utah Valley State College assist 
with the recruitment of volunteer mentors and/or provide on-campus facilities for mentor 
training. Utah State University Athletics also provides tickets to sporting events. 



• County Cooperative Extension Services: Office space, secretarial support, and office 
supplies are provided for program personnel. USU Extension agents provide local 
supervision of staff, ensure integrity of the program so it meets university and program 
standards, and train staff to follow university procedures including civil rights policies as 
they relate to discrimination. County vehicles are also made available to 4-H YFP staff.  



• Intermountain Healthcare in Washington County helps with meals for FNO activities. 
• Local Program Advisory Boards: Representatives from community partnerships form 



advisory boards, which provide input and suggestions for successfully implementing 
local programs. Advisory Board members serve on committees that assist with fund 
raising, grants, activities, and service opportunities. 



• Parks and Recreation in Tooele County offers services and facilities for mentoring 
activities for free or at a reduced cost. 



• School Districts and Juvenile Courts: Formal Memorandums of Understanding grant 4-H 
YFP staff access to school and court facilities. School and court officials provide referrals 
and serve on local 4-H YFP Advisory Boards. 



 
Program Evaluation  
 



Annual evaluations of the YFP program include: 
 
• Youth reports of academic achievement, social competency, and family bonds. 
• Parent reports of youth academic achievement, social competency, and family bonds. 
• Mentor reports of youth academic achievement, social competency, and family bonds. 
• Assessment of the fidelity of program implementation. 



 
Outcomes and Impacts 



 
Outcome reports are annually prepared by faculty in the USU Department of Family, 



Consumer, and Human Development. Consistently, evaluations have documented significant 
improvements, as reported by parents and children, on all targeted goals. Parents and children 
report improved academic performance, enhanced social competencies, and strengthened family 
bonds. Additional, program families tend to report decreased delinquent behavior and increased 
parental efficacy.  
 
Recognition and Awards 



 
• 2002 Model Program Evaluation Award (USDA, CSREES, CYFAR) 
• 2003 Red Wagon Award (Utah Governor’s Commission on Volunteers) 
• 2006 National Program of Distinction (National 4-H Headquarters) 
• 2006 Family Strengthening Award (Annie E. Casey Foundation) 
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Logic Model 



  
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



4-H Mentoring: Youth and Families with Promise



Inputs



State Partners
• Utah State University (USU)
• Cooperative Extension 
System



• State 4-H Office
• USU Department of Family, 
Consumer, and Human 
Development (FCHD)



• Utah Mentoring Partnership



County/Community Partners
Including:



• Schools districts
• Juvenile courts
• Head Start
• Parks and recreation
• Hospitals
• Colleges/Universities
• Businesses



Funding Sources
• Federal
• State
• County
• Community



Staff and Volunteers
• Advisory boards 
• Site coordinators
• Extension agents and staff
• Mentors
• 4-H leaders



Interventions/Activities



Youth referrals by school 
counselors, teachers, 



administrators and other
youth-serving organizations



Recruitment of volunteers;
screening via applications, 
and interviews; background 



and reference checks



Orientation for youth
and their families 



Orientations and ongoing 
trainings for YFP staff 



and mentors



Objectives Short-Term 
Goals



Long-Term 
Goals



Youth experience 
quality one-on-one 



mentoring



Decreased 
juvenile



delinquency



Evaluators 
• USU FCHD faculty
• Graduate assistants and 
work study students



• Bach Harrison



Evaluation – Pre- & 
post-program, follow-up, 



and Focus groups



Process Evaluation Outcome Evaluation



Problem Statement:  Many youth in Utah are at risk for: below average school performance, poor social skills, and weak family bonds.



Underlying assumption of design: “The development of the child is enhanced through her increased involvement, from childhood on, in responsible, task-oriented activities outside the home that 
bring her into contact with adults other than her parents” (Bronfenbrenner, 1979, p. 282). 



Strengthened 
family bonds



Youth participate 
in quality 4-H clubs



Youth and their 
families are 
involved in 



Family Night Out 
activities



Increased
developmental



assets



Activities, curricula and 
educational materials



targeting youth, mentors, 
and parents



Enhanced
social 



competency



Improved 
academic 



performance



Mentors 
are supported
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A R T I C L E



WORKING TO MAKE IT WORK:
THE ROLE OF PARENTS IN THE
YOUTH MENTORING PROCESS



Renée Spencer, Antoinette Basualdo-Delmonico,
and Terrence O. Lewis
Boston University School of Social Work



Theoretical and empirical work on youth mentoring relationships has
been largely focused on the mentor-youth dyad, with little attention to the
larger context within which such relationships form and develop. The
perspectives of parents have been absent for the most part from the
mentoring literature to date. In-depth, semistructured, qualitative
interviews were conducted with parents (n 5 13) of youth who were
participating in a community-based mentoring program. Four major
themes were identified: parents’ (a) hopes and expectations for the
mentoring relationship, (b) trust in the mentor and satisfaction with the
relationship, (c) roles in the mentoring relationship, and (d) reflections on
and experiences with cultural differences between their child and the
mentor. �C 2010 Wiley Periodicals, Inc.



The theoretical and empirical work on youth mentoring relationships has focused
largely on the mentor-youth dyad (Rhodes, 2002), with little attention to the larger
context within which these ties form and develop. A notable exception is Keller’s
(2005) systemic model, which situates mentoring relationships within family and
agency contexts; however, this model has yet to be explored empirically. In particular,
the perspectives of parents—key figures in children’s lives—have been absent for the
most part from the mentoring literature to date. Even the rare discussions of parents’
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Work, Mia Roberts and the staff at the Big Sister Association of Greater Boston, and to Sarah Kremer, Sandra
Lafleur, Terrence McCarron, and April Riordan for their insightful comments on earlier drafts of this paper.
Correspondence to: Renée Spencer, Boston University School of Social Work, 264 Bay State Rd., Boston,
MA 02215. E-mail: rspenc@bu.edu



JOURNAL OF COMMUNITY PSYCHOLOGY, Vol. 39, No. 1, 51–59 (2011)



Published online in Wiley Online Library (wileyonlinelibrary.com).



& 2010 Wiley Periodicals, Inc. DOI: 10.1002/jcop.20416











roles and influences are based on information gathered from other sources (e.g., Styles
& Morrow, 1992), rather than directly from parents themselves. When parents are
included in the research, it is typically to serve as an additional reporter of youth
characteristics and outcomes (e.g., DuBois, Neville, Parra, & Pugh-Lilly, 2002). In the
present study, the role of parents in the youth mentoring process is examined from the
perspectives of parents themselves.



Mentions of parents in the youth mentoring literature tend to appear in either
speculations that youth seek mentors to compensate for unsatisfactory parental relation-
ships or discussions of parents’ potential negative influence on the mentoring process.
Thus, it has been suggested that programs should minimally involve parents. For example,
Miller (2007), detailing best practice principles for formal youth mentoring relationships,
urges programs to ‘‘seek the support of parents/carers’’ but ‘‘not their active engagement
in the mentoring process,’’ as ‘‘nonsupportive parents can sabotage the mentor-protégé
relationship’’ (p. 318). Styles and Morrow (1992), in a qualitative study of formal youth
mentoring relationships, describe some of the problems associated with parents, such as
miscommunications between mentors and parents, parents drawing mentors into family
disputes, and parents’ attempts to influence the mentoring relationships, all from the
perspectives of mentors as no parents were included in this study. In another qualitative
study (Philip, Shucksmith, & King, 2004), many of both the professional and the volunteer
mentors noted their efforts to maintain ‘‘distance’’ in their relationships with the families to
prioritize the relationship with their protégés. At the same time, some evidence points to
the potential importance of parents. In a meta-analysis of program evaluations, (DuBois,
Holloway, Valentine, & Cooper, 2002) found parental involvement to be among a group of
program practices associated with more positive youth outcomes. In a review of studies of
10 mentoring programs, Jekielek and colleagues (2002) conclude that ‘‘youth are more
likely to benefit if mentors y know their families’’ (p. 5).



Virtually none of this work has included the perspectives of parents (see Philip
et al., 2004, for an exception). Evidence linking parental involvement in mentoring
programs with greater program effectiveness (DuBois, Holloway et al., 2002) coupled
with more systemic conceptualizations of youth mentoring (Keller, 2005) call for more
concerted study of parental roles in and influences on youth mentoring relationships.
The purpose of the present study was to explore parents’ own understanding of
the mentoring process, including their hopes and expectations, their assessment of the
relationship quality, and their understanding of the role they played in the
development and maintenance of their child’s mentoring relationship.



METHOD



Participants



Thirteen parents (12 female) serving as primary caregivers for children whom they
had enrolled in a community-based youth mentoring program were interviewed.
These parents ranged in age from 30 to 52 years (mean [M] 5 40, standard deviation
[SD] 5 7.05) and were a racially and ethnically diverse group, with five identifying as
White, two as African American, five as Latina, one as Puerto Rican, and one as
biracial. All reported having a household income of less than $40,000 per year. The
children of these participants were 9 to 14 years of age (M 5 11.58, SD 5 1.51) and had
been matched with their mentors for less than 1 year.



52 � Journal of Community Psychology, January 2011



Journal of Community Psychology DOI: 10.1002/jcop











Procedure



Participants were recruited through two agencies affiliated with Big Brothers Big
Sisters of America (BBBSA) in an urban area in the Northeast. The stated goal of these
programs is to facilitate supportive, nurturing, and enduring one-to-one relationships
between adult volunteer mentors and youth. Agency case managers asked parents of
children who participated in their programs whether they would be willing to be
interviewed by a researcher about their experiences with the programs. Parents who
agreed were contacted and asked to participate. Consent was obtained at the time of
interview and participants received $20 upon completion of the interview.



Each parent participated in an in-depth (Johnson, 2002), semistructured (Seidman,
1991), in-person interview. The interviews lasted approximately 1 hour and took place
in either the home or the workplace of the participant. The interviewers utilized a
semistructured interview protocol and the topics that were addressed included parents’
hopes and expectations for the mentoring relationship, perceptions of the nature and
quality of the mentoring relationship, and their own relationship with their child’s
mentor. The interviews were audio-recorded and transcribed for analysis.



Analysis



The verified interview transcripts were analyzed using a three-step process. Each
transcript was read in its entirety multiple times and a narrative summary was
constructed (Way, 1998). Three coders conducted a thematic analysis using a holistic-
content approach (Lieblich, Tuval-Mashiach, & Zilber, 1998). Initial themes were
identified and discussed by the coders, who agreed on four major themes (detailed
below) for further examination. The coders recoded all of the interviews for the four
major themes and entered the associated quotations into conceptually clustered
matrices (Miles & Huberman, 1994) that were constructed for each theme to detect
patterns and identify subthemes across the interviews.



RESULTS



Parents’ Hopes and Expectations for the Mentoring Relationship



The parents spoke about two distinct sets of hopes and expectations: (a) what they had
hoped a mentor could offer their child when they made the decision to enroll the child
in the program and (b) what they had expected their own relationship with the child’s
mentor would be like. There was a good deal of consistency among these parents with
regard to their hopes and expectations for the mentor-youth relationship. They stated
their desire that the mentor serve as an additional positive adult role model and
confidant for their child. Further, many hoped that the mentor would offer their child
experiences and opportunities different from those they and the other supportive
adults in their child’s life could provide and that such experiences would contribute to
a broadening of their child’s sense of self and future possibilities.



There was greater variation in parents’ expectations for their own relationship
with their child’s mentor. Most expressed a desire to have a personal connection;
however, some simply hoped for open and consistent communication, while others
expected the mentor would become an active participant in family activities and special
events. As a parent in the later group said, ‘‘If she’s building this relationship with my
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daughter, then she’s gonna be part of this family, too.’’ For some of these parents, a
lack of closeness with the mentor was not a primary concern as long as the mentor had
a good relationship with their child. For others, the distance in their own relationship
with the mentor became a source of concern and seemed to contribute to parents’
diminished satisfaction with the mentoring relationship.



Trust and Satisfaction



Parents spoke about experiencing feelings of trust when the mentor demonstrated (a)
clear commitment, (b) genuine positive regard for their child, and (c) respect for
parental guidelines. Parents viewed mentors as committed when the mentor
demonstrated attentiveness to the child’s interests, spent a significant amount of time
and consistently communicated with their child, and kept promises. As one
mother stated, the mentor’s ‘‘conscientiousness really shows me that she respects my
daughter y She’s taking the time out of her busy schedule to make time to see my
daughter, when she’s supposed to see her. Not just haphazardly, here or there.’’
Another parent described the impact of a lack of consistency on the part of the mentor:
‘‘Where I get upset is if you’re disappointing my child, and you’re not in
communication with her and she’s asking me about you and I don’t know what to
tell hery that upsets me because it upsets her.’’ This parent talked directly with the
mentor about this concern and noted that although the mentor still did not see her
daughter every week, the mentor had at least begun calling consistently.



The theme of positive regard arose from parents’ assessment of the mentor’s
fundamental respect, interest, and enjoyment of time with their child. Parents spoke
about their observations of how the mentor interacted with their child and the
mentor’s levels of attentiveness and attunement to their child’s hobbies and interests.
Mentors who showed genuine interest and investment in developing a nurturing
relationship with their child earned these parents’ trust and respect.



Respect for parents’ own judgment and rules for their children also seemed to
engender deeper levels of parental trust and satisfaction. One parent described
how she instructed the mentor to provide structure and consequences for her
daughter, who had exhited some behaviour problems in previous relationships with
adults: ‘‘I told her at any point in time she feels y that [the child] is gettin’ out of
control, or gettin’ ready to escalate, just bring her home y So, she did.’’ This parent
appreciated the mentor’s respect for her wishes and continued to say she was ‘‘really
liking’’ this mentor who was ‘‘becoming part of the family.’’ In contrast, one parent
described feeling that the child’s mentor disregarded her guidelines for her child. She
recounted a time when she had explicitly given the mentor permission to take her
daughter to a movie she knew the girl wanted to see, despite its PG rating, saying to
the parent that she did not think it was ‘‘an appropriate movie.’’ About her response,
the parent said, ‘‘I just looked at her y I didn’t say nothin’.’’ The mentor took the
child to see a Disney movie instead, which the parent thought the child had not
enjoyed. This parent went on to express her sense that the mentoring relationship
was not going well overall and that neither she nor her daughter felt connected to
the mentor.



Parents’ Roles in the Relationship



Three main types of parental roles emerged from these parents’ narratives: (a)
collaborator, (b) coach, and (c) mediator. In 8 of the 13 cases, parents played at least
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two roles, which, in some cases, changed over the course of the mentoring
relationship. Parents who served as a collaborator took an active role engaging in the
mentoring relationship, working together with the mentor to help facilitate the
development and promote the efficacy of the relationship. In some cases, these
collaborations were focused on helping to structure the relationship, such as providing
suggestions for activities that would engage the child or actively coordinate schedules
in a complimentary fashion. Other parents and mentors teamed up in deeper ways. As
one parent noted, she and the mentor ‘‘look at y things in a different way’’ and they
capitalized on this by ‘‘work(ing) as a team.’’ She would let the mentor know when her
child had a particular ‘‘problem’’ so that the mentor would ‘‘talk to her and stuff and
then try to get things going’’ and then relate back what she learned. These
collaborations seemed to grow out of friendly and more personal relationships
established between parents and mentors.



In other cases, especially those in which the mentor was considerably younger
than the parent and relatively close in age to the child, the parent served as a coach to
the mentor. Some noted what they perceived to be a lack of maturity in the
mentor, which they attributed to both age and lack of parenting experience.
A couple of participants expressed parent-like concern for the mentor’s well-being
and even coached the mentors on their own lives. Some seemed to embrace this gap
and enjoy serving as coach. Others seemed to long for a more collaborative
relationship but settled for the coach role to try to ensure a productive relationship
with their child.



Parents who acted as mediators did so out of a sense that they needed to take action
to protect their child’s best interests by trying either to preserve the mentoring
relationship or end it when it became untenable. One parent served as a mediator by
actively working to quell her child’s anxiety about the mentor dropping out of contact
at times. Because the parent saw value in the relationship, in spite of the mentor’s
inconsistency, she focused on helping her child tolerate the times when the mentor fell
out of touch: ‘‘I just always told [child]... (the mentor)’s a student and y there are
gonna be many times when he’s just gonna be completely out, and you just gotta y



wait and he’ll be back.’’ In another case, the parent deemed the lack of communication
too disruptive for her child. Stating that she was ‘‘very upset’’ by the mentor having
‘‘basically dumped’’ her daughter ‘‘like a hot potato’’ during her busy season at work,
she decided to end the match. Parents contacted mentors directly or turned to the
agency for help when they observed a lack of communication or infrequent meetings.
It was a meaningful gesture to a parent when the mentor responded positively to this
intervention.



Differences in Racial and Social Class Backgrounds



Just over half (eight) of the youth were paired with mentors who did not share their
racial and ethnic background, and all but one were matched with mentors with higher
incomes. Among parents who explicitly expressed preferences about the mentor’s
racial background, some indicated they had desired a mentor with a racial background
similar to that of their child (‘‘I really had hoped it would be a woman of color y I
should have said that’’), others had no preference, and one parent of color requested a
Caucasian mentor. Some spoke to how they thought sharing a racial background could
facilitate the development of the relationship, through shared cultural traditions and
experiences of feeling different from the mainstream, as well as enhancing the role
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modelling aspects of the relationship, by allowing their children to more fully imagine
themselves being like their mentors and able to achieve what they had achieved. As
one parent said, ‘‘It’s a little different to see somebody like yourself y to serve as that
role model? y’That could be me.’ You know what I mean? ‘That could be me.’’’ This
parent also noted that most of the other adults in leadership roles in her daughter’s life
were Caucasian.



A couple of parents expressed reluctance to state their preference for a mentor
of color, as they were aware of the limited pool and concerned that their child
would have had to wait even longer for a mentor. Some parents also spoke to the
opportunities presented by cross-race matches, such as the learning that can result
from engaging with someone from a different cultural background. One parent
speculated about whether differences in racial backgrounds might be contributing
to the distance she observed in her child’s, and experienced in her own,
relationship with the mentor. Despite having been matched ‘‘for almost a year,’’
the parent noted the mentor continued to identify herself by her first and last
name each time she called and seemed ‘‘uncomfortable’’ when she came to the
house, refusing the parent’s offers to come inside and sit down while waiting for
the child to be ready to leave. Not sure what to make of these behaviors, this parent
said, ‘‘I don’t know if she feels uncomfortable... because of the race? y Or, if she’s
just a person that’s uncomfortable around certain people until she doesn’t know
them?’’ The parent had not spoken to the program about this. Having waited
several years for her daughter to be matched, a less than ideal mentor seemed
better than no mentor at all.



Whereas many of these parents tended to view same-race matches as more
desirable if less attainable, they were inclined to see greater opportunity in having their
children matched with mentors from more advantaged class backgrounds. They
observed how much their children enjoyed going on outings to restaurants, museums,
and professional sporting events, experiences they otherwise may not have had, and
spoke about how having personal connections with professionals who had college
educations could serve to raise their child’s aspirations and motivation for educational
and occupational achievement. One parent poignantly described her desire for this
kind of modeling by relaying that when her daughter expressed a desire to be like her
when she grows up, she felt like saying ‘‘No... no! You want to be better than me!’’ She
liked that the mentor offered her daughter the opportunity ‘‘to be around people’’
that she can ‘‘look up to and y see what they have achieved in their lifetime’’ and
know that she can ‘‘achieve more.’’



However, at times these positive feelings were accompanied by feelings of
discomfort. One parent felt conflicted about the mentor taking her child shopping
and spending what, to the parent, was a great deal of money on her child. She was
glad for her daughter to have the nice things the mentor purchased and enjoyed
seeing her child’s pleasure. However, she also felt ‘‘guilt’’ and indebtedness to the
mentor: ‘‘I can’t afford paying her back anything y So, I feel so bad.’’ To not
interfere with her daughter’s pleasure, this parent put her own personal values aside
(‘‘if I borrow something from you or my neighbor y I buy her and give it back to
her’’) and dealt with her discomfort in silence. She focused on how the amount of
money spent did not have the same meaning for the mentor, ‘‘For her, it’s like
nothing,’’ and the many other benefits to her daughter that had ‘‘nothing to do with
the money—‘‘I can’t be more grateful for everything she’s doing’’ and ‘‘it’s a huge
blessing.’’
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DISCUSSION



This study suggests that parents may play a significant but, to date, largely unnoted
role in youth mentoring relationships. All of these parents were active participants in
their child’s relationship, whether by teaming up with the mentor in an effort to
address specific concerns or running interference behind the scenes when the mentor
fell out of touch or behaved in ways the child had difficulty understanding. Some
parents enjoyed a relatively easy relationship with the mentor, whereas others
experienced distance or discomfort. Rather than filling some void in the child’s life
with regard to positive adult role models, these parents’ hoped a mentor could expand
their child’s horizons, offering a range of positive experiences that would enhance
their child’s well-being and expand his or her sense of self and future possibilities. This
stands in contrast to the expectation on the part of some mentors that they will be
serving as the central positive adult presence in the child s life; an expectation that can
contribute to the mentor feeling disappointment or a diminished sense of self-
perceived value to the child (Spencer, 2007). Such mismatches in expectations between
parents and mentors may interfere with the development of the more collaborative
parent-mentor relationships, for which some of the parents had hoped. Under-
standing parents’ motivations for their child to have a mentor could provide
mentoring program staff with important information to guide their efforts to make
effective matches and provide meaningful ongoing support.



These findings lend support to Keller’s (2005) systemic model of youth mentoring
relationships, which calls attention to the ‘‘network of relationships’’ within which the
mentoring dyad is situated (p. 170), especially relationships with parents and
guardians and mentoring program staff. Keller suggests that exchanges within these
other important relationships likely ‘‘help or hinder the mentor-youth relationship’’
and contribute to its efficacy (p. 170). For most of these parents, developing some type
of relationship with the mentor was important and the nature and quality of the
relationship established with the mentor seemed to influence the role that a parent
would play in the mentoring process. When parents had formed friendly or close
relationships with the mentor, they tended to be serving in more collaborative and
supportive roles in the mentoring relationship. When the relationship was more
distant, parents relied on their child’s experiences and sense of satisfaction. In these
cases, parents who had the sense that the relationship might deteriorate or potentially
even become harmful stepped in to take action in some way.



These parents’ desires for a relationship with the child’s mentor suggests a potential
mismatch between some parents’ need for personal connection with the mentor and
many programs’ tendency to encourage mentors to maintain more distance (cf
Garringer & Jucovy, 2007). The parents in the present study seemed to feel better
about their child’s mentoring relationship if they had been able to establish some kind
of working relationships with the mentor. The lack of a personal connection appeared
to heighten some parents’ concerns and diminish their satisfaction with the relation-
ship. Apprehension about parental over-involvement and sabotage of the mentor–-
youth relationship may be over-shadowing the potential importance, and perhaps even
benefits, of fostering strong working relationships between parents and mentors. In the
absence of careful empirical study of the many different ways parent are and are not
involved in the youth mentoring process, powerful anecdotes about negative situations
may hold sway. At the same time, it should noted that it is possible that these parents
who agreed to participate in this study may be more interested in active relationships
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with their child’s mentor than parents of youth participants in mentoring programs
more generally. Programs may need to tailor their support efforts in ways that allow for
more nuanced assessments of how best to work with individual mentors and families to
maximize the benefits of mentoring for each child and family.



These parents’ observations about the ways that racial, ethnic, and economic
differences between their children and their mentors were being negotiated lend
insight into the complexity of the dynamics within these relationships that has not been
captured in previous research that relied on the perspectives of mentors and youth
alone. Parents may not express their actual preferences regarding the mentor’s racial
and ethnic background, potentially contributing to a false sense that it does not matter
much to parents. On the program level, special consideration may need to be given to
how to elicit and respond to parents’ concerns and hopes for the relationship.



For the most part, these parents were pleased that mentoring had afforded their
children access to new opportunities and experiences. Indeed, this was precisely what
many of these parents had hoped mentoring could offer. Some also spoke about the
potential for the mentors’ social class status to provide tangible motivation for their
children to perform well in school, so that they may reach beyond the income and
education levels of their family, as well as directly and personally link their children
with adults engaged in professional employment. At the same time, their narratives
shine light on some of the difficult, and even painful, feelings some parents may bear
when mentors with more privileged backgrounds enter into the life of their child and
therefore their family. Greater attention to whether and how programs are supporting
parents in this process is needed so that such tensions do not place parents in unduly
difficult situations that could potentially undermine the mentoring relationship.



There are limitations to what can be concluded from a study of this size and scope.
The small and select group of parents who participated may be different in many ways
from parents of youth in mentoring programs more generally. Most notably, parents
who agreed to be interviewed may have a greater interest in being involved in the
mentoring process. Still, the findings focus attention on the larger contexts within
which mentoring occurs and shed light on some of the different roles that parents may
play. As other research on youth has indicated, parents have a distinct perspective on
their children’s lives and note aspects of their children’s circumstances that youth
themselves do not report (Davies, Davis, Cook, & Waters, 2008). Having parents
reflect on their own experiences of the mentoring process, rather than simply serving
as reporters on the mentoring dyad, yielded important insights and indicated that
gleaning parents’ experiences could greatly contribute to our understanding of how
mentoring works. Finally, understanding what types of parental involvement under
which conditions may be the most productive could help improve the quality and
efficacy of youth mentoring relationships.
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ATTACHMENT E 











Margaret Ireland Campus 



“The primary goal of the Cleveland Metropolitan School District is to become a premier school district in the United States of America”  



                                 Memorandum 



 
 



   



October 9, 2009 



 



 



To:  Staff Members 



 



 From:   Henry Pettiegrew, Assistant Principal 



 



Reason: Village Achievement Program (VAP) 



______________________________________________________________________________ 



Congratulation staff members, you have been selected to participate in a unique program 



designed to enhance student success. Margaret Ireland Campus is committed to improving 



student achievement through personal outreach. We believe that one person really can make a 



difference in a child’s life.  



On Wednesday, October, 14 2009, we will be implementing our Village Achievement 



Program. You will be assigned students to mentor, with a focus on: attendance, behavior, 



communication, motivation, listening, etc. The program's objective is to improve students’ self-



esteem, behavior, attendance, and academic performance by providing them with a mentor who 



can serve as a nonjudgmental caring friend, and a positive role model. Mentors are encouraged to 



establish boundaries and are also urged to be cautious as to how much they get involved in the 



child’s life outside of school hours. Please be advised that mentoring is not a replacement for 



mental health counseling. 



Please contact your assigned students and begin to discuss possible goals toward their growth 



and success. Research indicates that a student who is at risk makes significant improvements in 



school when connected to a caring and supportive adult within that environment. 



 



 We will provide you with the necessary forms to track student progress. If you have any 



concerns or questions please see Mr. Pettiegrew or Dr V. 



“One of the most wonderful things we see now in adulthood is that these children really 



remember one or two teachers who made the difference. They mourn some of those teachers 



more than they do their own family members because what went out of their lives was a person 



who looked beyond outward experience, their behavior, and their oftentimes unkempt 



appearance, and saw the promise”. 



—Emmy Werner, coauthor of Overcoming the Odds: High-Risk Children from Birth to 



Adulthood, 1992 



 



 



 



xc:  Mrs. Harris  











Margaret Ireland Campus 



VAP Mentor Activity Report 
 



Month: _______ Year: ______ 



 



Mentor: _________________________________ Student: ___________________________________ 



 



Issues of a confidential nature should not be address on this form: Please contact Ms. White for 



information and/or assistance. 



 



Activity Week 1 Week 2 Week 3 Week 4 
Number of Phone Contacts     



Number of E-mail Contacts     



Number of Personal Contacts     



 



Total number of hours spent this month on mentoring activities:    
(This box should include an approximate amount of time spent during phone conversations, e-mails, and in person.) 



 



During this month, please check the appropriate box that best describe your mentee’s motivation in the following areas: 



 



 Increased No Change Decreased Don’t Know 
Grades/School Performance     



School Attendance     



Time Management Skills     



Self-esteem     



Confidence     



Communication with Adults     



Willingness to Accept Responsibility     



 



Please describe any activities you and your mentee have been involved in this month. 



___________________________________________________________________________________________________



___________________________________________________________________________________________________



___________________________________________________________________________________________________



___________________________________________________________________________________________________



___________________________________________________________________________________________________



___________________________________________________________________________________________________ 



 



Describe any major obstacle that came up in the relationship. Explain how it was handled. 



___________________________________________________________________________________________________



___________________________________________________________________________________________________



___________________________________________________________________________________________________



___________________________________________________________________________________________________



___________________________________________________________________________________________________



___________________________________________________________________________________________________ 



 



Any additional comments (i.e., topics of discussion, questions the student might have asked, etc.)?   



___________________________________________________________________________________________________



___________________________________________________________________________________________________



___________________________________________________________________________________________________



___________________________________________________________________________________________________



___________________________________________________________________________________________________



___________________________________________________________________________________________________ 



 
Submit this form to Ms. White 



 



 
The primary goal of the Cleveland Metropolitan School District is to become a premier school district in the United States of America.  











Village Achievement Program



VAP



Margaret Ireland Campus











What is a Mentor
A mentor is a positive role model involved in a one-on-
one supportive partnership with a student.  The 
partnership is based on trust, focuses on the needs of  
students, and encourages them to develop their fullest 
potential. (California Mentor Resource Center, 1996).  
While a mentor is a number of  different things—a 
friend, a coach, a motivator, an advisor, and a teacher—
there are certain roles that a mentor does not play.  It 
may be helpful to remember that a mentor is not a 
parent, a social worker, a playmate, a financier, or a 
professional counselor. (Smink, 1999).











Mentoring Guidelines



• Engage in a positive relationship



• Spend time with the student.



• Create clear boundaries – group rules in/out of  group



• Discuss students’ short and long term goals



• Identify students’ strengths



• Listen, Listen, and Listen



• Provide leadership



• Be a positive role model



• Reinforce/celebrate student successes



• Help the student problem solve



• Challenge the student to do better when necessary



• Advocate for the student when necessary



• If  they are not in school, find out why











White House











VAP Goals



• To keep students in school



• Increase self-esteem



• Improve attitude toward school



• Improve attendance



• Improve behavior



• Improve academic performance











Mentor Dos Mentor Don’ts
Appreciate any growth. Don’t think you are going to change overnight.



Praise the student when deserved. Don’t judge the student or his/her family.



Ask questions and obtain information. Don’t forget that a positive and nurturing relationship is built 



on trust.



Share with the student and communicate. Don’t forget communication means listening too.



Be punctual. Don’t be late and disappoint a student that’s counting on you.



Be a good role model. Don’t exhibit poor language or dress inappropriately.



Follow the rules of the school and program. Don’t allow students to talk you into things that you know are 



against the rules.



Show attention and concern. Be a friend. Don’t try to be a parent.



Show that you recognize the student’s values and lifestyle. Don’t try to impose your beliefs or values on a student, but 



demonstrate your values.



Strive for mutual respect. Don’t settle for rudeness.



Come prepared. Don’t come without a plan.



Be honest. Don’t think a student can’t spot insecurity.











Student Personal Data Form
• Name:______________________________________________________



• Date of  
Birth:_________________________________________________



• Address:_____________________________________________________



• Home Phone #: ______________________________________________



• Personal Phone #:_____________________________________________



• Email Address: _______________________________________________



• Favorite Food:________________________________________________



• Favorite Color: _______________________________________________



• What I Enjoy Doing The Most: _________________________________



• What I Dislike Doing: _________________________________________



• My goal(s) for the present is/are ________________________________



• My goal(s) for the future is/are _________________________________



• The thing I fear the most ______________________________________



• If  I had one (1) wish, it would be:________________________________



• Share one (1) thing that no one knows about you___________________



• ____________________________________________________________
____________________________________________________________











Confidentiality



• Entrusted with the 



confidence of  



another; secret.



• One of  the 



building blocks of  



a healthy and 



trusting 



relationship











When Should Confidentiality 



Be Broken?



• Do no harm



• Abuse



• Neglect



• Self  Injurious behavior



• Due Diligence











VAP Mentor Activity Report
Month: _______ Year: ______



Mentor: _________________________________ Student: ___________________________________



Issues of a confidential nature should not be address on this form: Please contact Ms. Keene or   



Ms. Lane for information and/or assistance.



Activity Week 1 Week 2 Week 3 Week 4



Number of Phone Contacts



Number of E-mail Contacts



Number of Personal Contacts



Total number of hours spent this month on mentoring activities:
(This box should include an approximate amount of time spent during phone conversations, 



e-mails, and in person.)











Increased No Change Decreased Don’t Know



Grades/School Performance



School Attendance



Time Management Skills



Self-esteem



Confidence



Communication with Adults



Willingness to Accept Responsibility



•Please describe any activities you and your mentee have been involved in this month.



•Describe any major obstacle that came up in the relationship. Explain how it was handled.



•Any additional comments (i.e., topics of  discussion, questions the student might have asked, 



etc.)?



During this month, please check the appropriate box that best describe your 



mentee’s motivation in the following areas:











Information 
Mailed
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Good Mentoring!










BUDGET NARRATIVE


						Budget Narrative





						Grant Applicant:   








						Summary


									The purpose of the Budget Narrative is to provide a detailed explanation of how planned expenditures were calculated for each budget category as well as the justification of those expenditures for the devoted program.


						Direct Costs


									A.  Payroll Expenses





									B.  Payroll Fringe Benefits





									C.  Travel





									D.  Supplies


									(A) One-time purchase of Curriculum Counts! materials. See website http://store.charactercounts.org/. Specific materials will include: Character Education Kit Connect With Character Value Pack ($699), Character Plays and Activity Books Value Pack ($199), 150 books Making Ethical Decisions for Teens (150 x 7.99 = $399); with $700 for student incentives, posters, wrtistbands, and addtional lesson plan materials. (B) $2000.00 to purchase of Various Mentee Awards (for meeting goals throughout and at end of year awards ceremony) and Mentor Incentives as thank-you gifts for volunteering with the Village of Success Program. (C) $5000.00 to purchase light dinners (e.g. pizza nights) for volunteer adult and mentees participating in the one day/week sessions. The program will use the funds to secure additional funds for dinners from local community businesses and grocers. 


									E.  Equipment


									One-time purchase of $2,392 for purchase of 4 tablets and keypads for Village of Success staff and volunteer manager to ensure continuous communication about the program. Will allow for input of conversation notes with mentees, parents, etc. Tablet mobility  will allow staff to record program observations, information and data. Will allow for creation of weekly reports. Tablets can be used during program activities in classrooms, cafeteria, gym, etc.  (A) (C) The Ministry of Reconciliation will conduct its Adopt-A-School program teaching the Character Counts! curriculum one day a week for one hour. Up to 50 kids can participate in the class at one time. The amount of $10,000 includes lesson preparation, review of student responses and homework, travel time and instruction time.


									F.  Contracted Services


									(A) MENTORING INFORMATION SYSTEM DEVELOPEMNT: The Educational Service Center of Cuyahoga County will develop for the Village of Success Program a secure Microsoft Access based database called Mentoring Information System (“MIS”) that will collect, analyze and interpret information to determine the extent to which the program is effective in meeting the needs of students, their families, the school district and the community. Specifically it will keep track of: Mentors/Mentees, Mentors’/Mentees’ Development, Mentor/Mentee Match,  Mentor/Mentee contact hours, type of support services provided, survey results, etc. TOTAL one-time cost = $6,000. (B) PROGRAM MENTORING STAFF (PT) will provide one-on-one and small group (1:2 mentor/mentee ratio) mentoring to students at a total of 1200 hours to be divided between 3 mentoring staff as per the needs of the students. Each Mentor Staff will be responsible for one grade level (e.g. 6th, 7th or 8th) and be assigned to work the morning, lunch or after-school shifts. Staff will be assigned other duties including volunteer mentor requirement, data collection for the evaluation, and organization of family night events. (A) (C) The Ministry of Reconciliation will conduct its Adopt-A-School program teaching the Character Counts! curriculum one day a week for one hour. Up to 50 kids can participate in the class at one time. The amount of $10,000 includes lesson preparation, review of student responses and homework, travel time and instruction time.


									G.  Training


									Volunteer Manager will attend the annual National Mentoring Summit as a professional development opporunity to share ideas and learn about new research and programmtic efforts with other coordinators involved with youth mentoring.


									H.  Evaluation


									(A) EVALUATION: The Educational Service Center of Cuyahoga County will administer the evaluation of the Village of Success Program, which will incorporate both quantitative and qualitative examinations of performance, services and behavior resulting in a judgment concerning the desirability of the program outcomes. TOTAL cost is $7,000. (B) An annual costs of $750 will be used to hire a teacher liaison who can report on a bi-weekly basis to the program about the academic and behavioral progress of all 60 mentees during the school day. 


									I.  Other Program Cost


									(A) One-time cost of $3,000 to develop a family-friendly Village of Success website where families can find resource information, forms, program updates, etc. (B) A one-time Family Resource Center budget of $5000 will be used to create a bright and family-friendly room within the middle school for parents to review resource materials etc. Two desktop computers will be purchased for the room, along with comfortable furniture, toys and table for younger kids, new paint etc. (C) A lump sum amount of $2000 will be used to purchase tickets for attendance at local events for various supervisory staff and 30 Volunteer Mentors and 30 Mentees (e.g. natural history museum, Great Lakes Science Center, Playhouse Square events (Economy tickets), sports events (economy tickets), etc.). 


									J.  Additional Mentor Support Cost











BUDGET SUMMARY


						Budget Summary


						Budget summary automatically fills after completing individual annual budgets (Year 1, Year 2, and Year 3)





						0


						Categories			Year 1                Budget			Year 2                 Budget			Year 3                          Budget			Total                         Budget


						  A.  Payroll Expenses			- 0			- 0			- 0			- 0


						  B.  Payroll Fringe Benefits			- 0			- 0			- 0			- 0


						  C.  Travel			- 0			- 0			- 0			- 0


						  D.  Supplies			9,000.00			7,000.00			7,000.00			23,000.00


						  E.  Equipment			2,392.00			- 0			- 0			2,392.00


						  F.  Contracted Services			29,920.00			23,920.00			23,920.00			77,760.00


						  G. Training			3,690.00			2,490.00			2,490.00			8,670.00


						  H.  Evaluation			7,750.00			7,750.00			7,750.00			23,250.00


						  I.  Other Program Cost			10,000.00			2,500.00			2,500.00			15,000.00


						  J.  Additional Mentor Support Cost			2,000.00			2,000.00			2,000.00			6,000.00


						TOTAL PROJECT COST			64,752.00			45,660.00			45,660.00			156,072.00


						LOCAL CONTRIBUTION			23,400.00			23,400.00			23,400.00			70,200.00


						STATE MATCH			41,352.00			22,260.00			22,260.00			85,872.00


						LOCAL %			36%			51%			51%			45%








YEAR 1





						YEAR 1 - PROJECT BUDGET





						0





						Summary


						Village of Success Mentoring Program 





						A.  Payroll Expenses


						Position/Title/Description			Qty			Annual Salary			% Time			Total Amount


																		- 0


																		- 0


																		- 0


																		- 0


																		- 0


																		- 0


						Total    												- 0





						B.  Payroll Fringe Benefits


						Description						Total Salary			Rate %			Total Amount


						Average benefit rate for all staff itemized above						- 0			0%			- 0


						Total    												- 0





						C.1. Staff Travel


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0





						C.2.  Mentor Travel


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0





						D.  Supplies


						Description						Total Amount


						Character Counts! Curriculum Materials 						2,000.00


						Mentee Awards, Mentor Incentives 						2,000.00


						Light dinner / pizza nights 						5,000.00


						Total    						9,000.00





						E.  Equipment


						Description			Unit Cost						Units			Total Amount


						Tablets for staff and volunteer manager			$499.00						4			1,996.00


						Keyboards for Tablets 			$99.00						4			396.00


																		- 0


						Total    												2,392.00





						F.  Contracted Services


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Educational Service Center - Cuyahoga County MIS development			$100.00						60			6,000.00


						4 Part Time Staff at $11.60/hour for total 1200 hours 			$11.60						1200			13,920.00


						Adopt-A-School Program / Teach Character Counts! Curriculum 			$40.00						250			10,000.00


						Total    												29,920.00





						G.1. Staff Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Attendance at National Mentoring Summit for Program Manager						$20.00			60			1,200.00


																		- 0


																		- 0


						Total    												1,200.00





						G.2.  Mentor Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Incentives for 25 volunteer mentors to undergo 3 hour orientation			$11.60						75			870.00


						Incentives for 25 volunteer mentors to undergo mid-year workshop			$11.60						75			870.00


						Lunch inlcuded for orientation and workshop			$15.00						50			750.00


						Total    												2,490.00





						H.  Evaluation


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Educational Service Center - Cuyahoga County 			$100.00						70			7,000.00


						Teacher Liaison - to provide program school data on mentees			$25.00						30			750.00


																		- 0


						Total    												7,750.00





						I.  Other Program Cost


						Description						Total Amount


						Devlopment / maintenance of Village of Success website 						3,000.00


						Materials for Family Recourse Center 						5,000.00


						Attendance Costs at Special Events for Mentors / Mentees						2,000.00


						Total    						10,000.00





						J.  Additional Mentor Support Cost


						Description						Total Amount


						Background ckeck / TB Tests for 25 Volunteer Mentors						2,000.00


												- 0


												- 0


						Total    						2,000.00








									PROJECT YEAR 1									BUDGET


						The Local Contribution consists of identified 
in-kind contributions and available funding designated for this program. 
The Local Contribution  may not be less than 
25%  of the total project budget in any year. 			Total Budget									64,752.00


									Local Contribution									23,400.00


									State Match									41,352.00


									Local %									36%








YEAR 2





						YEAR 2 - PROJECT BUDGET





						0





						Summary


						Village of Success Mentoring Program 





						A.  Payroll Expenses


						Position/Title/Description			Qty			Annual Salary			% Time			Total Amount


																		- 0


																		- 0


																		- 0


																		- 0


																		- 0


																		- 0


						Total    												- 0





						B.  Payroll Fringe Benefits


						Description						Total Salary			Rate %			Total Amount


						Average benefit rate for all staff itemized above						- 0			0%			- 0


						Total    												- 0





						C.1. Staff Travel


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0





						C.2.  Mentor Travel


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0





						D.  Supplies


						Description						Total Amount


						Mentee Awards, Mentor Incentives 						2,000.00


						Light dinner / pizza nights / family reources center						5,000.00


												- 0


						Total    						7,000.00





						E.  Equipment


						Description			Unit Cost						Units			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						F.  Contracted Services


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						4 Part Time Staff at $11.60/hour for total 1200 hours 			$11.60						1200			13,920.00


						Adopt-A-School Program / Teach Character Counts! Curriculum 			$40.00						250			10,000.00


																		- 0


						Total    												23,920.00





						G.1. Staff Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						G.2.  Mentor Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Incentives for 25 volunteer mentors to undergo 3 hour orientation			$11.60						75			870.00


						Incentives for 25 volunteer mentors to undergo mid-year workshop			$11.60						75			870.00


						Lunch inlcuded for orientation and workshop			$15.00						50			750.00


						Total    												2,490.00





						H.  Evaluation


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Educational Service Center - Cuyahoga County 			$100.00						70			7,000.00


						Teacher Liaison - to provide program school data on mentees			$25.00						30			750.00


																		- 0


						Total    												7,750.00





						I.  Other Program Cost


						Description						Total Amount


						Maintenance of Village of Success website 						500.00


						Attendance Costs for Special Events for Mentors / Mentees						2,000.00


												- 0


						Total    						2,500.00





						J.  Additional Mentor Support Cost


						Description						Total Amount


						Background ckeck / TB Tests for 25 Volunteer Mentors						2,000.00


												- 0


												- 0


						Total    						2,000.00








									PROJECT YEAR 1									BUDGET


						The Local Contribution consists of identified 
in-kind contributions and available funding designated for this program. 
The Local Contribution  may not be less than 
25%  of the total project budget in any year. 			Total Budget									45,660.00


									Local Contribution									23,400.00


									State Match									22,260.00


									Local %									51%








YEAR 3





						YEAR 3 - PROJECT BUDGET





						0





						Summary








						A.  Payroll Expenses


						Position/Title/Description			Qty			Annual Salary			% Time			Total Amount


																		- 0


																		- 0


																		- 0


																		- 0


																		- 0


																		- 0


						Total    												- 0





						B.  Payroll Fringe Benefits


						Description						Total Salary			Rate %			Total Amount


						Average benefit rate for all staff itemized above						- 0			0%			- 0


						Total    												- 0





						C.1. Staff Travel


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0





						C.2.  Mentor Travel


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0





						D.  Supplies


						Description						Total Amount


						Mentee Awards, Mentor Incentives 						2,000.00


						Light dinner / pizza nights / family reources center						5,000.00


												- 0


						Total    						7,000.00





						E.  Equipment


						Description			Unit Cost						Units			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						F.  Contracted Services


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						4 Part Time Staff at $11.60/hour for total 1200 hours 			$11.60						1200			13,920.00


						Adopt-A-School Program / Teach Character Counts! Curriculum 			$40.00						250			10,000.00


																		- 0


						Total    												23,920.00





						G.1. Staff Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						G.2.  Mentor Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Incentives for 25 volunteer mentors to undergo 3 hour orientation			$11.60						75			870.00


						Incentives for 25 volunteer mentors to undergo mid-year workshop			$11.60						75			870.00


						Lunch inlcuded for orientation and workshop			$15.00						50			750.00


						Total    												2,490.00





						H.  Evaluation


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Educational Service Center - Cuyahoga County 			$100.00						70			7,000.00


						Teacher Liaison - to provide program school data on mentees			$25.00						30			750.00


																		- 0


						Total    												7,750.00





						I.  Other Program Cost


						Description						Total Amount


						Maintenance of Village of Success website 						500.00


						Attendance Costs for Special Events for Mentors / Mentees						2,000.00


												- 0


						Total    						2,500.00





						J.  Additional Mentor Support Cost


						Description						Total Amount


						Background ckeck / TB Tests for 25 Volunteer Mentors						2,000.00


												- 0


												- 0


						Total    						2,000.00








									PROJECT YEAR 1									BUDGET


						The Local Contribution consists of identified 
in-kind contributions and available funding designated for this program. 
The Local Contribution  may not be less than 
25%  of the total project budget in any year. 			Total Budget									45,660.00


									Local Contribution									23,400.00


									State Match									22,260.00


									Local %									51%








Inserting Rows


			To insert additional row on tabs - YEAR 1, YEAR 2, YEAR 3


			1			 Turn-off sheet protection


						 - place the mouse pointer on the tab where you want to insert the row.


						 -  Right click the mouse and select "unprotect worksheet"


						 -  Enter the password "connect'


			2			  Insert rows


						 - Select the middle row in the category you wish to insert rows


						 -  Right click the mouse and select "insert row"


						 -  If the cell is light grey copy the formula from the cell below


			3			Turn-on sheet protection


						 - place the mouse pointer on the tab where you want to insert the row.


						 -  Right click the mouse and select "protect worksheet"


						 -  Enter the password "connect'


						 -  Enter the  confirmation password "connect'
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Linda G. Lagunzad
Angel Gabriel Education Foundation
Essex Place
6393 Oak Tree Blvd., 3rd Floor
Independence, OH 44131
T: (216) 544-3699
F: (216) 524-3683
lindalagunzad@angelgabrielusa.org
www.AngelGabrielUSA.org
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