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Application Section I: Community Connectors Program Description





1. The target population is students grades 5-12. Identify the grade level or levels at each school that your program will be targeting. Programs may serve students in one or more grade levels.  





The LifeTown Road Map to Career Development will serve students with mild to moderate developmental disabilities in grades 5-12 from Columbus City Schools. As of 2013 the Ohio Department of Education categorizes Columbus City Schools as very high poverty with 82% of students in poverty. We will serve 50 students in the first year, to increase to 75 students in the second year, and 100 students in the third year. Office of Exceptional Student Services & Community Engagement of Columbus City Schools is requesting that we begin with 5th grade students since this developmental approach aligns with their curriculum. Studies show that it is most effective to begin career planning in the 5th and 6th grades. Children who are able to use technology to accomplish tasks as they grow up are at a distinct advantage in terms of succeeding later in life. They become familiar with the technology from a very young age so it is far less difficult to learn to use it effectively to compensate for the difficulties that their disability presents Sources: Technology Transfer Rehabilitation Engineering Research Center, 2006; University at Buffalo, Center for Assistive Technology, revised from Industry Profile on Education Technology (2006). Written exclusively for LD Online. Columbus Schools also requested to include students in grades 7-12 since that is when transition planning starts for students with an IEP.





2. Provide the number of youth in each grade level and at each school your program proposes to serve. 





· Northland High School -- 50 students in grades 9-12


· Dominion Middle School – 20 students in grades 6-8


· Alpine Elementary -- 5 students in grade 5


· [bookmark: _GoBack]Huy Elementary -- 5 students in grade 5


· Hamilton Elementary Intermediate ED Unit -- 10 students in grades 5-6


· South Mifflin Elementary Intermediate ED Unit -- 10 students in grade 6





3. Select one: Which of the following best describes the proposed project? Select one.





A. ☐ Totally new program developed by this organization


B. ☐ Replication of an existing model in use by others 


· Please provide the name of this model.


C. ☒ Expansion of an existing program within the applicant organization 


D. ☐ Extension of an existing program to a new setting





4. Please describe your project. How will it address each of the five Community Connectors core principles and what outcomes will you use to measure success.





In 2008 Chabad House implemented LifeTown Columbus for students with special needs based on the successful Weinberg Village model in Bloomfield Michigan. In 2007, an independent study of the Weinberg Village was conducted and published by Dr. Shlomo Sawilowsky demonstrating that this approach to mentoring coupled with a simulated life experience model enhanced students’ communication, social skills, and self esteem. LifeTown Columbus began in 2008 by providing 600 students with monthly visits to practice life skills in a realistic simulated city by outfitting a vacant Columbus City Schools building with facades of a cityscape and real stores and offices. By 2014 the program had grown to serve 1,064 students annually with an average of 4 coaching sessions for each student form community volunteers. LifeTown is a near-perfect simulation of a traditional community environment, complete with a bank, library, park, store, medical offices, a pet place, movie theater, beauty salon, and art workshop.  These learning environments allow a child to experiment with realistic situations where social and safety risks are mitigated.  Through role-play in the LifeTown village, students engage in age and skill appropriate coaching sessions in important life skills such as managing a banking account, applying for and interviewing for a job, and demonstrating knowledge of traffic & safety rules. While in those six years over 1,000 students were exposed the simulated environment, school and community support was strong, and the business partnerships had been secured, it became apparent that a more intensive and formalized mentoring relationship was necessary to further enhance the impact for the participating students. This project proposes to create the “LifeTown Road Map to Career Development” program which will include the development and implementation of a structured mentor training curriculum, the creation of two staff positions to guide and support the recruitment, training, and retention of mentors, and an expanded agenda to increase the number of mentor-mentee interactions to benefit the students. This funding also will allow the design and implementation of this new mentoring service program to be offered to an additional 50 students in the first year, 75 in the second year, and 100 in the third year. These additional resources will be used to intensify the involvement of the mentors with this group of students with mild to moderate disabilities who are expected to enter the job force equipped with the necessary communication, technology, and interpersonal skills. LifeTown experience will continue to a serve the 1,000 plus students with their LifeTown visits and coaching sessions.





LifeTown Road Map to Career Development program will focus on enabling students with disabilities to navigate successfully within networking environments, such as creating a LinkedIn page, searching and applying for jobs online, connecting with professionals online and conducting their selves in a professional manner at a job fair or conference. This program will involve teaching and preparing students with disabilities to interact in a networking environment, increase and improve their social, communication and internet skills, reinforce and strengthen their confidence and self esteem and will equip them with the skills needed to find a career best suited for them. Our program will allow students to practice both social media and traditional networking skills in a safe, supportive and controlled environment so that they will be more likely to succeed when exposed to the real-life scenario of finding a career. 





Setting Goals to be prepared for 21stCentury. This proposed method of mentoring is designed to prepare students with disabilities for workplace settings in the 21st century. The SMART goal for this preparation is that by April 2016 95% of all students will have completed a resume, an online profile and established an online media account. Students will be able to create resumes, online profiles, and professional social media accounts.  The approach is realistic because the students are being guided by mentors who will have a specially developed curriculum and training.  Mentoring will foster a motivational pattern associated with a deeper level of engagement that secures and maintains achievement behavior (Moeller et al, 2012, p. 154).





Building Character. The character of students with special needs will be built by their active involvement in the LifeTown city experience and intensive mentoring relationship .By the end of their participation, they will have  completed a resume, an online profile and completed a networking conference, all of which draw on self-control, willpower, motivation, ,self-discipline, perseverance and optimism. The student assessments that will be developed by the Voinovich School evaluators will use the Arc’s Youth Self-Determination Scale that will measure their success in these areas.





Developing Pathways to Achievement. Critical thinking skills are essential for good decision making throughout life. The LifeTown Road Map to Career Development requires students to think critically as they develop their career paths and how they represent themselves to others. The assessments implemented by the Voinovich School will measure student progress in their ability to think critically, problem solve, and make good decisions.  





Building a Sense of Resiliency. The mentoring relationship will be realized through meaningful interaction to support the students in building critical skills that they will utilize upon graduation. The curriculum will train mentors in how to build student competencies in the areas of empowerment, boundaries, expectations and constructive use of time. The assessments will measure student progress in each of these areas. Resiliency develops over time (Hawkins, Catalano& Arthur). The year long program will build a relationship that will last for many years to come. Mentors will be expected to stay with mentees as long as students remain in school. The LifeTown model we are using has demonstrated that volunteers do indeed stay with the program year after year. In many situations, with the use of social media, the mentors and mentees will be able to stay connected even when they have graduated from school. This type of long term mentoring will nurture resiliency that leads to students having a strong belief in self, the ability to bounce back and not be defined by negative circumstances. The student assessments that will be implemented by the Voinovich School will use the Youth Self-Determination Scale that will measure a sense of resiliency.





Believing in a Positive Future. Students will feel valued by having young business professionals take an active interest in their lives. During the mentoring sessions, students will be exploring their career interests, sharing their hopes, dreams and goals with their mentor to develop job resumes and media profiles. This process will allow the mentor to understand what is truly important to the mentee and the mentee in turn will feel valued and understood.  The Voinovich School will be identifying the appropriate tool to measure student progress in these areas. Goldner and Mayseless (2008) reported the significance that one person can have in changing a child’s path and putting them on the road to success. LifeTown’s Road Map to Career Development will “open the students to opportunities that can lead to a positive future.” (Schwartz, Lowe & Rhodes, 2012) Unique mentoring sessions will teach the students skills to engage in meaningful social interactions in order to obtain meaningful employment.





5. Please describe the specific activities your program will conduct.





LifeTown’s Road Map to Career Development program involves two modules: Module 1: Social Networking and Module 2: Traditional Networking. Participation in these 5 structured mentoring sessions is in addition to their regular LifeTown simulated work environment. Each module focuses on learning skills such as building a resume, building an online presence, appropriate use of online tools to gain employment and traditional networking and socialization skills. Each student will be partnered with a trained mentor in a one-on-one setting. Each mentor will spend at least two visits per module with each student.





Module 1:  Social Networking for Job Exploration





Visit 1: Students first meeting with their mentor will focus on getting to know each other. Each mentor will observe and assess the student’s current computer literacy and work on any deficiencies. Students will begin to formulate an outline of content to be used on their social media page including but not limited to: job (work) and/or volunteer experience, skills, school activities, community and group affiliations, personal goals and objectives and career interests. Students will learn the importance of presenting themselves in the best possible way that will be attractive to potential employers. 





Students will learn the dos and don’ts of social media, how to search and apply for jobs online and how best to connect with professionals who may be able to help them with job placement. Students will create their social media page (LinkedIn) including a photograph.





Visit 2: Exploring Social Networking


The goal of this visit is to create a customized, dedicated, secure web site where LifeTown and Columbus City Schools and parents can monitor all content and avoid any security issues. All volunteers and companies participating in this program will also create profiles to allow students to connect not only to each other but to the professionals involved in this program. Students will design and create their own web site learning navigation tips, set up instructions, etiquette and security. 





Module 2- Traditional Networking





Students transition from social networking to traditional networking. This module focuses on preparing students for traditional networking methods such as preparing to go to a conference or job fair. Students will learn the basics on how to present themselves to colleagues and potential business recruiters and managers so that they can be prepared for networking when they are ready to search for a job. Students with special needs need more support skill building in these basic communication skills than traditional students. The approach is specifically designed to enhance the skills in this special population.





Visit 3: Students will focus on preparing themselves to attend a career or job fair. They will work on their self-presentation, communication skills and demeanor, professional attire and conduct, create business cards, print resumes and prepare their portfolio. Students will take part in mock-interviews and networking so they can “practice” what they have learned in a safe and supportive environment. 





Visit 4: Students will attend a conference/job fair. We will organize a conference for students to attend with 20-30 local businesses consisting of tables and workshops. Students will plan on which workshops to attend- and navigate to the businesses that appeal to them speaking to recruiters and collecting business cards. Mentors will shadow students and give them guidance and support.





Visit 5: Students will attend the conference/job fair with 20-30 local businesses consisting of tables and workshops. Students will attend 2-3 workshops and navigate to the businesses that appeal to them speaking to recruiters and collecting business cards. Mentors will shadow students and give them guidance and support.





6. Discuss how the program will utilize best practices to ensure program success. Are there successful mentor programs after which you will model your program?  Please name the program and describe what makes it successful. 





LifeTown’s Road Map for Career Development is modeled after LifeTown in West Bloomfield Michigan and in addition will be utilizing best practices based on Elements of Effective Practice for Mentoring, Third Edition. The Mentor Training is based on this study. In 2007, an independent study was conducted and published by Dr. Shlomo Sawilowsky, a Wayne State University statistician and Assistant Dean of the College of Education, with regard to students who regularly visited the Weinberg Village (aka LifeTown) in Bloomfield, Michigan. The study provided scientific evidence that the LifeTown model is currently the most effective mechanism available for providing life skills to children with special needs.  Researchers observed actual behaviors and monitored if students from randomly selected schools were able to replicate previously taught skills. Research showed virtually no recidivism and, in some cases, a doubling and quadrupling of skill repetition from one Weinberg Village visit to the next. According to Dr. Sawilowsky, traditional schools typically rely on community based interventions or field trips to teach social interaction in different settings. Although those interventions can be effective, the researchers found that the innovative Weinberg Village environment provided increased learning outcomes and the ability of children to retain the skills they had learned. “LifeTown gives children with special needs the ability to express their identity and make choices,” Sawilowsky said. “It is the gift of self-determination for children who can aspire to a higher quality of life.” This research provides support for replicating LifeTown facilities in other locations through the world, such as our LifeTown facility. “There is not a commercial pilot out there who did not learn by simulating what it is like to fly,” he said. “LifeTown gives children with disabilities a chance to feel what it’s like to “soar” in much the same way.” An initial study of our LifeTown program by Sawilowsky has provided strikingly similar results.





LifeTown’s Road Map for career development involves partnering students with a professional person as a mentor and engaging community businesses who are supportive of helping students with disabilities by providing opportunities for them to obtain employment. Our program will improve problem-solving, resiliency and communication skills which are extremely important in developing pathways to a career.  This one-on-one mentoring will enable students to apply the skills learned directly and immediately which will also increase their efficacy and self esteem. 





Since 2008, LifeTown, a program of the Friendship Circle of Schottenstein Chabad House, has provided students in grades 4-12 with multiple disabilities, including autism and physical and cognitive impairments, with life, social and pre-employment skills to function in the real world.  LifeTown began through a partnership with Columbus City Schools to develop a near-perfect simulation of a traditional community environment, complete with a bank, library, park, store, medical offices, a pet place, movie theater, deli, beauty salon, and art workshop.  These learning environments allow a child to experiment with realistic situations where social and safety risks are mitigated and controlled.  Through role-play in the LifeTown village, students engage in age and skill appropriate lessons in important life skills such as managing banking account, applying for and interviewing for a job, and demonstrating knowledge of traffic and safety rules.  The goal of LifeTown is to help students with special needs acquire and/or improve life, social and pre-employment skills that are directly tied to their Individual Education Plan. Life skills learned and practiced at LifeTown will also help students be better prepared to meet the demands of adult life and community living upon graduation.  





7. Describe your organization’s previous experience with this type of program OR a program of a similar scale, including previous evaluations, size and duration of previously implemented programs, goals, and outcomes.





In 2008 Chabad modeled the Michigan LifeTown in collaboration with Columbus City schools department of Special education by replicating simulated environment, use of the LifeTown curriculum and the mentors as volunteers to serve as role models in the indoor city environment. The decision was based on the results of student growth reported,  growth in number of schools that were utilizing the program in Michigan  and the need  that is would address stated by Columbus city schools after examining the Michigan model.





In 2010, LifeTown implemented the first phase of our School-to-Work module, where students learned about job responsibilities, discovered their own interests, and practiced applying and interviewing for a job, along with working two half-hour shifts in LifeTown. Teachers and transition coordinators in the various schools districts who came with their students reported that their most important concern would be that their students find gainful employment upon high school graduation.  Lessons were then offered to high school students who had successfully completed LifeTown’s initial School-to-Work lessons. In order to stay competitive and keep up with technology and social media’s role in today’s job market, these new lessons were built upon the foundation to help our students’ transition into the workforce, along with building a sense of accomplishment and pride.





Outcomes for 2014: 1064 students served in 2014. 90% of students with disabilities demonstrated:





1.  Increase in communication, social skills and self esteem as measured by student evaluation tools developed by LifeTown model in West Bloomfield, Michigan.





2.  Increase in specific educational goals that are directly tied to the students IEP in the area of money management, problem solving, and self-advocacy.





3.  Increase in mastery within the lessons practiced at LifeTown in order and generalized these skills in the student’s own community as measured by teacher assessment tools developed by LifeTown Model in West Bloomfield, Michigan.





4.  95% of 878 adult volunteer participants gained: a greater understanding of students with disabilities as measured by volunteer evaluation tools developed by LifeTown model in West Bloomfield, Michigan.





8. What will make this collaboration successful? What will the indicator(s) of success be for this collaboration?





LifeTown has built partnerships and relationships with numerous community businesses with the aim of these partnerships to encourage companies to utilize workers with disabilities and to provide future employment possibilities for our students. In the past year 9 local businesses sent groups of volunteers on a regular basis to volunteer at LifeTown. These businesses included: Alliance Data, Cardinal Health, Diamond Hill Capital Management, JP Morgan Chase, LBrands, SS&G and Wendy’s. Cardinal health also spearheads a young leadership group consisting of a dozen young business professionals called the Junior Advisory Board that meets monthly to organize fundraisers, increase community awareness by spearheading a social media campaign.





In addition, over 40 local businesses contributed financial to LifeTown annual business Luncheon that raised $350,000 towards the current operating budget. The benefit of having access to a trained workforce as volunteers, enables businesses to better help our students to live independent lives and become contributing citizens and employees. In the meantime, companies are also able to develop a better understanding of the abilities and needs of workers with disabilities. This greatly increases the chances of our students gaining meaningful employment. 





Collaboration with Columbus City schools will be fully realized when students possess marketable skills and the ability to market themselves. Indicators of success will show that 90% of students participating in the one on one mentoring program will obtain at least 5 interviews in careers of their choice upon graduation or before.





Success for our business collaboration will be participation of 20 businesses in the first job fair, growing to at least 30 by the third year and a 50% increase in business participation in the yearly LifeTown Luncheon by year three of the program. 





Successful collaboration with the The Voinovich School of Leadership and Public Affairs will include LifeTown providing all participant data for the evaluation that will measure results of the program in order to make continual improvements and attain ultimate program





Application Section II: Program Management





9. Leadership Team: The leadership team should be comprised of no less than one member of each partnering organization. Please provide a brief bio of each leadership team member, including a brief description of the team member’s passion for the program and interest in working with young people.  Bios should also include:


· Name and title


· Responsibilities for this grant project. (Percent of time should be included in the budget document.)


· Qualifications


· Prior relevant experience





Lead Partner:  Rabbi Areyah Kaltmann 


Executive Director, OSU Chabad House’s LifeTown





Responsibilities: Implement recruitment of Mentors; Implement intake process for Mentors; Conduct training for Mentors; Develop curriculum materials for both Social Networking and Traditional Networking Modules; Coordinate scheduling for students and mentor meetings; Coordinate set up of all supplies, technology, equipment, technical support, all events associated with the modules; Implement intake process for students; Track progress of each student; Work with evaluators to ensure outcomes are met; Provide program space; Secure funding. 





Rabbi Kaltmann serves as program director for OSU campus activities at the Schottenstein Chabad House, an educational organization serving the Columbus community.  He has been a guest lecturer at the Ohio State University.  He provided crisis counseling and drug intervention counseling for students.  Under his direction, students took leadership positions at the Chabad House and organizations in planning educational social and cultural programs for OSU.  Among these activities included hosting visiting dignitaries such as Prime Minister of Israel, Yitzhak Shamir and Secretary of State Henry Kissinger, Mayor of Jerusalem Ehud Olmert, Professor Alan Dershowitz, and Nathan Sharansky.


 


In 1999, he established the Friendship Circle in Columbus.  It is a volunteer network of teenagers and college students working with children who have special needs.


 


In 2000, Kaltmann established the Herbert Weyl Jewish Business Network.  This organization meets quarterly to provide a forum for Jewish business professionals to create new business relationships through networking and hearing presentation by leaders in the Columbus business community.  


 


One of Rabbi Kaltmann’s greatest joys is the creation and success of LifeTown.  Established in 2008 by Rabbi and Mrs. Kaltmann, LifeTown is an interactive “village” where students with special needs can learn the important life skills needed for future integration in society.  LifeTown supports approximately 1000 students from 45 Columbus City schools annually with the help of over 850 volunteers and sponsoring businesses.  It is housed in the new Lori Schottenstein Chabad Center in New Albany, OH. Kaltmann believes that all people are an integral part of society LifeTown is a place where people of all abilities join together to increase everyday life skills for students k-12. In addition, business professionals learn to mentor and serve as an example for the next generation of young people entering the workforce. 



Currently, he serves as Executive Director of Chabad of Columbus, OSU Chabad Inc. and The Lori Schottenstein Chabad Center, which have locations on campus at the Ohio State University and a brand new facility in New Albany





Partner: Cardinal Health


Dianne Radigan, Vice President, Community Relations





Nature of Partnership: Overseeing the LifeTown Junior Advisory Board commitment for the LifeTown Mentoring Program 





The Junior Advisory (JA) Board is a group of young professionals devoted to giving back to the community and supporting LifeTown in an impactful way through volunteerism, fundraising, and community awareness initiatives. The JA Board is committed to the success of the LifeTown Mentorship program. As an expert in community relations, Diane’s role for this program will be to help develop the curriculum students will use to learn about networking and face to face contact with potential employers at a job fair or conference.





Partner: Columbus City Schools


Dan Good, Superintendent, with 774 Columbus city schools students currently being served and 226 Special education teachers and instructional assistants attending LifeTown and the additional students and staff that will be added with the new program, Dr. Good will ensure a smooth transition between the learning at LifeTown and the Family connection and involvement in order to complement and support the l learning at LifeTown.





Nature of Partnership: Columbus City Schools will have transition coordinators and supervisors willing to aid in the creation of networking modules at LifeTown. The shared responsibilities of this proposal are serving as a liaison between school/career center and business, providing information regarding school/industry trends, and aiding in workshop planning for needed vocational development. Columbus City Schools look forward to the creation of new modules/curriculum as well as a continued partnership with LifeTown.





Partner: LBrands


Janelle Simmons, Chief Diversity Officer will ensure strong coordination with volunteer coordinators at LBrands and LifeTown staff in order for LBrands employees to take time off fro m the work day to volunteer at LifeTown.





Nature of Partnership: LBrands has been a dedicated and loyal partner to LifeTown for the past four years. Not only have they made financial contributions to LifeTown but continue to organize and send groups of associates on a regular basis to volunteer at LifeTown. Their professionalism, knowledge and enthusiastic attitude make them incredible partners for LifeTown and our new program as well.





Partner: Alliance Data


Ann Zallocco, Director-Legal Counsel coordinates visits from various divisions with Alliance Data to be able to serve as volunteers during typical workday hours.





Nature of Partnership: Alliance Data has been a dedicated and loyal partner to LifeTown for the past four years. Not only have they made financial contributions to LifeTown but continue to organize and send groups of associates on a regular basis to volunteer at LifeTown. Their professionalism, knowledge and enthusiastic attitude make them incredible partners for LifeTown and our new program as well.





Partner: Huntington Bank


Steven Fields, Vice President-Director o Community Engagement





Nature of Partnership: Huntington Bank has been a major supporter of LifeTown Columbus since its inception. Huntington Bank was instrumental in the building of the LifeTown facility in Columbus, Ohio and continues to provide operation support each year.  





10. A timeline of all major activities must be provided. Assessment, planning and initial training must be completed by September 7, 2015. Services must begin by September 7, 2015.  





May-November 2015 - Interview and Hire Mentoring Outreach coordinator and Student and Schools Coordinator Development and Completion and Implementation including parent trainings of LifeTown App by Expert Micro in conjunction with Columbus City Schools’ teachers.





June 15-18, 2015 - Meeting 1: Proposed program will be discussed and explained to the professionals in detail – including goals and objectives. Professionals will outline program curriculum, equipment and materials needed. Meeting 2: Professionals will create and develop specific curriculum and materials for Modules 1 and 2.





June 22-24, 2015 - Meeting 3: Professionals will finalize curriculum and materials needed for program.





August 2015 - Teacher Orientation





Timeline for Mentor Recruitment & Training: 





June  2015 - Contact, recruit and secure mentors. 





July -August 2015 - Offer and schedule initial training session for mentors (one-90 minute training session). Training sessions will be offered in the evening and daytime hours. In addition to the initial two-hour mentor training session, three additional 30 minute training sessions will be provided (ongoing) for mentors on a monthly or bi-monthly basis prior to their mentorship session with youth.





August 26, 2015 - LifeTown’s Road Map to Career Development begins





October 12-15 - 30 Minute Training Sessions for mentors offered. Morning and evening training sessions will be offered to mentors.





November 15-19 - 30 Minute Training Session for mentors.





January 9-14, 2016 - 30 Minute Training Session for mentors.





February 8-12, 2016 - Coordinate, plan and recruit businesses for Job Fair/Conference. 





Timeline for LifeTown’s Road Map to Career Development: 





August –September 2015 - Module 1, Visit 1





October-November 2015 - Module 1, Visit 2





January-February 2016 - Module 2, Visit 3; Module 2, Visit 4





March 2016 - Job Fair/Conference





April 2016 - Final Data Collection





May 2016 - First Year Evaluations completed





June 2016 - Learning from the Results and revising curriculum as necessary for second year mentor trainings and second year of the program providing returning students with a curriculum based on needs assessed in evaluation and new students with first year curriculum and any added improvements.





11. Describe the implementation process for reaching the following milestones: 


a. Screening, orientation, supporting, and monitoring process for mentors and other personnel working directly with youth;


b. Identification and intake process for mentees;


c. The means by which you will involve families of youth in your program; ongoing training of mentors throughout the life of the program, including topics and frequency;


d. Assessing fiscal accountability and faithful implementation of project plans; and


e. Any other critical information you would want the Community Connectors team to know. 





Using our current volunteer data base and community partners, mentors will be recruited and trained. Mentors will be selected depending on their interest, knowledge of the topics being taught, time availability, commitment to the program and sincere desire to help students with disabilities succeed. Background checks will be conducted for all mentors and staff. Mentors will have an initial two hour orientation and training followed by several mini formal training sessions and ongoing communication via phone calls and emails regarding student issues, progress and the like.





Mentors will complete an evaluation survey after each mentoring session to report progress and other vital information about their student. Staff will also evaluate mentors at the conclusion of the project each year. With the help of the teachers from the various schools, families of the students will be contacted and kept informed of student lesson plans and progress. Families will be trained in the use of the LifeTown app so that parents can access at home so students can practice skills and they will also be able to receive data on their child’s progress.





Two full time staff, the Schools and Students Coordinator and Mentor Outreach Coordinator, will be hired to work on all of the specifics for the program including but not limited to: monitoring the implementation of the project plans, material and equipment needs, mentor training and supervision, curriculum development and viability, liaison with teachers and family members. The Mentor Outreach coordinator will be responsible scheduling, support and regularly scheduled communication with each mentor.





The identification of students will be done by Kim Burke, Office of Exceptional Student Services & Community Engagement. Columbus City Schools’ assessment of the student participants has been successful in identifying appropriate participants.





The teachers and instructional assistants will coordinate with the families so they are trained and oriented on how to support the learning that students receive at. LifeTown The newly developed LifeTown app will bridge the learning between LifeTown mentoring sessions and their home environment. Family engagement and support has been a strength of the program and with the addition of the outreach, it will be further enhanced.





The fiscal accountability of the project will be conducted by Esther Kaltmann, Budget Director,  OSU Chabad  accountant Cindy Vollmer, and an outside accounting firm, BDO, with oversight from LifeTown Advisory Board,





12. Describe how each applicant partner plans to contribute to the overall program plan including, but not limited to, time contribution, personnel contribution, monetary contribution, shared responsibilities, use of facilities, etc. Complete the Roles and Responsibilities worksheet attachment.





Please see attached Roles and Responsibilities worksheet, and refer to answers to number 9, above.





Application Section III: Evaluation Plan 





13. The evaluation plan is intended to provide lead organizations with a framework that will ensure the program is on track to positively impact the lives of students and identify needs for additional support when challenges arise. Each evaluation plan must list the scope of work and describe the following:


a. Plans for keeping records of mentor contact hours, unduplicated count of students served each month, mentor training hours, etc. for ongoing reporting;


b. Gathering of data to measure progress of program towards meeting the selected goals;


c. Projected indicators of success; and


d. Anticipated barriers to successful evaluation including data collection 	and measurement of progress toward outcomes.





The staff person specifically hired for LifeTown’s Road Map for Curriculum Development will be responsible for developing systems to track and monitor mentor hours, keep track of individual student attendance, mentor training hours, and ongoing reporting.  





We will be using the Voinovich School of Leadership and Public Affairs to gather data and measure the progress of program implementation and the progress of youth participants. Using a collaborative, mixed methods approach, they will conduct a utilization focused evaluation to explore implementation processes including successes and challenges as well as short-term program outcomes for the youth with developmental disabilities.  Some of these methods will include collecting data from families and mentors via satisfaction surveys/interviews/focus groups. With parental consent, youth participants will also be interviewed. Short term outcomes will be assessed using a pre/post instrument specific to youth with developmental disabilities and designed to assess their level of self-determination including interpersonal, problem solving and self-realization subscales.Teachers will be asked to complete an instrument assessing student growth that they attribute to attending LifeTown.  Additionally, mentors will be surveyed about working with the youth.





Sample indicators of success include:





1.	90% of participating youth successfully complete all of the planned LifeTown Community Connectors modules.


2.	Teachers will report that 90% of youth demonstrate increased skills that the teachers attribute to participation in the LifeTown Community Connectors mentoring program


3.	90% of youth will show improved scores on the Arc’s Self-Determination Scale


4.	A majority of youth will demonstrate improved self-esteem 


5.	A majority of youth will report they can 


6.	95% of mentors will show improved knowledge of youth with developmental disabilities





Evaluators will meet regularly in person and/or via conference call with the Leadership team and staff implementing the LifeTown Community Connectors Project. Because the evaluation plan includes a significant process evaluation component, local evaluators will be able to provide data on project implementation on a quarterly basis to partnership members.  These updates will be in the form of data briefs and verbal updates at project meetings with the Leadership Team. 





Yearly reports will also be produced detailing both process and outcome data, including the results of youth pre- and post-tests. Local evaluators will provide project progress information formatted in a way that is consumable by parents and other stakeholders.  Senior Project Manager, Margaret Hutzel will serve as the lead local evaluator.





We do not anticipate any potential barriers.





14. Applicants are to complete the program model.





Please see attached program model / logic model.





Application Section IV: Sustainability





15. Describe how you plan to maintain the program after the grant funding period.  Include a discussion about financial sustainability and sustainability of the partnership commitment. Applicants are not required to include cash as part of their local contributions; however, funding sustainability is critical to the Community Connectors program. Applicants that show the potential for funding sustainability will be given preference in application scoring.  





LifeTown’s Road Map for Curriculum Development is an expansion of an already existing program that has achieved sustainability through is partnership with businesses and Columbus City Schools in addition to five other school districts in Central Ohio. In the three year budget we demonstrate how in each year, OSU Chabad will increase its allocation and decrease the state funding. In the past, LifeTown has applied for funding for new curriculum modules. The expense of adding a new module and one to the intensity of the Road Map to career development is not within the scope of our yearly operating budget. The resources needed and the amount of time to implement a successful model can only be achieved through additional funding opportunities.





The start-up costs such as app developed to engage the parents, the curriculum development and training curriculum, additional staff required for recruitment and retention and to the evaluation would make it impossible to implement this program without additional support from this grant opportunity.





Once this curriculum is established we will be fully equipped to incorporate this as part of our offerings.





In addition, at the end of the three year, there will be increased business involvement as volunteers which will lead to increased business support through financial contributions. Since LifeTown began, each time a new module was developed, implemented successfully and evaluated and determined that it has or achieved desired results, it was absorbed into the curriculum and programming of LifeTown. After the first three years of the program, the mentorship program will be very strong due to the intense efforts in recruitment and training and will be absorbed into LifeTown Curriculum like all other new modules that LifeTown has developed and implemented.





Application Section V: Program Budget





16. Complete the budget form attachment and justify each of the budget items by creating a budget justification.





Please see attached program budget.








By clicking this box, ☒ I (Insert Name) Rabbi Areyah Kaltmann agree, on behalf of this applicant, and any or all identified partners, that this application and all supporting documents contain information approved by a relevant executive board or its equivalent.
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Roles and Responsibilities Worksheet (Required) LifeTown Road Map to Career Development Proposal


Describe how each applicant partner plans to contribute to the overall program plan including, but not limited to, time contribution, personnel contribution, monetary contribution, shared responsibilities, use of facilities, etc.


1. Faith-based organization: OSU Chabad House/LifeTown


· Time Contribution:


LifeTown Advisory Board Management  60 hours(20/year)


 Program Oversight 600 hours (200/year)


· Personnel contribution:


Project Staff -Mentoring  Outreach Coordinator and Student and Teacher coordinator  1040 hours.  Curriculum and Technology Coordinators and Project Management for a total of 4160 hours


· Monetary contribution: $37,250


· Shared responsibilities



               Oversee program development, implementation and follow-up assessments and evaluations.


              Manage LifeTown Advisory Board


              Recruitment, Retention and Training of Mentors



              Developing Mentor Training Curriculum



              Family Engagement


· Additional roles and responsibilities: -Fiscal responsibility, bridge between schools, mentors and evaluators in ensuring evaluations tools and data collection 


· Facility Usage- Calculated for hours sent on training, mentoring, LifeTown coaching 


2. School district partner:  Columbus City Schools


· Time contribution: 1350(450/year) hours for planning, scheduling and coordinating visits 


· Personnel contribution: 1200(300/year) hours for teachers to supervise students during program visits.


· Monetary contribution: not applicable.


· Shared responsibilities:



Student participant recruitment, student assessments, evaluations, student skill assessments,



Students' needs assessments, LifeTown lessons  curriculum development , teacher training, 



engagement,  orientation and training.


· Additional roles and responsibilities: 


Family liaison and assist with training students and families so they can use the new app that is going to be developed.



3. Business partner: Cardinal Health


· Time contribution: Junior Advisory Board - 900 hours  (300 /year) 


Junior Advisory Board is devoted to supporting LifeTown through volunteerism, fundraising and community awareness initiatives. Responsibilities include: to create and implement marketing initiatives and materials  to recruit mentors, plan and monitor social media activity, assist LifeTown with special fundraising projects, develop and implement training schedules for mentors, provide technical expertise for new program, volunteer at LifeTown on a regular basis. In addition, program development and implementation including mentoring and technology support will be provided.


· Personnel contribution: 120   mentoring hours (40/year)


· Monetary contribution: $15,000 grants


· Shared responsibilities:


Convene and manage Junior Advisory Board, Mentoring one-on-one with students with disabilities.  Teaching students the skills as outlined in the program description. Consulting on mentoring training curriculum, recruiting mentors from within Cardinal Health and through social media


· Additional roles and responsibilities: not applicable.


Business Partner : LBrands



Time Contribution:  900 mentoring hours( 300/year)


Personnel Contribution: Assist with the planning and coordination of the job fair.


Monetary Contribution: $15,000 grants


Shared Responsibilities:  Sit on the LifeTown Advisory board and the Junior Advisory Board. Mentoring, one on one, for  students who have disabilities. 



Business Partner: Alliance Data



Time Contribution: 300 volunteer hours per year



Personnel Contribution: not applicable.


Shared Responsibilities: not applicable.


Mentor Recruitment: yes.


Monetary Contributions:$1,000 matching grants 



Business Partner: Huntington Bank



Time Contribution: not applicable.


Personnel Contribution: not applicable.


Monetary Contribution: $20,000/year



Shared Responsibilities: not applicable.


4. Community nonprofit (if applicable): Not applicable.


· Time contribution



· Personnel contribution



· Monetary contribution



· Shared responsibilities



· Additional roles and responsibilities 




[image: communityconnectorslogo]


A project director and implementation staff  is needed to organize and oversee activities.


We will need space to host the training and mentoring sessions.


We will need to set-up a secure website for the social networking.


We will need to rent  space for the career fair.


 


We will train young professionals to serve as mentors. The content of the mentoring sessions include learning about social media, connecting via social media, building interpersonal skills in communication skills, self-advocacy, participating in a career fair. We will also work with students' teachers  parents  and families








 


225  student mentees 


[bookmark: _GoBack]225  mentors  


276 teachers


2 full time staff , one to  work with schools and one to cultivate  mentors


2part time to support various skill sets needed including curriculum and technology





What are the short or intermediate term results that will be achieved?





1. Setting goals to be        prepared for 21st century careers


2. Building character


3. Developing pathways to achievement


4. Building resiliency


5. Believing in a positive future








Goal


Program Activities 


Program Name: _____________________________________


Outcomes


Outputs 


Resources


What are the long term results that will be achieved?


 


Strengthen communities, encourage mentoring opportunities, and create new pathways for civic engagement that will result in higher educational achievement, higher levels of well-being, and health and workforce readiness for our state.


Briefly describe the number of students engaged and the number of adults involved. 


What will we do with the resources?


What resources will be needed to conduct this program?
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BUDGET NARRATIVE


						Budget Narrative





						Grant Applicant:   


									OSU Chabad House





						Summary


									The purpose of the Budget Narrative is to provide a detailed explanation of how planned expenditures were calculated for each budget category as well as the justification of those expenditures for the devoted program.


						Direct Costs


									A.  Payroll Expenses


									Mentoring Outreach is a full time position for 40 hours per week at $ 24/hr for 52 weeks/year to work with partnering businesses to outreach and select appropriate mentors. This is a key process since appropriate matches are essential to ensure longevity of the match for the duration of the program. We have recognized over the course of 7 years of experience with matching mentors, to have the impact required, a specific staff member needs to be dedicated to working  on mentor retention. Throughout the year outreach and recruitment will take place to maintain a stream of high caliber mentors. This position will schedule all trainings with each of the 50 mentors and ensure that they all attend the full range of trainings and are duly prepared for every meeting with mentees for a cost of  Each year we will add 25 new mentors so that at the end of year three , we will have 100 fully trained mentors who are committed to lasting relationships with the students. The School and Students Coordinator will coordinate each students visit, assure that all materials and equipment are prepared, work with the Curriculum Developer to ensure that materials are appropriate for the age and ability of each student in the program and will serve as the liaison with teachers, Curriculum Developer and Mentoring Outreach director This person will oversee the evaluation of each student's experience. This is a full time position at $22/hr for 52 week/year. The summer months will be utilized for evaluation reporting, initial and yearly training workshops, and continued recruitment   of volunteers. The Curriculum Director and Technology Coordinator are current LifeTown employees who will be re-assigned to dedicate  a portion of their time to this project to help train new staff and implement the project. Project Director  position is provide  by current Chabad staff to oversee planning and implentation.Their experience will allow them to seamlessly provide support for the additional staff required to provide optimal services. We propose to use  $145,400 of the request from the state for Mentoring Outreach and $107,175 from the state for the School and Student coordinator, $10,000 from state funds for Curriculum Coordinator and $30,000 from the state for Technology Coordinator, $121,925 of program staff will be  funded through the LifeTown Program Budget of OSU Chabad though local business community support. In addition to the match included in the budget we recognize that our  partners will contibute additional staff time such as teachers in Columbus Public Schools of approximately 2550 hours of student assessment,supervision and family coordination. 


									B.  Payroll Fringe Benefits


									We are allocating 33,750 in  state funds for this expense with $28,350 allocated from OSU Chabad


									C.  Travel


									Mileage for total of 50 mentors to travel to mentee sessions approximately 5 sessions pre year.In the following 2 years, 50 mentors will be added. It is estimated that mentors from the same companies may share rides, so out of a total of 225 mentors,(50+75+100)X5 trips=1125 at $11.40 per trip. 750 mentor trips will be funded for a total of $8550. In addition, visits and meetings at the schools will be conducted in regards to planning visits and evaluating students progress. For 20 off site meetings $300 in mileage has been budgeted. In addition,  $400 in mileage and $1200 in lodging expenses is budgeted for 6 staff to travel for 2 nights to the LifeTown model in Detroit in the first year.We are proposing to use   14,550 in State Funds towards this expense.  


									D.  Supplies


									 There will be a total of 35 trainings per year and with a materials cost  $100 per training. We have also allocated $7500 for general office of supplies. OSU Chabad will allocate $18,000  for these expenses. 


									E.  Equipment


									Each mentor/ mentee session will consist of 10 students. A room  in the building will be designated and  outfitted with computers, desks,chairs and shelving specifically for this purpose. We are allocating $8750 of state funds and $8750 of OSU Chabad Funds.


									F.  Contracted Services


									A vendor will be selected to set up a server and website that mimics a professional social media website that is both safe and accessible so that students can learn the process of social networking with a private group of mentors and fellow students.Cost estimates $120/hr with 250 hours for developement  set up and maintenance over the course of the first year at $30,000.This initial set up will be utilized very year thereafter. Curriculum developer to develop all materials for mentor trainings based on best practice models and student curriculum materials to be utilized by the mentors with the students. In addition, material for social media trainings and business conference will be developed. Estimated cost is $100/per 200 hours in the first year to be utiilzed every year thereafter for a cost of $20,000. The professional photograher will  create porfolio pictures for each student the can be used anfor  resumes, social media pages.$100 per hour with 20 hours total.This rate includes  sitting fees, touch ups, hard copies and digital images.  We propose to use $55,000 of state funds for these  contract services.


									G.  Training


									Staff will be trained by the LifeTown model experts in Detroit Michigan. The fee is $2000 for a 2 day training. In addition, there is local training on the implemenation program, evaluation requirements, data tracking and responding to the needs of mentors,how to teach the social media navigation to the student, best practices for children with disabilitiesand best practices in mentoring,$8500 over 3 years. There is also an initial training for mentors. Mentors will choose a  time slot that works for them. Training days will also be provided  every day that mentors are with students.  Special education, social media, mentoring experts will be leading the initial training sessions. We are planning for 70 hrs/year for training for 210 hours in total at $50/hr for a total of $10,500. We are allocating $21,000 of state funds for the training expenses.


									H.  Evaluation


									Assessment, evaluation, data assessments and outcomes will be conducted by Voinovich School of Leadership and Public Affairs. We are allocating $43,875 of state funds for this expense.


									I.  Other Program Cost


									Business partners in-kind support of $60 per mentor per visit,(3 hours including travel for an average of $20/hr) 50 mentors@5 vists @60 each.$15,000 wil be allocated by partnering businesses for this expense. With addition of 25 mentors per year, the support will be $22,500 in year two and $30,000  in year three. App development will  allow parents to support the skills learned . Parents can download specifically  designed LifeTown app so parents can practice communication skills, job skills,social media skills, computer skills and interact with teachers and LifeTown staff to moniter student progress. We are allocating $30,000 of state funds for this expense. Building usage cost is based on percentage of time that building would be utilizing the space, including staff time, program time, mentor trainings. $19,325 per year is allocated for this expense and will be provided by OSU Chabad House LifeTown.This amount is based on total cost of uitlities, insurance, maintenace for building and amount utilized for this program


									J.  Additional Mentor Support Cost


									End of year celebration so that mentors can meet their felow colleagues, exchange ideas and support each other in their work. In a addition, mentors wil be presented with a meaningful token of appreciation. OSU Chabad is allocating $10,500 for this expense.








BUDGET SUMMARY


						Budget Summary


						Budget summary automatically fills after completing individual annual budgets (Year 1, Year 2, and Year 3)





						OSU Chabad House


						Categories			Year 1                Budget			Year 2                 Budget			Year 3                          Budget			Total                         Budget


						  A.  Payroll Expenses			138,000.00			138,000.00			138,000.00			414,000.00


						  B.  Payroll Fringe Benefits			20,700.00			20,700.00			20,700.00			62,100.00


						  C.  Travel			4,850.00			4,850.00			4,850.00			14,550.00


						  D.  Supplies			6,000.00			6,000.00			6,000.00			18,000.00


						  E.  Equipment			17,500.00			- 0			- 0			17,500.00


						  F.  Contracted Services			52,000.00			2,000.00			2,000.00			56,000.00


						  G. Training			8,000.00			6,500.00			6,500.00			21,000.00


						  H.  Evaluation			17,875.00			13,000.00			13,000.00			43,875.00


						  I.  Other Program Cost			64,325.00			41,825.00			49,325.00			155,475.00


						  J.  Additional Mentor Support Cost			3,500.00			3,500.00			3,500.00			10,500.00


						TOTAL PROJECT COST			332,750.00			236,375.00			243,875.00			813,000.00


						LOCAL CONTRIBUTION			87,000.00			81,500.00			145,000.00			313,500.00


						STATE MATCH			245,750.00			154,875.00			98,875.00			499,500.00


						LOCAL %			26%			34%			59%			39%








YEAR 1





						YEAR 1 - PROJECT BUDGET





						OSU Chabad House





						Summary








						A.  Payroll Expenses


						Position/Title/Description			Qty			Annual Salary			% Time			Total Amount


						Mentoring Outreach Director			1			50,000.00			100%			50,000.00


						Schools and Student Coordinator			1			45,000.00			100%			45,000.00


						Curriculum  Director			1			40,000.00			50%			20,000.00


						Technology Coordinator			1			30,000.00			50%			15,000.00


																		- 0


						Project Director			1			40,000.00			20%			8,000.00


						Total    												138,000.00





						B.  Payroll Fringe Benefits


						Description						Total Salary			Rate %			Total Amount


						Average benefit rate for all staff itemized above						138,000.00			15%			20,700.00


						Total    												20,700.00





						C.1. Staff Travel


						Description						Total Amount





						Meetings and Student Assessment Mileage						2,000.00





						Total    						2,000.00





						C.2.  Mentor Travel


						Description						Total Amount


						Meetings with Mentors						2,850.00


												- 0


												- 0


						Total    						2,850.00





						D.  Supplies


						Description						Total Amount


						Materials and supplies for all trainings						3,500.00


						Office supplies						2,500.00





						Total    						6,000.00





						E.  Equipment


						Description			Unit Cost						Units			Total Amount


						Computers			$500.00						10			5,000.00


						Desk/chairs			$750.00						10			7,500.00


						Smart Board			$5,000.00						1			5,000.00


						Total    												17,500.00





						F.  Contracted Services


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Creating Internal Server for simulated Social Networking			$120.00						250			30,000.00


						Photographer for professional pictures for Portfolios			$100.00						20			2,000.00


						Curriculum, Training and  Materials Development			$100.00						200			20,000.00


						Total    												52,000.00





						G.1. Staff Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Training at Model in Michigan			$500.00						4			2,000.00


						Training for Staff in Mentor Development			$50.00						30			1,500.00


						Tarining for Staff in Special Needs of Students			$50.00						20			1,000.00


						Total    												4,500.00





						G.2.  Mentor Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Initial Training for Mentors on the overall Responsibilities(10 sessions)			$50.00						20			1,000.00


						Social Media Training 25 sessions			$50.00						25			1,250.00


						Communications Training 25 sessions			$50.00						25			1,250.00


						Total    												3,500.00





						H.  Evaluation


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Evaulation, assessment, data collection			$65.00						275			17,875.00


																		- 0


																		- 0


						Total    												17,875.00





						I.  Other Program Cost


						Description						Total Amount


						Space Usage- utilies, telephone insuravce						19,325.00


						Business Paid Mentor time						15,000.00


						App Development 						30,000.00


						Total    						64,325.00





						J.  Additional Mentor Support Cost


						Description						Total Amount


						End of year event 						2,500.00


						Token of appreciation						1,000.00





						Total    						3,500.00








									PROJECT YEAR 1									BUDGET


						The Local Contribution consists of identified 
in-kind contributions and available funding designated for this program. 
The Local Contribution  may not be less than 
25%  of the total project budget in any year. 			Total Budget									332,750.00


									Local Contribution									87,000.00


									State Match									245,750.00


									Local %									26%








YEAR 2





						YEAR 2 - PROJECT BUDGET





						OSU Chabad House





						Summary








						A.  Payroll Expenses


						Position/Title/Description			Qty			Annual Salary			% Time			Total Amount


						Mentoring Outreach Director			1			50,000.00			100%			50,000.00


						Schools and Student Coordinator			1			45,000.00			100%			45,000.00


						Curriculum   Director			1			40,000.00			50%			20,000.00


						Technology coordinator			1			30,000.00			50%			15,000.00


																		- 0


						Project Director			1			40,000.00			20%			8,000.00


						Total    												138,000.00





						B.  Payroll Fringe Benefits


						Description						Total Salary			Rate %			Total Amount


						Average benefit rate for all staff itemized above						138,000.00			15%			20,700.00


						Total    												20,700.00





						C.1. Staff Travel


						Description						Total Amount


												- 0


						Meetings and Students Assesments, Mileage						2,000.00


												- 0


						Total    						2,000.00





						C.2.  Mentor Travel


						Description						Total Amount


												- 0


						Mentor Meetings						2,850.00


												- 0


						Total    						2,850.00





						D.  Supplies


						Description						Total Amount


						Materials and Supplies for all Trainings						3,500.00


						Office Supplies						2,500.00


												- 0


						Total    						6,000.00





						E.  Equipment


						Description			Unit Cost						Units			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						F.  Contracted Services


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Photographer for Professional  Portfolio pictures			$100.00						20			2,000.00


																		- 0


																		- 0


						Total    												2,000.00





						G.1. Staff Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


						Training for Staff in Mentor Development			$50.00						30			1,500.00


						Tarining for Staff in Special Needs of Students			$50.00						30			1,500.00


						Total    												3,000.00





						G.2.  Mentor Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Initial Training for Mentors on the overall Responsibilities(10 sessions)			$50.00						20			1,000.00


						Social Media Training 25 sessions			$50.00						25			1,250.00


						Communications Training 25 sessions			$50.00						25			1,250.00


						Total    												3,500.00





						H.  Evaluation


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Evaulation, assessment, data collection			$65.00						200			13,000.00


																		- 0


																		- 0


						Total    												13,000.00





						I.  Other Program Cost


						Description						Total Amount


						Space usage- Telephone , utilities, maintenance						19,325.00


						Business Paid Mentor time						22,500.00


												- 0


						Total    						41,825.00





						J.  Additional Mentor Support Cost


						Description						Total Amount


						End of year event 						2,500.00


						Token of appreciation						1,000.00


												- 0


						Total    						3,500.00








									PROJECT YEAR 1									BUDGET


						The Local Contribution consists of identified 
in-kind contributions and available funding designated for this program. 
The Local Contribution  may not be less than 
25%  of the total project budget in any year. 			Total Budget									236,375.00


									Local Contribution									81,500.00


									State Match									154,875.00


									Local %									34%








YEAR 3





						YEAR 3 - PROJECT BUDGET





						OSU Chabad House





						Summary








						A.  Payroll Expenses


						Position/Title/Description			Qty			Annual Salary			% Time			Total Amount


						Mentoring Outreach Director			1			50,000.00			100%			50,000.00


						Schools and Student Coordinator			1			45,000.00			100%			45,000.00


						Curriculum   Director			1			40,000.00			50%			20,000.00


						Technology Coordinator			1			30,000.00			50%			15,000.00


																		- 0


						Project Director			1			40,000.00			20%			8,000.00


						Total    												138,000.00





						B.  Payroll Fringe Benefits


						Description						Total Salary			Rate %			Total Amount


												138,000.00			15%			20,700.00


						Total    												20,700.00





						C.1. Staff Travel


						Description						Total Amount


						Meetings and Students Assesments, Mileage						2,000.00


												- 0


												- 0


						Total    						2,000.00





						C.2.  Mentor Travel


						Description						Total Amount


						Mentor Meetings						2,850.00


												- 0


												- 0


						Total    						2,850.00





						D.  Supplies


						Description						Total Amount


						Materials and supplies for all Trainings						3,500.00


						Office Supplies						2,500.00


												- 0


						Total    						6,000.00





						E.  Equipment


						Description			Unit Cost						Units			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						F.  Contracted Services


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Photographer for Professional  Portfolio pictures			$100.00						20			2,000.00


																		- 0


																		- 0


						Total    												2,000.00





						G.1. Staff Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Training for Staff in Mentor Development			$50.00						30			1,500.00


						Tarining for Staff in Special Needs of Students			$50.00						30			1,500.00


																		- 0


						Total    												3,000.00





						G.2.  Mentor Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Initial Training for Mentors on the overall Responsibilities(10 sessions)			$50.00						20			1,000.00


						Social Media Training 25 sessions			$50.00						25			1,250.00


						Communications Training 25 sessions			$50.00						25			1,250.00


						Total    												3,500.00





						H.  Evaluation


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Evaulation, assessment, data collection			$65.00						200			13,000.00


																		- 0


																		- 0


						Total    												13,000.00





						I.  Other Program Cost


						Description						Total Amount


						Business Paid Mentor time						30,000.00


						Space Usage, Telephone, Insurance, Utilities, Maintance						19,325.00


												- 0


						Total    						49,325.00





						J.  Additional Mentor Support Cost


						Description						Total Amount


						End of year event 						2,500.00


						Token of appreciation						1,000.00


												- 0


						Total    						3,500.00








									PROJECT YEAR 1									BUDGET


						The Local Contribution consists of identified 
in-kind contributions and available funding designated for this program. 
The Local Contribution  may not be less than 
25%  of the total project budget in any year. 			Total Budget									243,875.00


									Local Contribution									145,000.00


									State Match									98,875.00


									Local %									59%
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ACQUISITION OF LIFE SKILLS IN A SIMULATED TOWN FOR 



STUDENTS WITH DISABILITIES 
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Abstract 



 



This study examines (a) the self-reported perception of students with disabilities about learning 



in a simulated environment as compared with school and home, and (b) the extent to which these 



students acquired and/or improved life skills as measured by observation of behaviors in repeated visits 



to a life skills training program. The study was conducted at Friendship Circles’ LifeTown facility, 



which contains a library, drug store, salon, movie theatre, medical office, bank, craft store, pet shop, 



and various kiosks (e.g., ice cream), sidewalks, streetlights, and a park. The core skills taught was 



budgeting, communication, employment, following directions, money management, problem solving, 



safety, socialization, and time management to mirror the students IEP goals. Results showed students’ 



perceptions were favorable toward learning in the simulated environment, and observed behaviors 



representing life skills were statistically significantly higher after repeated learning sessions. 



 



Acquisition of Life Skills in a Simulated Town for Students with Disabilities 



 



A substantial body of literature indicates that life skills instruction is a necessary and critical 



element of an appropriate education for students with disabilities (e.g., Clark, Field, Patton, Brolin & 



Sitlington, 1994).  Life skills instruction is seen as particularly important in meeting the requirements 



for transition-focused education (Kohler & Field, 2003) and is viewed as a more intense need for 



students near the termination point of their formal schooling (Cronin, Wheeler & Lemoine, 2006). 



 



According to Cronin et al. (2005), it is important to give students an opportunity to be 



introduced to and practice life skills before encountering them in natural environments. Simulated 



environments have often been used to acquire skills, providing an opportunity to practice in realistic 



settings with less potential risk if the behavior is not performed appropriately. Simulated environments 



should not be used to replace community-based instruction or practice in natural environments. 



 



Key Issues in Life Skills Instruction 



 



 The purpose of life skills instruction is to prepare students to meet the demands of adult life and 



community living. Life skills instruction has been defined as specific competencies to include 



knowledge, skills, and the application of life skills of local and cultural relevance needed to perform 



everyday activities across a variety of settings (Cronin, Patton & Wood, 2005). A major issue faced by 



educators in providing community life skills instruction for students with disabilities is the lack of 



opportunities for a focus in life skills instruction in the general education setting. The Individuals with 



Disabilities Education Act (IDEA, 2004, as amended) requires students with disabilities to be served in 



the least restrictive environment, which has been operationally defined as where they will have the 



greatest contact with peers who are not disabled. 



 



 IDEA also required that the individualized education programs of all students with disabilities 



contain statements regarding a) how the student’s disability affects involvement with and progress in 
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the general curriculum and b) measurable goals and program modifications to assure involvement and 



progress in the general curriculum. 



 



The access to the general education provisions have had many positive benefits for students 



with disabilities and have provided them with benefits that have typically only been available to their 



peers without disabilities. For example, a qualitative study reported by Arndt, Konrad, & Test, 2006 



indicated that students with disabilities now have the capability in making coursework choices, which 



is something that general education students have typically had available to them. Sabbatino and 



Macrine (2007) summarized the key characteristics in programs spawned by the IDEA legislation, 



which include socialization skill building, provision of mentors, methods for engaging parents, and 



curricula relating academics to life experiences.  



 



Although there have been many benefits associated with the general education access 



provisions of the IDEA legislation, it has also presented many challenges, especially since the 



enactment of the No Child Left Behind legislation. General education curriculum and assessments 



have focused on rigorous academic content, making it difficult to provide a sustained focus on life 



skills instruction in general education settings. Thus, special educators are often faced with a dilemma. 



In order to meet the transition mandates of IDEA, life skills instruction needs to be provided. However, 



IDEA also requires that students with disabilities have access to the general curriculum and the general 



curriculum typically does not include life skills instruction.  



 



There are many ways that the general curriculum can be modified to meet specific life skills 



education needs of individual students (Field, Leroy & Rivera, 1994). Unfortunately, educators often 



find that, due to the wide discrepancy between the curriculum taught in the general education setting 



and functional skills instruction,  the modifications that need to be made to provide high quality life 



skills instruction in the general education setting are too extensive to make such adaptations in 



instruction a reasonable option .  



 



Community-based instruction (CBI), an educational method in which a student is taught to 



perform skills in the community environment, is often suggested as an alternative to the general 



education setting for life skills instruction. CBI is the acquisition of life-skill knowledge, performance 



of life skills, and the appropriate application of knowledge and skills in the community (Cronin, Patton 



& Wood, 2005). CBI provides students with disabilities the opportunity to interact with persons who 



do not have disabilities. It also provides them with the opportunity to acquire skills in the settings 



where they will be used. Therefore, there are typically fewer difficulties with generalization of skills to 



natural settings when life skills instruction is provided using a community based instruction approach. 



 



Nevertheless, there are challenges associated with using CBI to teach life skills. Some students, 



especially those with significant educational needs, may need more support for initial skills acquisition 



than is feasible in typical community settings. A controlled environment can be more easily 



manipulated, allowing more systematic and intensive instruction during the early stages of instruction. 



In addition, a wider range of behavior can typically be accepted in simulated environments.  



 



Another challenge associated with using CBI is cost. Community-based instruction can be very 



expensive due to transportation costs and the low teacher-student ratio required for quality instruction. 



In a time of restricted public education budgets, these costs can be a significant barrier. This is another 



reason supporting the potential use of simulated environments as a lower cost alternative. 
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The Use of Simulated Learning Environments in Disabilities Education 



 



The notion of a simulated leaning environment is not new; it is a methodology that is 



particularly useful for contexts where the consequences of learning failures are immediately dire. Thus, 



it is not surprising to find simulated learning environments proliferating in high stakes classrooms such 



as surgery (e.g., Dev, Montgomery, Senger, Heinrichs, Srivastava, & Waldron, 2002), flight 



simulation, etc. Unfortunately, in K-12 contexts, simulations are typically restricted to computer based 



applications (e.g., Stefanutti & Albert, 2003), self-contained classrooms, or contrived locations within 



the academic setting.  



 



Providing life skills instruction for students with disabilities in simulated environments has 



been previously criticized because a) it segregates these students from those without disabilities, and b) 



it is assumed that students may face difficulty in generalizing skills learned in the simulated 



environments to real settings. Nevertheless, simulated environments do provide advantages.  



Concentrated, focused instruction can be provided in simulated settings with minimal risk to students if 



they have difficulty performing skills correctly. This is especially important during the skill acquisition 



phase. Also, simulated environments provide educators with the unique opportunity to more closely 



monitor individuals as they independently progress through a controlled lesson.  



 



The benefits associated with simulated environments make such instruction an option worthy of 



consideration for life skills instruction during the initial skill acquisition phase. Of course, it remains 



essential that, regardless of the option used to teach life skills, students must have the opportunity to 



demonstrate skill competency in the natural setting for such instruction to be considered complete 



(Brolin & Loyd, 2004; Cronin et al., 2005 & Kaye, 2004 as cited by Cronin, 2006). 



 



Friendship Circle 



 



The Friendship Circle, a non-profit organization developed to serve individuals with special 



needs, created Lifetown, an indoor facility that spans over 5,000 square feet. It contains a library, drug 



store, salon, movie theatre, medical office, bank, craft store, pet shop, and various kiosks (such as ice 



cream), sidewalks, streetlights, and a park. The founding branch of LifeTown has over 800 volunteers 



supporting its programs for students with disabilities and their families. One of its primary programs is 



the Lessons for Life curriculum. The core skills in each lesson are budgeting, communication, 



employment, following directions, money management, problem solving, safety, socialization, and 



time management to mirror the students IEP goals. Schools from the surrounding area send students to 



LifeTown for life skills preparation. 



 



School teachers select learning modules from a twenty two lesson curriculum.  They are 



provided with resources to address specific learning needs. Preparatory work is completed within the 



classroom prior to the students’ scheduled learning day in LifeTown. Functional life skill modules 



feature real money, problem solving, socialization, time management, conflict resolution, and 



communication. The job skills modules take the students from career exploration, interviewing, and 



employment while at Lifetown (e.g.,  stock clerk, cashier, or maintenance at the drug store). The 



curriculum also provided employment counseling for students who were unable to secure a position. 



 



Students progress at their own pace for two hours, which is the typical duration for 



participation at Lifetown. In every lesson students make a deposit and withdrawal from the bank, 



locate and conduct business at various locations in LifeTown, and complete worksheets to document 
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their activities. In order to assure student accountability, students may maintain a collection of their 



receipts and complete an expense record. A matrix containing the life skills for each learning module, 



excluding employment’s separate curriculum, in Table 1. 



 



Table 1. LifeTown Learning Module Life Skills Matrix. 



 



 Life Skill 



Learning 



Module 
Budget Communication 



Following 



Directions 
Money  



Problem 



Solving 
Safety Socialization Time 



Introduction √  √ √ √ √ √  



Keeping Track √   √     



Which Way?   √  √ √   



Watch Out!  √ √  √ √   



On Time    √ √ √  √ 



Healthy Living  √ √  √  √  



Listening To 



Your Body 
 √ √  √  √  



Caring √ √   √  √  



Making & 



Changing Plans 
√  √ √ √  √  



Money Matters √ √  √ √ √   



Secret Friend √ √ √ √   √  



Mystery Friend 



Meet & Greet 
 √  √ √  √  



Taste of 



Etiquette 
 √  √   √  



Community 



Learning 



Resources 



& Exercising 



Your Rights 



 √     √ √ 



Day for Parents 



& Child 
 √    √ √  



Friends 



For a Day 
√ √   √  √  



Creating a 



Spending Plan 
√   √ √    



 



In its first year in 2005, 700 students from 30 Detroit, Michigan area schools participated in the 



LifeTown program. The number of students served increased to 1,500 students from 63 schools in the 



second year of operation, and 1,800 students from 79 schools the third year. It is projected 2,025 



students from 89 schools will participate in the LifeTown learning experience in the 2008-09 academic 



year. 
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The students’ ages range from 6 to 25.  The highest utilization of LifeTown is by high school 



students (46%), followed by elementary students (24%), middle school students (19%), and post 



secondary students (11%). Forty percent of the students have a primary diagnosis on the autism 



spectrum, forty percent are cognitively impaired, 8% are hearing impaired/deaf, 7% have a learning 



disability, 3% are emotionally impaired, and 2% are visually impaired. Typically, schools bring their 



students to LifeTown about five times per year to maximize the benefit of the hands-on learning 



environment. Students focus on the lessons for a two hour period while at LifeTown. 



 



Purpose of the Study 



 



Instruction in simulated environments, provided as a coordinated set of services in combination 



with the general curriculum and the community, may be a resource that increases the effectiveness and 



efficiency with which to prepare students with disabilities for successful transition to the community. 



The purpose of this study was twofold. The first part was to determine students’ perceptions about 



learning in a simulated environment, as compared with school and home. The second was to determine 



if intensive life skills instruction provided in a high quality simulated environment effectively helped 



students to a) acquire essential life skills and b) retain or improve on those skills in subsequent 



experiences in the same simulated setting. 



 



Informed Consent 



 



Informed consent was obtained through each school’s Human Investigation Committee and the 



Friendship Circle Executive Board’s subcommittee on Human Subjects. Post hoc analyses were 



conducted via exempt status determined by the Wayne State University HIC. 



 



Research Questions 



 



Research Question 1: What are student perceptions of their comparative learning ability at LifeTown? 



 



The research hypothesis of this part of the study was to determine the perception of students in 



learning in a simulated environment, as compared with school and home. A self-report feedback 



instrument was administered at the conclusion of the learning experience. Approximately 10% chose to 



complete the survey on site. The remaining 90% completed the surveys when they returned to their 



schools, and their teachers forwarded them to Lifetown. 



 



The survey contained 31 questions. Cronbach alpha, a measure of internal consistency, for the 



self-report scale was .84, based on responses from N=775 respondents. Among the items on the 



survey, students were asked to rank how easy it is to learn new things at three locations: (a) in school, 



(b) at home, (c) at LifeTown. The rating scale was 2 = A lot!, 1 = Some, and 0 = Not at all! Visual cues 



were provided in the form of 2 = smiley face, 1 = straight (line) face, and 0 = frown face. The results 



are depicted in Table 2. Due to listwise deletion of missing values, N differs as noted in the table. 
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Table 2. Rankings on how easy it is to learn new things by location (0=low, 2=high). 



 



Location N Mean Standard Deviation 



LifeTown 641 1.7 .57 



School 669 1.6 .60 



Home 627 1.5 .65 



 



Cohen’s d, a measure of effect size, between Lifetown vs. Home was .33, between Lifetown vs. School 



was .17, and between School vs. Home was .16. (According to Cohen’s 1988 rule of thumb a 



magnitude of .5 is considered a medium and .2 is small.) 



 



 The responses were broken down by gender, with the descriptive statistics depicted in Table 3. 



A series of three t-tests were conducted, with nominal alpha set to α = 0.05 (Bonferroni-corrected to 



.05
.017



3
 ) on ranking of location by gender. There were no statistically significant differences based 



on gender for home or school, but at LifeTown, females reported it was easier to learn new things than 



did males (Welsh-Aspin t = 2.46, Satterithwaite df = 548.2, p = 0.014). 



 



Table 3. Breakdown of rankings based on gender and location. 



 



Location Gender N Mean Std. Deviation Std. Error Mean 



LifeTown Female 230 1.77 .498 .033 



 Male 403 1.66 .597 .030 



School 



Female 238 1.66 .594 .039 



Male 421 1.61 .602 .029 



Home 



Female 220 1.51 .665 .045 



Male 398 1.50 .646 .032 



 



The primary question of this part of the study is if students’ self-report indicate their 



experiences at LifeTown provide an easier venue for learning new things as compared with the 



traditional sites, which are the school and the home. A repeated measures analysis was conducted. 



Mauchly’s test of sphericity was not significant, W=.991, approximate Chi-square = 5.337, df=2, p = 



.07. The test of within-subjects effects was 10.871, df = 2, F = 18.12, p = .000. Therefore, it has been 



demonstrated that students perceived that LifeTown presented a comparably easier venue for learning 



as compared with school and home for these students. 
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Research Question 2: Do students acquire and/or retain life skills with repeated visits to LifeTown?  



 



 Two schools were randomly chosen for its students to participate in a behavioral observation 



audit of 11 LifeTown venues/activities: Bank, Drug Store, Ice Cream Kiosk, Library, Medical Office, 



Movie Theatre, Pet Store, Popcorn at the movies, Salon, Traffic Rules/Safety, and Workshop. A 



behavioral observation audit form was constructed for each venue. (The audit forms are available from 



the authors. An example is presented in the appendix.) Two trained volunteers were assigned to each 



venue to conduct the audits. In order to minimize observer fatigue, one audited the first half of the visit 



and the other audited the second half. The auditor was instructed to make a tick mark on the form when 



a student was observed displaying an appropriate competency for that venue. A pilot study showed 



inter-rater reliability of the audit forms was close to 1.0. 



 



Because the exact time the two schools visited LifeTown varied, the number of students from 



each school differed, and the number of students per school varied per visit, a standard unit of behavior 



was computed. It was the number of tick marks made by the auditor “per student per hour per 



competency per venue.” For example, a competency at the Medical Office venue was returning 



promptly for the appointment time. The total number of tick marks indicative of this behavior was 



divided by the number of students, prorated or made proportional to one hour, for that venue. 



 



 In the figure below, this standard unit of behavior per school is depicted for the two schools’ 



first and the second visit, broken down by venue at LifeTown. To facilitate ease of interpretation, the 



figure is separated into two parts, with about half of the venues placed per part. The venues are 



arranged according to the maximum value, and thus the two parts are scaled differently. 



 



 
 



Figure 1a. Life Skill Behavioral Observation Units by Visit for Two Schools at LifeTown 
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Figure 1b. Continuation of Life Skill Behavioral Observation Units by Visit for 



Two Schools at LifeTown 



 



 In every case, the students at both schools dramatically increased the desired behaviors on their 



second visit.  School A’s grand mean response across all eleven venues was 34.89 (σ = 38.10) on the 



first visit, and increased 247.4% to 86.32 (σ = 56.58) at the second visit. The Wilcoxon Signed Ranks 



test (Z = -2.93, p < .01) indicates this is a statistically significant increase. School B’s grand mean 



response across all eleven venues was 30.79 (σ = 22.67) on the first visit, and increased 211.6% to 



65.14 (σ = 35.79) for the second visit. The Wilcoxon Signed Ranks test was also significant (Z = -2.93, 



p = .01). The effect size for both analyses is r = .88 (mean positive ranks for both schools = 11), which 



according to Cohen (1988) is a large treatment effect.  



 



Because the two schools were not matched in terms of disability types and frequencies, a 



comparison between them with an Analysis of Covariance on the 2
nd



 visit scores, using the first visit as 



the Covariate, must be interpreted with caution. The Covariate was indeed significant (F = 24.79, df = 



1,19, p = .00) indicating baseline inequality between the two schools. However, after adjusting for the 



covariate, the two group’s increase in grand mean response across all eleven venues was the same (F = 



1.46, df = 1, 19, p = .24). This means the large magnitude of increase in performance demonstrated by 



both schools on the repeated visit was similar. 



Conclusion 



 



The focus of learning in LifeTown is targeted toward acquisition and improvement of life 



skills. The ability to provide an individualized learning approach enhances both the students’ 



perception of the ease in learning and the development of these life and job competencies. The 



simulated environment provided a safe place for students to develop at their pace. Educators embraced 



this opportunity to take the classroom learning. The work done within the environment strives to 



provide both positive and natural consequences to student behaviors. 



 



Consider a real example pertaining to a student who was anxious of dark places. This student 



had extreme difficulty presenting appropriate behavior in movie theatres in the community setting. 



Extreme vocalizations during the show could not be tolerated. In the LifeTown theatre, however, the 











9 



 



child became desensitized to the theatre setting, and adapted to the simulated environment. Were it not 



for this success the parents would never have known the child was no longer at risk of a public 



tantrum. The family was no longer afraid to attend the local theatre with their child. 



 



There is abundant anecdotal evidence that students who have participated in LifeTown’s life 



skills instruction have generalized skills they learned at LifeTown to community settings. For example, 



parents have reported that their sons or daughters are more comfortable in visiting physicians and 



dentists, and show an increase interest in personal hygiene. During CBIs, teachers reported that 



students’ awareness of traffic and safety has greatly improved. 



 



In the unsolicited words of a special education teacher: 



I have to tell you, that my students who are now leaving had a terrific experience these 



past few years at LifeTown. They ‘graduated’ from LifeTown and went into the real 



towns [local businesses, professional offices, entertainment venues, and city sites].  



They were successful trips because of our experiences at LifeTown. Students also 



learned social skills which they were able to transfer to the real world. They acquired 



the core of independence and self-confidence, which enabled them to be community 



participants in appropriate ways.  



The next step, of course, is to augment anecdotal evidence with behavioral documentation of the 



generalization of life skills in natural settings. 
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Appendix 



Medical Office Auditor’s Report 



 
Date: ______________  School: __________________________________ 
 
Directions: Observe a student who walks into the Medical office. As inconspicuously as 
possible, place a hash mark (after every fourth, cross the fifth like this:   |||| ). 
 



1. The student made an appointment with the receptionist. 



________________________________________________________ 
 



2. The student presented her/his medical card.  



________________________________________________________ 
 



3. The student complete office paperwork and presented it to the receptionist. 



________________________________________________________ 
 



4. The student put the appointment card in a wallet or pocket. 



________________________________________________________ 
 



5. The student returned on time for the appointment 



 ________________________________________________________ 



6. The student takes her/his belongings when leaving the office. 
 



________________________________________________________ 
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Proposal for Evaluation of LifeTown Community Connectors Proposal


Since 1995 the Voinovich School has provided assessment, planning, and evaluation services throughout Ohio and the broader rural Appalachian region. Our projects have included a variety of areas including education, health and 





Examples of specific services include:  


· Facilitation and data support for service planning and expansion


· Program evaluation for educational, medical, mental, and behavioral health services


· Evaluation of community and regional health care initiatives


· Quality and performance measurement


· Training and technical assistance to facilitate innovation





Through our cross-disciplinary project work, we have developed strong working relationships with faculty across the university including Heritage College of Osteopathic Medicine and College of Health Professions and Sciences. This enables us to enhance our project teams with experts from various health care disciplines. 


Examples of Recent Projects


Critical Access Hospital Needs Assessments and Strategic Planning   Voinovich School in partnership with the Ohio Department of Health designed and conducted regional strategic planning sessions with Critical Access Hospitals across the state of Ohio. As part of a project, the Voinovich School analyzed data from BRFSS, OFHS, CDC and ODH to identify the health care needs of children and adults across the State of Ohio. This information was utilized in the strategic planning process to identify opportunities and strategies for improving the health of area residents. An economic impact analysis of Ohio’s 34 critical access hospitals also took place with results provided at the individual hospital level and for all hospitals combined. 


Exploring the Integration of Primary Care and Behavioral Health in Rural Counties  Working in partnership with the Osteopathic Heritage Foundation of Nelsonville and the Athens, Hocking, Vinton ADAMHs Board, The Voinovich School is developing a learning community and an evaluation framework to capture the successes and challenges of four local integration efforts. Plans to expand this initiative to other counties in Southeast Ohio are underway. 


Strengthening Communities to Prevent Diabetes in Rural Appalachia’s Vulnerable Populations Working with eleven community coalitions across four states with funding from the Centers for Disease Control and Prevention, this initiative seeks to decrease diabetes complications through the promotion of active living and healthy nutrition.  Working collaboratively with community leaders, health professionals and church health teams, local coalitions are engaged in a number of assessment, education and advocacy activities designed to promote good health among people already diagnosed with Type 2 diabetes and their families. The Voinovich School serves as the evaluator. 


Smoke Free Families Through a grant from the Ohio Department of Health, The Voinovich School is working with four counties in Southeast Ohio to promote an evidence-based intervention for smoking cessation called the 5As. The 5As is a brief intervention that can be used in multiple settings including primary care, reproductive health services, WIC, Help Me Grow and other health and social service settings. The goal is to “saturate” these counties with trained providers giving the same message in multiple settings. 


Grant Making Assistance of Local Wellness Initiatives Through our long-standing partnership with the Osteopathic Heritage Foundation, The Voinovich School is providing grant making assistance to their current wellness initiatives across eight Southeast Ohio Counties.  We are identifying community assets and promoting innovative approaches to health and wellness. 


Sustaining IPAC:  Improving Health Outcomes for Children in Appalachia Ohio  We are working with IPAC through a three-year federal grant from the Rural Health Network Development Program. We will be conducting focus groups with the public to understand how consumers understand trauma. This knowledge will inform the design and development of communication tools for the care team services for children with trauma/foster histories. 





Ohio Primary Care Workforce Strategic Plan: Helping Ohio meet its health care workforce needs for the future. The Voinovich School in partnership with the Ohio Department of 
Health facilitated a statewide strategic planning session and a series of regional planning 
forums to identify strategies for meeting the increased demand for primary care providers in Ohio. The Voinovich School also assisted ODH in preparing the draft Ohio Primary Care Workforce Plan.





LifeTown Community Connectors Evaluation Scope of Work 


 


Staff with the Voinovich School of Leadership and Public Affairs at Ohio University would serve as the evaluators for the LifeTown Community Connectors project.  The Voinovich School has extensive experience in program evaluation and the development of performance measurement systems to help develop the capacity of organizations. Staff are prepared to conduct both a formative and summative evaluation.  Using a collaborative, mixed methods approach we will conduct a utilization focused evaluation (Patton, 2012) to explore implementation processes including successes and challenges as well as short-term program outcomes for the youth with mild to moderate developmental disabilities served via the LifeTown Community Connectors project.  Our aim is to provide program staff and funders with information and data to make programmatic decisions.





a. Data Management


The Voinovich School would assist with data tracking measures to ensure numbers of youth and hours of mentorship provided are captured at the individual level for required reporting purposes.  We will work closely with LifeTown staff to develop data collection and data entry protocols.  The Voinovich School could set up a Microsoft Excel spreadsheet with data validations applied to variables and train staff on data entry. This process would improve data quality.  The data collected by staff on program participants would include information on youth served as well as mentors trained and participating in the program.  The Excel sheet would also generate identifiers so that names could be stripped from the data set before sharing it with the evaluators.  



b. Data Collection


A variety of methods would be used to collect data for the evaluation of the LifeTown Community Connectors project. In addition to the staff tracking youth served and mentors trained (as outlined above), evaluators would collect data from families and mentors via satisfaction surveys and interviews/focus groups to inform project implementation.  Youth participants would also be interviewed. Further, youth short-term outcomes would be assessed using a pre/post instrument specific to youth with developmental disabilities and designed to assess their level of self-determination including psychological empowerment, interpersonal problem solving and self-realization subscales.  Evaluators would also conduct site visits and observations to help inform the process evaluation.  If possible, case studies of a sample of youth who successfully transition to  





c. Predicted indicators of  program success


Indicators of success for the LifeTown Community Connectors program include stakeholder satisfaction, number of youth served, mentors trained, percentage of parents who report improved transition preparedness among youth served,  and improved youth scores on the Arc Self-Determination Scale.





The evaluation would include five formative and four summative evaluation questions posed to answer the identified indicators:





Formative:





1. How are families engaged in the LifeTown Community Connectors project and what are their perceptions of the program and its impact on youth?



2. How are mentors trained and how many hours of mentor training do they each receive?





3. How many 1:1 mentoring sessions are provided for each youth with DD participating in the LifeTown Community Connectors program?



4. What are mentors’ perceptions of the LifeTown Community Connectors program?



5. Does the partnership engage in sustainability planning and to what result?


 





Summative:



1. Is the partnership and mentoring program sustainable beyond the grant funding?



2. Is there an improvement in Youth Self-Determination Scale (The Arc of the United States and Michael L. Wehmeyer, 1995, Revised April, 2014) scores from pre-to Posttest? 



3. What percentage of parents report improved self-perceptions among their children who participate in the LifeTown Community Connectors mentoring program?



4. What percentage of parents of youth participants report improved preparedness for transition to the workplace among their child participants?











d. Potential barriers


We do not anticipate any barriers to implementing this evaluation.



e. Additional details


Communication





Evaluators will meet regularly in person and/or via conference call with the Leadership team and staff implementing the LifeTown Community Connectors Project. Because the evaluation plan includes a significant process evaluation component, local evaluators will be able to provide data on project implementation on a quarterly basis to partnership members.  These updates will be in the form of data briefs and verbal updates at project meetings with the Leadership Team. 





Reporting





Yearly reports will also be produced detailing both process and outcome data, including the results of youth pre- and post-tests. Local evaluators will provide project progress information formatted in a way that is consumable by parents and other stakeholders.  Senior Project Manager, Margaret Hutzel will serve as the lead local evaluator.    





Confidentiality of participants





Evaluators will employ university Institutional Review Board-approved protocols to ensure confidentiality of all participating youth, family members, and mentors.  Their participation in the study is voluntary. Parents of participating youth will each sign an active consent to participate form for their child as well as themselves.  All information gathered from youth, parents and mentors will be kept completely confidential.  No names will be collected by evaluators or used in any reporting.  A unique identifier will be developed for each participant.  This identifier will be used to match individual youth pre- and post-tests for analysis. 
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