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Good Afternoon,
Please find attached, the Economics Center’s:
 


·         Completed Application Template
·         IRS letter of Determination
·         Signed Nature of Partnership Agreement
·         Roles & Responsibilities worksheet
·         Logic Model
·         Budget Form - ** please note we had issues amending the local match rate. The template


 appears to not function properly. If more information is needed, please let us know.
·         Signed community connectors grant assurance form


 
Thank you for your consideration.
 
Adrijana Kowatsch
COO
Economics Center
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Application Section I: Community Connectors Program Description


1. The target population is students’ grades 5-12. Identify the grade level or levels at each school that your program will be targeting. Programs may serve students in one or more grade levels.  





The Economic Center’s Student Enterprise (StEP) program will serve fifth graders attending 19 schools in the Greater Cincinnati region. Cincinnati Public Schools (CPS) is the primary program school district partner, however, students also attend Deer Park Community City, North College Hill, Northwest Local and Catholic Inner-city Schools Education Fund (CISE) schools. 





2. Provide the number of youth in each grade level and at each school your program proposes to serve. 





StEP’s mentoring initiative will serve 1,214 fifth grade students each year. Partner districts and schools include: 


District	School____________Number of fifth grade students


CISE	Holy Family School			24


CISE	St Boniface			25


CPS	Bond Hill Academy			50


CPS	Frederick Douglass Elementary School	79


CPS	Hays Porter Elementary School			25


CPS	Midway Elementary School			50


CPS	North Avondale Montessori Elementary	20


CPS	Pleasant Ridge Montessori			87


CPS	Rees E Price Academy			93


CPS	Roberts Academy			75


CPS	Winton Hills Academy			37


Deer Park	Amity Elementary 			90


North College Hill	North College Hill Elementary			93


Northwest	Weigel Elementary			117


Charter	Eden Grove Academy			18


Northwest	Pleasant Run Elementary			173


CPS	Pleasant Hill Academy			75


CPS	Kilgour Elementary School			33


CPS	Covedale Elementary School			50





3. Select one: Which of the following best describes the proposed project? Select one.


A. ☐Totally new program developed by this organization


B. ☐Replication of an existing model in use by others 


· Please provide the name of this model.


C. ☒Expansion of an existing program within the applicant organization 


D. ☐Extension of an existing program to a new setting





4. Please describe your project. How will it address each of the five Community Connectors core principles and what outcomes will you use to measure success.


The Economics Center is a non-profit organization with 38 years of experience in training teachers, developing classroom materials, and implementing innovative school programs that provide economics and financial learning for students from kindergarten through high school. Since 1977, the Economics Center has trained more than 48,000 teachers from 50 districts through professional development seminars, improving their knowledge of the economy, entrepreneurship, and business practices. Economics Center programs benefit~25,000 students annually, enhancing their academic achievement and providing them with practical economics and financial skills, while boosting their performance in the core academic subjects. Students and teachers impacted come from diverse backgrounds; urban, suburban, and rural areas. 





One of the Economics Center’s key programs is the Student Enterprise (StEP) program. In this program, students in 5th grade develop and participate in a mini-economy in their classrooms. Students earn and are able to spend “school currency” by achieving academic success; participate in student-run businesses; and learn about financial literacy by navigating through a real-life, evolving market economy in their school. Through these activities, StEP connects academics to the "world of work" through hands-on and practical learning. Students are encouraged to view school as a priority; student-organized businesses teach concepts such as earning a paycheck, understanding employer expectations and earning rewards for positive classroom behavior; finally, students learn how to make responsible money management choices through hands-on lessons in spending, saving and investing with “school currency.” The mini-economy and the students' understanding of financial literacy is supported by 85-100 volunteers mentors from corporate partners such Cooney Faulkner & Stevens, Battelle, Rippe& Kingston, Dinsmore & Shohl, Ipsos ASI, First Financial Bank, Kroger Co., Messer Construction, Bartlett, Macy’s, Paycor, Luxottica, Clark, Schaefer & Hackett, Deloitte, Fifth Third Bank and Procter & Gamble.  Volunteer hours from professionals from these companies are quantified to be 780 man hours per year, valued at $29,905 in in-kind support annually.





StEP addresses two key needs: 1) the need for student engagement and better education in schools with a high percentage of low income students, and 2) the need to lay a solid foundation of personal financial literacy at a young age. Within elementary school classrooms, StEP also addresses issues of attendance, classroom engagement in the core academic curriculum, and provides the context of economics and personal finance within which the academic concepts of math, language arts, and social studies can be applied. Both of these areas of need are necessary for competition in the global economy. 





This request is for support of StEP program implementation in fifth grade classrooms in 19 schools in the Greater Cincinnati region. The majority of these schools are in the Cincinnati Public Schools (CPS) district and others are located in the Deer Park Community City, North College Hill, Northwest Local and Catholic Inner-city Schools Education Fund (CISE) districts. More than 50% of the students attending these schools qualify for free or reduced lunch, and every partnering school district has graduation rates below 92%. At CPS, only 74% of students graduate within 4 years and at the majority of schools, elementary students are not meeting state standards for literacy, math and science. 





Since the state of Ohio has adopted the Common Core standards, administrators in local schools have revised their curriculum to better deliver instruction to be in line with the new national standards for student achievement. The StEP program, its curriculum and activities support daily instruction around the Common Core standards. In addition, every public school typically adopts a positive behavior system (PBS) intervention to help promote a good learning environment and culture within the school building; the StEP program fits within that framework fully. Lastly, financial literacy skills are an integral part of this program as students in grade 5 in underserved schools face substantial economic challenges. Given the high number of students in free/reduced lunch program, we know that majority of students in these two elementary schools live in home environments which are poverty ridden. Knowledge of the economy, entrepreneurship and personal finance are important skills for this population in particular. StEP program address this need at an early age. 





In short, needs addressed by this program are:


· Curriculum alignment & academics: The Ohio Department of Education official report card for 2013-2014 academic year indicates elementary age students at the majority of schools haven’t met any or most of the state proficiency standards. While many factors influence students' performance on standardized tests, nonetheless, the failing academic rating indicates a need for better, consistent attendance of students, and instruction that is delivered in a way that is practical and positions the academic content in relevant examples and hands-on activities and all of StEP program's activities and materials are seamlessly connected to academic standards in math and language arts. 


· Learning Environment: Research shows (Journal of Adolescent Research, May 2002) that decisions to stay in school are made when students are in early adolescence, and that self-esteem, a sense of control over school completion and social support are instrumental factors in ensuring that students stay in school. It is precisely those factors that StEP program addresses at an early age.


· Financial Education: One of the key findings of local study (Bridges for Just Community) done in 2006 is that one's economic standing, more than race, determines his/her sense of inclusion in the community. Cincinnati's students have scored lower than either their state or national counterparts on tests of financial literacy. Ohio ranks 4th from the bottom in terms of its residents' understanding of financial concepts. The test of financial literacy represents every-day life concepts, fundamental to responsible decision-making. A lack of sufficient knowledge puts individuals at risk of making ill-informed choices, the repercussions of which contributed to the last recession.


· Mentoring:: The Economics Center pairs each school with a business; business volunteers – primarily the Young Professionals- will spend time in elementary classrooms mentoring students, assisting them in operating the school store, they help classroom businesses get up and running, etc.  This is a rich arena for character and leadership development that is typically a core value in the learning environment of all elementary schools.





The most resource-intensive aspect of the program are human resources and most schools involved in StEP do not have the financial resources needed to cover this program expense. A business volunteer significantly decreases the program’s expenses, making the program more accessible and sustainable for schools in the community. In addition, these business volunteers are engaged as students’ mentors; this adds value to elementary students’ education by connecting their classroom learning with their everyday life and success in the real world. Specifically, mentors are typically young professional associates of businesses that have partnered with the program. They help in setting-up the school store four times per year.  Working directly with the students, they mentor them around financial literacy concepts: basic math (addition, subtraction, and interest), the options to spend, save or donate their money while they “shop,” as well as check-writing and keeping of ledgers (basic budgeting skills). Mentors reinforce the program’s financial literacy lessons and encourage students to think about the consequences of the choices they make both in the classroom and in the store. In turn, mentors gain an awareness of the education community in Cincinnati, realize the potential of young people in their community through individual interactions and discussions. Addition, this type of mentor engagement, makes a difference in the community through the development and education of our future workforce; mentors share knowledge specific to their industries with students. 





The StEP program addresses the following Community Connectors core principles in the following ways:  





1. Setting goals to be prepared for the 21st century careers: StEP equips students in the region with 21st century skills: creativity, entrepreneurship, critical-thinking, innovation and financial responsibilities. Led by financially-savvy mentors from the corporate sector, participating fifth graders are taught about basic financial concepts and managing a business by participating in experiential learning activities that teach them the value of financial literacy and entrepreneurship. This teaches students about the importance of saving/spending money, investing, the attitudes required to run a successful business; and the positive, tangible results related to setting goals around real-world financial concepts and ventures. 


2. Building character: StEP encourages students to be entrepreneurial, hard-working, resourceful and innovative through the creation and management of the classroom business venture. With guidance from the mentors, students must learn to work as a team to assign roles related to running this business, which teaches leadership and creativity skills, and also teaches students the importance of being aware of and confident about their own skillsets. This encourages independent and creative thinking at a young age and helps students become confident in themselves. StEP also teaches the value of charity by encouraging students to donate their school currency to a local nonprofit organization. 


3. Developing pathways to achievement: StEP mentors and programs instill students with critical thinking and decision making skills by teaching them about financial responsibilities and the impact that thoughtful decision-making related to finances can have on their daily life. Mentors encourage students to think critically about their purchasing/investment decisions in the context of the classroom business and school currency, which will influence students to think more critically about their own decisions and relationships in their daily lives. 


4. Building a sense of resiliency: StEP builds resiliency in participating students by encouraging constructive relationships and teamwork in the classroom; teaching students social competencies, such as independent thinking and innovation; and providing them with skillsets, such as entrepreneurship and financial literacy that will build self-esteem and self-confidence. This will help students make tough decisions and teach them not be defined by negative circumstances and consequences in the future. 


5. Believing in a positive future: StEP helps students believe in a positive future by rewarding them for their positive work; teaching valuable skills by teaching them to run a business; and pairing them with a successful mentor who will teach them the value of goal setting, working hard in school, engaging with your peers and teacher; and teaching them the critical skills related to financial responsibility. 





The measurable outcomes of the StEP program are:


· Short term, 1,214 students will be served by the program. It is anticipated that the same number of student will be served each year. 


· Short term, students' levels of classroom engagement will improve


· Short term, at least 85 mentors will be directly engaged with the StEP program. 


· By December, 2015 students will have a basic understanding of earning, saving, investing, choices and consequences (financial literacy concepts) - (intermediate goal). 


· Educators will be able to convey the academic curriculum in more effective, innovative ways (June 2015). 


· By May, 2016 students' on-time, consistent attendance rates will increase. 


· By May, 2016, students' discipline and behavior incidents will decrease. 


· By May, 2016 students will experience an increase in reported self-esteem (intermediate goal).


· 85% of students will choose to save their school earnings from fall 2015 through June 2016.


· Long term, students will achieve academically; measured by the state standardized test scores.


· By May 2016, engage business volunteers from 19 companies for a total of 800 contact hours mentoring StEP fifth graders. By August, 2016, with resource coordinators at each school, develop a framework by which each business professional is plugged into an ongoing mentoring program (Cincinnati Youth Collaborative, after school club, homework club, tutoring, etc.).


· By June, 2016, 80% of volunteers will take on additional mentoring commitment within the StEP schools. 


· My June 2016, 1,200 students will benefit from a new positive relationship with a business professional.  





5. Please describe the specific activities your program will conduct.





In this program, students and teachers design and operate a functioning market economy in their classrooms. Students form their own government, develop student-run businesses, earn, spend, save and invest school currency. Students earn “school cash” for positive behaviors: on-time, consistent attendance, academic achievement, good behavior (no discipline infractions), completing homework on time, classroom participation, etc. Four times per year, students have the opportunity to visit the on-site StEP school store and choose how to use their earned money.  They can purchase school supplies, save their money each quarter and earn interest, or donate their money to a charity. The Economics Center provides a mobile school store  to each participating school; school currency can be spent on simple school supplies, or a big ticket item (such are basketballs) for which a student has to save his/her earnings all year long.  Teacher benefits are curricular resources that are provided as part of StEP (curricular manual) and, three times per year, professional development sessions. In addition, all of the program’s activities are correlated to the Common Core academic content standards teachers have to teach. The program is not an after-school or a club activity; it is carried out in the context of a regular school day, which ensures it will make an impact on student.  As part of the program’s annual finale project, students create functioning businesses in their classrooms. These students have the opportunity to showcase their businesses on the University of Cincinnati’s campus in May at Market Madness.  At this marketplace, students sell and buy their custom-made products with their earned “school cash,” and get a tour of the college campus





6. Discuss how the program will utilize best practices to ensure program success. Are there successful mentor programs after which you will model your program?  Please name the program and describe what makes it successful. 


The Economics Center uses economics and financial education to strengthen and improve skills such as reading, math, critical thinking, teamwork, and problem solving. The Center's three decades of providing quality teacher training, curriculum and methods that are practical applications of learning (experiential and project based), make us particularly effective in challenging learning environments. All of the Center's staff members are former educators and school building administrators (all carry Masters Degrees in Education, and 2 have PhD degrees). The Student Enterprise Program has operated in the region for 9 years, serving primarily schools with students of disadvantaged socio-economic background. An independent program assessment of pre and post surveys of students in the program has indicated statistically significant gains in students' knowledge of personal finance and economics basics. Educators have reported increases in their students' decision making skills and the level of engagement in classroom work. The program evaluation also shows increases in on time, consistent attendance of individual students (increase from 47% to 81%). In December 2013, the Freedoms Foundation and the Thomas and Dorothy Leavey Foundation have given a national award to the StEP program for "bringing passion and creativity to classrooms as it teaches students about entrepreneurship and the free enterprise system." In addition, since the Common Core standards were adopted by the State Dept. of Education, all of the local districts are revising their curriculum and instruction to be in line with the national standards for student achievement. Math and language arts standards are all correlated to the program's activities, so that StEP supports instruction day in and day out.





7.  Describe your organization’s previous experience with this type of program OR a program of a similar scale,   including previous evaluations, size and duration of previously implemented programs, goals, and outcomes.





The StEP program has been operational since 2005, serving over ~3000 students annually.  The target populations are children in grades 3 through 5 (ages 9-11) attending elementary schools in low/moderate income communities. The program operates currently in 30 schools in the region.  During the 2014-15 school year, 3,373 students are participating in StEP. Of those, on average, roughly 70% are on the free/reduced lunch program, which is a federal measure of poverty - and over 80% are of diverse ethnic background.





Teacher benefits are curricular resources that are provided as part of StEP; three times per year, professional development opportunities are provided for teachers participating in the program. In addition, all of the program’s activities are correlated to the Common Core academic content standards teachers have to teach; therefore, by participating in the program, often, educators can meet multiple instructional goals: student engagement and instruction of academic standards. The program positively impacts the learning environment of schools that adopt the program, financial education of students who participate (statistically significant gains), and it offers a framework that is aligned to academic content standards educators have to teach; the program provides a context for hands-on activities and practical learning.  StEP has been documented to increase self-esteem of students who participate in it, and it improves consistent, on-time attendance. In 2014, an independent evaluation was set up as treatment/control group methodology; i.e. we compared CPS schools that participate in the program against those that do not.   Evaluators followed individual (as opposed to aggregate) student’s progression on various measures again comparing participating students to non-participating students. Metrics measured included:


· Attendance: In schools where students participate in the program, the consistent, on-time attendance increased from 47 % to 81% beginning to end of school year.  


· Good Behavior (no discipline infractions): In schools where students participate in the program, good behavior “income” was earned throughout the year. The share of earnings related to discipline increased from 41% at the beginning of school year to 67.5% at the end. 


· Class Preparedness (includes completing homework on time, participating in discussions, etc.):\ In schools where students participate in the program, class preparedness increased from 33.5% at the beginning of the school year, to 65% at the end.  


· Academics: Students in grades 3, 4, and 5 show statistically significant gains in their knowledge of personal finance and economics basics.  They demonstrated a 12% increase in their score on the economic content questions relative to the pre-survey.   





			Percent Responding Correctly





			


			Pre-Survey


			Post-Survey





			Scarcity 


			31.4%


			52.6%





			Entrepreneurship


			44.9%


			58.3%





			Opportunity Cost


			54.5%


			71.8%





			Overall Score


			40.5%


			52.6%











In addition, there was tracking of saving, spending and donating patterns of students in the program.  Students participating in StEP are learning to save; students are saving their earnings at every grade level, and the average amount individual students save increases from beginning of the school year to the end.   





 Attitudes:





			Attitudinal Outcomes





			


			Pre-Survey


			Post-Survey





			Understanding Choices


			82.1%


			86.5%





			Confident Decision-Making


			69.2%


			64.1%





			Sense of Self-Worth


			76.9%


			80.8%





			Planning and Goal-Setting


			77.6%


			84.6%





			Luck determines Success


			72.4%


			48.7%





			Choices lead to Consequences


			56.4%


			64.1%





			Overall Score


			65.0%


			71.9%














8. What will make this collaboration successful? What will the indicator(s) of success be for this collaboration?





The ultimate indicator of the success of the StEP program, which is a collaboration between the Economics Center, Cincinnati Public Schools, and area businesses, is improved classroom engagement and academic achievement of participating fifth grade student. Also critical to this success is a mutually beneficial and sustainable sustaining relationship among all collaborating partners. Indicators that will ensure improved student outcomes and positive collaboration include: 


1. Improved knowledge of financial literacy and financial responsibility by students.


2. Increased knowledge of entrepreneurship and running a business by students.


3. Improved consistent, on-time attendence in students.


4. Improved academic performance in students, as it relates to state proficiency tests and overall GPA.


5. Improved behavioral outcomes in students. 


6. Improved engagement in classroom activities by students. 


7. Increased number business professionals who will act as mentors for students participating in the StEP program.


8. Increased number of business professionals who will remain as mentors from Year 1 to Year 2. 


9.  Increased number of schools recruited into the program.


10. Increased number of schools that have self-sustaining StEP program.





Application Section II: Program Management





9. Leadership Team:  The leadership team should be comprised of no less than one member of each partnering organization. Please provide a brief bio of each leadership team member, including a brief description of the team member’s passion for the program and interest in working with young people.  Bios should also include:


· Name and title


· Responsibilities for this grant project. (Percent of time should be included in the budget document.)


· Qualifications


· Prior relevant experience


	


Dr. Julia Heath is the Director of the Economics Center and professor of economics at the University of Cincinnati.  Prior to joining the Economics Center in 2012, Dr. Heath was the director of the Center for Economic Education at the University of Memphis. In that role, with the support of the state of Tennessee and First Tennessee, she founded the $mart Tennessee program, which provides financial education to children in elementary, middle, and high schools.   Dr. Heath received her PhD in Economics at the University of South Carolina, specializing in labor economics and quantitative methods.  She received a Visiting Research Fellowship to Princeton University to conduct research in economics education and has published extensively in the area. Dr. Heath received her BA from Bluffton College, Bluffton, Ohio, in 1978.





Dr. Heath advises the program staff on curricular alignment of program components to the state mandated standards for ELA, Math and Social Studies. She is also instrumental in helping recruit business for provision of volunteer mentors. She oversees the quantitative processes related to assessment results. 





Ms. Erin Harris is the Student Enterprise Program Director for the Economics Center, Erin is responsible for organizing and implementing the Student Enterprise Program (StEP) in 32 elementary and intermediate schools across Cincinnati. Her duties include overseeing the StEP school stores and annual Market Madness event, two programs that are dedicated to giving students (grades 3-5) a safe platform to learn the importance of making good choices on a daily basis. Erin earned her Bachelor of Arts in Business Marketing from Wilmington College and a Master’s Degree in Middle Child Education from Mt. Vernon Nazarene University.





Dr. Valerie L. Krugh is the Director of Student Relations at the Center. Her primary duties include servicing the existing StEP Program schools, establishing relationships with new educational institutions and curriculum for professional development programs. Previously, Dr. Krugh served as educator, counselor, principal and Academic Dean at Cincinnati Christian Schools. Her educational background includes a Bachelor in Communications from Ohio Northern University and a Master of Education in Educational Administration from the University of Cincinnati. Val received her PhD in Educational Administration from Century University, Albuquerque, New Mexico.





Ms. Adrijana G Kowatsch is the Chief Operating Officer. In this role, she is focused on implementation of the Center’s work plan, complete with overseeing meeting of strategic objectives and adherence to the operating budget. She advises the Center’s Executive Director on personnel issues. Along with the program director, she is responsible for recruitment of volunteer mentors, the quality of their mentoring experience while in schools, and raising of funds for program expansion in additional schools. 





Catherine L. Miller is a Client Communications/Marketing Associate at Bartlett & Co. She coordinates internal and external communications, client presentations, advertising and marketing efforts for the firm. Additionally, she is pursuing her education for the Certified Financial Planner designation. Catherine is a Cincinnati native and a graduate of John Carroll University with a BA in History and Economics. She is a member of the Junior League of Cincinnati and has served as Chair of the Economics Center Young Professional Board for the past year.  She along with a group of 11 other YPs has assisted the Center in recruiting business professionals for their mentoring roles, pursuing a “match” between a company and a schools. She oversees all aspects of involvement of young professionals’ volunteers in StEP classrooms. She is the liaison for Bartlett’s role in this project; she organizes employee involvement in StEP and schools stores.



Justin Vanderglas is a tax accountant with Clark Schaefer Hackett in the firm’s construction and real estate group.  Justin graduated with a degree in Accounting from Northern Kentucky University where he played baseball and was elected as the inaugural President of the Finance & Accounting Student Association.  
Justin is pursuing his CPA certification and is a member of the Brighton Center’s Brighton Emerging Leaders program. He also serves on the Northern Kentucky Forum Board of Directors and the Newport Quality of Life Steering Committee, and is the Vice Chair of the University of Cincinnati’s Economics Center Young Professional Board. Similar to Ms. Miller, Justin is instrumental in recruiting mentors, and helping the Center staff oversee the mentor/volunteer engagement process. 





Thomas Boggs and Vera Brooks are both principals in elementary schools within the Cincinnati Public Schools district; Bond Hill Academy and Roberts Academy in Price Hill, respectively.  Mr. Boggs and Ms. Brooks are both veterans of urban education environment. Mr. Boggs and Ms. Brooks have both been recipients of Principal of the Year Award; Mr. Boggs in 2008 and Ms. Brooks in 2014. Under their leadership, both schools have adopted the StEP program, and both are outstanding advocates for it within their teaching staff (who are ultimately implementing the program in the classrooms), outside business partners, schools’ resource coordinators, etc. Their role in the project is to have the program fully implemented and expanded in their schools, allow for their teaching staff to be trained, set a process for volunteer mentors to interact with children in a school setting, and help the Center gather necessary student data that reflects on the evaluation of this project. Mr. Boggs and Ms. Brooks are two of 19 principal leaders whose schools will participate in this project. 





10.  A timeline of all major activities must be provided. Assessment, planning and initial training must be completed by September 7, 2015. Services must begin by September 7, 2015. 





September - November 2015: Introducing the program and its activities to 5thgrade classrooms, to teachers and students. Program kicks off. Teachers are recruited and orientation provided. Ordering of supplies and development of student workbooks.

December 2015. January, March, and May 2016: - Teacher training. StEP program director and coordinator will spend time with the principal and teachers outlining activities for positive behavior support (how students are incentivized and for what behaviors). Curricular alignment and manuals will be shared. 

October 2015: All participating teachers will be coached and mentored as they begin instruction via StEP activities (classroom visits by Center staff). Progress will be monitored and recorded in written form, through pre and post attitudinal surveys, and attendance records.  Pre assessment will be implemented.

October 2015 - June 2016: Academic instruction will be carried out in the context of the StEP program, carefully aligning activities with the Common Core academic content standards. Because the teacher is a delivery agent for the program, all StEP educators will meet three times during the next academic year to discuss best practices, share new ideas, etc. Teachers earn professional development credit for those sessions; the credits can be used to renew the state-issued teaching licensure. 





Quarterly: The Economics Center will provide a mobile school store. This mobile store carries inventory that students will be able purchase with their earned currency (paper, notebooks, pencils, erasers, etc.). Students can choose to spend or save their earnings. 



 March 2016: Each classroom will begin a business venture. Students will be appointed to various positions (workers, table managers, presidents). Volunteers from business community will interview students for their positions. 



May 2016: Market Madness event (a trade fair of students' goods) will be held on the campus of University of Cincinnati in May of 2015. All schools in the program will participate in Market Madness.





11. Describe the implementation process for reaching the following milestones: 


a. Screening, orientation, supporting, and monitoring process for mentors and other personnel working directly with youth;


b. Identification and intake process for mentees;


c. The means by which you will involve families of youth in your program; ongoing training of mentors throughout the life of the program, including topics and frequency;


d. Assessing fiscal accountability and faithful implementation of project plans; and


e. Any other critical information you would want the Community Connectors team to know. 





In this project mentors are identifies through a self-selection process initially.  Program staff and previous volunteers present the opportunity to new prospective mentors at their company’s site. Those interested, typically a formal Young Professional group, at these corporations will “adopt” a school; i.e. they will provide mentors each time the school store is offered. This “match” accomplishes two goals: one, students and business professionals can create real bonds, as they relationships and interactions progress throughout the school year; and two, on the part of the company, there is a real identification with the school they are serving and buy-in on the part of company leadership to support their employee engagement in this way (provision of out of office hours), and to support the program monetarily in the future. 


Once the mentors are identified, they are subject to individual school policies regarding working with students. Some schools require a full background check – in which case we adhere to those guidelines – others may not need that because students are meeting with mentors in an environment that is always supervised by school and Center personnel (teachers, administrators and Center’s program staff).





As a group, mentors are trained at the beginning of the school year, in a school setting on the framework within which they will be interacting with students (school store). The Center provides each volunteer with a volunteer guidelines and instructions manual. The Center staff and school personnel are always present for the interactions to answer questions, guide students and volunteers along, etc.  A lead mentor is selected for each company; it is their responsibility that the mentoring team provided by the business partner is there each time the school store is offered (quarterly).  





Program’s adherence to the proposed budget is done by the Center’s staff, specifically the COO who conducts this role for the organization more broadly and on a specific project.  The oversight is further provided through a Board committee on StEP program which is comprised of the Center’s trustees (with fiduciary responsibly for the organization) as well as educators who are partners in this effort (Mr. Thomas Boggs is an example of an educator serving in that role).





12. Describe how each applicant partner plans to contribute to the overall program plan including, but not 	limited to, time contribution, personnel contribution, monetary contribution, shared responsibilities, 	use of facilities, etc. Complete the Roles and Responsibilities worksheet attachment.





The worksheet describing roles and responsibilities of program partners is completed and included as the attachment.  





Application Section III: Evaluation Plan 


13. The evaluation plan is intended to provide lead organizations with a framework that will ensure the program is on track to positively impact the lives of students and identify needs for additional support when challenges arise. Each evaluation plan must list the scope of work and describe the following:


a. Plans for keeping records of mentor contact hours, unduplicated count of students served each month, mentor training hours, etc. for ongoing reporting;


b. Gathering of data to measure progress of program towards meeting the selected goals;


c. Projected indicators of success; and


d. Anticipated barriers to successful evaluation including data collection 	and measurement of progress toward outcomes.





Since the engagement of mentors with students in 19 schools will be done in a context of a structured program implementation, the process of keeping track of mentor contact hours, numbers of students, etc. for the purposes of ongoing reporting is greatly eased. The Center’s program staff keeps a master schedule of school visits, the master roster of mentors, along with numbers of hours spent with students in each school. In advance of each quarterly engagement, the program staff communicates with a lead volunteer from each company to understand how many mentors are assisting with that particular school store.  Mentors are trained once per school year in a group setting. At any given point in the project implementation timeline, exact numbers of contact hours, students served and mentors engaged can be provided.





The Economics Center Program Director, Erin Harris, is charged with conducting research, monitoring progress, and evaluating program success at elementary schools involved with the StEP program. Currently, program evaluation is conducted annually. Pre and post surveys are conducted with students to monitor their knowledge of personal finance and economics basics at the beginning and end of each school year. Educators are also evaluated through pre and post surveys to measure their knowledge of economics and their engagement in the StEP curriculum. In addition, Economics Center program coordinators, in conjunction with the teachers, measure grades, GPA, and performance on standardized tests to examine how the StEP curriculum impacts students’ academic progress. Attendance rates, disciplinary infractions, and student efficacy are also measured to study the impact that StEP has on students’ personal success. Each year, the same assessment tools are utilized to ensure year-to-year accuracy and consistency. All of the education staff members of the Center are former full time teaching professionals. 





The StEP program has operated in the region for 10 years, serving primarily schools with students of disadvantaged socio-economic background. An independent program assessment of pre/post surveys of students in StEP has indicated statistically significant gains in students’ knowledge of personal finance and economics basics. Educators have reported increases in their students’ decision making skills and their level of engagement in classroom work. The past program evaluation also shows increases in consistent, on-time attendance of individual students (increase from 47% to 81%).





Anticipated barriers for successful program evaluation could include:


1. Overall low-attendance rates: Over the past decade, StEP program data and elementary school data has routinely shown lower attendance records for elementary school students participating in the program. This is particularly true for the beginning of the year before the school year ramps up. During the 2013-14 school year, consistent, on-time attendance rates for participating youths were sometimes as low as 47%. This creates barriers in collecting accurate data about children’s' understanding of basic economics and financial literacy in the "pre" stage of annual program evaluation. Toward the end of the year, attendance rates are increased for all cohorts of participating children, moving up to around 80%.


2. Variety in assessment/tracking tools at each school: Currently the StEP program is implemented at 19 schools in 5 different school districts. Some of the schools use different metrics or assessment tools to track attendance rates, grades, etc. This has created discrepancies in evaluative numbers, but StEP is working to overcome this barrier by implementing a consistent tracking tool at every school on an annual basis. 


3. Ohio’s new state proficiency tests: The Ohio Department of Education report card has consistently shown that students attending many of the schools rarely meet state proficiency standards in math, science, literacy and social studies. These numbers are improving due to interventions from school districts and programs like StEP that follow Common Core standards, but new state testing requirements could slow down this progress.


4. Student demographics: The majority of students participating in the StEP program come from low-income and high-risk backgrounds. These demographics creates barriers in academic and personal success (e.g. these students are more likely to miss school or have parents who work with them on homework, etc), which can effect program evaluation. 








14. Applicants are to complete the program model.





Application Section IV: Sustainability


15. Describe how you plan to maintain the program after the grant funding period.  Include a discussion about financial sustainability and sustainability of the partnership commitment. Applicants are not required to include cash as part of their local contributions; however, funding sustainability is critical to the Community Connectors program. Applicants that show the potential for funding sustainability will be given preference in application scoring.  





The StEP program has been operating successfully since 2005. The full implementation of the program occurs over an 18 month period. These months require the greatest levels of support and staff involvement from the Economics Center. Once StEP has been operating successfully in a school for at least 2 years, schools, teachers, and (to an extent) students gradually take on the responsibilities of program coordination, management of the in-school “student store” and creation of trade events and programming related to the students’ mini-economy. Funds from the Community Connectors program would be utilized to expand the program in current schools (to all fifth grade and sixth grade classrooms), and would specifically support the  following line items: human resources (program director, assistant); mobile school store supplies and classroom materials; teacher training; travel to and from schools; program evaluation; buses (school buses to take students to the University of Cincinnati campus once per school year), and facilitation of school/business partnership through 85 of the Center’s young professional (YP) volunteers. The majority of funds are associated with permanent incorporation of the program into the schools, including coordination, program materials, teacher training, and mentor training.  





After the program becomes fully operational in schools, the aim is to make the StEP program self-sustaining. . The in-school stores will be fully functioning and will be managed, staffed and run entirely by the elementary students with the help of a business partners which the Economics Center has already identified. Mentors from companies Cooney Faulkner & Stevens, Battelle, Rippe & Kingston, Dinsmore & Shohl, Ipsos Unlimited, ASI, First Financial Bank, Kroger Co., Messer Construction, Bartlett, Macy’s, Paycor, Luxottica, Clark, Schaefer & Hackett, Deloitte, Fifth Third Bank and Procter & Gamble will partner with elementary schools to carry out the major components of the program, including financial literacy training and operations of the “school stores.” Employees of these companies, who act as mentors, will be responsible for providing in-kind support through volunteer time and also will be expected to solicit funds from their employers. Teacher training options will always be available to educators from these schools through the Economics Center on an ongoing basis. In addition, the Economics Center employs a fundraiser, Holly Kohls, who will be responsible for ongoing fundraising from individuals, corporations and foundations. 





Application Section V: Program Budget


16. Complete the budget form attachment and justify each of the budget items by creating a budget justification. Completed.
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Roles and Responsibilities Worksheet (Required)





Describe how each applicant partner plans to contribute to the overall program plan including, but not limited to, time contribution, personnel contribution, monetary contribution, shared responsibilities, use of facilities, etc.


1. Faith-based organization:


· Time contribution


2,340 hours of time in coordination of program implementation and its main components: coordination with school personnel, teacher training, coordination of in-school opportunities for volunteers, evaluation. Equivalent of 1.5 FTE 


· Personnel contribution


Erin Harris, the Center’s Student Enterprise Program Director will be the project manager, responsible for coordination of all of the proposed project activities, including reaching out to schools, teachers and principals, conducting teacher training, and along with a part time project coordinator, will execute visits to the schools 4 times at each of the 19 school locations to enable mentoring sessions between business volunteers and 5th grade students.


In addition, coordination of all evaluation from implementation and collection of surveys, to reporting of data will be conducted by the Economics Center's team. Dr. Julie Heath, Executive Director, will advise on quantitative analysis of data. 


Adrijana Kowatsch, COO, will coordinate engagement of business partners in the effort and reporting of progress to the Community Connector project liaison as specified and requested.


· Monetary contribution


 Miscellaneous project expenses, meeting expenses, office supplies, provision of in-kind contribution for meeting space and teacher training sessions.


· Shared responsibilities


 


· Additional roles and responsibilities 





2. School district partner:


· Time contribution


Annually, 209 hours of time for 75 teachers in 19 schools to participate in and help oversee the structured activities between the students and their business mentors. Additionally, 225 hours of training of teachers to implement various program components, understand alignment of program content to mandated standards in English Language Arts and Math requirements for grade 5.


· Personnel contribution


75 Teachers in 19 schools - classroom time implementing the program, teacher training, business/student interaction


Principals to help outline the positive behavior program components of StEP, vet the curriculum alignment of program to standards, and thank and steward business volunteers that are to serve as mentors.


Resource coordinators - serve as StEP liaisons for each school to forge permanent relationships  


· Monetary contribution


$6,000. Each school in the program supports it nominally, on average $500 per school. The amount helps offset the cost of supplies and school buses for the end of year college campus visit.


· Shared responsibilities





· Additional roles and responsibilities





3. Business partner:


· Time contribution


Annually, 780 hours of direct contact with students in 5th grade in 19 urban elementary schools in Southwest Ohio. 


· Personnel contribution


85-100 from 19 different business to include Cooney Faulkner & Stevens, Batelle, Rippe & Kingston, Dinsmore, Ipsos ASI, First Financial Bank, Kroger Co., Messer, Bartlett, Macy’s, Paycor, Luxottica, Clark, Schaefer & Hackett, Deloitte, 5/3, Coupons, Inc., Key Bank, etc.


· Monetary contribution


$28,500 for helping underwrite the cost of student workbooks (curriculum that aligns the program activities to the standards in Math, Social Studies, and Language Arts.


· [bookmark: _GoBack]Shared responsibilities





· Additional roles and responsibilities





4. Community nonprofit (if applicable):





· Time contribution





· Personnel contribution





· Monetary contribution





· Shared responsibilities





· Additional roles and responsibilities 
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1. Staff- StEP staff, , elementary school teachers


2. Volunteers- Public Alley AmeriCorps Volunteer


3. Mentors - 85-100 Corporate Mentors


3. Partnership- Cincinnati Public and Catholic Inner City Schools (combined 19 schools).


4. Curriculum- Standards-correlated teacher manual; Student workbook


5. Training facilities: 


6. Equipment: Computers, eval tools





1. Planning Sessions & Curriculum Design


2. School recruitment and program timelines implemented 


3. Educators trained in StEP model


4. 4 x per yer mentors visit schools to work with students


5. School stores


6.  Each classroom starts a business venture


7. Market Madness -- students visit UC's campus to "market" their business products.


8. Evaluation





1,214 fifth grade students are engaged in program. Gains: better understanding of basic economics, financial literacy, and entrepreneurship; improved attendance and behavior; improved scores on state proficiency tests;) improved attitudes toward school; and improved self-esteem. Donating to a local charity (character and community building


85 corporate mentors, 75 elementary teachers, and 4 Econ Center staff members  will implement the program.


What are the short or intermediate term results that will be achieved?





1. Setting goals to be        prepared for 21st century careers


2. Building character


3. Developing pathways to achievement


4. Building resiliency


5. Believing in a positive future


[bookmark: _GoBack]





Goal


Program Activities 


Program Name: _____________________________________


Outcomes


Outputs 


Resources


What are the long term results that will be achieved?


 


Strengthen communities, encourage mentoring opportunities, and create new pathways for civic engagement that will result in higher educational achievement, higher levels of well-being, and health and workforce readiness for our state.


Briefly describe the number of students engaged and the number of adults involved. 


What will we do with the resources?


What resources will be needed to conduct this program?
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BUDGET NARRATIVE


						Budget Narrative





						Grant Applicant:   


									Economics Center, EIN 31-0898481





						Summary


									The purpose of the Budget Narrative is to provide a detailed explanation of how planned expenditures were calculated for each budget category as well as the justification of those expenditures for the devoted program.


						Direct Costs


									A.  Payroll Expenses


									The staff members included in the project are full time Student Enterprise Program directror who will shephard the majority of the proposed program components. In addition to that position, which will be dedicated to this project and is listed at 90% FTE, a part time program coordinator will conduct all school store scheduling, interfacing and coordinating with business partners and volunteers, and school project liaison.  In addition, the Center's COO will oversee adherance to the budget, and timely filling of reports, keeping track of administrative needs of the project including the number of students served, number of mentor hours, etc. Dr. Julie Heath will provide expertise in quantitative data analysis related to the evaluation of the program's outcomes. 


									B.  Payroll Fringe Benefits


									The average rate of payroll fringe benefits is a calucation between what the Center expends on the StEP director and COO (who are subject to University of Cincinnti fringe rate allocation), Dr. Julie Heath who is a faculty member at the University (position subject to a faculty negotiated fringe rate) and coordinator who receives no benefits other than the work for pay performed (frind applied are the employer portion of FICA taxes and worker's comp).


									C.  Travel


									To and from schools on school visits, mentoring sessions, training sessions with teachers, etc. All local travel consisting of Center staff visiting school building locationst that are at most 10 miles away. No reimbursement is needed for travel of volunteers. 


									D.  Supplies


									This category covers the direct cost of materials sold in the school store: school supplies like pencils, markers, erasers, notebooks, all the way to "big" ticket items such as basketballs, mp3 players, etc). Based on the Center's previous inventory reports, on average, the cost of supplies is $1,500 per school per year. In addition, each student in the program receives a workbook that aligns their activities with the classroom instruction. The workbook contains reading assignments, journal prompts (addressing reading comprehension and writing), and it most frequently references and reinforces math concepts (basic addition, subtraction, percentage calculation, etc.)


									E.  Equipment


									One time investment in year 1 in cabinets for storage of school store items in a location within a school building. 


									F.  Contracted Services





									G.  Training





									H.  Evaluation


									For all  measures, in addition to the performance on standardized tests, the evaluation process will include the pre and post assessment of all participating students and educators. Students will be surveyed on how engaged they feel in school work, how empowered they feel, how much control they feel they have over their lives, how much they know about financial concepts, etc. 
Educators will be surveyed about the general level of engagement and academic performance of their students, as well as their understanding of economics and personal finance concepts at the beginning and the end of school year. 
Attendance records are a part of assessment as are the state standardized achievement scores (math and social studies). Each year of the program contains the same assessment tool so that progress can be tracked from year to year. 



									I.  Other Program Cost


									Teacher training: Because the teacher is a delivery agent for the program, all StEP educators will meet three times during the next academic year to discuss best practices, share new ideas, etc. Teachers earn professional development credit for those sessions; the credits can be used to renew the state-issued teaching licensure. 


									J.  Additional Mentor Support Cost











BUDGET SUMMARY


						Budget Summary


						Budget summary automatically fills after completing individual annual budgets (Year 1, Year 2, and Year 3)





						Economics Center, EIN 31-0898481


						Categories			Year 1                Budget			Year 2                 Budget			Year 3                          Budget			Total                         Budget


						  A.  Payroll Expenses			58,600.00			64,300.00			66,000.00			188,900.00


						  B.  Payroll Fringe Benefits			13,243.60			14,789.00			15,180.00			43,212.60


						  C.  Travel			900.00			1,500.00			900.00			3,300.00


						  D.  Supplies			30,936.00			30,936.00			22,500.00			84,372.00


						  E.  Equipment			5,700.00			1,000.00			- 0			6,700.00


						  F.  Contracted Services			- 0			- 0			- 0			- 0


						  G. Training			1,000.00			- 0			1,000.00			2,000.00


						  H.  Evaluation			2,880.00			2,880.00			3,600.00			9,360.00


						  I.  Other Program Cost			4,425.00			4,425.00			4,425.00			13,275.00


						  J.  Additional Mentor Support Cost			- 0			- 0			- 0			- 0


						TOTAL PROJECT COST			117,684.60			119,830.00			113,605.00			351,119.60


						LOCAL CONTRIBUTION			- 0			- 0			- 0			- 0


						STATE MATCH			117,684.60			119,830.00			113,605.00			351,119.60


						LOCAL %			0%			0%			0%			0%








YEAR 1





						YEAR 1 - PROJECT BUDGET





						Economics Center, EIN 31-0898481





						Summary








						A.  Payroll Expenses


						Position/Title/Description			Qty			Annual Salary			% Time			Total Amount


						Erin Harris (director)			1			52,000.00			90%			46,800.00


						Katie Smith (project coordinator)			1			11,800.00			100%			11,800.00


																		- 0


																		- 0


																		- 0


																		- 0


						Total    												58,600.00





						B.  Payroll Fringe Benefits


						Description						Total Salary			Rate %			Total Amount


						Average benefit rate for all staff itemized above						58,600.00			23%			13,243.60


						Total    												13,243.60





						C.1. Staff Travel


						Description						Total Amount


						To and from schools, 19 schools, 5-6 times per location/school yr 						900.00


												- 0


												- 0


						Total    						900.00





						C.2.  Mentor Travel


						Description						Total Amount


						n/a						- 0


												- 0


												- 0


						Total    						- 0





						D.  Supplies


						Description						Total Amount


						Student Workbooks						2,436.00


						Mobile School Store supplies (school supplies, etc)						28,500.00


												- 0


						Total    						30,936.00





						E.  Equipment


						Description			Unit Cost						Units			Total Amount


						School suply cabinets			$300.00						19			5,700.00


																		- 0


																		- 0


						Total    												5,700.00





						F.  Contracted Services


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						G.1. Staff Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						G.2.  Mentor Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Mentor training session (fall kick off)			$500.00						2			1,000.00


																		- 0


																		- 0


						Total    												1,000.00





						H.  Evaluation


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Pre/post survey evaluation 			$180.00						16			2,880.00


																		- 0


																		- 0


						Total    												2,880.00





						I.  Other Program Cost


						Description						Total Amount


						Teacher Training sessions - space						3,000.00


						Teacher Training sessions - curriculum						1,425.00


												- 0


						Total    						4,425.00





						J.  Additional Mentor Support Cost


						Description						Total Amount





												- 0


												- 0


						Total    						- 0








									PROJECT YEAR 1									BUDGET


						The Local Contribution consists of identified 
in-kind contributions and available funding designated for this program. 
The Local Contribution  may not be less than 
25%  of the total project budget in any year. 			Total Budget									117,684.60


									Local Contribution									- 0


									State Match									117,684.60


									Local %									0%








YEAR 2





						YEAR 2 - PROJECT BUDGET





						Economics Center, EIN 31-0898481





						Summary








						A.  Payroll Expenses


						Position/Title/Description			Qty			Annual Salary			% Time			Total Amount


						Erin Harris (director)			1			52,000.00			90%			46,800.00


						Katie Smith (project coordinator)			1			11,800.00			100%			11,800.00


						Adrijana Kowatsch			1			85,000.00			5%			4,250.00


						Julie Heath, PhD			1			145,000.00			1%			1,450.00


																		- 0


																		- 0


						Total    												64,300.00





						B.  Payroll Fringe Benefits


						Description						Total Salary			Rate %			Total Amount


						Average benefit rate for all staff itemized above						64,300.00			23%			14,789.00


						Total    												14,789.00





						C.1. Staff Travel


						Description						Total Amount


						To and from schools, 19 schools, 5-6 times per location/school yr 						1,500.00


												- 0


												- 0


						Total    						1,500.00





						C.2.  Mentor Travel


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0





						D.  Supplies


						Description						Total Amount


						Student Workbooks						2,436.00


						Mobile School Store supplies (school supplies, etc)						28,500.00


												- 0


						Total    						30,936.00





						E.  Equipment


						Description			Unit Cost						Units			Total Amount


						Mentor training session (fall kick off)			$500.00						2			1,000.00


																		- 0


																		- 0


						Total    												1,000.00





						F.  Contracted Services


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						G.1. Staff Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						G.2.  Mentor Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						H.  Evaluation


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Pre/post survey evaluation 			$180.00						16			2,880.00


																		- 0


																		- 0


						Total    												2,880.00





						I.  Other Program Cost


						Description						Total Amount


						Teacher Training sessions - space						3,000.00


						Teacher Training sessions - curriculum						1,425.00


												- 0


						Total    						4,425.00





						J.  Additional Mentor Support Cost


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0








									PROJECT YEAR 1									BUDGET


						The Local Contribution consists of identified 
in-kind contributions and available funding designated for this program. 
The Local Contribution  may not be less than 
25%  of the total project budget in any year. 			Total Budget									119,830.00


									Local Contribution									- 0


									State Match									119,830.00


									Local %									0%








YEAR 3





						YEAR 3 - PROJECT BUDGET





						Economics Center, EIN 31-0898481





						Summary








						A.  Payroll Expenses


						Position/Title/Description			Qty			Annual Salary			% Time			Total Amount


						Erin Harris (director)			1			52,000.00			90%			46,800.00


						Katie Smith (project coordinator)			1			11,800.00			100%			11,800.00


						Adrijana Kowatsch			1			85,000.00			7%			5,950.00


						Julie Heath, PhD			1			145,000.00			1%			1,450.00


																		- 0


																		- 0


						Total    												66,000.00





						B.  Payroll Fringe Benefits


						Description						Total Salary			Rate %			Total Amount


						Average benefit rate for all staff itemized above						66,000.00			23%			15,180.00


						Total    												15,180.00





						C.1. Staff Travel


						Description						Total Amount


						To and from schools, 19 schools, 5-6 times per location/school yr 						900.00


												- 0


												- 0


						Total    						900.00





						C.2.  Mentor Travel


						Description						Total Amount


						n/a						- 0


												- 0


												- 0


						Total    						- 0





						D.  Supplies


						Description						Total Amount


						Student Workbooks						2,500.00


						Mobile School Store supplies (school supplies, etc)						20,000.00


												- 0


						Total    						22,500.00





						E.  Equipment


						Description			Unit Cost						Units			Total Amount


						n/a												- 0


																		- 0


																		- 0


						Total    												- 0





						F.  Contracted Services


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						G.1. Staff Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						G.2.  Mentor Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						fall kick off training			$500.00						2			1,000.00


																		- 0


																		- 0


						Total    												1,000.00





						H.  Evaluation


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Pre/post survey evaluation 			$180.00						20			3,600.00


																		- 0


																		- 0


						Total    												3,600.00





						I.  Other Program Cost


						Description						Total Amount


						Teacher Training sessions - space						3,000.00


						Teacher Training sessions - curriculum						1,425.00


												- 0


						Total    						4,425.00





						J.  Additional Mentor Support Cost


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0








									PROJECT YEAR 1									BUDGET


						The Local Contribution consists of identified 
in-kind contributions and available funding designated for this program. 
The Local Contribution  may not be less than 
25%  of the total project budget in any year. 			Total Budget									113,605.00


									Local Contribution									- 0


									State Match									113,605.00


									Local %									0%
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