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Quick Profile
Population Composition
Cleveland Ward: 7
‘leveland City g“
€8 29,190 25,327 18,210 505,647 478,403 396,830
- NA -13.2 -28.1 NA -5.4 -17.1
. {2 16.4 10.3 7.9 495 43.2 373
81.5 87.8 88.6 46.6 51.5 53.3
33 3.0 2.7 4.6 73 10.0
313 33.7 25.6 26.9 285 24.6
68.7 66.3 74.4 73.1 71.5 75.4
13.9 123 13.7 14.0 12.5 12.0
22 2.0 29 2.7 2.8 3.1
6,527 5,741 3,910 122,952 111,998 89,826
Num am dr 8 yea
a B : 3,615 3,013 1,834 60,877 58,482 42,155
erc
' 65.8 66.2 74.0 445 49.9 58.4

NOTE: The 1990 and 2010 numbers in this profile may not match other published counts of 1990 and 2010 Census data because we have
converted the 1990 and 2010 data to 2000 Census geography to allow for comparisons between Censuses. Some geographic boundaries
changed over the decade. In order to accurately compare the data over time, the data must be in the same geographic boundaries.

""NA" Not Available.

Source: NEQ CANDQ system, Center on Urban Poverty and Community Development, MSASS, Case Western Reserve University (hitp://neocando.case.edu).
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Population Composition
Cleveland Ward: 7

1,412,140 | 1,393,978

NA -1.3 -8.2
72.6 68.7 63.6
24.8 27.7 29.7

2.2 34 48
239 25.0 22.7
76.1 75.0 773
15.7 15.6 155

3.2 3.0 34

370,083 354,615 319,996

165,364 165,812 138,294

26.9 30.4 36.5

NOTE: The 1990 and 2010 numbers in this profile may not match other published counts of 1990 and 2010 Census data because we have
converted the 1990 and 2010 data te 2000 Census geography to allow for comparisons between Censuses. Some geographic boundaries
changed over the decade. In order to accurately compare the data over time, the data must be in the same geographic boundaries.

"NA" Not Available.

Source: NEO CANDO system, Center on Urban Poverty and Community Development, MSASS, Case Western Reserve University (hitp://neocando.case.edu).
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Quick Profile
Vital Statistics--Births
Cleveland Ward: 7
sl
3 00¢ LE g
109.4 78.2 74.0 88.0 65.0 70.2
178.8 86.3 83.3 126.4 70.9 73.6
80.6 86.6 92.0 60.7 71.0 77.4
14.9 15.3 18.5 11.9 12.7 13.3
44.6 459 39.6 56.8 62.9 46.3
10.2 3.1 2.0 59 2.0 2.0
i { ; 60.2 71.0 52.9 70.6 74.9 58.4
& 46.9 35.7 40.2 357 AL 31.9

*Rate is per 1,000 females aged 15-44.
**Several changes were implemented beginning with the 2006 birth data. 2008 data may not be comparable to data prior to 2006.

"'S" Data is suppressed due to Ohio Department of Health policy. See NEO CANDO documentation for more information
(http://neocando.case.edw/cando/pdf/VitalStatistics Indicators.pdy).

Source: NEO CANDO system, Center on Urban Poverty and Community Development, MSASS, Case Western Reserve University (hitp://neocando.case.edu).
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Quick Praofile
Residential Mobility
Cleveland Ward: 7
C; sy
- thoga County |
00 2000
3 433 44.8 41.0 44.2 39.2 40.4
22.1 225 19:3 20.7 16.6 17.2

*The householder in most cases is one of the persons who owns or rents the unit.

NOTE: The 1990 numbers in this profile may not match other published counts of 1990 Census data because we have
converted the 1990 data to 2000 Census geography to allow for comparisons between the 1990 and 2000 Censuses.
Some geographic boundaries changed over the decade. In order to accuralely compare the data over time, the

data must be in the same geographic boundaries.

Source: NEQ CANDO system, Center on Urban Poverty and Community Development, MSASS, Case Western Reserve University (htip:/neocando.case.edu).
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Quick Profile
Economic Status
Cleveland Ward: 7

*""Families with children" refers to families with children less than 18 years of age.
**Median household income is based on the previous year's income. The 1989 median household income is adjusted

to 1999 constant dollars using CPI-U-RS -- U.S. city average.
NOTE: The 1990 numbers in this profile may not match other published counts of 1990 Census data because we have

converted the 1990 data to 2000 Census geography to allow for comparisons between the 1990 and 2000 Censuses.
Some geographic boundaries changed over the decade. In order to accurately compare the data over time, the

data must be in the same geographic boundaries.

Source: NEOQ CANDO system, Center on Urban Poverty and Community Development, MSASS, Case Western Reserve University (http://neocando.case.edu).
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Quick Profile
Educational Attainment
Cleveland Ward: 7

*"High school degree” refers to a high school degree or equivalent.
**"College degree" refers to those with a bachelors degree or more.

NOTE: The 1990 numbers in this profile may not match other published counts of 1990 Census data because we have
converted the 1990 data to 2000 Census geography to allow for comparisons between the 1990 and 2000 Censuses.
Some geographic boundaries changed over the decade. In order to accurately compare the data over time, the

data must be in the same geographic boundaries.

Source: NEO CANDQO system, Center on Urban Poverty and Community Development, MSASS, Case Western Reserve University (hitp:/neocando.case.edu).



Quick Profile
Housing
Cleveland Ward: 7

16:16 Monday, February 2, 2015 7

i i R ' Cleveland City Cuyahoga County
Indicator [— . = Sy e -
: SR 721990 2000 | 2010 1990 2000 2010 1990 2000 2010
Number of
hOuzs'i,ng:’units 13,528 12,232 10,790 224,319 215,856 207,543 604,538 616,903 621,763
Percent of
83.8 79.8 72.5 89.1 88.3 80.7 93.2 92.6 87.7
16.2 20.2 275 10.9 11.7 19.3 6.8 7.4 12:3
Percent of
owner
occupied
housing units 295 311 30.2 479 48.5 44.1 62.0 63.2 60.9
Per.ceht"@ﬁ i
renter :
occupied
housing:_uni_ts. 70.5 68.9 69.8 52.1 51.5 55.9 38.0 36.8 39.1
Medlan, f
grossrent
)i 238 374 NA 322 465 NA 397 541 NA

NOTE: The 1990 and 2010 numbers in this profile may not maich other published counts of 1990 and 2010 Census data because we have
converted the 1990 and 2010 data to 2000 Census geography to allow for comparisons between Censuses. Some geographic boundaries
changed over the decade. In order to accurately compare the data over time, the data must be in the same geographic boundaries.

"NA" Not Available.

Source: NEO CANDQO system, Center on Urban Poverty and Community Development, MSASS, Case Western Reserve University (http://neocando.case.edu).
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Public Safety
Cleveland Ward: 7

& 0 ¥
1,862.1 2,470.3 1,379.6 1,604.0 NA RA_
6,467.5 6,534.8 5,855.1 6,129.8 NA NA
1,724.2 1,594.2 1,908.6 1,292.0 NA NA
55.4 27.8 44.4 18.3 26.3 9.6

"NA" Data is not available for this geographic level.

Source;: NEO CANDO system, Center on Urban Poverty and Community Development, MSASS, Case Western Reserve University (http:/neocando.case.edu).
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- Teachers learn
to set goals
with stueents

Cooperative process brings Wisconsin school
to new heights of innovation and success

32
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BY JAN O'NEILL
== eaving Interstate 94
north of Milwaukee
and driving east
toward Brookfield,
Wis., you cross
through flac corn-
felds stretching to
e=" =——" the horizon, dotted
by red barns, a few white farmhouses,
and the occasional herd of Hereford
cows. Within five miles, though, the
scene turns to precisely landseaped
suburban homes skirted by straight
white sidewalks and tall shade trees.
On the edges of this manicured part
of the community sits Burleigh
Elementary School. The large, mod-
ern building has the look and feel of
suburbia: new play equipment, grassy
open fields, a clean, expansive parking

SUMMER 2004 VOL. 25, NO.3

lot. A bright welcome sign greets visi-
tors at the door: “We welcome all par-
ents and visitors. Please stop in our
office 1o introduce yourself and pick
up a visitor’s pass.”

Inside, the hallways are wide,
clean, and well-lit. Every 12 feet or so
the plain walls are enhanced with
large, wildly colorful murals that
office and custodial staff designed and
children, parents, and staff painted
together.

Today, Burleigh is a high-perform-
ing school. Teachers and students are

JAN O'NEILL is a cofounder, with Anne
Conzemius, of QLD Learning, a Madison,
Wis-based educational consulting and soft-
ware company specializing in collaborative,
data-driven school improvement. You can
contact her at Yarmouth Crossing, #188,
2935 5. Fish Hatchery Road, Madison, Wi
53711, (608) 2515393, fax (608) 2515396,
e-mail: jano@qldlearning.com.

WWW.NSDC.ORG

empowered and share responsibility
for learning using a goal-setting and
monitoring process deemed the
SMART (Specific and Strategic, i
Measurable, Attainable, Results-based, |
and Timebound) Goals Process. '
Others in the district view Burleigh as
cutting-edge and willing to innovate.
Today at Burleigh Elementary, stu- |
dents set learning goals for themselves
and self-assess at every grade level and

!
1

[
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“My goal in reading is to

ask myself if my reading

makes sense or if I'm
learning what 1 need to

learn.”

— A 4th-grade student

Burleigh Elementary School
Brookfield, Wis.

Grades: Early childhood to 5th
Enrollment: 786
Staff: 125
Racial/ethnic mix:
White:
Black: 6%
Hispanic: 2%
Asian/Pacific Islander: 8%
Native American: 0%
Other: 0%
Limited English proficient: 5%
Languages spoken: 15
Free/reduced lunch: 6% !
Special education: 18% !
Contact: Bil Zahn, principal !

=

Brookfield, WI 53005-2899

Phone: (262) 781-5280

Fax: (262) 790-0302

E-mail: zahnw@clmbrook.k12.wius

in every class. They record their work
in their journals. Most importandy,
students are able to identify what
comes next — what skills they need to
focus on to reach their goal based on
mini-lessons from teachers and the
skill work they've done.

NATIONAL STAFF DEVELOPMENT COUNCIL

849 I

16185 Busleigh Place I

It wasn't always so. Eleven years
ago, Burleigh was the lowest-perform-
ing school in the Elmbrook School
District, with 20% of students achiev-
ing below grade level. However, for
the last 14 years, the school has been
a model of democratic leadership,
working to achieve whar Linda
Lambert terms leadership capacity
and others call strong capacity
{Newmann, King, & Youngs, 1999).

(800) 727-7288

Teachers at Burleigh have been
empowered to speak up, collaborate,
and share decision making with each
other, the principal, and parents.
Burleigh had started making gains,
particularly in reading. When staff
added goal-setting, they began to see
significant changes in achievement.
Then, four years ago, a former
board member and parent of a
Burleigh student asked, “What would

VOL. 25, NO. 3 SUMMER 2004 ISD
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Some staff and
parents were
concerned that
students might be
given too much

control, negatively

affecting

achievement.

34

sb

it look like if part of our vision was
that all students have inpur and own-
ership of their learning?” Principal Bil
Zahn and school staff took up the
challenge.

The Burleigh staff had been
empowered through their shared gov-
ernance leadership model. Now, they
began empowering students, Staff
wanted more involvement than hav-
ing students help decide classtoom
behavior rules or giving them leeway
in rearranging their desks. The group
became convinced that increasing stu-
dents’ responsibility using the goal-
setting process they were already
familiar with would empower stu-
dents and raise achievement. They
translated the districc’s SMART
acronym into more kid-friendly lan-
guage — Specific, Measurable,
Achievable, Real, and Timeline —
and began.

GETTING BUY-IN

Burleigh's data team, a part of its
school improvement team, started by
asking whether research supported
the idea that student involvement
improves achievement. The
group, made up of grade-
level teacher representatives,
the principal, and resource
staff, read Paul Black and
Dylan Wiliam’s article,
“Inside the Black Box” from
Phi Delta Kappan (1998),
which said that students who
understand their learning
targets, are engaged in the
ongoing assessment process,
and receive quality feedback
dramarically improve their
achievement, They reviewed research
(Wang, Haertel, & Walberg, 1994)
that showed students are motivated to
try harder, risk failure, and set higher
standards for themselves when they
are involved in setting goals and
monitoring and evaluating their own
performance.

Some staff and parents were con-

SUMMER 2004 VOL. 25, NO.'3

Burleigh students improved their achievement from baseline
on the state's 3rd-grade reading test.

Baseline 2001-02 2002-03 Target
2000-01 2003-04
, 90% 96% 93% 96%

Burleigh 2nd-grade students improved achievement
on the district reading assessments of letter/sound recognition.

Baseline 2001-02 2002-03 Target
2000-01 2003-04
K 989% (letters) |97% (letrers) |89% (test 98% (lerers)
changed, com- ——————|
85% (sounds) | 92% (sounds) |bined scores) 93% (sounds)
1st 90% 93% 88% 94% i
2nd 89% 96% 96% 95%
2nd-grade students improved achievement in reading
on the lowa Test of Basic Skills.
Baseline 2000-012002-03 Target 2003-04
Reading 75% 77% 80%
Language 79% 74% 85%
2nd-grade subgroups showed improvement
on the lowa Test of Basic Skills.
Baseline 2000-01 2002-03
African- Special African- Special
American education American education
Reading 56% 39% 61% 63%
Language 57% 38% 76% 38%
Math 54% 18% 54% 49%
4th-grade students improved their reading, language, math,
and writing proficiency on the state test.
Baseline 2001-02 2002-03 Target
2000-01 2003-04
Reading 91% 90% 96% 96%
Language 91% 89% 93% 96%
Math 91% 91% 96% 96%
Writing 32% 52% Test changed. | 80%
NA

4th- and 5th-grade achievement on the district writing assessment

has also improved:

Baseline 2001-02 2002-03 Target

2000-01 2003-04
Grade 4 41% 53% NA 80%
Grade 5 51% 65% NA 80%

Based on student achievement data from state tests and district assessments, staff determined
students needed to improve reading and writing particularly.

WWW.NSDC.ORG
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cerned that scudents might be given
too much control, negatively affecting
achievement. They were concerned
that teachers would give up their
responsibilities by turning more over
to students, The dara team attended
grade-level team meetings and PTO
meetings, sharing the Black and
Wiliam article, The districts coordi-
naror of assessment worked with the
school faculty, sharing research about
student motivation, goal setting, and
student-involved assessment. Through
Burleigh's shared decision-making
medel, members from each of the
school’s shared decision committees
— student support, instructional
resources, and the action team — dis-
cussed the idea within the committees
and art their grade-level groups.
Conversations were intense and often
hard, and they occurred everywhere
— art grade-level meetings, in the
lounge, at PTO meetings, in the
parking lot.

Meanwhile, a number of teachers
simply forged ahead and set SMART
goals with their students. Working
closely with these teachers, the
school’s learning support coordinator,
reading specialist, and instructional
resource teacher developed processes,
templates, and tools to help the stu-
dents. {See “Serting SMART Goals”
at right.) These materials were devel-
oped “just in time” and tested in the
classroom, then revised based on what
teachers discovered. The teachers
shared the lessons with other staff in
faculty and grade-level meetings and
at every opportunity.

Burleigh's leadership team then
asked all teachers to turn in their stu-
dents’ SMART goals to the principal
and the resource team for review at
the end of the year, with evidence of
each student’s progress on those goals.
The combination of education, com-
munication, support, modeling, and
pressure began to bring all teachers
and parents on board. Principal Zahn
said, “We did it through commeon

NATIONAL STAFF DEVELOPMENT COUNCIL

Setting SIVIART goals

Teachers consider a number of
factors when helping students set
SMART goals.

1. Self-reflection. Ask the student
to think about: What am I
doing well? What do I need to
do to improve?

2. Goal setting. The student
plans what to do.

3. Rationale. The student explains
why he or she chose the goal.

4. Action plan. The student
describes strategies and steps he
or she will use to complete the
goal. The student names
resources to use to reach the
goal.

sense and dialogue. We had to make
it risk-free, too. We always said if
something wasn’t working, we'd throw
it out. Bur success breeds success.
Over time, everyone began to get
more and more excited by the
process. Kids were learning; kids were
engaged.”

Based on student achievernent
data from state tests and district
assessments, staff determined students
needed to improve reading and writ-
ing particularly. These subject's would
give a focus to the areas for which stu-
dents wrote their own SMART goals.

To begin the process, the teachers
wrote schoolwide three-year SMART
goals by grade level:

* 96% of 3rd graders will score
proficient or advanced on the state
reading test by 2003-04. The baseline
in 1999-00 was 90%.

* 98% of kindergarten students
will achieve letter recognition and
93% will achieve sound recognition
by 2003-04. The baseline in 1999-00
was 98% and 85% respectively.

* 94% of 1st graders will achieve
at or above grade level on the district

(800) 727-7288

5. Timeline. The student decides
how much time to spend work-
ing on the goal, including set-
ting progress checkpoints when
goals have longer time frames.

6. Evidence. The student

describes how he or she will
know when the goal is reached:
‘What will it look like? Whar

work might I collect?

7. Implementation. The student
carries out his or her plan.
8. Reflection. The student is

SROM IVHL SVAAL / & LIS}

asked to reflect: Did I reach my
goal? How do I know? What
went well? What gave me trou-
ble? Did I use or follow my
action plan? What is my next

step in this area?

reading assessment by 2003-04. The

baseline in 1999-00 was 90%.

* 95% of 2nd graders will achieve
at'or above grade level on the district
reading assessment by 2003-04. The

baseline in 1999-00 was
89%.

* 80% of 2nd graders
will be proficient in reading,
and 85% will be proficient
in language, as measured by
the Jowa Test of Basic Skills
in 2003-04. The baseline
was 75% and 79% in 1999-
00.

* 96% of 4th graders
will score proficient or
advanced on reading, lan-
guage, and math subtests of
state standardized tests by

Conversations were
intense and often
hard, and they
occurred everywhere
— at grade-level
meetings, in the
lounge, at PTO
meetings, in the

parking lot.

2003-04. The baseline was 91% for

all tests in 2000-01.

* 80% of 4th graders will score
proficient or advanced on the writing
subtest of the state standardized test
by 2003-04. The baseline was 32% in

2000.

* 80% of 3rd-, 4th- and 5th-
grade students will be proficient on

VOL. 25, NO. 3
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the district writing test in 2003-04.
The baseline was 41% for 4th graders
and 51% for 5th graders in 2000-01,
62% for 3rd graders in 2001-02
(there is no data for this test for 3rd
grade in 2000-01).

The leadership team devised a
professional development strategy to
help the school achieve these goals.
For example, the reading specialist
worked with all K-2 staff on early
reading. Faculty from the University
of Wisconsin-Milwaukee collaborated
with teachers, providing courses, pro-
gram support, and research-based
materials. In addition to committing
to their own professional development
in effective strategies for teaching
reading, math, and writing, teachers
commirtted to teaching students how
to use SMART goals to improve their
reading, math, and writing. Three
members of the school’s resource team
along with grade-level leaders guided
teachers as they developed
processes and tools to help
the children set and moni-
tor SMART goals. (See “A
4th Grader Reflects on
Goals” at right.) The teach-
ers even set SMART goals
for the process:

* 100% of K-3 students
will demonstrate growth by
setting and achieving a
SMART goal in reading,

* 100% of 4th- and
5th-grade students will demonstrate
growth by setting and achieving a
SMART goal in writing in a content
area.

The teachers worked during
weekly grade-level team meetings to
define “good quality writing,” “strong
reading skills,” and “strong math
skills” so students would have a clear
picture of their learning targets. They
developed exemplars to use with stu-
dents to help them uncover for them-
selves what constituted quality.

When teaching each lesson, teach-
ers first would tell the students the

theme / IbEAs THAT WORK

“It's the relentless
nature of this goal
setting that
reinforces the kids
to continuously
work to improve,"”

one teacher said.

36 JsD SUMMER 2004 VOL. 25, NO. 3

A 4ath grader reflects
on goals

At the end of the year, stu-
dents were required to complete
a survey that helped them
reflect on their SMART goals.
One 4th grader responded:
* My goal:
To ask myself if my reading
makes sense, or if I'm learning
what I need to learn.
* [ reached my goal.
Yes.
* 1 think goal setting helped
me improve.
Yes.
* My evidence:
My monitor/clarify sheet is my
evidence. My parents and
teacher talked to me about my
goaj.
* This is what 1 learned from
the goal-setting process:
That if you set a goal and work
at it, you could really reach it
and become better at some-
thing.
* 1 will set goals on my own
in the future.
Yes. I've found out that goals
can really help you.

target of the lesson (e.g. creative and
expressive word choice), follow the
explanation with a mini-lesson, and
then ask the students to evaluate their
own work based on the target and the
exemplar. Students created SMART
goals at the beginning of each unit
that incorporated the language of the
skills being taught, as well as the tar-
gets. For example, one student wrote,
“My goal in reading is to ask myself if
my reading makes sense or if I'm
learning what I need to learn.”
Because instructional strategies
were so targeted, specific and clear,
the children and their teachers could
see which skills a student had mas-

WWW.NSDC.ORG

tered and which needed work each
time the children assessed their work.
Routine assessment is a key compo-
nent of the process. As Black and
Wiliam note, “When anyone is trying
to learn, feedback about the effort has
three elements: recognizing the
desired goal, evidence about present
position, and some understanding of
a way to close the gap between the
two.” Teachers checked students’
SMART goals progress.through daily
and weekly observations, performance
tasks, and short paper and pencil
assessments. These formative assess-
ments best demonstrated students’
learning as they sought to create qual-
ity work, assessed themselves, and
received feedback from their teachers
and peers. Teachers also assessed the
school and grade-level SMART goals
through district- and state-level stan-
dardized tests.

As the students showed evidence
of their learning, teachers grew more
confident in the students’ ability to
achieve. One 2nd-grade teacher didn
believe one of her students could
achieve computational fluency. She
worked with him to continue setting
goals, taught mini skill-based lessons,
and reviewed his self-assessments. The
child’s intrinsic motivation kicked in
as he was allowed to become responsi-
ble for the learning process, and by
January, he had reached the bench-
mark for his grade. “It’s the relentless
nature of this goal setting that rein-
forces the kids to continuously work
to improve,” one teacher said,

RESULTS

Four years later, student goal set-
ting is a routine at Burleigh
Elementary. And although they fell
short of some of their SMART goals
for 2003-04 by a small amount,
teachers cite progress, particularly for
minotity and special education stu-

dents, .
Rather than criticizing themselves
for not achieving all their goals, the

NATIONAL STAFF DEVELOPMENT COUNCIL




teachers immediately began working
in grade-level teams to dig into the
data to determine which areas were
strongest and weakest for which stu-
dents. They used early release days,
time when students attended specials,
and half- and full-day substitutes to
collaborate. With the support of the
resource teamn, they developed action
plans to specifically address the needs
of struggling learners at each grade
level. For example, they decided they
needed additional staff development
on giving writers quality feedback and
would provide guided reading in class
five days a week to 1st and 2nd
graders performing below grade level.
Marge Willms, Burleigh's instruc-
tional resource teacher, says the great-
est opportunity emerging from the
process is that teachers are differenti-
ating their instruction more. Students
are selecting strategies using goal-set-
ting worksheets that are directly tied
to their individual SMART goals, and
teachers are directing specific mini-
lessons to build those skills. Students
are more aware of whart they’re work-
ing on. They can tell a visitor, for
example, “I'm working on word
choice” in writing, or “I'm working
on sounding out letters” in reading.
Principal Zahn points to at least
three positive outcomes:
¢ Kids are more committed to try-

Resources

*  Building Shared
Responsibility for Student
Learning, by Anne
Conzemius and Jan O’Neill
(Alexandria, VA: ASCD,
2001).

»  The Handbook for SMART
School Teams, by Anne
Conzemius and Jan O’Neill
(Bloomington, IN:
National Educational
Service, 2002).

NATIONAL STAFF DEVELOPMENT COUNCIL

ing harder.

In regular classroom visits, Zahn
notes students are more deeply
engaged in writing, and their journals
show how they intend to achieve their
goals for particular lessons.

« Students are tuning in more to
teachers’ mini-lessons.

Students have set clear goals for
themselves on daily “T Can” goal
sheets, and they write about the les-
sons in their journals, both demon-
strations of what they are learning,

» Teachers are able to critique and
challenge the students in ways
beyond what they had in the
past.

As they came to understand and
define “quality feedback,” the feed-
back has become timely, explicit, and
tied to goals and student learning
content. They have higher expecta-
tions based on more individualized
knowledge of students’ abilities, and
students are working to the higher
levels. They have been able to identify
students who continue to struggle and
work with them in small, skill-based
groups to provide additional intensive

instruction.

CONCLUSION

Sustaining improvement and
building capacity for ongoing learning
is a key challenge for schools, particu-
larly high-performing schools facing
increasing pressures from the No
Child Left Behind Act. The effective-
ness of Burleigh's efforts to have stu-
dents share responsibility for their
learning goes even beyond test scores.
The more teachers see their hard work
paying off, the more effective they feel
and the higher their expectations for
students (Tschannen-Moran, Hoy, &
Hoy, 1998). When Zahn asked
Burleigh's teachers last year if they
wanted to drop student goal setting
from their to-do list, teachers replied,
“Why would we even go there?”

The process has become as
embedded in the schools culture as

(800) 727-7288

shared leadership. Burleigh
Elementary is a high-capacity school
where learning is ongoing and shared
by teachers and students alike.

“It seems that the focus of every-
thing that we are expected to do these
days is aimed at increased academic

|4

student achievement as measured
through standardized tests,” Zahn
says. “We recognize the need for addi-
tional measures of student learning.
The SMART goal process targets
increased student achievement, but
also teaches our children a process
that will prepare them to
achieve in all aspects of

SNOM LVHLSVAAL / QULISUY

The process has

life.” become as embedded
The lesson has hit
home. As one 4th grader
wrote in reflecting about
her SMART goal, “I
learned if you set a goal and work at
it, you could really reach it and
become better at something. I've
found out that goals can really help

n

you.

in the school's culture

as shared leadership.
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The Aspirations Framework

Aspirations is the ability to dream and set goails for the future
while being inspired in the present to reach those dreams.

- Dr. Russell J. Quaglia

The Quaglia Institute for Student Aspirations (QISA) believes that for students to have high
aspirations, they must belicve in themselves, be actively engaged in their learning, and see the
connection between what they learn today and who they want to become tomorrow.

QISA is committed to helping schools foster students’ aspirations so that all students reach their
fullest potential and achieve the success they want for themselves. The Aspirations Framework
outlines a way to recognize and develop students' aspirations, while trusting in the professional
judgment of educators to decide what concrete actions are best for their school. The Framework
is a research-based set of principles and conditions, yet does not provide a prescription for
implementation. While QISA collects best practices and certain tried and true applications,
ultimately administrators, teachers, and students must guide decisions about how best to realize
the Aspirations Framework in their school. The combination of QISA's expertise articulated in
the Framework and a school's expertise in their unique culture is what cultivates a learning
environment in which all students are inspired to achieve their very best—personally, socially,

and academically.

QISA believes that for students to have high aspirations, three Guiding Principles must be
present: Self~-Worth, Engagement, and Purpose. These Guiding Principles direct the development
of educational experiences, from the individual classroom to the entire school building. Students
who have aspirations believe in themselves, are meaningfully engaged in their learning and the
life of the school, and work with intention toward their goals.

The Guiding Principles, in turn, are lived out through the 8 Conditions that emphasize
relationships, active and engaging teaching and learning, and a sensc of responsibility over one's
own aims and goals. The 8 Conditions are: Belonging, Heroes, Sense of Accomplishment, Fun &
Excitement, Curiosity & Creativity, Spirit of Adventure, Leadership & Responsibility, and
Confidence to Take Action. The 8 Conditions make a difference because they help schools put
into practice the three principles that guide Aspirations work.

Quaglia Institute for Student Aspirations | 29 Falmouth St. | Portland, ME 04103 | 207-874-7472 | www.qisa.org



Developing Students’ Self-Worth:

Belonging, Heroes, and Sense of Accomplishment

Self~Worth begins when students experience a sense of Belonging: They feel like they are part of
the school community while being recognized and appreciated for their uniqueness. Students
also experience Self-Worth when someone in their lives believes in them. They need Heroes:
people they can look up to, respect, and learn from. To develop Self-Worth, students also need a
Sense of Accomplishment. They must be recognized as much for their effort, perseverance, and
citizenship as they are for high grades and good test scores. As students build Self-Worth, they
are more likely to persevere through difficult tasks and be inspired to take the steps needed to

reach their goals.

Fostering Students’ Engagement in Learning:
Fun & Excitement, Curiosity & Creativity, and Spirit of Adventure

Engagement means that students are emotionally, intellectually, and behaviorally engaged in
their learning. Emotionally engaged students experience Fun & Excitement by becoming so
involved that they almost lose track of time. At the end of the lesson, they wonder, “Where did
that time go?” Intellectually engaged students are not afraid to ask “Why?” or “Why not?” about
the world around them. Curiosity & Creativity are alive in the way they learn, fostering
inquisitiveness and a desire to satisfy their minds with new discoveries. Behaviorally engaged
students have a Spirit of Adventure. They are not afraid to try new things, or to take on healthy
challenges, regardless of whether they might succeed or fail. With Ewngagement, learning
becomes important in and of itself.

Encouraging a Sense of Purpose:
Leadership & Responsibility and Confidence to Take Action

Schools must challenge students to think about their Purpose—who they want to become as well
as what they want to be. To reach this goal, students need to explore what it means to have, and
create, a successful and rewarding life. Purpose is about being responsible, accountable, and
confident. To develop Purpose, students need the opportunity to assume Leadership &
Responsibility in their lives. They must learn to make decisions and understand the consequences
of their choices. When students have Purpose, they have the Confidence to Take Action toward a
meaningful, productive, and rewarding future. They believe in themselves and are motivated to

reach their dreams.

In summary, the Aspirations Framework—from the definition of Aspirations through the
Guiding Principles and into the 8 Conditions—is a way of scaffolding the various, and at times
disparate, initiatives and programs that many schools have adopted over the years. As an
organizing set of common sense ideas, the Framework can help educators and students decide
what practices, policies, norms, and customs support student success and which are a hindrance
to that effort. The Aspirations Framework represents a return to a core belief that every educator
holds: There is nothing more important than motivating students to achieve their dreams.

Copyright © 2013 Quaglia Institute for Student Aspirations. All rights reserved.



QUAGLIA INSTITUT!

i ——
j.

for student aspirations

Aspirations Briefs

A series of papers for those who
work with students

The 3 Guiding Principles

Published by the Quaglia Institute for Student Aspirations | www.gisa.org




[ &~ QUAGLIA INSTITUTE
\ % for student aspirations

The 3 Guiding Principles

As educators and policy makers strive for all students to reach their academic promise, they must
ask: How can students meet high academic standards if they don’t belicve in their ability to do so?
How can they learn if they aren’t academically engaged? How can they set and reach academic
goals if they don’t see the purpose in doing so?

If students are to enjoy academic, social, and personal success, they must believe in themselves,
be actively engaged in their learning, and see the connection between what they learn today and
who they want to become tomorrow. When these experiences are absent, aspirations flounder and
achievement declines.

The Quaglia Institutc for Student Aspirations (QISA) is committed to helping schools foster
student aspirations so that all students reach their fullest potential. When students have high
aspirations, they have the ability to set goals and think about the future while being inspired in the
present to reach those goals. QISA believes that for students to have high aspirations, 3 Guiding
Principles must be present: Self-Worth, Engagement, and Purpose.

The 3 Guiding Principles provide educators with a practical model that can be used to guide the
development of educational experiences, from the individual classroom to the entire school
building. If school curriculum, activities and lessons support each of the Guiding Principles,
students will be more likely to achieve academic, personal, and social success.

The 3 Guiding Principles are:
1. Self Worth

Self-Worth occurs when students know they are valued members of the school
community, have a person in their lives they can trust and learn from, and believe they

have the ability to achieve—academically, personally, and socially.

2. Engagement

Engagement happens when students are deeply involved in the learning process, as
characterized by enthusiasm and desire to learn new things, and a willingness to take
positive, healthy steps toward the future.

3. Purpose

Purpose exists when students take responsibility for who and what they want to become,
not only in terms of professional careers, but also by being confident, responsible

members of their community.
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Educators can support the 3 Guiding Principles by:

Helping students develop a sense of Self-Worth

For students to increase their participation in the learning process, they must experience a sense
of belonging. They must feel that they are part of the school community while being recognized,
appreciated, and celebrated for their uniqueness. Students also experience Self-Worth when
someone believes in them. They must have heroes—people they can look up to, respect, and
learn from. Finally, to develop Self-Worth, students must experience a sense of accomplishment.
They must be recognized as much for effort, perseverance, and citizenship as they are for high
grades and good test scores. With Self-Worth, students are more likely to persevere through
difficult tasks and take the steps needed to reach their goals.

Fostering students’ Engagement in learning

The participation gap will also decrease when students experience fun and excitement in their
learning environment. Engagement means that students become so involved in their own
learning they lose track of time and space. At the end of a lesson they wonder, “Where did that
time go?” Students who are actively engaged in their learning are also curious and creative. They
ask “Why?” or “Why not?” about the world around them. Finally, engaged students have a spirit
of adventure. They are not afraid to try new things, regardless of whether they might succeed or
fail. With Engagement, learning—and therefore participation in learning—becomes important in

and of itself.

Encouraging a sense of Purpose

Far too many students do not see a connection between school and who they are, or who they
want to become. In an effort to counter this trend, educators attempt to draw links between
today’s learning and tomorrow’s careers, encouraging students to think about their education as
tied to what type of job they want to one day hold. There is more to the picture, however.
Schools must challenge students to think about the characteristics that accompany successful and
rewarding work. They must encourage students to think about who they want to become as well
as what they want to be. A sense of Purpose involves developing students’ sense of
accountability and confidence. Students must have leadership roles in schools that carry genuine
responsibility for themselves and others. When students find purpose in their lives, they will
have the confidence to take action in order to secure a meaningful, productive and rewarding

future.

Concluding Thoughts

When schools ensure the Guiding Principles—Self-Worth, Engagement, and Purpose—are in
place, students are more likely to have high aspirations. Students with high aspirations show
marked improvements in academic achievement, social awareness and positive contributions to
their school community. When all students believe in themselves, are engaged in their learning,
and understand that what they learn today influences who they will become tomorrow—only
then will the larger goal of helping students reach their fullest potential finally be met.

Copyright © 2014 Quaglia Institute for Student Aspirations. All rights reserved.
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8 Conditions That Make a Difference™

When students have high aspirations, they have the ability to dream about the future while being
inspired in the present to reach those dreams. Whether the goal is to learn trigonometry or a
trade, get good grades or go to college, students want to be successful. Too often, however,
students don’t reach their goals and fullest potential because the conditions that inspire and
support them are not in place.

The Quaglia Institute for Student Aspirations (QISA) has identified 8 Conditions that educators
can use to live out the 3 Guiding Principles—Self-Worth, Engagement, and Purpose—in their
classrooms and schools. Based on more than two decades of research, these Conditions prepare
students to strive for, and fulfill, their academic, personal and social promise by emphasizing
relationships, engaged learning, and sense of purpose.

The 8 Conditions are:

GUIDING PRINCIPLE 1: SELF-WORTH

BELONGING

The Condition of Belonging means that a student is a valued member of a community while
still maintaining his or her uniqueness. It is manifested in relationships between two or more
persons and is characterized by a sense of connection and support. A sense of Belonging is
an important Condition for a student’s feeling of well-being, social engagement, and
competence. The Condition of Belonging is likely to enhance intrinsic motivation, for it
fosters self-confidence and investment in the community.

HEROES

Heroes are the everyday people—teachers, friends, family—in students’ lives who inspire
them to excel and to make positive changes in attitude and lifestyles. Heroes are the people
students can connect with, who have a positive influence on them, and who listen to and
value their ideas. Heroes build trust in others and belief in oneself. Educators are, by
definition, Heroes to their students who look up to teachers and school leaders as people to
learn from and communicate with about many things. Building relationships with students
through support, guidance, and encouragement enables them to become more confident in
their academic, personal, and social growth.
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SENSE OF ACCOMPLISHMENT

The Condition of Sense of Accomplishment recognizes effort, perseverance, and citizenship
as signs of a student’s success. Educators have traditionally used a narrow view of
accomplishment as it refers to academic achievement, innate ability, or who is “best in the
class.” Sense of Accomplishment, however, is viewed in terms of personal growth and effort,
not just through measurable outcomes and countable successes. Schools can celebrate their
students’ accomplishments in visible ways. Taking time to recognize and support students’
efforts can help motivate them to persevere through difficult tasks, creating an appreciation

for hard work and dedication.

GUIDING PRINCIPLE 2: ENGAGEMENT

FUN & EXCITEMENT

The Condition of Fun & Excitement is characterized by inspired students who are actively
engaged and emotionally involved in their schoolwork. Students who exhibit Fun &
Excitement are usually self-confident, curious, and prepared; they are willing to meet the
challenges of the day. To foster Fun & Excitement in schools, students need to be offered
new opportunities, as well as meaningful challenges, that are connected with their individual
interests. The first three Conditions—Belonging, Heroes, and Sense of Accomplishment—
help establish a learning environment in which students can feel safe to have fun together in

learning.

CURIOSITY & CREATIVITY

The Condition of Curiosity & Creativity is characterized by inquisitiveness, eagerness, a
strong desire to learn new or interesting things, and intellectual engagement in learning.
Curiosity triggers students to ask “Why?” while creativity gives them the initiative to ask
“Why not?” The intensity of Curiosity & Creativity tends to diminish over time due to the
habituating effects of the environment. To sustain student motivation, schools can devote
extra attention to creating learning environments that promote questioning and creative

exploration.

SPIRIT OF ADVENTURE

The Condition of Spirit of Adventure is characterized by a student’s ability to take on
positive, healthy challenges at school and home, with family and friends. Students experience
a Spirit of Adventure when they tackle something new without the fear of failure or success.
When schools promote healthy decision making and healthy risk taking, students can become
more confident and resilient. Students with Spirit of Adventure see life as full of
opportunitics worth exploring for their own sake.

Copyright © 2014 Quaglia Institute for Student Aspirations. All rights reserved.



GUIDING PRINCIPLE 3: PURPOSE

LEADERSHIP & RESPONSIBLITY

The Condition of Leadership & Responsibility means students are able to express their ideas
and are willing to accept the consequences of their actions. It cultivates accountability for the
classroom environment and school community. Fostering leadership empowers students to
make just and appropriate decisions and to take pride in their actions. Schools that promote
this Condition teach and expect their students to be good decision makers. They provide
legitimate decision-making opportunities, seek student input, and expect students to be
accountable for their actions and words. Students are trusted to make the right decisions and
are recognized for doing so.

CONFIDENCE TO TAKE ACTION

Confidence to Take Action is the extent to which students believe in themselves. It
encourages them to dream about the future while being motivated to set goals in the present.
This Condition is at the heart of what educators ultimately strive for: instilling in their
students a confidence in and expectation of success. Confidence to Take Action is
characterized by a positive and healthy outlook on life, and by looking inward rather than
outward for approval. Schools can help build their students’ Confidence to Take Action by
having high expectations of students, providing support, and encouraging independent
thinking. By enhancing the quality of academic and personal growth, schools empower
students to become active and involved members of their learning community.

Concluding Thoughts

In an era of educational policy that changes almost daily, educators must be grounded in a set of
principles that are solidly based on research, and that provide a practical, common sense
approach to working with students. The 8§ Conditions give educators this framework. They are
not a new fad in education; in fact, they are the same conditions that inspired us when we were
students, and they will be the same conditions that inspire generations of students to come. The
Condition of Belonging will never be replaced with the Condition of Alienation; the Condition of
Fun & Excitement will never be replaced with a program of intentional Boredom, and the
Condition of Leadership & Responsibility will never be replaced with efforts to nurture Apathy.

We must take education back to the basics—the basics that ensure students’ feelings of self-
worth, engagement in their learning and in the life of the school, and sense of purpose for
themselves and the world around them. The 8 Conditions can be used by all educators to
improve their relationships with students, make teaching and learning more relevant and
engaging, and create a renewed sense of purpose in their classrooms and schools. If nothing else,
the 8 Conditions are a clear reminder of why we entered the field of education in the first place—

to make a difference in this world.

Copyright © 2014 Quaglia Institute for Student Aspirations. All rights reserved.
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Introduction

This is one in a series of case studies presented by the Pearson
Foundation to examine results achieved by schools using the My Voice™
Staff Survey developed by the Quaglia Institute for Student Aspirations.

During the 2004-05 academic year, the My Voice Staff Survey was
administered at Captain Albert Stevens School (CASS). After merging
three schools and staff to create Captain Albert Stevens School, the
principal looked to My Voice to help create a unified culture. After
reviewing the survey results, school staff introduced new ideas and
practices, while others were aimed at improving current practices. Only
one year after implementing the program, in the 2005-06 academic
year, the My Voice Survey was re-administered at Captain Albert Stevens
School. Results of this second survey indicated improvement in key areas
that foster staff belonging and positive perceptions of school culture.

A detailed explanation of changes made in response to the initial

My Voice Survey results at Captain Albert Stevens School is provided
below. More information about the My Voice Survey is available online
at www.myvoice.pearsonfoundation.org.

About the Captain Albert Stevens School

Similar to many coastal communities in northern New England, Belfast,
Maine, the hometown of Captain Albert Stevens School, has the joint
identity of a fishing community and a tourist community, both of which
have been affected by economic downturns. Captain Albert Stevens
School serves an economically diverse population of approximately 300
students, with 50% qualifying for free and reduced lunch benefits. Due
to a fluctuating population and the financial challenges of keeping small
schools open, the town consolidated three elementary schools to create
Captain Albert Stevens School. Merging staff and students from three
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63 %

of staff surveyed said

they felt valued for their
unigue skills and talents,
a 13% increase in one year

45%

of staff surveyed said

they felt confident voicing

their honest opinions and

CONCErns, a 6% mncrease in
one year

66%

of staff surveyed said

they felt comfortable eating
lunch in the teachers’ room,
a 37% increase in one year

Staff perceptions increased after
Just one year of implementing an
improvement plan.

different schools posed a series of challenges, as each school had its own
mission, culture, and ideas about teaching and learning. To unify staff
and students, the principal of this consolidated
learning community introduced the My Voice
Survey and the Aspirations framework as a means
. to bridge their differences. The Aspirations
% framework incorporates the three Guiding
QU AGLIA Principles and 8 Conditions that should be in place
I for students to reach their fullest potential.
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The primary focus of Captain Albert Stevens School, as noted by its principal, was to make the Aspirations
framework “the way we do things around here.” This initiative included incorporating the three Guiding
Principles into the school’s mission statement, student handbook, parent evenings, interview process,
professional learning, and teacher goal-setting. To begin this arduous process, the principal established an
Aspirations Leadership Team responsible for developing an in-depth understanding of Aspirations and working
with the staff to incorporate support for aspirations in their school.

My Voice at CASS

Acknowledging the unique situation of consolidating staff members from multiple schools into a single cohesive
group, one of the first steps taken was to administer the My Voice Staff Survey. The results of this survey were
used as a starting point for building a new culture and identity (results shown from 2004—-2005 school year).

= 50% of staff felt valued for their unique skills and talents

= 39% of staff said they felt confident voicing their honest
opinions and concerns

= 29% of staff felt comfortable eating in the teachers’ room

The Aspirations Leadership Team moved forward with several initiatives. Some introduced new ideas and
practices, while others were aimed at improving current practices.

Areas for Improvement

They identified one area in particular — communication — as requiring a significant focus. This is a typical
challenge for any school, and even more so for a new school. In order for the staff to work together, it was
important for each person to feel comfortable and respected sharing his or her ideas. Every staff member needed

to know that his or her opinion mattered.

An initial step taken was to address this concern by involving all staff in activities that would allow them to
get to know one another and create a sense of belonging and trust. This was an essential foundation for open
and honest communication moving forward. Grade-level teams were also established so that staff at each
level had time to address issues important to them — sharing what was successful, as well as areas that needed
improvement. To facilitate communication among the entire staff, including across grade levels, staff began
to use WikiNotes. Monthly school-wide assemblies were started as a means to provide each grade level the
opportunity to share student work depicting best teaching and learning practices.

With a specific focus on supporting new teachers, a system was designed where each month new teachers had
an opportunity to meet with a different staff member just to talk and learn about the details of upcoming school
events. This mentoring program allowed new staff members to quickly develop supportive relationships with

veteran teachers.

In addition to efforts lead by the Aspirations Team, the principal took the initiative to lead by example. She
held open office hours twice a week so that the staff could drop in to discuss any issue. Staff meetings were
restructured to focus more on the students and learning than about the routine operations of the school, and
one meeting each month was dedicated to implementing ideas related to Aspirations. The principal found that

page 2 of 4 myvoice.pearsonfoundation.org
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alternate methods of communication, such as email, could effectively address the day-to-day school operations,
but the staff needed time together to communicate openly and develop a sense of trust and unity in their goals.

A concerted effort was also made at Captain Albert Stevens School to ensure that staff felt valued for the
knowledge and skills they possessed. To capitalize on the strengths of her staff members, the principal
redesigned staff development sessions so that they were teacher directed. The development of these professional
learning communities served a dual purpose: strengthening the knowledge and skills of all staff by sharing
successful teaching practices, and honoring the unique skills and talents of the dedicated individuals in the
school. Staff were also afforded time to observe colleagues and provide constructive feedback. Among other
public acknowledgements of the great work by staff, a display was designed to highlight their efforts and
accomplishments. Staff were also encouraged to share their knowledge beyond the school walls and make

presentations at statewide conferences.

With communication identified as an essential focus for this newly formed learning community, the staff was
committed to involving students in the process. The Aspirations Team conducted focus group interviews with
students in kindergarten through fifth grade in order to gain an understanding of their needs and desires for

the learning community. Based on the responses, the school developed several student leadership initiatives,
including biweekly leadership classes for all students. During these mixed-age leadership sessions, student
activities ranged from physical clean-up around the building to developing an anti-bullying play. These activities
resulted in increased input and genuine decision-making opportunities for students.

Parent involvement and understanding was viewed as an essential component of implementing the Aspirations
framework and supporting students and staff at school. To this end, Captain Albert Stevens School held
student Aspirations fairs where students and parents were invited to experience the 8 Conditions that Make

a Difference®. Families rotated through stations that involved activities such as writing postcards to Heroes,
experiencing Spirit of Adventure through an obstacle course, and exploring Curiosity & Creativity by planting
mystery seeds and wondering what would grow in six weeks. Another way the school involved parents and
community members was through the development of a community mentoring program. For seven years,
Captain Albert Stevens School has trained community members to be Aspiration mentors to students. The
program has allowed more than 200 students to work with mentors!

Results of the CASS 2006—-07 Survey

To assess the school’s progress, the principal used multiple data sources, including the My Voice Staff Survey.
The following results reveal a positive change in the staff’s perceptions of the school culture:

v 63% of staff felt valued for their unique skills and talents
(13% increase)

= 45% of staff said they felt confident voicing their honest
opinions and concerns (6% increase)

s 66% of staff felt comfortable eating lunch in the teachers’ room
(37% increase)
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In conjunction with the Aspirations framework, the staff at CASS also incorporated the 8 Conditions into the
school’s vision statement.

Our vision at Captain Albert Stevens School is supporting and promoting 8 Aspirations Conditions, which are:
Belonging, Sense of Accomplishment, Heroes, Fun & Excitement, Spirit of Adventure, Curiosity & Creativity,
Confidence to Take Action, and Leadership & Responsibility. These conditions, we believe, keep us focused on
educating each child in a holistic manner. When children are consistently surrounded by and taught about the
importance of education and the love of learning, responsibility, and their healthy well-being, they develop

habits that ensure success and obtaining their dreams.

In Closing

CASS continued to use techniques developed in response to the My Voice Staff Survey, and school staff provided
Aspirations in-service training in order to become familiar with the Aspirations framework and goals. Yearly
teacher goal-setting included at least one Aspirations-related goal. To ensure that all staff had an opportunity to
have their voice heard in the process, the Aspirations Team rotated new members onto the team each year.
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