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Hello,


Attached are all of the application materials for our Community Connectors grant proposal.
 Our proposed project is called the "Aut2Be Partners Program."


The following documents are attached:
1. Application (Word)
2. Program Logic Model (Word)
3. Application Sources & Notes, aka References (Word)
4. Roles and Responsibilities Worksheet (Word)
5. Program Budget & Budget Narrative (Excel)
6. Signed Grant Assurances (PDF)
7. Signed Nature of Partnership Agreement (PDF)
8. Autism Model School 501c3 (PDF)
9. Great Lakes Center for Autism (Self-Reliance Center) 501c3 (PDF)
10. Granville Studio of Visual Arts 501c3 (PDF)
11. Sunshine 501c3 (PDF)
12. Orange Couch (from Granville Studio of Visual Arts) Achievement Guide (PDF)
13. Orange Couch Quick Facts (PDF)
14. Why Art Matters article (PDF)
15. Why Art Education Matters (PDF)


If you have any questions, please feel free to contact me. 


Thanks for your time and consideration,


Luke Reed
Development Director 
Autism Model School
419-270-2519



mailto:lukereads@gmail.com

mailto:apply@communityconnectors.ohio.gov
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			Application Template








											Sources are marked in brackets […] & listed in separate “Sources and notes” Word document.








Application Section I: Community Connectors Program Description


1. The target population is students grades 5-12. Identify the grade level or levels at each school that your program will be targeting. Programs may serve students in one or more grade levels.  


	The Aut2Be Partners Program will target participants and students ages 12 to 22 who attend the Great Lakes Center for Autism’s (GLCA) Self-Reliance Center (SRC) and the Autism Model School (AMS). The SRC is an after-school 21st Century Community Learning Center as well as a Jon Peterson Scholarship Provider. The AMS is a year-round community school for students with autism ages 5 to 22. Both organizations are located in Toledo and serve students with autism in Northwest Ohio exclusively.





	Aut2Be Partners proposes to serve the following number of youth from the SRC and AMS displayed by grade level:





			Grade


			# students





			6th


			15





			7th


			15





			8th


			15





			9th


			15





			10th


			15





			11th


			15





			12th*


			35





			TOTAL


			125











*Students in the 12th grade typically stay in school until they are 22-years-old (a total of 5 years in 12th grade) due to their right to stay under the Federal IDEA protections for individuals with disabilities.





2. Select one: Which of the following best describes the proposed project? Select one.


A. ☐ Totally new program developed by this organization


B. ☒ Replication of an existing model in use by others 


· Please provide the name of this model.


C. ☐ Expansion of an existing program within the applicant organization 


D. ☐ Extension of an existing program to a new setting


Aut2Be Partners is a replication of existing models in use by others. The program replicates art studios for individuals with developmental disabilities (Sunshine Studios, located in Maumee, Ohio, is one existing model). Our program will also replicate existing models of curriculums—Granville Studio of Visual Arts (GSVA) Orange Couch (O.C.) art lessons and SUCCESS for Teens are two models.


3. Please describe your project. How will it address each of the five Community Connectors core principles and what outcomes will you use to measure success.


	The Aut2Be Partners Program will use visual arts instruction, positive mentoring relationships and community involvement to improve the well-being of individuals with autism. 


	A job, for most, is a source of identity. Unfortunately, for individuals with autism, employment often remains an elusive goal. Statistics illustrate this reality: 


· Nearly 50% of 25-year-olds with autism have never had a paying job (autismspeaks.org) [1]


· A 50 – 75% unemployment rate for individuals with autism (Hendricks, 2010) [2]


· Only about 21% of young adults with autism worked full-time at current/recent job (ocali.org) [3]


	These figures reflect a major challenge facing children with autism and their families: the transition from school to the workforce. By teaching skills that are transferable from the art studio to the workplace and microenterprise applications, our program will greatly enhance future employment opportunities for participants.


 	This will be accomplished through our program’s two-step process: partner and impart. First, support staff, teachers and paraprofessionals at the SRC and AMS will be trained as “PARTNERs” capable of building positive relationships with students in the context of an art studio. After training, these PARTNERs will then “IMPART” valuable lessons to students.


	The Aut2Be Partners Program will consist of weekly art lessons at the SRC and AMS, special art classes at Sunshine Studios and a Michael’s Arts and Crafts store, and a student art showcase, which will be open to the community and held during April in conjunction with Autism Awareness Month.


	Before describing how our program will address each of the five Community Connectors core principles, a brief look at the curriculum package will be helpful. Aut2Be Partners will use a fusion of the following three programs:





			Curriculum/Program


			Organization


			Details


			Some Program Themes





			Orange Couch


orangecouch.org


			Granville Studio of Visual Arts (GSVA)


			Creative arts curriculum


Video art units/ art kits


			Relationships


Creative Courage





			SUCCESS for Teens


successfoundation.org


			SUCCESS Foundation


			Student workbook


Facilitator’s guide


			Little Things Matter


Attitude is Everything





			Autism Curriculum Encyclopedia (ACE)


acenecc.org


			New England Center for Children


			Online curriculum bank


35 years of  autism research 


			Applied Behavior Analysis 


Lesson plans








	


	Aut2Be Partners will address each of the five Community Connectors core principles through an innovative curriculum package and positive relationships between PARTNERs and students.





Goal Setting


	One chapter of SUCCESS for Teens highlights the importance of taking small steps towards accomplishing big goals. Students in our program will also explore setting goals during the planning stage of O.C. art lessons. Sketching a concept in a notebook before starting an art project will teach the important role of planning in any goal-setting endeavor. 





Building Character


	Individuals with autism often have difficulty making friends, communicating with others and making sense of the world (Simmons, 2007) [4]. Through positive PARTNER-student relationships, our program will give participants the ability to make more connections in the community. The student art showcase and art classes at Sunshine Studios and Michael’s are two ways this aim will be accomplished. 





Pathways to Achievement


	With a focus on improving employment opportunities for individuals with autism, our program places a strong emphasis on broadening the pathways to achievement. As indicated above, the job outlook for individuals with autism is limited—nearly 50% have never had a paying job (autismspeaks.org) [5]. Our program seeks to give students take-away skills applicable to job opportunities. For example, the O.C. curriculum uses a virtual art instructor. Attending to a video lesson is a skill needed in many of today’s workplaces. 


	In addition to workplace skills, our program seeks to provide students with options for pursuing creative arts throughout their lives, including microenterprise applications. Below are a few potential ways a student could do this:


· Apply for work at area art studios (Sunshine Studios and Shared Lives are two examples)


· Sell artwork online through the GLCA and SRC websites 


· Sell artwork online through Amazon, Etsy, Ebay and other online marketing platforms


· Set up a table at craft shows (the Aut2Be student art fair will provide critical experience)


· Pursue art as a leisure activity (individuals with autism often have limited leisure activities) [6]





Resiliency


	The O.C. art lessons will teach students to have creative courage as they complete projects. The SUCCESS for Teens workbook will reinforce this lesson, as one chapter discusses that attitude is everything and another chapter puts failure in a positive light, describing how success is built upon learning from setbacks. Research has also shown that “learning from mistakes” is a skill inherent in a quality art program (as cited by Rushlow, 2007) [7]. 





Belief in a Positive Future


	A belief in a positive future captures the essence of the Aut2Be Partners Program. All activities will be aimed at positively impacting the well-being of students with autism, their families and the community. Research has shown that parents of children with autism face higher levels of stress than parents of typical children (Ingram, 2008) [8]. Focusing on the positive and providing community support are two approaches proven to be effective at raising the mood of parents of children with autism (Ingram et al) [9]. The Aut2Be Partners Program will focus on the positive artistic contributions of students with autism. 


	Through PARTNER-student relationships, GSVA’s O.C. art curriculum and SUCCESS for Teens lessons, special art classes at Sunshine Studios and Michael’s stores and the student art showcase, our program will guide students with autism as they take steps towards a more hopeful future.





4. Please describe the specific activities your program will conduct.


	Our program will conduct six major phases of activity: PARTNERs training, workshop setup, weekly O.C./SUCCESS for Teens lessons, art marketing experiences, special art classes and the student art showcase.





PARTNERs Training


	The Aut2Be Partner’s training program will prepare support staff, teachers and paraprofessionals at the SRC and AMS to be PARTNERs, fully capable of articulating the Aut2Be objectives and principles and familiar with the curriculum package: O.C., SUCCESS for Teens and ACE.





Workshop Setup


	Classroom spaces at the SRC and AMS will be staged to run program activities. This will include the use of SMARTBoards for displaying O.C. video lessons. In addition, SUCCESS for Teens principles will be posted throughout the workshops. In support of the learning style of students with autism, materials will be labeled with text and pictures to add visual structure to the environments (National Professional Development Center on Autism Spectrum Disorders) [10].








Weekly Lessons


	Participants/students will spend one hour or more per week in one of the art workshops in accordance with the calendars of the SRC and AMS. These sessions will consist of a combination of O.C. and SUCCESS for Teens lessons with additional time set aside for completing unfinished projects:








Special Art Classes


	In partnership with Sunshine Studios and Michael’s stores, groups of 10 students will participate in special art classes during the spring and fall (3 per semester). These may include the use of a pottery wheel and loom, beading classes, drawing and painting.





Art Marketing Experiences


	Participants in Aut2Be Partners will explore selling their artwork through various online marketing platforms, such as Etsy and Amazon. In addition, they’ll learn about the registration process for local craft shows and art fairs. These activities will take place embedded into the weekly workshop lessons. Program staff will offer levels of support which correspond to individual student needs.





Student Art Showcases


	The student art showcases will take place in conjunction with Autism Awareness Month in April. These events will be held at the SRC and AMS and feature artwork from participants in Aut2Be Partners. Students will have an opportunity to interact with guests and answer questions about their projects.


5. Discuss how the program will utilize best practices to ensure program success. Are there successful mentor programs after which you will model your program?  Please name the program and describe what makes it successful. 


	Our program will utilize best practices in the curriculum that will be taught as well as the way in which it will be presented—using evidence-based teaching strategies that are supportive of the learning styles of students with autism (National Professional Development Center for Autism Spectrum Disorders) [11]. Aut2Be Partners is modeled after other programs which use GVSA’s O.C. and SUCCESS for Teens.





Teaching Strategies


	Three teaching strategies highly relevant to Aut2Be Partners are as follows: video modeling, visual supports and positive reinforcement. Each has been identified as an evidence-based practice for teaching children with autism (National Professional Development Center on Autism Spectrum Disorder) [12]:











Model Programs





	Research indicates that mentoring impacts youth through three processes: social relationships, improving cognitive skills and promoting a positive identity (Rhodes, 2006) [13]. Each of these processes is in alignment with our program’s curriculum. The table below displays this harmony:








			Mentoring Processes


			O.C. lesson themes


			SUCCESS for Teens activities





			Enhancing social relationships and emotional well-being


			The student learns about their relationship to their community


			Student workbook contains relationship stories from the lives of teens





			Improving cognitive skills through instruction and conversation


			Students share their artmaking process in the Art Show and Artist Statement


			Reflection and discussion sessions between students and facilitators





			Promoting positive identity through serving as role models


			Developing a sense of self through imagination, interest, and inquiry


			Facilitators act as role models and add their own experiences for each topic 














	GSVA’s O.C. art lessons and the SUCCESS for Teens workbook are successful programs because they focus on the processes that positively impact youth in mentoring relationships. Our program will train support staff, teachers and paraprofessionals at the SRC and AMS in these programs, preparing them to fulfill the Aut2Be PARTNER role and build impactful relationships with students with autism.


6. Describe your organization’s previous experience with this type of program OR a program of a similar scale,   including previous evaluations, size and duration of previously implemented programs, goals, and outcomes.


	As the organization responsible for fiscal management and many daily operations of Aut2Be Partners, the AMS has experience in running programs of a similar scale as our proposed project. Two programs at the school mirror aspects of Aut2Be Partners. 





PAES Lab





	The Practical Assessment Exploration System (PAES) is a curriculum that measures students’ workplace skills (http://www.talentassessment.com/pages/PAES). In December 2013, the AMS began using PAES with students ages 14 to 22. Currently, 35 students spend time using the PAES Lab once or twice per week. In a typical session, a student enters the lab, puts away their belongings and clocks-in using a timecard. AMS Job Training Coordinators assign labeled tasks to students, who retrieve the task boxes and complete the jobs using both written and visual instructions. Evaluation of student performance is conducted using extensive data collection including: 





·  Number of hours students work in the lab per week


·  Number of completed tasks per session


·  Learning styles (examples: visual, auditory)


·  Amount of support needed to complete various tasks





	This information is used by the AMS to guide decision making and goal setting for students at conferences and IEP meetings. In addition to these aspects of the program, the PAES Lab gives students an opportunity to earn a “paycheck” which is redeemable at a school store. 





Visiting Art Instructor


	Art lessons were offered at AMS in the summers of 2011 and 2012. A contracted art instructor visited students room to room. Models of completed art projects were used to give students a tangible picture of the aim of each session. While no formal data was collected during these sessions, a recent survey (January 2015) of AMS teachers indicated that about 57% of students are highly motivated by art activities. While students and AMS staff enjoyed these summer art sessions, they were discontinued due to lack of funding.





7. What will make this collaboration successful? What will the indicator(s) of success be for this collaboration?





	A focus on partnering and imparting will make this collaboration a success. The goal of Aut2Be Partners is to increase the well-being of students with autism by imparting transferable skills through visual arts instruction. Research indicates that some of the following skills are inherent to quality art programs: creativity, innovation, learning from mistakes and persisting (as cited by Rushlow, 2007) [14]. Through our program’s unique partnerships, we’ll create a quality environment for students to create art while building positive mentoring relationships.





Indicators of Success


	The behavioral aspects of making art, more so than the final products themselves, will be the indicators of success for our program. As noted, the employment outlook for individuals with autism is bleak—nearly half of 25-year-olds with autism have never had a paying job (autismspeaks.org) [15]. But what are some of the potential barriers to young adults with autism succeeding in today’s workplace? Research suggests an array of obstacles, including (Hendricks, 2010) [16]:





· Difficulty completing tasks due to problems with attention


· Communication and social difficulties when interacting with supervisors and coworkers


· Adjusting to new job routines and changing work environments





	With these obstacles in mind, our program seeks to measure students’ progress using the following framework:





			Target Area


			Aut2Be Objective


			Aut2Be Activity


			Program staff will measure…





			1. Participation


			100% of targeted population attends the program


			O.C. art lessons 


			Number (no.) of targeted population attending without excessive prompting





			2. Attention


			Attend to video art lesson


			O.C. art lessons


			Time frame of individual students attention to video


No. of times student needs to view video before following directions





			


			Attend to group instruction


			SUCCESS for Teens 


			No. of completed workbook pages


Frequency (Freq.) of individual students independently responding to open questions





			3. Communication


			Request “help” when needed


			Workshop time


			No. of requests for “help” student makes as opposed to stopping project and making no attempt to communicate the need for help to staff 





			


			Ask for “missing items”


			Workshop time


			Freq. of student appropriately asking for “missing item” as opposed to being prompted to do so by staff





			4. Adjusting


			Follow guidelines in new environment


			Sunshine Studios, Michael’s store


			No. of 15-minute increments student appropriately behaves during group art instruction at unfamiliar location





			


			Monitor table of artwork


			Student art showcase


			No. of 15-minute increments student sits/stands near table of artwork


Ability of student to interact  with guests with minimal prompting by staff





			5. Art Sales via marketing venues (other than student art showcase)


			Participants/students and families implement real world marketing strategies


			Produce artwork for sale through online marketing platforms and at local art fairs and craft shows


			No. of pieces of art sold


No. of participants making sales











	


	To indicate success in each of these areas, the Autism Curriculum Encyclopedia (ACE) will be used to guide programming. Each objective listed in the framework has a corresponding or similar lesson plan located in the ACE curriculum bank. 


	As students are able to participate 100% of the time, attend to new and challenging tasks, communicate more effectively using multiple channels (verbal, sign language, picture cards), adjust to new environments and effectively sell artwork, they’ll find that their pathways to future success have broadened.





Application Section II: Program Management


9. Leadership Team:  The leadership team should be comprised of no less than one member of each partnering organization. Please provide a brief bio of each leadership team member, including a brief description of the team member’s passion for the program and interest in working with young people.  Bios should also include:


· Name and title


· Responsibilities for this grant project. (Percent of time should be included in the budget document.)


· Qualifications


· Prior relevant experience





Great Lakes Center for Autism Self-Reliance Center (SRC)





Name/title: Sandy Langford, Executive Director SRC


Responsibilities: Facilitate daily operations of the Aut2Be Partners Program—including training of staff, submitting requests to AMS for the ordering of materials and hosting a student art showcase. Will also offer training for parents and caregivers regarding selling artwork through online marketing programs. 


Qualifications: Trained in non-violent crisis prevention (CPI), First Aid and CPR


Experience: As the Executive Director of the SRC at the Great Lakes Center for Autism, Sandy has directed the 21st Century Community Learning Center After-School and Summer Program. Ms. Langford’s program has served up to 130 students with autism. During the current fiscal year, she has also been directing a Jon Peterson Scholarship Program for students with autism which currently serves eight students—20 students are on a waiting list for this program. Ms. Langford has worked as an Independent Provider of the Medicaid Waiver for individuals with autism for 15 years. She has implemented evidence-based practices for individuals with autism.


Passion for Program: Sandy is excited about Aut2Be Partner’s potential to impact the lives of these individuals through artmaking and positive mentorship relationships. Ms. Langford feels that the Aut2Be Partners Program will open up new opportunities for individuals with autism to find success through creating artwork and learning about marketing platforms.





Autism Model School (AMS)





Name/title: Luke Reed, Development Director AMS


Responsibilities: Lead contact for the Aut2Be Partners program. Facilitate daily operations of program—including training, ordering of materials and creation of data tracking forms. Responsible for communicating program updates to members of the leadership team. 


Qualifications: B.A. English, University of Toledo, 2006; trained in CPI, First Aid, CPR and an online, autism-specific training program through Relias Learning.


Experience: Luke has worked directly with students with autism as a paraprofessional, substitute teacher and volunteer for almost 8 years. 


Passion for Program: Luke is a strong supporter of AMS’s mission to “partner with parents and the community” to positively impact students with autism. He believes that the Aut2Be Partners Program will complement the visual learning styles of individuals with autism and let them share their unique views of the world through artmaking. By training teachers and paraprofessionals and support staff as PARTNERs, Luke sees a great opportunity to build lasting mentor relationships between program staff and students.











Granville Studio of Visual Arts (GSVA)





Name/title: Michael Bontempo, Educational Consultant GSVA


Responsibilities: Consult with the Autism Model School on an as needed basis regarding Granville Studio of the Art’s (GSVA) Orange Couch (O.C.) art units and student art kits.


Qualifications: B.A./M.A. Ohio State University, 2009; practicing artist and musician


Experience: Developed and managed the GSVA’s O.C. after-school creative arts program


Teaching philosophy: Michael believes that creating meaning through artmaking is a process that takes time, devotion, care and love. He feels that artmaking and the creative process allows an individual the ability to invent, while communicating a deeper meaning to others.





St. Clement Parish





Name/title: Ron Dugan, Maintenance Director of St. Clement Parish


Responsibilities: Be available to program staff at Autism Model School (AMS) regarding use of facilities.


Qualifications: Holds several certifications in HVAC, Boiler Operator, Electrical Maintenance and Plumbing


Experience: Ron maintains his office within the Autism Model School. He is the first spokesperson for the St. Clement Parish and is the individual who can address issues of building maintenance and modifications. Ron is highly efficient when addressing building issues with AMS staff. No matter the challenge, Ron displays patience and is always kind when interacting with students and AMS staff throughout the school day. Mr. Dugan touches bases with the AMS Director, Mary Walters, on a daily basis.





Sunshine Studios





Name/title: Joan Campbell, Vocational Manager Sunshine Studios, Georgette’s Grounds and Gifts


Responsibilities: Communicate information regarding availability of art classes at Sunshine Studios to Aut2Be Partners participant organizations, AMS and SRC.


Qualifications: Teaching degree in special education


Experience: Joan began her career teaching special education students at the elementary level in Indiana and Ohio. After years of teaching, she had the opportunity to serve as a school administrator for a private school in Illinois. Upon relocating to Sylvania, Ohio, Ms. Campbell wanted to do something different. She applied for a job in the Supported Employment department at Sunshine, a supported living residential and vocational center in Maumee, Ohio. Joan managed Georgette’s Grounds and Gifts in Maumee for eight years, before heading up a new project: Sunshine Studios. This new endeavor has given individuals, who may require supports to be successful, the ability to have a job in the community and create friendships with one another. At Sunshine, individuals have the chance to create one-of-a-kind works of art while expressing their creativity, personality and abilities. Joan is passionate about partnering with other members of the community through offering high quality art classes taught by experienced instructors.





Michael’s Arts and Crafts





Name/title: Amy Haneline, Store Manager


Responsibilities: Ms. Haneline will be available to Aut2Be Partners staff on an as needed basis regarding the purchase of art supplies, advice on framing artwork and the availability of discounted paid art class opportunities for Aut2Be participants.


10.  A timeline of all major activities must be provided. Assessment, planning and initial training must be completed by September 7, 2015. Services must begin by September 7, 2015.  





			May 2015


			SRC + AMS staff review Comm. Connector core principles





			


			Order program supplies, equipment








			May – June 2015


			Classroom space for program identified at SRC and AMS (including modular room)











			July 2015


			Aut2Be Artistic Workshop set-up in classroom spaces at SRC and AMS


Creation of data collection forms











			August 2015


			SRC + AMS staff attend program orientation during AMS training week


SRC + AMS staff trained in non-violent crisis intervention (CPI) & First Aid/CPR 











			September 2015


			Aut2Be Partners program begins for participants/students ages 12 to 22











			Fall 2015


			Groups of 5 to 10 students attend 3 Sunshine Studio/Michael’s art classes











			Spring 2016


			Groups of 5 to 10 students attend 3 Sunshine Studio/Michael’s art classes











			April 2016


			Aut2Be student art showcases at SRC and AMS; Online marketing training offered











			May – June 2016


			Program review and evaluation and report to all stakeholders


Planning for second year of program














		The 2nd and 3rd years of programming will follow a similar timeline. Students will age out of the Aut2Be program at 22 years old. Additional students will participate as they turn 12 years old. Training for program staff will occur on an as needed basis, with a focus on training during the professional development week at AMS (typically the third week in August) each year.





11. Describe the implementation process for reaching the following milestones: 


a. Screening, orientation, supporting, and monitoring process for mentors and other personnel working directly with youth;


b. Identification and intake process for mentees;


c. The means by which you will involve families of youth in your program; ongoing training of mentors throughout the life of the program, including topics and frequency;


d. Assessing fiscal accountability and faithful implementation of project plans; and


e. Any other critical information you would want the Community Connectors team to know. 


Screening





	FBI and BCI background checks are conducted for current and future employees of the SRC and AMS. According to the AMS handbook, "all instructional staff…must continually be able to physically engage all students to the extent needed to insure their safety and promote their educational programming." These physical requirements will be extended to the Aut2Be Partners Program staff and help create a safe environment for students.





Orientation





	Aut2Be program staff will undergo the following orientation process during the AMS professional development week in August of each year:





			Aut2Be Overview 30 min


			Introduce core principles


Describe program objectives





			Curriculum Review


50 min


			View O.C. video art lesson


View art kits/SUCCESS guide





			Workshop Tours


30 min


			Tour art workshop spaces


Practice playing video lesson





			Additional Training


			First Aid/CPR


Non-violent crisis intervention (CPI)











	In addition, AMS staff complete 40 hours of online autism training through Relias learning (Relias is a web-based autism specific professional development program).





Supporting





	The SRC and AMS administration and clinical management team will offer guidance and support to program staff on an as needed basis throughout Au2Be Partners activities.





Monitoring





	Teachers will be monitored by members of the SRC and AMS management team. SRC and AMS teachers will monitor paraprofessionals and review Aut2Be Program objectives as needed.


 


Intake





	Program hires will go through the SRC and AMS intake process, which involves screening mentioned above.





Family Involvement





	Families of Aut2Be students/participants will be notified of participation in the program through written communications from the SRC and AMS. Weekly updates from Aut2Be staff will be sent home to parents in students' communication binders. Parents, caregivers and the community will all be invited to the student art showcase in April.


	In addition, parents and caregivers of Aut2Be participants will be offered training on the mechanics of online marketing platforms and art show/craft fair registration processes. 





Ongoing Training for Mentors





	The PARTNERs (SRC and AMS staff) will receive updates from the leadership team through various forms of communication (email/phone/physical meetings) a minimum of once per month throughout the life of the program regarding any issues. Additional training on autism instruction may be used on as needed basis via Relias learning courses (see “Orientation” above).





Fiscal Accountability





	The AMS will oversee all expenditures of the Aut2Be Partners Program. The Educational Service Center of Lake Erie West is the fiscal agent of the AMS under the direction of a licensed treasurer (esclakeeriewest.org/community-schools). Aut2Be Partners project plans will be implemented with guidance from administration and the clinical management team of the AMS and under the supervision of the school’s Director, Mary Walters.





12. Describe how each applicant partner plans to contribute to the overall program plan including, but not 	limited to, time contribution, personnel contribution, monetary contribution, shared responsibilities, 	use of facilities, etc. Complete the Roles and Responsibilities worksheet attachment.





Please see the attached “Roles and Responsibilities” worksheet.





Application Section III: Evaluation Plan 


13. The evaluation plan is intended to provide lead organizations with a framework that will ensure the program is on track to positively impact the lives of students and identify needs for additional support when challenges arise. Each evaluation plan must list the scope of work and describe the following:


a. Plans for keeping records of mentor contact hours, unduplicated count of students served each month, mentor training hours, etc. for ongoing reporting;


b. Gathering of data to measure progress of program towards meeting the selected goals;


c. Projected indicators of success; and


d. Anticipated barriers to successful evaluation including data collection 	and measurement of progress toward outcomes.











Tracking


	Students enrolled in the program will receive ongoing mentorship from PARTNERs through weekly lessons. Attendance figures from SRC and AMS will be used to determine the number of mentor contact hours. These records will also indicate the total number of students participating on a month to month basis.











Data Collection


	As described in question 7, the Aut2Be Partners program will target objectives in five main areas: participation, attention, communication, adjusting to new environments and selling artwork through online marketing platforms. With these areas in mind, customized data collection forms will be created which will capture students’ progress towards objectives such as:





· Participation in video art lessons


· Attending to video based art lessons and group instruction


· Requesting help when needed


· Answering questions at an art fair


· Adjusting to working on art in an unfamiliar environment


· Selling artwork through online marketing platforms





	This “behavior checklist” will be completed by program PARTNERs assigned to groups of students. This will result in a profile for each student which will indicate their relative strengths and weaknesses in regards to each objective.


	Analysis of student performance and program objectives will be conducted by a board certified behavior analyst (BCBA) at AMS. The BCBA will use student performance data to evaluate progress towards Aut2Be Partner objectives. 








Indicators of Success


	Success for the Aut2Be Partners program will be seen as students increase their ability to participate, attend, communicate, market artwork and adapt. As previously noted, research places a spotlight on the challenges individuals with autism face when seeking employment:








· Nearly 50% of 25-year-olds with autism have never had a paying job (autismspeaks.org) [17]


· Only about 21% of young adults with autism worked fulltime in current or recent job (ocali.org) [18]





	Research also outlines barriers to individuals with autism succeeding in the workplace (Hendricks, 2010) [19]:





· Difficulty completing tasks due to problems with attention


· Communication and social difficulties when interacting with supervisors and coworkers


· Adjusting to new job routines and changing work environments








	As students in Aut2Be Partners create visual art with guidance and encouragement from program mentors, PARTNERs, they’ll be positioned to take significant strides towards overcoming these obstacles.





	Other indicators of success include involving students in the community through special art classes at Sunshine Studios and the student art showcase event to be held in April. As students are able to share their art with others, they’ll receive positive feedback and acknowledgement that their contributions are highly valued.


	Finally, sales of artwork in real-world experiences will provide a mechanism for personal growth and ongoing economic support for participants.








Anticipated Barriers


	Our program is designed with a two-fold purpose: to give students with autism workplace skills and to increase their well-being through a celebration of their artwork and community involvement. With these outcomes in mind, there are some barriers to data collection and measurement of progress.





	One barrier to data collection is the variability of students’ present skill levels. Youth at the SRC and AMS represent a wide range of academic strengths and weaknesses. For example, one student may be able to independently attend to a video art lesson for twenty minutes, while another student may require constant support from a program PARTNER. One student may be able to read the SUCCESS for Teens workbook independently, while another student may not be able to read at all. 





	These barriers can be overcome by program PARTNERs, SRC and AMS staff, and parents working as a team to create a supported learning environment tailored to the needs of each student. For instance, a student who is unable to read will be given modified SUCCESS for Teens lessons created using a combination of pictures and text. The SRC and AMS use the Boardmaker program to create visual supports for students (Boardmaker software). Research validates the use of visual supports for teaching individuals with autism (National Professional Development Center on Autism Spectrum Disorders) [20].





	While participants will be evaluated using the behavior checklist and indirect observation, other outcomes may be difficult to track. For instance, our program seeks to the increase the well-being of students with autism by giving transferable skills for traditional jobs and microenterprise opportunities (selling artwork online or at a craft fair). While students are enrolled in the program their progress towards goals such as “increase amount of time attending to video instruction” can be monitored. Once students graduate, however, tracking how they apply these skills to increased job opportunities will be more challenging.








	Consistent communication with parents and caregivers throughout each student’s participation in Aut2Be Partners is one way to overcome this barrier. If family members are comfortable communicating with the SRC and AMS, they may be more willing to remain in contact and share success stories after students have graduated and moved on from Aut2Be Partners.





14. Applicants are to complete the program model.





Application Section IV: Sustainability


15. Describe how you plan to maintain the program after the grant funding period.  Include a discussion about financial sustainability and sustainability of the partnership commitment. Applicants are not required to include cash as part of their local contributions; however, funding sustainability is critical to the Community Connectors program. Applicants that show the potential for funding sustainability will be given preference in application scoring.  





Financial Stability





	Financial stability of the Aut2Be Partners Program will be maintained in the following manner through the Self-Reliance Center (SRC) and the Autism Model School (AMS):





· The SRC is certified as a Jon Peterson Scholarship Provider and receives funds from The Ohio Department of Education for eight students at the present time. SRC plans to expand this scholarship program and has a waiting list of students to be enrolled in the Fall Semester of 2015. SRC is also applying to become a Medicaid Waiver Provider for individuals with autism at school age level and at the adult level. This approval is expected to be in place by Fiscal Year 2016, and will provide another source of funds for sustainability of the program.





· The AMS has collaborated with the SRC for the past five years and will be rewriting a 21st Community Learning Center grant to begin in August, 2015. Even if a renewal of the grant is not given, AMS and SRC continue to share resources through the Great Lakes Center for Autism (GLCA). 





Partnership Commitment





	Partnership commitment of the Aut2Be Partners Program will be sustained and broadened through promotion of the partners, program and artwork to stakeholders and the media. Additional partners will be fostered through liaison and promotion through the GLCA, Lucas County Board of Developmental Disabilities and the Autism Society of Northwest Ohio.





Application Section V: Program Budget


16. Complete the budget form attachment and justify each of the budget items by creating a budget justification.


[bookmark: _GoBack]By clicking this box,☒ I, Mary Walters, Director of the Autism Model School, agree, on behalf of this applicant, and any or all identified partners, that this application and all supporting documents contain information approved by a relevant executive board or its equivalent.


7 SUCCESS for Teens chapters








6 Extra Sessions for completing projects








43 Hours minimum of Aut2Be Programming per year








30 Orange Couch art lessons
































video modeling








Strategy: use videos to teach new skills





Application: Orange Couch video art lessons














visual supports








Strategy: use visual aids to support and enhance learning





Application: art workshop designed using visual supports, addtional supports used to address invidual needs of each learner











positive reinforcement








Strategy: use rewards to reinforce appropriate behaviors





Application: students earn rewards for sought-after behaviors, like communicating more frequently and independenlty requesting assistance when needed






































image1.png







[bookmark: _GoBack][image: communityconnectorslogo]Aut2Be Partners Program


1. People: 


PARTNERs (teachers, paraprofessionals, direct support staff), leadership team, parents, business owners


2. Facilities: 


St. Clement Parish facilities for Autism Model School; Self-Reliance Center building


3. Supplies & Equipment:


Orange Couch art kits, SUCCESS for Teens books; equipment for art workshop including PC, SMARTBoard ; additional art supplies as needed


1. Train :


PARTNERs trained in Orange Couch & SUCCESS for Teens 


2. Implement:


Weekly virtual art lessons and training in principles for success.


3. Monitor:


Students' progress will be closely monitored through behavior checklist


4. Host:


Student art showcases & student/parent trainings in online marketing platforms (Etsy, Ebay)


1. Over 150 students will participate in the Aut2Be Partners Program


2. Adults:


Daily Program Activities: Acting as PARTNERs, more than 70 adults will be involved in the program each year.


Student art showcases: Hundreds of community members will attend as guests


Online marketing platform training: This training has the potential to engage thousands through participants/parents selling artwork online


What are the short or intermediate term results that will be achieved?





1. Setting goals to be        prepared for 21st century careers


2. Building character


3. Developing pathways to achievement


4. Building resiliency


5. Believing in a positive future








Goal


Program Activities 


Program Name: _____________________________________


Outcomes


Outputs 


Resources


What are the long term results that will be achieved?


 


Strengthen communities, encourage mentoring opportunities, and create new pathways for civic engagement that will result in higher educational achievement, higher levels of well-being, and health and workforce readiness for our state.


Briefly describe the number of students engaged and the number of adults involved. 


What will we do with the resources?


What resources will be needed to conduct this program?
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Sources & Notes





Aut2Be Partners Program Application


(Listed by order of appearance in application text)











[1] “Nearly 50% of 25-year-olds with autism have never had a paying job”





Retrieved during March 2015 from: https://www.autismspeaks.org/news/news-item/10-years-progress-


what-we039ve-learned-about-autism, “10 Years of Progress: What We’ve Learned About Autism,” posted January, 2015. Fact #18.





[2] “A 50-75% unemployment rate for individuals with autism”





Hendricks, D. (2010). Employment and adults with autism spectrum disorders: Challenges and 


strategies for success. Journal of Vocational Rehabilitation, 32, 125-134.





[3] “Only about 21% of young adults with autism worked full-time at current/recent job”





Retrieved during January 2015 from: http://www.ocali.org/up_doc/TG12_Employment.pdf, Filler, C. 


(2012). “Transition to Adulthood,” 2nd edition. OCALI, Copyright @ 2012 Ohio Center for Autism and Low Incidence.





[4] “Individuals with autism often have difficulty making friends, communicating with others…”





Simmons, L. (2007). Think Differently About Autism Report. National Autistic Society. P10. PDF 


available at http://www.autism.org.uk/get-involved/campaign-for-change/learn-more/our-campaigns/campaign-reports/think-differently.aspx





[5] see source 1





[6] “…individuals with autism often have limited leisure activities.”





Blum-Dimaya, A., Reeve, S., & Reeve, K. (2010). Teaching Children with Autism to Play a Video Game 


Using Activity Schedules and Game-Embedded Simultaneous Video Modeling. Education and Treatment of Children, Vol. 33, No. 3.





[7] “Research has shown that ‘learning from mistakes’ is a skill inherent in quality art programs.”





Rushlow, B. (2011). More than Meets the Eye. Educational Leadership, Vol. 68, No. 6.





[8] “…parents of children with autism face higher levels of stress than parents of typical children.”





Ingram, K. & Pottie, C. (2008). Daily Stress, Coping, and Well-Being in Parents of Children With Autism: A 


Multilevel Modeling Approach. Journal of Family Psychology, Vol. 22, No. 6, 855-864.





[9] “Focusing on the positive and providing community support…two approaches proven to be effective at raising the mood of parents of children with autism.” see source 8














[10] “…to add visual structure to the environment.” 





Retrieved during February 2015 from http://autismpdc.fpg.unc.edu/evidence-based-practice, National 


Professional Development Center on Autism Spectrum Disorders (NPDC). 2014.


Comments regarding this source…





The NPDC is referenced throughout this application and has identified teaching strategies (“interventions”) that are proven effective through research. From the NPDC website: 





Many interventions exist for autism spectrum disorder (ASD). Yet, scientific research has found only some of these interventions to be effective. The interventions that researchers have shown to be effective are called evidence-based practices (EBPs). One reason for using EBPs is because, by law, teaching practices must be based on evidence of effectiveness. [bold and underline added for emphasis]





Some of these EBPs especially relevant to the Aut2Be Partners Program are shown below:





· Picture Exchange Communication System (PECS)


· Video Modeling


· Visual Supports (VS)


· Positive Reinforcement (R+)


· Technology-aided Instruction and Intervention (TAII)





[bookmark: _GoBack][11] “…evidence-based teaching strategies... supportive of… learning styles of students with autism.” see source 10





[12] “Each has been identified as an evidence-based practice for teaching children with autism.” see source 10





[13] “…mentoring impacts youth through three processes…” 





Rhodes, J., Spencer, R., Keller, T., Liang, B., & Noam, G. (2006). A Model For The Influence Of Mentoring 


Relationships On Youth Development. Journal of Community Psychology, DOI: 10.1002/jcop.





[14] “…following skills are inherent to quality art programs: creativity, innovation…” see source 7





[15] “Nearly 50% of 25-year-olds with autism have never had a paying job” see source 1





[16] “…an array of obstacles…difficulty completing tasks due to problem with attention…” see source 2





[17] “Nearly 50% of 25-year-olds with autism have never had a paying job” see source 1





[18] “Only about 21% of young adults with autism worked full-time at current/recent job” see source 3





[19] Barriers to workplace success for individuals with autism, see source 2





[20] “Research validates the use of visual supports…” see source 10











Additional information regarding the following programs referenced throughout the Aut2Be Partners Program application may be found at the following:





Granville Studio of Visual Art’s (GSVA) Orange Couch art curriculum:		orangecouch.org


New England Center for Children’s Autism Curriculum Encyclopedia (ACE): 	acenecc.org


SUCCESS Foundation’s SUCCESS for Teens:					sucessfoundation.org










Roles and Responsibilities Worksheet (Required)


Describe how each applicant partner plans to contribute to the overall program plan including, but not limited to, time contribution, personnel contribution, monetary contribution, shared responsibilities, use of facilities, etc.





1. Faith-based organization: St. Clement Parish 





· Time contribution





As needed for use of facility questions regarding Aut2Be Partners program activities





· Personnel contribution





Ron Dugan (leadership team) will be available to program staff at the Autism Model School (AMS) for facility issues





· Monetary contribution





N/A for this applicant





· Shared responsibilities





St. Clement Parish will…





  Provide use of facilities for Aut2Be Partners activities conducted at AMS


  Allow installation of modular classroom for potential Aut2Be program use 


  Allow use of classroom space and facilities outside normal AMS hours for Aut2Be 


     Partners program activities such as parent/caregiver training and student art 


     showcase





2. School district partner: Autism Model School (AMS), Fiscal Representative


IRS Determination letter names “Multiple Options for Developmental and Educational Learning” — D.B.A. “The Autism Model School”


 [District IRN: 134122, (http://communityconnectors.ohio.gov/Portals/0/Qualifying%20Community%20Schools%201-15.pdf)]





· Time contribution





The AMS will dedicate a minimum of one hour of Aut2Be Partners Program sessions for students per school day in accordance with the school’s academic calendar (AMS is a year-round school); In addition, program staff (Teachers [Intervention Specialists] and Para-professional Aides) will spend 5% of their time per week on Aut2Be Partners Program activities, including weekly sessions with students, documenting student progress and planning upcoming sessions. 





AMS Development Director (leadership team) will dedicate 40 hours per year of the program towards training AMS and Self-Reliance Center (SRC) staff as “PARTNERS” (mentors). A Board Certified Behavior Analyst (BCBA) employed by AMS will spend 20 hours per year evaluating the Aut2Be Partners Program.


[bookmark: _GoBack]


· Personnel contribution





Between SRC (lead applicant) and AMS, 63 individuals will deliver Aut2Be Partners Program activities to students/participants.





AMS will also contribute a Development Director (leadership team) for training of program staff and communication/promotion of Aut2Be Partners to members of the leadership team.





AMS will contribute a BCBA to evaluate the program.


Additional AMS staff, such as the school’s Director, Treasurer and administrative support team will be called upon on as needed for consultation, planning and financial management.





· Monetary contribution





Local Contribution of personnel time (combined with SRC), including payroll expenses and fringe benefits, amounting to $92,050.30 per each year of the Aut2Be Partners Program (total contribution: $276,150.90).





· Shared responsibilities





The AMS will…





  Staff Aut2Be Partners Program for activities conducted at AMS


  Be the Fiscal Representative for the Aut2Be Partners Program


  Conduct weekly activities for Aut2Be Partners Program


  Order equipment/supplies


  Transport groups of no more than 10 students at a time to special art classes at 


     Sunshine Studios and Michael’s Arts and Crafts Store


  Promote student art showcase to parents/caregivers, the community and media


  Host student art showcase at AMS


  Offer training in online marketing platforms (Etsy, Amazon, Ebay) to 


     parents/caregivers


  Train Aut2Be Partners Program staff during AMS training week occurring in August 


     each year


  Evaluate effectiveness of Aut2Be Partners Program annually


  Create Aut2Be Partners custom materials, including student behavior checklist used 


     to track student progress towards stated goals





· Additional roles and responsibilities 





Luke Reed (leadership team) will be point of contact for Aut2Be Partners leadership team, parents/caregivers of participating students and the community.














3. Business partner: Michael’s Arts and Crafts Store





· Time contribution





Approximately 20 hours per year of Aut2Be Partners Program





· Personnel contribution





Instructors for arts/crafts classes


Amy Haneline (leadership team), Store Manager





· Monetary contribution





Arts and crafts classes discounted at 40-50% rate





· Shared responsibilities





Michael’s Stores will…





Offer paid art classes to groups of no more than 10 Aut2Be Partners participants


(art classes will be paid for by Aut2Be Partners Program).





· Additional roles and responsibilities 





Offer consultation on an as needed basis regarding the framing of Aut2Be Partners participants’ artwork via phone/email communications, as well as consultation regarding the purchase of program supplies.














4. Community Nonprofit: Great Lakes Center for Autism Self-Reliance Center (SRC), Lead Applicant





· Time contribution


The SRC will dedicate a minimum of one hour of Aut2Be Partners Program activities to groups of participants on a weekly basis (SRC is a year-round program); In addition, program staff (Teachers and Para-professional Aides) will spend 5% of their time per week on Aut2Be Partners Program activities, including weekly sessions with students, documenting student progress and planning upcoming sessions. 





· Personnel contribution





Between SRC (lead applicant) and AMS, 63 individuals will deliver Aut2Be Partners Program activities to students/participants.





Sandy Langford (leadership team), the SRC’s Executive Director, will be the point of contact for Aut2Be Partners Program activities taking place at the SRC.





· Monetary contribution





The personnel contribution for the AMS and SRC are detailed above in the AMS entry.





· Shared responsibilities





The SRC will…





  Staff Aut2Be Partners Program for activities conducted at the SRC


  Coordinate with AMS, the Fiscal Representative for the Aut2Be Partners Program


  Conduct weekly activities for Aut2Be Partners Program


  Request additional equipment/supplies as needed from AMS


  Promote student art showcase to parents/caregivers, the community and media


  Host student art showcase at the SRC


  Offer training in online marketing platforms (Etsy, Amazon, Ebay) to parents/caregivers


  SRC staff will attend program training at AMS in August of each year


  Assist AMS in evaluating the effectiveness of Aut2Be Partners Program annually


  Utilize Aut2Be Partners custom materials, including student behavior checklist used to track student progress towards stated goals








5. Community Nonprofit: Granville Studio of Visual Arts (GSVA)





· Time contribution


As needed basis for consultation regarding Orange Couch art units/student art kits


· Personnel contribution


Michael Bontempo (leadership team)


· Monetary contribution


N/A for this applicant


· Shared responsibilities





GSVA will…





Be available via email/phone for questions from Aut2Be program staff regarding use of Orange Couch video-based art lessons, as well as share best practices for implementation of Orange Couch art units. 





In addition, resolve any issues (technical or otherwise) regarding Orange Couch art units/student art kits via email/phone communications.





· Additional roles and responsibilities 





Michael Bontempo (leadership team) will act as point of contact for program staff regarding Orange Couch curriculum and other best practices from the GSVA.








6. Community Nonprofit: Sunshine Studios





· Time contribution





Approximately 20 hours per year of Aut2Be Partners Program





· Personnel contribution





Instructors for arts/crafts classes





· Monetary contribution





N/A for this applicant





· Shared responsibilities





Sunshine Studios will…





Host 6 art classes for groups of 10 Aut2Be Partners participants per each year of the program (class fee paid for by Aut2Be Partners Program).





· Additional roles and responsibilities 





Joan Campbell (leadership team) will be available on an as needed basis for consultation and guidance regarding art classes at Sunshine Studios.













BUDGET NARRATIVE


						Budget Narrative





						Grant Applicant:   


									Aut2Be Partners Program





						Summary


									The purpose of the Budget Narrative is to provide a detailed explanation of how planned expenditures were calculated for each budget category as well as the justification of those expenditures for the devoted program.


						Direct Costs


									A.  Payroll Expenses


									These expenses are calculated based on a 2:1 student to staff ratio for programming as is maintained at the Self-Reliance Center (SRC) and Autism Model School (AMS). Both of these programs are year-round. The average Para-professional Aide hourly expenses are $9.00/hour for 35 hours per week for 52 weeks per year. The average Teacher (Intervention Specialist) expense is based on a salary of $36,000.00 per year for 52 weeks at 40 hours per week. To serve 125 student participants at a 2 student to 1 staff member ratio, with one Teacher to every two Para-professional aides, for a total of two hours per week (%5 of time), the calculations are as follows: Teachers (Intervention Specialist)- $36,000.00 X .05 = $1800.00 X 21 Teachers = $37,800.00. Para-professional Aides- $16,380.00 X .05 = $819.00 X 42 Para-professional Aides = $34,398.00. These amounts total $72,198.00 and are planned into each year of the three year grant program. There is no calculation for inflation or increases in wages throughout the 3 year period of the grant. This amount is planned as In-Kind Local Contribution.


									B.  Payroll Fringe Benefits


									These expenses are calculated as 25% of total payroll; thus: $34,398.00 + $37,800.00 = $72,198.00 X 25% = $18049.50. There is no calculation for inflation or increases in wages throughout the 3 year period of the grant. This amount is planned as In-Kind Local Contribution.


									C.  Travel


									No travel expenses are planned into this grant's budget.


									D.  Supplies


									(A.) SUCCESS for Teens curriculum: 3 cases X $50 = $150.00 in each of the first two years of the grant, and then $100.00 in the last year of the grant while using leftover books from the first two years. (B.) Granville Studio of the Visual Arts (GSVA) Orange Couch art curriculum and kits: this curriculum has 3 units of 10 lessons each and each unit includes an Art Kit with all necessary supplies for each student. This expense is calculated as $154.00 per unit X 3 units X 125 student participants = $57,750.00 each year. (C.) Art Supplies: Including paint, brushes, pencils, sponges, paper, beads and beading supplies, fabric, easels and other miscellaneous art supplies are calculated at $30,000 per year. 


									E.  Equipment


									(A.) Furnishings: In the first year of the grant, the Art Room at the AMS will need to be furnished with 6 art tables, 12 student chairs, 4 easels, one teacher's desk and chair and 2 supply cabinets. Total cost of furnishings is calculated at $6,000.00 in the first year of the grant. (B.) 2 SMARTBoards with 2 laptops, 2 projectors and 2 Elmo's: In order to teach the class as a whole, the video lessons in GSVA's Orange Couch art units will be transmitted onto a SMARTBoard in each Art Room location (SRC and AMS). SMARBoard cost: $2,500.00 X 2 = $5,000.00 in the first year of the grant. Laptop cost: $500.00 X 2 = $1,000.00 in the first year of the grant. Projector cost: $150.00 X 2 = $300.00 in the first year of the grant. Total of this category = $6,300.00 in the first year of the grant. (C.) High Quality Digiital Camera: As part of the Orange Couch exercises, the use of a camera is required. Currently priced at $695.00 at Best Buy, each of the locations (SRC and AMS) will need a cameral totaling $1,390.00 in the first year of the grant. (D.) Modular Classroom Unit: This unit is needed for the art classroom space. A used modular unit is priced at $40,000.00 in the first year of the grant.


									F.  Contracted Services


									Art lessons at Sunshine Studios is calculated at $1,200.00 each year of the grant. Discounted Art lessons at Michael's Stores is calculated at $600.00 each year of the grant. Total contracted services is calculated to be $1,800.00 for each year of the grant. The calculation: as these services will be groups of 10 participants and take place 6 times per year, the estimated cost of individual participation was used to determine the "hourly cost" of each course. Sunshine Studios: $20 fee per one hour art class X 10 participants = $200/hr fee; Michael's Stores: $10 estimated fee per one hour art class X 10 participants = $100/hr fee.


									G.  Training


									The salary of the Development Director on the Leadership Team who will deliver the training during training week (at AMS) and direct activities of the grant is calculated as 40 hours throughout the year. The calculation is $30,000.00/52 weeks/40 hours per week = $14.42 per hour. $14.42 per hour X 40 hours = $576.80 and his benefits are calculated as 25% of his compensation. Total cost for training is calculated as $576.80 X 1.25 = $721.00 for each year of the grant. There is no calculation for inflation or increases in wages throughout the 3 year period of the grant. This amount is planned as In-Kind Local Contribution. These figures are listed in the "Mentor Training" in line with the Aut2Be Partners Program principle of training SRC and AMS staff to be mentors for student participants.


									H.  Evaluation


									AMS maintains Board Certified Behavior Analysts (BCBAs) on staff and the evaluation of the program on an annual basis will be performed by a BCBA. The calculation is $90,000.00 per year salary/52 weeks/40 hours per week = $43.27 per hour. It is estimated that 20 hours of the BCBA's time will be required for a complete evaluation. Also, the BCBA's benefits are calculated at 25% of salary. Thus $43.27 X 1.25 = $54.09 X 20 hours = $1,081.80 per year. There is no calculation for inflation or increases in wages throughout the 3 year period of the grant. This amount is planned as In-Kind Local Contribution.


									I.  Other Program Cost


									The cost of On-Line Marketing Platform Seller Accounts is calcualted at $40.00 per year for Amazon, $10.00 per year for Esty and $0 for Ebay. Total cost each year is calculated at $50.00 per year. 


									J.  Additional Mentor Support Cost


									No additional mentor support costs are planned into the budget, although some high school volunteers may participate. The individual programs will absorb the cost of any additional mentor support costs.








BUDGET SUMMARY


						Budget Summary


						Budget summary automatically fills after completing individual annual budgets (Year 1, Year 2, and Year 3)





						Aut2Be Partners Program


						Categories			Year 1                Budget			Year 2                 Budget			Year 3                          Budget			Total                         Budget


						  A.  Payroll Expenses			72,198.00			72,198.00			72,198.00			216,594.00


						  B.  Payroll Fringe Benefits			18,049.50			18,049.50			18,049.50			54,148.50


						  C.  Travel			- 0			- 0			- 0			- 0


						  D.  Supplies			87,900.00			87,750.00			87,850.00			263,500.00


						  E.  Equipment			53,690.00			- 0			- 0			53,690.00


						  F.  Contracted Services			1,800.00			1,800.00			1,800.00			5,400.00


						  G. Training			721.00			721.00			721.00			2,163.00


						  H.  Evaluation			1,081.80			1,081.80			1,081.80			3,245.40


						  I.  Other Program Cost			50.00			50.00			50.00			150.00


						  J.  Additional Mentor Support Cost			- 0			- 0			- 0			- 0


						TOTAL PROJECT COST			235,490.30			181,650.30			181,750.30			598,890.90


						LOCAL CONTRIBUTION			92,050.30			92,050.30			92,050.30			276,150.90


						STATE MATCH			143,440.00			89,600.00			89,700.00			322,740.00


						LOCAL %			39%			51%			51%			46%








YEAR 1





						YEAR 1 - PROJECT BUDGET





						Aut2Be Partners Program





						Summary








						A.  Payroll Expenses


						Position/Title/Description			Qty			Annual Salary			% Time			Total Amount


						Paraprofessional Aides (LOCAL CONTRIBUTION)			42			16,380.00			5%			34,398.00


						Teachers (LOCAL CONTRIBUTION)			21			36,000.00			5%			37,800.00


																		- 0


																		- 0


																		- 0


																		- 0


						Total    												72,198.00





						B.  Payroll Fringe Benefits


						Description						Total Salary			Rate %			Total Amount


						Avg. benefit rate for all staff itemized above (Local Contribution)						72,198.00			25%			18,049.50


						Total    												18,049.50





						C.1. Staff Travel


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0





						C.2.  Mentor Travel


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0





						D.  Supplies


						Description						Total Amount


						SUCCESS for Teens Curriculum $50 per case  (3 cases of books)						150.00


						GSVA's Orange Couch Art Curriculum and Kits 						57,750.00


						Art Supplies (paint, brushes, pencils, sponges, paper, beads and beading supplies, fabric, easels, other miscellaneous supplies)						30,000.00


						Total    						87,900.00





						E.  Equipment


						Description			Unit Cost						Units			Total Amount


						Furnishings (6 art tables, 12 student chairs, 4 easels, 1 teacher's desk & chair, 2 supply cabinets)			$6,000.00						1			6,000.00


						Technology (2 SMARTBoards, 2 laptops, 2 projectors and elmo's, 2 high quality digital cameras)			$7,690.00						1			7,690.00


						Modular classroom unit (used)			$40,000.00						1			40,000.00


						Total    												53,690.00





						F.  Contracted Services


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Group (10 participants) Art lessons at Sunshine Studios 			$200.00						6			1,200.00


						Group (10 participants) Art classes at Michael's Arts and Crafts			$100.00						6			600.00


																		- 0


						Total    												1,800.00





						G.1. Staff Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						See "Mentor Training," Aut2Be Program staff will be trained as "PARTNERS," who'll build mentorship relationships with student participants.												- 0


																		- 0


																		- 0


						Total    												- 0





						G.2.  Mentor Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Aut2Be Parnters Program staff trained to be mentors ("PARNTERS") by Development Director at AMS (LOCAL CONTRIBUTION)			$18.03						40			721.00


																		- 0


																		- 0


						Total    												721.00





						H.  Evaluation


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Aut2Be Partners Program evaluated by BCBA at AMS (LOCAL CONTRIBUTION)			$54.09						20			1,081.80


																		- 0


																		- 0


						Total    												1,081.80





						I.  Other Program Cost


						Description						Total Amount


						On-Line Marketing Platform Seller Accounts for Amazon, Etsy and Ebay						50.00


												- 0


												- 0


						Total    						50.00





						J.  Additional Mentor Support Cost


						Description						Total Amount





												- 0


												- 0


						Total    						- 0








									PROJECT YEAR 1									BUDGET


						The Local Contribution consists of identified 
in-kind contributions and available funding designated for this program. 
The Local Contribution  may not be less than 
25%  of the total project budget in any year. 			Total Budget									235,490.30


									Local Contribution									92,050.30


									State Match									143,440.00


									Local %									39%








YEAR 2





						YEAR 2 - PROJECT BUDGET





						Aut2Be Partners Program





						Summary








						A.  Payroll Expenses


						Position/Title/Description			Qty			Annual Salary			% Time			Total Amount


						Paraprofessional Aides (LOCAL CONTRIBUTION)			42			16,380.00			5%			34,398.00


						Teachers (LOCAL CONTRIBUTION)			21			36,000.00			5%			37,800.00


																		- 0


																		- 0


																		- 0


																		- 0


						Total    												72,198.00





						B.  Payroll Fringe Benefits


						Description						Total Salary			Rate %			Total Amount


						Avg. benefit rate for all staff itemized above (Local Contribution)						72,198.00			25%			18,049.50


						Total    												18,049.50





						C.1. Staff Travel


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0





						C.2.  Mentor Travel


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0





						D.  Supplies


						Description						Total Amount


						GSVA's Orange Couch Art Curriculum and Kits 						57,750.00


						Art Supplies (paint, brushes, pencils, sponges, paper, beads and beading supplies, fabric, easels, other miscellaneous supplies)						30,000.00


												- 0


						Total    						87,750.00





						E.  Equipment


						Description			Unit Cost						Units			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						F.  Contracted Services


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Group (10 participants) Art lessons at Sunshine Studios 			$200.00						6			1,200.00


						Group (10 participants) Art classes at Michael's Arts and Crafts			$100.00						6			600.00


																		- 0


						Total    												1,800.00





						G.1. Staff Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						See "Mentor Training," Aut2Be Program staff will be trained as "PARTNERS," who'll build mentorship relationships with student participants.												- 0


																		- 0


																		- 0


						Total    												- 0





						G.2.  Mentor Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Aut2Be Parnters Program staff trained to be mentors ("PARNTERS") by Development Director at AMS (LOCAL CONTRIBUTION)			$18.03						40			721.00


																		- 0


																		- 0


						Total    												721.00





						H.  Evaluation


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Aut2Be Partners Program evaluated by BCBA at AMS (LOCAL CONTRIBUTION)			$54.09						20			1,081.80


																		- 0


																		- 0


						Total    												1,081.80





						I.  Other Program Cost


						Description						Total Amount


						On-Line Marketing Platform Seller Accounts for Amazon, Etsy and Ebay						50.00


												- 0


												- 0


						Total    						50.00





						J.  Additional Mentor Support Cost


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0








									PROJECT YEAR 1									BUDGET


						The Local Contribution consists of identified 
in-kind contributions and available funding designated for this program. 
The Local Contribution  may not be less than 
25%  of the total project budget in any year. 			Total Budget									181,650.30


									Local Contribution									92,050.30


									State Match									89,600.00


									Local %									51%








YEAR 3





						YEAR 3 - PROJECT BUDGET





						Aut2Be Partners Program





						Summary








						A.  Payroll Expenses


						Position/Title/Description			Qty			Annual Salary			% Time			Total Amount


						Paraprofessional Aides (LOCAL CONTRIBUTION)			42			16,380.00			5%			34,398.00


						Teachers (LOCAL CONTRIBUTION)			21			36,000.00			5%			37,800.00


																		- 0


																		- 0


																		- 0


																		- 0


						Total    												72,198.00





						B.  Payroll Fringe Benefits


						Description						Total Salary			Rate %			Total Amount


						Avg. benefit rate for all staff itemized above (Local Contribution)						72,198.00			25%			18,049.50


						Total    												18,049.50





						C.1. Staff Travel


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0





						C.2.  Mentor Travel


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0





						D.  Supplies


						Description						Total Amount


						GSVA's Orange Couch Art Curriculum and Kits 						57,750.00


						Art Supplies (paint, brushes, pencils, sponges, paper, beads and beading supplies, fabric, easels, other miscellaneous supplies)						30,000.00


						SUCCESS for Teens Curriculum $50 per case (2 cases)						100.00


						Total    						87,850.00





						E.  Equipment


						Description			Unit Cost						Units			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						F.  Contracted Services


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Group (10 participants) Art lessons at Sunshine Studios 			$200.00						6			1,200.00


						Group (10 participants) Art lessons at Michael's Arts and Crafts			$100.00						6			600.00


																		- 0


						Total    												1,800.00





						G.1. Staff Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						See "Mentor Training," Aut2Be Program staff will be trained as "PARTNERS," who'll build mentorship relationships with student participants.												- 0


																		- 0


																		- 0


						Total    												- 0





						G.2.  Mentor Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Aut2Be Parnters Program staff trained to be mentors ("PARNTERS") by Development Director at AMS (LOCAL CONTRIBUTION)			$18.03						40			721.00


																		- 0


																		- 0


						Total    												721.00





						H.  Evaluation


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Aut2Be Partners Program evaluated by BCBA at AMS (LOCAL CONTRIBUTION)			$54.09						20			1,081.80


																		- 0


																		- 0


						Total    												1,081.80





						I.  Other Program Cost


						Description						Total Amount


						On-Line Marketing Platform Seller Accounts for Amazon, Etsy and Ebay						50.00


												- 0


												- 0


						Total    						50.00





						J.  Additional Mentor Support Cost


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0








									PROJECT YEAR 1									BUDGET


						The Local Contribution consists of identified 
in-kind contributions and available funding designated for this program. 
The Local Contribution  may not be less than 
25%  of the total project budget in any year. 			Total Budget									181,750.30


									Local Contribution									92,050.30


									State Match									89,700.00


									Local %									51%
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Granville Studio of Visual Arts (GSVA) 



537 Jones Rd. 



Granville, OH 43023 











   



”I believe this helps students in many ways...to have that courage to stand up and share...it can only 
help with their confidence and their "creative courage"!  All in all, Orange Couch is a great program 
and one that brings a smile to all involved!” – Special Programs Coordinator / Orange Couch Facilitator 











   



Orange Couch Lesson Themes: 



Experimentation:  Developing a sense of the self through imagination, 



interest, and inquiry 



Relationships:  The student learns about their relationship to their 



community and how to develop their voice of contribution  



Essence:  Students capture the “soul” of their identity and personality 



Confidence:  What can we learn about ourselves and take that initiative 



to be active global learners and contributors? 



Design:  Planning and implementing ideas into visual art forms 



Tracking/Journaling:  Maintaining a sketchbook journal to work out and 



invent ideas 



Creative Courage: Our way to bring out the confidence to be strong 



from within and cultivate existing talents and foster that creative 



energy through life. 



Curating: Choosing what you believe is your favorite and least favorite, 



but also explaining why and how this comes to be decided. 



Tools and Strategies:  How can we use tools and strategies to manifest 



our ideas into visual art forms that tell a story and inspire the audience. 



Storytelling/Presentation:   Students share their artmaking process in 



the Art Show and Artist Statement.  Storytelling is a thought 



organization method fostering problem solving skills, the sharing of 



ideas, and social interactions. 



 



 











   



ORANGE COUCH: Multi-Disciplinary Applications       



 
 Science Math ELA Social 



Studies 



Elective/Other 



 



 



Core 



Learning 



Objectives 



 



 



-Use and 



understand the 



experimental 



process in 



order to solve 



problems 



 



-Explore the 



various 



properties of 



art mediums 



and tools 



 



-Use reference 



materials to 



draw from the 



material and 



physical world 



 



-Understand 



the chemical 



nature of 



artmaking 



tools and 



devices 



 



 



-Use 



measurement 



and quantity to 



determine 



proper amount 



of art 



materials 



 



-Use 



theoretical 



math  models 



to accurately 



demonstrate 



proportion and 



perspective 



 



-Observe and 



express 



patterns  



 



-Understand 



and explore 



spatial 



relationships 



in 4 



dimensions 



 



 



-Accurately 



describe 



intention, 



audience, 



and purpose 



in a written 



artist 



statement 



 



-Articulate 



opinion and 



reason in 



writing, 



speaking, 



and reading 



 



-Draw from 



personal 



experience to 



create a 



verbal 



narrative 



about an 



artwork 



 



-Describe 



artmaking 



references 



and 



inspirations 



to fellow 



peers 



 



 



-Investigate 



different 



cultures and 



worldviews 



 



-Historically 



analyze the 



impact of the 



arts on 



different 



cultures 



throughout 



time 



 



-Create a 



vision of the 



present world 



and 



understand 



one’s place 



in it 



 



-Explain 



innovation in 



culture and 



civilization 



 



-Construct a 



vision for the 



future 



 



 



-Develop a 



sense of self 



and identity 



 



-Explore 



personal 



interests and 



talents 



 



-Strengthen 



team building 



skills 



 



-Use of 



problem 



solving and 



critical thinking 



techniques 



 



-Learn to 



conceptualize 



features of the 



self and one’s 



relationship to 



the world 



 



-Cultivate 



creative 



courage 



 



Cross-Curricular Applications:  Students will draw upon personal experiences to develop a sense 



of the self and how one fits in to the present world.  Students will discuss various ways to 



approach a task while using tools, models, and projections.  Peer group discussions enlighten 



students to different worldviews and enable opinion-based and logical hypotheses to grow.  



Through artistic discussions, students will be challenged to create narratives from all different 



aspects of living, working, and playing. 
 











   
National Common Core Standards Alignment 



 
English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects: 
 
__X__ Students will demonstrate Independence 
 
__X__ Students will build Strong Content Knowledge 
 
__X__ Students will respond to the varying demands of audience, task, purpose, and discipline 
 
__X__ Students will Comprehend as well as Critique 
 
__X__ Students will value Evidence 
 
__X__ Students will use Technology and Digital Media Strategically and Capably 
 
__X__ Students will come to Understand other Perspectives and Cultures 
 
 
Mathematics: 
 
__X__ Students will make sense of Problems and Persevere in Solving Them 
 
__X__ Students will Reason Abstractly and Quantitatively 
 
__X__ Students will Construct Viable Arguments and Critique the Reasoning of Others 
 
__X__ Students will Model with Mathematics 
 
__X__ Students will use Appropriate Tools Strategically 
 
__X__ Students will Attend to Precision 
 
__X__ Students will look for and make use of Structure 
 
__X__ Students will look for and express Regularity in Repeated Reasoning 
 
 



 
 
 
 



 











   



Orange Couch for the Modern Teacher: 



In compliance with the English and Language Arts Common Core Academic 



Standards and College and Career Readiness (CCR) 



 
1) Students will demonstrate Independence: 



 Students will be challenged and encouraged to construct effective arguments 



through writing and speaking using a complex range of action and descriptive 



language.   



For example, a student will opinionate and categorize their personal 



approach to artmaking; students will explain and defend said decisions 



using concise and correct language that is rich, descriptive, and related to 



multifaceted information gained from within the Orange Couch 



coursework and resources existing beyond the classroom in print and 



digital format. 



 Students will be expected to discern key points addressed by other speakers, 



request clarification, and ask relevant questions.  In addition, students will be 



expected to articulate their own ideas as built from the thoughts and opinions of 



their teachers, peers, and available reference material.   



For example, a student will confirm their own understanding of a specific 



artwork by constructing an argument that draws upon previous knowledge, 



peer discussion, gained knowledge, and critical inquiry.   



 



2) Students will build strong Content Knowledge: 



 An integral part of the artmaking process requires students to build a strong 



foundation of knowledge gained from a variety of resources; a successful 



knowledge base stems from a wide range of subject matter of commendable 



quality and substance. 



For example, In order to understand the relationship between color and 



mood, a student must examine artist examples, written artist statements, 



and explore cultural movements in both print and digital formats.  This 



construction of knowledge will shape the direction of each student’s 



artmaking process and critical dialogue. 



 Orange Couch will require students to venture into new territories of knowledge 



in order to push their artmaking in a direction that is passionate and provoking.  



New areas of knowledge will be learned through a process of critical inquiry, 



research, and study.   



For example, students will learn to construct canvases for painting; this 



process requires constructed knowledge in carpentry and respective tools.  



Research for this section of the Orange Couch curriculum will make 



available new avenues of knowledge to be utilized in future projects 



involving real-world skills and applications. 



 Students will constantly be refining their content knowledge through writing and 



speaking. 



For example, peer discussions will require students to debate and defend 



their knowledge and construction of opinion; this will morph a student’s 











   
knowledge base into one that is creative yet firmly grounded in quality and 



substance.  Students will also be required to construct a cogent artist’s 



statement composed of information gained and applied throughout the 



Orange Couch coursework; this statement will draw from other writing 



examples such as journal entries and project research. 



 



3) Students will adjust and adapt their communication to audience, task, purpose, and discipline: 



 Students will be presented a multiple tasks requiring a variety of approaches 



including, but not limited to, reading, writing, speaking, and listening.  Successful 



student performance relies on the ability to react, adjust, and adapt to each task. 



For example, a peer discussion about the color choices in Van Gogh’s 



“Self-Portrait” beckons students to verbally convey their own opinion 



drawn from a body of content knowledge and listen to the constructed 



arguments of their peers.  Students given the task to reflect on their own 



artwork will be required to do this in written format; the purpose being 



that each student will be required to demonstrate the ability to construct an 



idea, opinion, or argument in a variety of communication mediums. 



 Students will be required to make conscious decisions for the best way to present 



an idea.  Situations that require speaking will drive students to carefully construct 



proper tone, inflection, and mood.  Situations that require writing will drive 



students to choose proper grammar, vocabulary, and sentence construction. 



For example, writing an autobiographical phrase in an artist statement will 



require the student to use correct “I” and “Me” statements in the correct 



context.  Speaking autobiographically requires the student to use proper 



tone and inflection to properly captivate the attention of their respective 



audience. 



 



4) Students will value evidence as they comprehend and critique authored information: 



 Students will be encouraged to be open-minded, and they will use that open-



mindedness to learn from their peers.  However, students will also be diligent as 



to how the opinions of their peers are constructed and conveyed in writing and 



speaking.   



For example, in a discussion-based peer group a statement of opinion in 



spoken form must be heard, but students must be prepared to retort or 



question the ground on which that opinion is constructed.  In addition, 



students must back their own opinions and arguments with supporting 



evidence not only to solidify their perspectives, but also to enlighten their 



peers on how said information can be gained and utilized for future 



discussions and arguments. 



 Students will be encouraged to read and comprehend the written journal entries 



and artist statements of their peers; concurrently, students will be asked to reflect 



and respond to these written works.  Comprehension and reflection both require 



students to draw from proper evidence and information in order to fairly evaluate 



what the written works mean to them personally, communally, and globally. 



For example, an autobiographical statement coming from a student within 



a single-parent family group requires a student from within a dual-parent 











   
family group to develop an understanding of what it means to have one 



parent versus two.  This understanding requires the student to ask 



questions, read literature, and gain knowledge in order to fully 



comprehend and reflect on the prior student’s lived experience.   



 



5) Students will refine communication goals through strategic and capable use of technology: 



 Research for artmaking ideas and opinions will be derived from sources on the 



internet to explore and polish provocative thoughts and artmaking initiatives.  In 



addition, students will use technological applications to make art and combine 



different mediums and research platforms in order to broaden their ideas and 



opinions visually, verbally, and phonetically.   



For example, students will use digital cameras to capture images and 



visually communicate mood, humanity, and beauty.  Students will also use 



the internet to research images in order to facilitate accurate renditions for 



drawing, painting, and sculpting exercises.  Making art and researching 



artmaking objectives through the use of technology teaches students the 



value of choosing the correct technological medium to communicate ideas, 



feelings, moods, philosophies, opinions, etc.   



 



6) Students will explore and better understand other cultures and worldviews: 



 Students will be exposed to a variety of artworks derived from different times, 



places, ideologies, and histories.  This exposure to various lineages strengthens 



twenty first century rhetoric that human representations derive from a vast array 



of cultures and social systems.   



For example, Pablo Picasso’s “Guernica” reflects the trials and horrors of 



war-torn Spain; compared to the United States, this common strife in 



human experience expressed in mediums that differ from our own visual 



history of war and sorrow expands student understanding that war is 



universal, but interpreted differently across the globe. 



 From a variety of communicated images, peer-led discussions, historical 



literature, and collected phenomenological data, students are able to creatively 



and constructively evaluate differing points of view.  In addition, students 



vicariously explore these ideas, traditions and worldviews through expressive 



artmaking. 



For example, a student who reads about the Native American tradition of 



viewing the natural world as a sacred realm might choose to include 



images of the natural world in different contexts in order to communicate 



the impact of pollution on the health of the global population.  



 
 



 



 



 











   



Orange Couch for the Modern Teacher: 
In compliance with the Mathematics Common Core Academic Standards and 



College and Career Readiness (CCR) 



 
1) Students will make sense of problems and successfully solve them: 



 Students will constantly be asking themselves, “Does this make sense?”  



Individual and peer-group inquiries will approach problems in proper context 



through transformative practices and by drafting trends.  



For example, a student using proportion and line to represent facial 



expressions in a self-portrait will have to develop and implement a system 



of measurement that records what they see in a mirror, and transfer this 



data to artistic media on paper and canvas.   



The student will also find it necessary to decide which kind of 



measurement to use; i.e. the distance between their eyes equals the width 



of a single eye socket, or roughly two inches.  The student will be 



expected to draft these varying results in their sketchbook; this serves as a 



record for which the student will refer to in order to assess the best 



solution to measure facial expressions in a two-dimensional rendition. 



 Students will be expected to have an accurate sense of supply and demand for 



their artmaking practices.  Students will have to gather art supplies and develop 



algebraic processes to ensure that not too much material is used to create artistic 



products. 



For example, a student wishing to create a shade of green using paint must 



do so by mixing yellow (y), blue (b), white (w), and black (k).  To create a 



proper hue, the student must determine the quantity of each color using the 



algebraic expression y+b+w+k=x.  Using transformative algebraic 



equations, students will determine paint quantities using the expression 



y+b+(-w)+k=x to create a darker shade of the desired green hue.  The 



student will record these findings in their sketchbook to reference and 



evaluate which equation best conserves supply while executing proper 



distribution of paint needed to complete the objective. 



 



2) Students will decontextualize quantitative relationships using symbolic manipulation and use 



different properties, operations, and objects to logically attend to the meaning of quantities : 



 Students will be presented with operative measurement strategies to ensure that 



their artmaking is visually appealing, quantitatively conservative, and represented 



in the form of logical and evaluative proofs and equations. 



For example, the equation to make a shade of green (y+b+(-w)+k=x) can 



also be abstracted and symbolized as the student determines the correct 



context for solving the problem; using the apparent size of paint globules 



to create different shades and hues.  Actions can also be represented this 



way: “If I add this quantity of paint, and reduce the quantity of another 



paint, I create this shade,” or, “Since this quantity of paint yielded this 











   
color, I therefore need to reduce this paint quantity in my equation to 



ensure continued accuracy.”  Using both logical and quantitative equations 



consisting of algebraic symbols or constructed sentences, the student 



comprehends different evaluative measures and contexts used to solve a 



given problem; results are thusly recorded and later referenced in the 



student’s sketchbook. 



 



3) Students will construct arguments and critique the arguments of their peers using contextual 



reasoning, concrete referents, and by exploring the validity of their conjectures and assumptions: 



 Students will compose arguments through a progression of logical statements, 



break these into cases, and justify conclusions using counterexamples and 



inductive reasoning within the available data. 



For example, a student will choose his/her subject matter for each 



assignment citing purpose, opinion, reference, and motivational factors.  



Peer-discussion groups allow the student to view their argument through 



multiple lenses; these act as antitheses to their own proposed idea, thus 



affecting the validity of their own opinion or decision.  As the student 



gathers qualitative data from peers and quantitative data from artmaking 



practices, he/she will constantly be challenged to construct convincing 



arguments and procedures to determine the validity of their logical 



assumptions.    



 



4) Students will create and use mathematical models to solve problems arising in everyday life 



and society through the simplification of complex situations. 



 In instances of design, students will have to use geometrical models to solve 



problems.  In the instance of quantities, students will use mathematical equations 



to record and understand relationships.  In instances of societal issues, students 



will create and design models by which they will develop their artmaking ideas.  



Not only will students model their ideas, but they will put them through various 



trials and situations in order to decide which the best possible method to solve 



problems is.  As their artmaking grows, so will their models. 



For example, Students will draw up sketches using various geometrical 



designs to envision how the shapes will look on a larger scale; students 



will also use geometry to build their paint stretchers and canvases.  



Students will use small paint mixing techniques to decide what colors they 



will use in their final work; by doing this, the students experiment with 



different quantities and record their findings; these findings serve as their 



mathematical model for solving future problems.  As students develop 



ideas deeper, they will create smaller models of these ideas to transfix 



them into a larger whole.  For instance, a student approaching the topic of 



poverty will have to sketch out multiple models in order to view all 



possible outcomes; thus, this will be transferred from a sketched model to 



a finished artwork or project.    



 



 



 











   
5) Students will learn to strategically utilize proper tools and tactics. 



 Students will use paper and pencil, graphs, calculators, and other measuring 



devices to properly design and execute their artmaking.  In fact, the use of tools 



and measurements is essential to creating successful artworks.   



For example, measuring accurately with rulers and calculators is necessary 



to properly construct a canvas for painting, or a wire sculpture.  Students 



must be able to use the proper amount of material using as least waste as 



possible; measurement and graphing keeps the supply /product ratio 



consistent and reliable.  In the case of wire, students must be able to look 



at their sculpture and decide the right amount of wire to use to finish the 



piece.  As students calculate their supply needs, they will constantly be 



encouraged to use mathematical models and tools. 



 Students will use technological tools to assess and build their artmaking portfolio.  



Through the process of gathering information and curating, students will be 



collecting and revising data collected from the internet and in print.  Students will 



use technology to strengthen their artmaking, but also to strategize new methods 



using online statistical research, charts, and models. 



For example, students will perform a survey to determine what kind of 



animal with which they most closely identify.  This statistical research and 



input serves to inspire and motivate students to take on more creative 



challenges.  Also, students will use the internet to research and collect data 



that will later be used as reference toward artmaking strategies, methods, 



and tactics.  For instance, students may use a spreadsheet or chart to graph 



their ideas in an organized fashion.  This allows students to categorize 



thought data throughout the artmaking process in a mathematically attuned 



method. 



 



6) Students will attend to mathematical methods and tactics with precision and intention that will 



further require them to explain and defend their findings among their peers. 



 Students will need to be precise in their findings and applications due to the 



nature of presenting their art.  Students will have to succinctly describe, interpret 



and explain their artmaking process, findings, and inspirations to their peers.  



Mathematically, they must construct a well composed portfolio consisting of artist 



statements, arguable data, and pressing opinions; all of this must be backed-up, 



stored, and maintained with precision to ensure the validity of their argument.  



For example, a student who must present their artwork in a gallery setting 



must be able to accurately describe their process and be able to call upon 



previously collected data in order to solidify their argument and voice 



their opinion.  This is mathematical precision because it is intentional; the 



students’ presentations are planned and perfected over the coursework, 



and this can be translated into an equation the same way one can derive a 



formula for making someone laugh.  In general, it is the collection and 



retention of data that enables the students to obtain a clear level of 



precision in their artmaking and argumentative strategies for explaining, 



defending, and promoting their art. 



 











   
7) Students will look for and use structure in their development and implementation of pattern 



and design. 



 As students grow and develop their artmaking, they will also be required to 



develop a keen sense of pattern and design not only in their personal endeavors, 



but also when asked to view and describe art from their peers and a selected 



community.   



For example, Students will be tasked with organizing shapes, lines, forms, 



angles, etc. in ways that are both aesthetically appealing and conceptually 



intriguing; a recognition of pattern is a tactic used in design, and as such 



proves to be a valuable developmental characteristic of mathematically 



proficient students.  Students will be able to recognize, categorize, and 



utilize patterns and structures in the artmaking process using linguistic and 



mathematical strategies; this ensures that students will be able to cultivate 



their creativity along with establishing reliable formulas that can be 



referenced, documented, and used to further the depth and success of their 



artmaking as individuals and representatives of the respective community. 



 



8) Students will notice repeated reasoning in their artmaking, and as such will be able to 



reference and take shortcuts as needed. 



 Students will practice and fine tune their artmaking strategies using a series of 



precision-based methods that involve collecting, storing, and referencing data.  As 



they continue the coursework, students will learn how to shorten the process of 



developing formulas and ideas for artmaking.   



For example, a student who makes a formula for a certain shade of green 



then uses that formula to make a shade of blue; after all the shades are 



collected, the student now has a palate that is consistent and of the same 



hue; in music this would be called the timbre.  As students develop similar 



systems for achieving a consistent yet creative approach to their 



artmaking, they will realize how the development of formulas and 



successful trials will reveal shortcuts to their artmaking; this is a 



professional tactic for becoming a professional artist.  Overall, the 



students’ continued practice with artmaking will yield consistent yet 



creative results; this retains the students’ growth as individual artists while 



retaining their own noticeable style or “voice.”   



 



 



 



 













         
 



DID YOU KNOW??? 
 



“The integration of cross-curriculum teaching techniques has been demonstrated to 



improve overall student performance. Teachers striving to incorporate art inspired 



instruction into their classrooms may enhance the students’ overall performance in other 



content areas.” (Hopper, 2010, p.3)  



 



 



“Officials further noted that arts provide opportunities for students to feel successful because arts 



offer a variety of learning opportunities that meet a wide range of intelligences and learning 



styles.”(Gullat, 2007, p.214)  



 



 



“Student benefits of art integration include: Elaborate and creative thinking and 



problem solving, verbal and nonverbal expressive abilities, applied learning in new contexts, 



increased skills in collaboration, increased self-confidence, and higher motivation” (Brown, 



2007, p.173)  



 



 



“This increased aesthetic perception of natural and manmade 



phenomena enhances students’ sensibilities impacting artwork, writing and observational 



skills” (Andrzejczak, 2005, p.2). Students are aware that art is about adding details, 



therefore, if art is an integral part of a student’s schooling, they will carry over their 



attention to details in reading and writing.  



 



 



The mean score of the 



quizzes with a visual art project was 5.5 and the mean score of the quizzes without a 



visual arts project was 5.3. This shows that our students had slightly higher 



comprehension on the selected passages after they had done their piece of art that related 



to the story. When students use multiple ways to monitor their understanding of the 



story, comprehension increases.  



 



 



Gravalin, K., & Maki, K. (2013), The Effects of Visual Arts on Reading Comprehension of 3rd 



Grade Learners: An Action Research Paper, Masters of Arts in Education Action  Research 



Papers: Paper 4, Saint Paul, Minnesota: Saint Catherine University. 
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A recent study by Winner and Hetland (2007) revealed “a remarkable array of mental habits” 



that students learn in the art classroom that are not emphasized in other areas of the school 



curriculum. They include visual-spatial abilities, reflection, self-criticism, and the willingness 



to experiment and learn from their mistakes. These are some of the important skills needed in 



today’s workplace that are not being addressed by No Child Left Behind or by high-stakes 



testing.  



 



 



“the arts teach 



children that problems can have more than one solution and that questions can have more 



than one answer” (Eisner, 1985)  



 



 



Because art is a universal language, students from all cultural and economic backgrounds can 



find a home in the art classroom. When students are enthusiastic about learning, they are 



more likely to come to school and to stay in school. Educators must find ways for all students 



to have multiple opportunities for success.  



 



 



Why does middle-level art matter? Learning and innovation skills will help to ensure that our 



students are prepared for increasingly complex life and work environments in the 21st 



century. According to the Partnership for 21st Century Skills (www.21stcenturyskills.org), 



these skills include creativity and innovation, critical thinking and problem-solving, and 



communication and collaboration.  



 



 



Rushlow, B.B. (2007), Why Middle School Art Matters, Middle Matters, November 2007, Vol. 



16, No. 2, Alexandria, Virginia: National Association of Elementary School Principals. 
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Research shows that students at risk of not successfully completing their high school 



educations cite their participation in the arts as a reason for staying in school.  iv 



 



 



Students who take four years of arts and music classes while in high school on 



average score about 100 points better on their SATs than students who took only 



one-half year or less.  v 



 



 



The average GPA of students who earned arts credits in high schools was 3.17 vs. 



2.97 for students who earned low or no arts credits.  vi 



 



 



Low-income students with few or no arts credits are 5 times more likely not to 



graduate than their peers who earned many arts credits 



Low-income students with intensive arts experiences in high school were 3 times 



more likely than students who lacked to earn a bachelor’s degree. They also were 



more likely to earn “mostly A’s” in college. 



 



 



Low-income students were 4 times more likely to participate in student government 



and school service clubs when they have arts-rich experiences.  vii  



 



 



School and Arts Together!  Why Arts Education Matters: 



 



iv Critical Evidence, National Assembly of State Arts Agencies, 2006. 



v The College Board, 2011. 2011 College-Bound Seniors: Total Group Profile Report. 



vi Catterall, J.S., Dumais, S.A., & Hampden-Thompson, G. (2012), The Arts and Achievement 



 in At-Risk Youth: Findings from Four Longitudinal Studies, Research Report #55, 



 National Endowment for the Arts, Washington, DC: Library of Congress. 



 



vii Catterall, J.S., Dumais, S.A., & Hampden-Thompson, G. (2012), The Arts and Achievement 



 in At-Risk Youth: Findings from Four Longitudinal Studies, Research Report #55, 



 National Endowment for the Arts, Washington, DC: Library of Congress. 
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Socially and economically disadvantaged children and teenagers who have high levels of arts 



engagement or arts learning show more positive outcomes in a variety of areas than their low-



arts-engaged peers.   



 



 



At-risk teenagers or young adults with a history of intensive arts experiences show achievement 



levels closer to, and in some cases exceeding, the levels shown by the general population studied.  



 



 



Most of the positive relationships between arts involvement and academic outcomes apply only 



to at-risk populations (low-SES). But positive relationships between arts and civic engagement 



are noted in high-SES groups as well.  



 



 



Catterall, J.S., Dumais, S.A., & Hampden-Thompson, G. (2012), The Arts and Achievement in 



 At-Risk Youth: Findings from Four Longitudinal Studies, Research Report #55, National 



 Endowment for the Arts, Washington, DC: Library of Congress. 
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Why Arts Education Matters 
 



Arts in the schools increase test scores and lower dropout rates.i 
 
Children who participate in the arts are: 



• 4 times more likely to have been recognized for academic achievement 
• 3 times as often elected to class office 
• 4 times more likely to participate in a math and science fair 
• 3 times more likely win an award for school attendanceii 



 
Longitudinal data of 25,000 students demonstrate that involvement in the arts is 
linked to: 



• Higher academic performance 
• Increased standardized test scores 
• More community service 
• Lower dropout ratesiii 



 
Research shows that students at risk of not successfully completing their high school 
educations cite their participation in the arts as a reason for staying in school.iv 
 
Students who take four years of arts and music classes while in high school on 
average score about 100 points better on their SATs than students who took only 
one-half year or less.v  
 
The average GPA of students who earned arts credits in high schools was 3.17 vs. 
2.97 for students who earned low or no arts creditsvi 
 
Low-income students with few or no arts credits are 5 times more likely not to 
graduate than their peers who earned many arts credits 
 
Low-income students with intensive arts experiences in high school were 3 times 
more likely than students who lacked to earn a bachelor’s degree.  They also were 
more likely to earn “mostly A’s” in college. 
 
Low-income students were 4 times more likely to participate in student government 
and school service clubs when they have arts-rich experiencesvii 
 
                                         
i Deasy, R., ed. (2002). Critical Links: Learning in the arts and student academic and social development. Washington, 
DC: Arts Education Partnership. 
ii Living the Arts through Language + Learning: A Report on Community-based Youth Organizations. Shirley Brice 
Heath, Stanford University, and Carnegie Foundation for the Advancement of Teaching, Americans for the Arts 
Monograph, November 1998. 
iii Fisk, E., ed. (2001). Research by Dr. James S. Catterall, Graduate School of Education and Information Studies, 
UCLA. Published in Champions of Change: The Impact of the Arts on Learning. Arts Education Partnership and the 
President’s Committee on the Arts and Humanities. 
iv Critical Evidence, National Assembly of State Arts Agencies, 2006 
v The College Board, 2011. 2011 College-Bound Seniors: Total Group Profile Report. 
vi The arts and achievement in at-risk youth : findings from four longitudinal studies by James S. Catterall, University 
of California Los Angeles with Susan A. Dumais, Louisiana State University and Gillian Hampden-Thompson, 
University of York, U.K. 
vii The arts and achievement in at-risk youth : findings from four longitudinal studies by James S. Catterall, University 
of California Los Angeles with Susan A. Dumais, Louisiana State University and Gillian Hampden-Thompson, 
University of York, U.K. 



















  



Why Middle School Art Matters  
Teachers and leaders must work to ensure that all students receive the best 
education possible—and that includes a comprehensive, balanced, and sequential 
program of visual arts instruction for every student in every middle school.  



  Middle Matters » November 2007, Vol. 16, No. 2 



by Bonnie B. Rushlow 



We affirm our faith in the power of the visual arts to enrich the lives and endeavors of 
humankind. In a highly technological society such as ours, the visual arts serve as a 
humanizing force, giving dignity and a sense of worth to the individual.  



—The Constitution of the National Art Education Association 



 
In his best-selling book, A Whole New Mind: Why Right-Brainers Will Rule the Future, 
Daniel Pink writes: “The future belongs to a different kind of person with a different kind of 
mind: artists, inventors, storytellers—creative and holistic “right-brain” thinkers whose 
abilities mark the fault line between who gets ahead and who doesn’t.” Pink goes on to write 
that art is the single most important class that students can take because the art class is one of 
the few places in school where creativity is taught.  
 
A recent study by Winner and Hetland (2007) revealed “a remarkable array of mental habits” 
that students learn in the art classroom that are not emphasized in other areas of the school 
curriculum. They include visual-spatial abilities, reflection, self-criticism, and the willingness 
to experiment and learn from their mistakes. These are some of the important skills needed in 
today’s workplace that are not being addressed by No Child Left Behind or by high-stakes 
testing.  
 
Creativity and innovation are two skills that are inherent in a quality visual arts program. 
Unlike language arts and math, which usually have only one correct answer, “the arts teach 
children that problems can have more than one solution and that questions can have more 
than one answer” (Eisner, 1985). In addition to the knowledge and skills learned in the 
making of art, students also learn to think in new and different ways. According to Hetland et 
al., “the kinds of thinking developed by the arts are important in and among themselves, as 
important as the thinking developed in more traditionally academic subjects.”  
 
Our nation’s middle schools are facing one of the most challenging times in their history. 
Schools are being inundated with concerns from the public and private sectors regarding low 
performance and the ever-increasing dropout rate. School violence is at an all-time high. And 
according to the U.S. Census Bureau, America has never had so many children entering 
school with little or no English skills, with one out of every five children coming from a 
limited English-speaking family.  
 
A Universal Language  
While creating a positive learning environment and keeping students in school are both 
extremely important, the arts are essential because of the value they bring to us as human 
beings. They teach us who we are and where we have been. Without exception, every culture 
has left artifacts that help us know who they were and how they lived. From cave paintings 
and Greek sculptures to Egyptian pyramids and Native American pottery, art tells us how 
different civilizations have lived and worked.  
 
The arts are the first language of young children—telling us about their development and 
response to their world. Babies coo and imitate their mother’s singing of lullabies; and 
scribbling is a normal part of every child’s early development. Young children are naturally 
inquisitive and imaginative. They are not afraid to ask questions and they frequently invent 
stories that represent their own view of the world. They are uninhibited when they talk about 
their artwork and the work of others.
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Sadly, most learning in art stops around the sixth grade, which is why many adults say they 
can’t draw. They stopped learning at one of the most important turning points in their lives. 
Marilyn Stewart, a professor of art education at Kutztown University, said it this way: 
“Middle school is a fork in the road. If students don’t get it [art education] there—they will 
totally miss out.”  
 
Often in an effort to improve language arts and math skills for at-risk students, middle-level 
administrators substitute remedial classes for art and music classes. Sadly, these are often the 
students who most benefit from substantive art programs.  
 
Because art is a universal language, students from all cultural and economic backgrounds can 
find a home in the art classroom. When students are enthusiastic about learning, they are 
more likely to come to school and to stay in school. Educators must find ways for all students 
to have multiple opportunities for success.  
 
Have you ever visited a middle school that has been distinguished as a National Blue Ribbon 
School or a School of Excellence? In such schools the arts flourish, students are actively 
involved and excited about learning, and teachers and students alike enjoy coming to school. 
The arts create a positive and inviting learning environment—resulting in higher attendance 
rates and fewer dropout rates. Quality visual arts programs are often at the hub of outstanding 
middle schools.  
 
According to the National Middle School Association (1995), one of the major components 
of an exemplary middle school program is varied instruction, which focuses on four key 
attributes:  



Integrating learning experiences, addressing students’ own questions, and focusing 
upon real-life issues relevant to the student; 
Actively engaging students in problem-solving and accommodating individual 
differences; 
Emphasizing collaboration, cooperation, and community; and 
Seeking to develop good people who care for others and have democratic values and 
moral sensitivity. 



Each of these attributes aligns closely with the basic components of a quality visual arts 
program. In his book, The Arts and Creation of Mind, Eisner (2002) identified some of the 
important skills taught in the visual arts classroom. They include flexibility, expression, 
imagination, and the ability to shift direction. In a research study conducted in art classrooms 
through Harvard University’s Project Zero, Hetland et al. (2007) observed and identified 
Eight Studio Habits of Mind. In addition to developing craft through technique and studio 
practice, these habits or “dispositions” include observation, envisioning, reflecting, 
expressing, exploring, engaging and persisting, and understanding the art world.  
 
Why does middle-level art matter? Learning and innovation skills will help to ensure that our 
students are prepared for increasingly complex life and work environments in the 21st 
century. According to the Partnership for 21st Century Skills (www.21stcenturyskills.org), 
these skills include creativity and innovation, critical thinking and problem-solving, and 
communication and collaboration.  
 
Teachers and leaders must work to ensure that all students receive the best education 
possible—and that includes a comprehensive, balanced, and sequential program of visual arts 
instruction for every student in every middle school.  
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