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Dear Application Committee:
 
Please find attached our application and supporting documentation for the Community Connectors grant.
 We are confident you will find that our grant proposal and outlined program meets the requirements and
 the overall goals and objectives of the Community Connectors core principals.  Please let me know if
 there is any additional information needed. I am looking forward to hearing from you and appreciate your
 consideration of our grant request.
 
Sincerely,
 
Doug Sharp
Executive Director
614-893-8029
http://www.lettucework.org
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Application Section I: Community Connectors Program Description


1. The target population is students grades 5-12. Identify the grade level or levels at each school that your program will be targeting. Programs may serve students in one or more grade levels.  





Lettuce Work (LW) is a 501(c)3 organization founded in 2007. LW is dedicated to promoting successful transitions from high school into the work place for students with autism spectrum disorder (ASD). Partnering with LW, is Oakstone Community School (OCS) founded in 2004 as a 501(c)3. OCS was opened as one of the few chartered public community schools to solely serve students with ASD. Johnstown Independent Baptist Church (JIBC) is the third partner in our group. 





Our program will target students with ASD in grades 8th through 12th. Students eligible for special education in high school may take an additional three years to graduate as determined by state law based on Individuals With Disabilities Act (IDEA), 2004. Students that meet this criteria would be encouraged to continue in the mentoring program.











2. Provide the number of youth in each grade level and at each school your program proposes to serve. 





Oakstone Community School has 26 students in the 8th grade, 23 students in 9th grade, 27 students in 10th grade, 22 students in 11th grade and 35 students in 12th grade. 











3. Select one: Which of the following best describes the proposed project? Select one.


A. ☐ Totally new program developed by this organization


B. ☐ Replication of an existing model in use by others 


· Please provide the name of this model.


C. ☐ Expansion of an existing program within the applicant organization 


D. ☒ Extension of an existing program to a new setting








4. Please describe your project. How will it address each of the five Community Connectors core principles and what outcomes will you use to measure success.


Lettuce Work (LW) in collaboration with Oakstone Community School (OCS) and Johnstown Independent Baptist Church (JIBC) will work collaboratively to support student success in high school and transition into the work place. 








Initiative 1: Setting Goals


OCS students currently participate in Goal Setting through a self-evaluation (SE) program at the school. The OCS self-monitoring/self-evaluation program is an empirically-based approach that requires the individual to identify their strengths and areas for improvement (Morrison & Blackburn, 2008). See Appendix A for a copy of this article. Students work with staff to set measurable goals that focus on skill building to improve social and work place skills. The student is reinforced for the accuracy of their self-reporting versus for solely exhibiting the identified behavior. Reinforcing for accuracy of self-evaluation is a process that builds a deeper level of student engagement in identifying mastery goals (Rhodes, Spencer, Keller, Long, Noam, 2006). OCS staff meet individually with participating students in the morning and before they leave in the afternoon to facilitate the student’s involvement in the SE program. Goals and progress on goals are discussed during the student – mentor times of the day.   


Initiative 2: Building Character


OCS implements a character building program (CBP) that involves developing student leadership through classes, student government, and community service projects. The primary goal of this program is to improve character and leadership traits by developing critical thinking, building basic character skills, and emphasizing positive changes in attitude. Character building and student leadership provides the foundation for the SE program. 


Initiative 3: Developing Pathways to Achievement


ASD is a social disorder, not a cognitive disorder. High school students with ASD experience great social difficulty that often leads to failure. Their inability to intuitively interpret both verbal and nonverbal social behavior leads to inappropriate behavior on their part and often isolation. Commonplace for high school students with ASD are seemingly rude and self-centered behaviors. In extreme cases, the young person may become overwhelmed and agitated or completely shut down. These behaviors do not lead to successful high school experiences or probable job placement. Statistics indicate that only 10% to 20% of young adults with ASD are employed. Combining the SE and CBP is a format to promote success among high school students with ASD. The CBP serves as a universal foundation for employable skills, while the self-evaluation program assists students in identifying personal goals for social success. 


Initiative 4: Building a Sense of Resiliency


Combining the SE program with CBP is the framework for the mentoring relationship. Many young people with ASD meet failure with a world that doesn’t always understand their social incompetency. This most often results in a sense of failure and isolation. The mentoring relationship should balance planned risk and a safety net. Through the combined SE and CBP, mentors are able to support the young person in developing a respect for boundaries and social expectations, time management, positive sense of self, and empowerment. 


Initiative 5: Believing in a Positive Future


Everyone needs hope for the future. It is vital for high school students with ASD to know that their social skills will change over time and if the appropriate strategies are used, they will develop social competency. Mentors facilitate and negotiate the journey high school students take into postsecondary experiences. Combining SE and CBP provides the framework and further provides documented change over time. Students, along with their mentors will be able to use the documentation built into the SE and CBP to discuss past events, strategies that were identified along the way, and goals that were accomplished. The elements of SE and CBP will remain as tools for students to use in the future. Once successful with the strategies that make up these programs, students will be able to generalize them to other contexts.





5. Please describe the specific activities your program will conduct.





Initiative 1: Setting Goals


All LW, JIBC, and new OCS staff will be trained in the SE program. Staff will engage in their own self-monitoring/self-evaluation goals in order to identify skills they need to develop to effectively mentor high school students with ASD. 


Initiative 2: Building Character


All LW, JIBC, and new OCS staff will be trained in the character building and student leadership program. Staff will commit to following the character qualities that the students are expected to follow:  Trustworthiness, Respect, Fairness, Citizenship, and Caring. 


Initiative 3: Developing Pathways to Achievement


· LW and OCS staff will work to recruit five new business partners each year who are willing to offer internships for OCS students.


· JIBC staff and potential mentors will receive training focused on understanding ASD, and implementing SE and CBP programs.


Initiative 4: Building a Sense of Resiliency


LW, OCS, and JIBC will demonstrate competency in the mentor-young person relationship. Mentors will encourage students to feel confident and develop self-value. LW and OCS mentors will offer alternative paths and replacement behaviors for students who make mistakes in the work place. Mentors will work to help students build skills for the future, practice appropriate work place behaviors, and avoid repeating mistakes.


Initiative 5: Believing in a Positive Future


LW, OCS, and JIBC will work collaboratively to identify resources in the community, such as COTA Project Mainstream, for individuals with disabilities. Mentors will assist OCS students in accessing available community resources that support their postsecondary choices.  All OCS students in the mentoring program will graduate from high school and have at least one ongoing (6 months or more) work place experience or internship.






6. Discuss how the program will utilize best practices to ensure program success. Are there successful mentor programs after which you will model your program?  Please name the program and describe what makes it successful. 


OCS uses empirically-based strategies and programs. Please see reference list.


Lettuce Work is an approved agency provider for the Ohio Department of Developmental Disabilities for community employment and vocational rehabilitation. Additionally, Lettuce Work has incorporated the same empirically-based strategies for job training and coaching in the workplace as the Oakstone Community School uses to teach the students.











7. Describe your organization’s previous experience with this type of program OR a program of a similar scale,   including previous evaluations, size and duration of previously implemented programs, goals, and outcomes.





OCS implements the self-evaluation/self-monitoring and character building programs using a mentor-student relationship paradigm. It is the intention of the grant collaborators to expand this program into the LW work place. Please see Appendix C for parent recommendations on character building program. Dr. Morrison’s published article outlines the implementation of the self-monitoring program (please see Appendix A).





Over the past three years, Lettuce Work has worked collaboratively with Oakstone, providing on-site training, coaching and mentoring for their high-school students with autism. LW’s focus has been on helping the students learn appropriate workplace behaviors, improve social and communication skills, improve their ability to follow instructions and complete tasks independently to give them the ability to experience success in the workplace. 








8. What will make this collaboration successful? What will the indicator(s) of success be for this collaboration?


A) All LW, OCS, and JIBC participants will receive training in: working with individuals with ASD; SE program; and CBP.


B) This funding would allow us to increase the number of students being prepared for the work place after graduation.


C) The community collaboration will serve as a model to further develop and expand after graduation work place opportunities.


D) By the end of year three, 15 new business partners will be identified for possible full time employment for OCS students who have graduated.


























Application Section II: Program Management





9. Leadership Team:  The leadership team should be comprised of no less than one member of each partnering organization. Please provide a brief bio of each leadership team member, including a brief description of the team member’s passion for the program and interest in working with young people.  Bios should also include:


· Name and title


· Responsibilities for this grant project. (Percent of time should be included in the budget document.)


· Qualifications


· Prior relevant experience





Rebecca Morrison, PhD, CEO


Children’s Center for Developmental Enrichment (dba Oakstone Academy)


Administration and program oversight.


Founder of Oakstone Academy, 25 years of experience working with school-age children with disabilities and developing unique programs for student to succeed. The nationally-recognized Oakstone schools have over 500 students, many of which are on the autism spectrum. 





Heather Kronewetter, Director


Oakstone Community School


Program Administration, collaboration with Lettuce Work on educational goals for students in the program.


Masters in teaching, Principals License, 18 years’ experience in special education.





Doug Sharp, Executive Director


The Lettuce Work Foundation, Inc.


Program administration and oversight, collaboration with Oakstone Community School.


MBA from the Ohio State University, various executive positions with Grange Insurance Companies for the past 20 years and co-founder of The Lettuce Work Foundation.





Julie Sharp, Program Director


The Lettuce Work Foundation, Inc.


Program oversight, collaboration with Oakstone Community School to meet individual student needs involved in the program. 


Masters in Teaching from Otterbein University, 10 years’ experience working with special education students in the middle and high school age groups and co-founder of Lettuce Work.





Daniel Scarberry, Pastor


Johnstown Independent Baptist Church


Dan has a degree Accounting and began working at JIBC in 2000 as the Youth Pastor. Dan is now the head Pastor of the church. He will be responsible for collaborating with Oakstone and Lettuce Work to coordinate JIBC youth group mentoring of students.




















10.  A timeline of all major activities must be provided. Assessment, planning and initial training must be completed by September 7, 2015. Services must begin by September 7, 2015.  





April 6, 2015		Community Partners Initial Meeting


April 15, 2015		Establish fiscal accounting for the grant monies


May 1, 2015		Interview and select mentors


May 15, 2015		Interview mentees


June 1, 2015		Parent and student introduction meeting


July 1, 2015 		Receive background checks and fingerprints for all mentors


July 7, 2015	Training completed for LW, OCS, JIBC mentors on Self-Evaluation and Character Building mentorship program


July 7, 2015	Ongoing student – mentor data recording


August 1, 2015	Summarization of daily/session data for students and mentors





11. Describe the implementation process for reaching the following milestones: 


a. Screening, orientation, supporting, and monitoring process for mentors and other personnel working directly with youth;


b. LW associates working with the youth will complete the required Department of Developmental Disabilities background investigation including BCI, fingerprinting, drug testing, and checking participants against the sex offender’s registry. Additionally, they will complete the DODD required on-line courses for individual rights and MUI. Oakstone staff also completes the same background investigations annually, including fingerprinting, drug testing, and required first aid and CPR courses. 


a. Identification and intake process for mentees;


c. Student Leadership Nomination Application – Focused on identifying students who are pursuing character development. Required components are the application, teacher/staff recommendations and self-evaluation.  


a. The means by which you will involve families of youth in your program; ongoing training of mentors throughout the life of the program, including topics and frequency;


d. Collaborative periodic parent and OCS/LW/JIBC meetings, parent/teacher conferences, and on-site volunteer opportunities for family members.  


e. On-going training includes annual self-evaluations and reviews based on core student leadership and character education principals and annual individual rights training provided by the Department of Developmental Disabilities.  


a. Assessing fiscal accountability and faithful implementation of project plans; and


f. Lettuce Work and its Treasurer will have the primary responsibility of assuring funds are spent appropriately on approved program resources. Oversight will also be provided by the Oakstone Treasurer, and LW is subject to an annual audit by an outside accounting firm due to being a non-profit organization.


a. Any other critical information you would want the Community Connectors team to know. 








12. Describe how each applicant partner plans to contribute to the overall program plan including, but not 	limited to, time contribution, personnel contribution, monetary contribution, shared responsibilities, 	use of facilities, etc. Complete the Roles and Responsibilities worksheet attachment.








· Oakstone will provide much of the program oversight and training for both the students and other mentors. Additionally, the school will be intimately involved in the selection of student participants, program structure, goal setting and success measures. The school will provide two associates on-site, four hours per day, four days per week.





· Lettuce Work is providing the role as both the non-profit and business, providing the worksite for the program, and will also be committing one full-time associate to the program. Additionally, two of LW’s current supervisory staff will be expected to devote 33% of their time to the program mentees.  LW will work collaboratively with Oakstone to create and implement the programs designed to meet the goals of the program, with a focus on helping the program participants improve their likelihood of success in the workplace in the future. 





· Johnstown Independent Baptist Church (JIBC) will provide youth mentors as participants in the program, providing a peer-to-peer coaching and mentoring opportunity for program participants. JIBC paid staff will provide oversight and collaborate with the Oakstone staff to make sure they support our goals of the program.











Application Section III: Evaluation Plan 


13. The evaluation plan is intended to provide lead organizations with a framework that will ensure the program is on track to positively impact the lives of students and identify needs for additional support when challenges arise. Each evaluation plan must list the scope of work and describe the following:


a. Plans for keeping records of mentor contact hours, unduplicated count of students served each month, mentor training hours, etc. for ongoing reporting;


· This will be accomplished through the use of time sheets that will track mentor hours, student counts and training hours. Each partner will track and report hours, which will be collected monthly to Lettuce Work for reporting purposes.





b. Gathering of data to measure progress of program towards meeting the selected goals;


· This would include the monthly tabulation of results described above, in addition to quarterly documentation relating to the progress being made toward achieving the overall program goals outlined by each business partner. Periodic self-assessments (SE and CBP) are also incorporated into the program itself, which provide on-going feedback for each individual in the program and their progress toward meeting their selected goals. 





c. Projected indicators of success; and


· Students, along with their mentors will be able to use the documentation built into the SE and CBP to discuss past events, strategies that were identified along the way, and goals that were accomplished. 


· All OCS students in the mentoring program will graduate from high school and have at least one ongoing (6 months or more) work place experience or internship.


· By the end of year three, 15 new business partners will be identified for possible full time employment for OCS students who have graduated.


d. Anticipated barriers to successful evaluation including data collection 	and measurement of progress toward outcomes.


· Assuring the reporting is completed in an accurate and timely fashion by all partners, and the documentation is relevant to achieving overall program goals.














14. Applicants are to complete the program model.








Application Section IV: Sustainability


15. Describe how you plan to maintain the program after the grant funding period.  Include a discussion about financial sustainability and sustainability of the partnership commitment. Applicants are not required to include cash as part of their local contributions; however, funding sustainability is critical to the Community Connectors program. Applicants that show the potential for funding sustainability will be given preference in application scoring.  





Lettuce Work was created as a non-profit organization to help young adults (high-school ages) successfully transition from school into the workplace. It operates as a social enterprise, operating commercial greenhouses growing a pre-packaged salad blend sold through local Kroger and Giant Eagle stores. Revenue generated from the salad blend sales supports the programs and training provided by Lettuce Work. The greenhouse is currently operating at full capacity, and Kroger has expressed interest in expanding the Lettuce Work salad product into their 125 regional stores. To accomplish this, Lettuce Work will undergo a capital expansion project over the next two years, increasing the size of the greenhouse threefold. This expansion will allow the greenhouse production and revenue to triple by the end of this program funding period. 





[bookmark: _GoBack]The salaries and other costs that are initially being supported through this grant, will subsequently be supported by the revenue generated from the greenhouses at the end of the three year period. This transition will not only allow Lettuce Work to continue with the program initiated by this grant, but also expand the program to include more participants given the greater capacity created by expanding the business. 








Application Section V: Program Budget


16. Complete the budget form attachment and justify each of the budget items by creating a budget justification.














By clicking this box,☒ I (Insert Name) _________Douglas Sharp_______________  agree, on behalf of this applicant, and any or all identified partners, that this application and all supporting documents contain information approved by a relevant executive board or its equivalent.
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BUDGET NARRATIVE


						Budget Narrative





						Grant Applicant:   


									The Lettuce Work Foundation, Inc. in collaboration with Oakstone Community School and Johnstown Independent Baptist Church (JIBC)





						Summary


									The purpose of the Budget Narrative is to provide a detailed explanation of how planned expenditures were calculated for each budget category as well as the justification of those expenditures for the devoted program.


						Direct Costs


									A.  Payroll Expenses


									Payroll expenses consist of hiring one new associate for Lettuce Work that will be dedicated entirely to this program. Due to the student population we are working with, this individual will need to be certified by the Ohio Department of Developmental Disabilities, have completed the required training and background investigations. Additionally, we will use 33% of our current associates/supervisors' time to work with these students on-site each day (13hrs/week).  We assumed a 3% inflationary increase in salaries each year.


									B.  Payroll Fringe Benefits


									We are assuming approximately 30% of salaries for employee medical and other benefit costs.


									C.  Travel


									Based on Oakstone transportation of staff and students to/from worksite 4 days per week, 26 miles round-trip @ .52 per mile.


									D.  Supplies


									Increase costs associated with additional office and workplace supplies consumed by the program participants while on-site.


									E.  Equipment


									This expense represents supplies used in the commercial growing operation that will be used by the program participants as part of their training. The amount used increases over a three-year period as we increase the number of students involved in the program, and also expand the size of the greenhouse over that time period.


									F.  Contracted Services


									Oakstone Academy staff will be contracted to provide on-site oversight, training, coaching and mentoring throughout this program, working directly with the Lettuce Work staff and their students. Included in the budget are the costs for two Oakstone Academy staff members on-site @$40/hr (year 1), 12 hours per week, 40 weeks per year. The hourly rate was increased by 3% each year assuming normal inflationary increases. The 40 week assumption includes Oakstone's summer program in addition to their normal school year. Oakstone Adminstrative costs are those associated with the CEO's oversight and management of the program throughout the year.


									G.  Training





									H.  Evaluation





									I.  Other Program Cost





									J.  Additional Mentor Support Cost


									This expense reflects the cost of one paid staff member from Johnstown Independent Baptist Church (JIBC) accompanying the JIBC high-school youth group while on-site at Lettuce Work. We assumed one JIBC staff member accompanying their youth group on averaging one hour a week for the 40 weeks of the annual program (40 hours total). The hourly rate was based on the JIBC Pastor's annual salary. 








BUDGET SUMMARY


						Budget Summary


						Budget summary automatically fills after completing individual annual budgets (Year 1, Year 2, and Year 3)





						The Lettuce Work Foundation, Inc. in collaboration with Oakstone Community School and Johnstown Independent Baptist Church (JIBC)


						Categories			Year 1                Budget			Year 2                 Budget			Year 3                          Budget			Total                         Budget


						  A.  Payroll Expenses			94,750.00			97,592.50			100,519.78			292,862.28


						  B.  Payroll Fringe Benefits			28,425.00			29,277.75			30,155.93			87,858.68


						  C.  Travel			2,200.00			2,200.00			2,200.00			6,600.00


						  D.  Supplies			1,500.00			1,500.00			1,500.00			4,500.00


						  E.  Equipment			2,340.00			4,680.00			7,020.00			14,040.00


						  F.  Contracted Services			52,400.00			53,952.00			55,622.40			161,974.40


						  G. Training			- 0			- 0			- 0			- 0


						  H.  Evaluation			- 0			- 0			- 0			- 0


						  I.  Other Program Cost			- 0			- 0			- 0			- 0


						  J.  Additional Mentor Support Cost			1,320.00			1,400.00			1,500.00			4,220.00


						TOTAL PROJECT COST			182,935.00			190,602.25			198,518.11			572,055.36


						LOCAL CONTRIBUTION			45,734.00			62,899.00			99,259.00			207,892.00


						STATE MATCH			137,201.00			127,703.25			99,259.11			364,163.36


						LOCAL %			25%			33%			50%			36%








YEAR 1





						YEAR 1 - PROJECT BUDGET





						The Lettuce Work Foundation, Inc. in collaboration with Oakstone Community School and Johnstown Independent Baptist Church (JIBC)





						Summary


						Budget assumes one new staff member dedicated 100% to this program. Assigning part of existing staff to program, and using Oakstone contracted staff.





						A.  Payroll Expenses


						Position/Title/Description			Qty			Annual Salary			% Time			Total Amount


						Lettuce Work staff - new trainer and mentor for five initiatives			1			70,000.00			100%			70,000.00


						Lettuce Work staff - current staff redirected to support 5 intiatives			2			37,500.00			33%			24,750.00


																		- 0


																		- 0


																		- 0


																		- 0


						Total    												94,750.00





						B.  Payroll Fringe Benefits


						Description						Total Salary			Rate %			Total Amount


						Average benefit rate for all staff itemized above						94,750.00			30%			28,425.00


						Total    												28,425.00





						C.1. Staff Travel


						Description						Total Amount


						Oakstone transportation to/from worksite						2,200.00


												- 0


												- 0


						Total    						2,200.00





						C.2.  Mentor Travel


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0





						D.  Supplies


						Description						Total Amount


						Office						500.00


						Workplace						500.00


						Program						500.00


						Total    						1,500.00





						E.  Equipment


						Description			Unit Cost						Units			Total Amount


						Growing cubes			$78.00						30			2,340.00


																		- 0


																		- 0


						Total    												2,340.00





						F.  Contracted Services


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Oakstone Staff - training for the five intiatives			$40.00						960			38,400.00


						Oakstone Adminstration - program management			$175.00						80			14,000.00


																		- 0


						Total    												52,400.00





						G.1. Staff Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						G.2.  Mentor Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						H.  Evaluation


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						I.  Other Program Cost


						Description						Total Amount





												- 0


												- 0


						Total    						- 0





						J.  Additional Mentor Support Cost


						Description						Total Amount


						JIBC Staff/Mentors						1,320.00


												- 0


												- 0


						Total    						1,320.00








									PROJECT YEAR 1									BUDGET


						The Local Contribution consists of identified 
in-kind contributions and available funding designated for this program. 
The Local Contribution  may not be less than 
25%  of the total project budget in any year. 			Total Budget									182,935.00


									Local Contribution									45,734.00


									State Match									137,201.00


									Local %									25%








YEAR 2





						YEAR 2 - PROJECT BUDGET





						The Lettuce Work Foundation, Inc. in collaboration with Oakstone Community School and Johnstown Independent Baptist Church (JIBC)





						Summary








						A.  Payroll Expenses


						Position/Title/Description			Qty			Annual Salary			% Time			Total Amount


						Lettuce Work Staff - trainer/mentor dedicated to program			1			72,100.00			100%			72,100.00


						Lettuce Work staff - time redirected to program			2			38,625.00			33%			25,492.50


																		- 0


																		- 0


																		- 0


																		- 0


						Total    												97,592.50





						B.  Payroll Fringe Benefits


						Description						Total Salary			Rate %			Total Amount


						Average benefit rate for all staff itemized above						97,592.50			30%			29,277.75


						Total    												29,277.75





						C.1. Staff Travel


						Description						Total Amount


						Oakstone transportation to/from worksite						2,200.00


												- 0


												- 0


						Total    						2,200.00





						C.2.  Mentor Travel


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0





						D.  Supplies


						Description						Total Amount


						Office						500.00


						Workplace						500.00


						Program						500.00


						Total    						1,500.00





						E.  Equipment


						Description			Unit Cost						Units			Total Amount


						Growing cubes			$78.00						60			4,680.00


																		- 0


																		- 0


						Total    												4,680.00





						F.  Contracted Services


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Oakstone staff - training/mentors for five intiatives			$41.20						960			39,552.00


						Oakstone Adminstration - program management			$180.00						80			14,400.00


																		- 0


						Total    												53,952.00





						G.1. Staff Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						G.2.  Mentor Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						H.  Evaluation


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						I.  Other Program Cost


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0





						J.  Additional Mentor Support Cost


						Description						Total Amount


						 JIBC staff/mentors						1,400.00


												- 0


												- 0


						Total    						1,400.00








									PROJECT YEAR 1									BUDGET


						The Local Contribution consists of identified 
in-kind contributions and available funding designated for this program. 
The Local Contribution  may not be less than 
25%  of the total project budget in any year. 			Total Budget									190,602.25


									Local Contribution									62,899.00


									State Match									127,703.25


									Local %									33%








YEAR 3





						YEAR 3 - PROJECT BUDGET





						The Lettuce Work Foundation, Inc. in collaboration with Oakstone Community School and Johnstown Independent Baptist Church (JIBC)





						Summary








						A.  Payroll Expenses


						Position/Title/Description			Qty			Annual Salary			% Time			Total Amount


						Lettuce Work staff - trainer/mentor dedicated to program			1			74,263.00			100%			74,263.00


						Lettuce Work staff - partially dedicated to program			2			39,783.00			33%			26,256.78


																		- 0


																		- 0


																		- 0


																		- 0


						Total    												100,519.78





						B.  Payroll Fringe Benefits


						Description						Total Salary			Rate %			Total Amount


						Average benefit rate for all staff itemized above						100,519.78			30%			30,155.93


						Total    												30,155.93





						C.1. Staff Travel


						Description						Total Amount


						Oakstone transportation to/from worksite						2,200.00


												- 0


												- 0


						Total    						2,200.00





						C.2.  Mentor Travel


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0





						D.  Supplies


						Description						Total Amount


						Office						500.00


						Workplace						500.00


						Program						500.00


						Total    						1,500.00





						E.  Equipment


						Description			Unit Cost						Units			Total Amount


						Growing cubes			$78.00						90			7,020.00


																		- 0


																		- 0


						Total    												7,020.00





						F.  Contracted Services


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


						Oakstone staff - training/mentors for five intiatives			$42.44						960			40,742.40


						Oakstone Adminstration - program management			$186.00						80			14,880.00


																		- 0


						Total    												55,622.40





						G.1. Staff Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						G.2.  Mentor Training


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						H.  Evaluation


						Description			Cost/Hr Rate						Qty/Hrs			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						I.  Other Program Cost


						Description						Total Amount


												- 0


												- 0


												- 0


						Total    						- 0





						J.  Additional Mentor Support Cost


						Description						Total Amount


						 JIBC staff/mentors						1,500.00


												- 0


												- 0


						Total    						1,500.00








									PROJECT YEAR 1									BUDGET


						The Local Contribution consists of identified 
in-kind contributions and available funding designated for this program. 
The Local Contribution  may not be less than 
25%  of the total project budget in any year. 			Total Budget									198,518.11


									Local Contribution									99,259.00


									State Match									99,259.11


									Local %									50%
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Roles and Responsibilities Worksheet (Required)





Describe how each applicant partner plans to contribute to the overall program plan including, but not limited to, time contribution, personnel contribution, monetary contribution, shared responsibilities, use of facilities, etc.


1. Faith-based organization:


· Time contribution


The High School Youth Group from Johnstown Independent Baptist Church (JIBC) will meet with the Oakstone Community School students on average of one hour per week of the course of the 40 week program each year (40 hours total).  


· Personnel contribution


JIBC will have one staff member accompanying the Youth Group on-site for each visit/session.


· Monetary contribution


In-kind donation of the paid staff member's time.


· Shared responsibilities


JIBC will work in concert with Oakstone Community School's Character Education program as well as provide peer mentorship to the students in the areas of developing pathways to achievement, resiliency and believing in a positive future.


· Additional roles and responsibilities 





2. School district partner:


· Time contribution


Oakstone Community School is committing 960 hours per year on-site to this program. They will also provide administrative oversight to make sure the program is meeting its overall goals.


· Personnel contribution


Oakstone will provide two on-site qualified staff members to provide general oversight, training, mentoring and coaching for both the Oakstone students as well as the Lettuce Work staff members involved in the program.


· Monetary contribution


In-kind donation of Oakstone staff member's time.


· Shared responsibilities


Oakstone will share responsibilities with Lettuce Work and JIBC for all aspects of the program - developing pathways to achievement, resiliency, belief in a positive future, as well as assist with on-site job coaching and training performed by Lettuce Work staff. 


· Additional roles and responsibilities





3. Business partner:


· Time contribution


The Lettuce Work Foundation (Lettuce Work), is a 501c3 non-profit social enterprise dedicated to providing job training and work experience for young adults with autism. Lettuce Work operates commercial greenhouses located near New Albany, where they grow a salad blend sold through Kroger and Giant Eagle stores locally. Lettuce Work will provide 100% of one salaried staff member's time to this program, and 33% of two other LW supervisory associates time.


· Personnel contribution


Described above - one full-time paid staff member dedicated entirely to the program, plus 33% of two current supervisory associates.


· Monetary contribution


In-kind, LW staff members


· Shared responsibilities


· [bookmark: _GoBack]Lettuce Work will share responsibilities with Oakstone Community School and JIBC to assist in the development of the student's social and workplace skills, and enhance their attitude about their future while giving the student an opportunity to learn and succeed in an actual work environment. 


· Additional roles and responsibilities





4. Community nonprofit (if applicable):


Lettuce Work is serving the role of both the Community non-profit and Business Partner. Lettuce Work is a 501c3 social enterprise, dedicated to providing training, mentoring and employment opportunities to young adults with autism to help them live more independently as adults.


· Time contribution





· Personnel contribution





· Monetary contribution





· Shared responsibilities





· Additional roles and responsibilities 
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Description of Nature of Partnership 



In order to ensure the effective implementation of the Community Connectors program throughout the 



state, applicants are required to partner with education stakeholders from the faith, business, and nonprofit 



communities. Each applicant must identify its partners and include description of each respective partner's 



roles and responsibilities in question 12 of the grant application. 



A partner agrees to provide human and material assets or access to academic and administrative resources to 



the grant applicant to develop or execute a Community Connectors grant application. However, in 



partnership, only the grant applicant is responsible for ensuring the grant is developed and executed 



according to the terms of the grant agreement. 



Each member of the partnership is responsible for the following assurances: 



1) Be knowledgeable about the applicant's Community Connectors grant proposal and application, 
including advocacy of the Community Connectors program. 



2) Maintain a familiarity with the partner's services to enhance the proposal, including specific goals 
and practices. 



3) Demonstrate a commitment to clear roles and responsibilities of each partner as it relates to the 
grant proposal and application. 



4) Sustain consistent communication among partners and stakeholders with a shared vision of the goals 
of the grant proposal. This includes participating in regularly scheduled meetings for project 
management and identifying areas for improvement. 



5) Ensure partners have appropriate access to data for purposes of grant program improvement and 
evaluation in accordance with state and federal law. 



Lead Applicant 
Name: 



Title: 



Partner 
Name: 



Title: 



Organization :<^^ 



Sign: 



Partner 
Name: 



Partner 
Name: 



Title: Title: f:(:b %Aum -CmA,r 
Organization:'̂ /itefcvif hmMlAjfwJA SJIIMI Organization:. 



Sign: Sign: 
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1. Self - Evaluation, self-monitoring and character building programs students and mentors. 


2. Connecting with 5 new community partners each year (for 3 years) to provide full time employment for graduating OCS students. 


3. Additional staff dedicated to this program specifically to ensure its success.





[bookmark: _GoBack]1. Provide training in: working with ADS students, self - evaluation and character building for OCS students, Johnstown Church mentors and Lettuce Work mentors. 


2. Increase students prepared for work place after graduation. 


3. Develop after work place opportunities for students. 


4. Develop 15 new business partners identified for full time employment for OCS students. 


1. Lettuce Work employees - one 100% full time and two @ 33% of their time.


2. Oakstone Community School students and staff mentors - two full time Oakstone associates. Students will rotate through the program likely in groups of 12.


3. Johnstown Baptist Church youth group - five students and one adult mentor. 


What are the short or intermediate term results that will be achieved?





1. Setting goals to be        prepared for 21st century careers


2. Building character


3. Developing pathways to achievement


4. Building resiliency


5. Believing in a positive future








Goal


Program Activities 


Program Name: _____________________________________


Outcomes


Outputs 


Resources


What are the long term results that will be achieved?


 


Strengthen communities, encourage mentoring opportunities, and create new pathways for civic engagement that will result in higher educational achievement, higher levels of well-being, and health and workforce readiness for our state.


Briefly describe the number of students engaged and the number of adults involved. 


What will we do with the resources?


What resources will be needed to conduct this program?
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COMMUNITY 



Community Connectors GRANT ASSURANCES 



The parties referred to in this document are the Ohio Department of Education, herein referred 
to as "THE DEPARTMENT," and the applicant, herein referred to as the "GRANTEE," and any 
partnering entity who is not the lead applicant, herein referred to as the "CO-APPLICANT." THE 
DEPARTMENT may make funds available to the GRANTEE for programs operated by the 
GRANTEE in accordance with requirements and regulations applicable to such programs. 
Consistent with state laws and regulations, the GRANTEE assures, if awarded a grant: 



1. That the GRANTEE will accept funds in accordance with applicable state and federal 
statutes, regulations, program plans, and applications, and administer the programs in 
compliance with the United States and Ohio Constitutions, all provisions of such 
statutes, regulations, applications, policies and amendments thereto. 



2. That the control of funds provided to the GRANTEE under the Community Connectors 
and title to property acquired with those funds will be in a designated eligible recipient 
and that a designated eligible recipient will administer those funds and property. 



3. That the GRANTEE has the necessary legal authority to apply for and receive the 
proposed grant and enter into the contract. 



4. That the GRANTEE will keep and maintain the required financial and compliance records 
in accordance with the Ohio Revised Code Section 117.11, utilizing generally accepted 
accounting principles (GAAP) unless the GRANTEE has requested and received a waiver 
from the DEPARTMENT as to the method of accounting practices. 



5. That the GRANTEE will make reports to THE DEPARTMENT as required or requested, and 
that may reasonably be necessary to enable THE DEPARTMENT to perform its duties. 
The reports shall be completed and submitted in accordance with the standards and 
procedures designated by THE DEPARTMENT and shall be supported by appropriate 
documentation. 



5. That the GRANTEE will maintain records, and provide access to those records as THE 
DEPARTMENT and authorized representatives in the conduct of audits authorized by 
state statute. This cooperation includes access without unreasonable restrictions to its 
records and personnel for the purpose of obtaining relevant information. 



7. That the GRANTEE will provide reasonable opportunities for participation by teachers, 
parents, and other interested agencies, organizations and individuals in the planning for 
and operation of the program, as may be necessary according to state law. 



8. That any application, evaluation, periodic program plan or report relating to the 
Community Connectors will be made readily available to parents and to other members 
of the general public. 











9. That no person shall, on the ground of race, color, religious affiliation, national origin, 
handicap or sex be excluded from participation, be denied the benefits or be otherwise 
subjected to discrimination under any program or activity for which the GRANTEE 
receives state financial assistance. 



10. That the GRANTEE may not use its state funding to pay for any of the following: 
A. Religious worship, instruction or proselytization. 
B. The salary or compensation of any employee of the GRANTEE or any CO-APPLICANT, 



whose duties or responsibilities include the activities specified in paragraph lOA, 
herein. Salary or compensation of an employee paid directly by a faith-based entity 
or house of worship is permitted to be utilized as an applicant's in-kind contribution 
to draw down state matching funds, and is not otherwise prohibited by this section. 



B. Equipment or supplies to be used for any of the activities specified in paragraph lOA, 
herein. 
C. Construction, remodeling, repair, operation or maintenance of any facility or part of a 
facility to be used for any of the activities specified in paragraph lOA, herein. 



11. That the GRANTEE shall continue its coordination with THE DEPARTMENT during the 
length of the grant period. 



12. The GRANTEE shall cooperate in any evaluation by THE DEPARTMENT. 
13. That the GRANTEE will comply with all relevant laws relating to privacy and protection 



of individual rights including 34 C.F.R. Part 99 (Family Educational Rights and Privacy Act 
of 1974). 



14. That the GRANTEE will comply with any applicable federal, state and local health or 
safety requirements that apply to the facilities used for a project. 



15. That it shall maintain records for five years following completion of the activities for 
which the GRANTEE uses the state funding and which show: 
A. The amount of funds under the grant. 
B. How the GRANTEE uses the funds. 
C. The total cost of the project. 
D. The share of that total cost provided from other sources. 



16. That in the event of a sustained audit exception, and upon demand of THE 
DEPARTMENT, the GRANTEE shall immediately reimburse THE DEPARTMENT for that 
portion of the audit exception attributable under the audit to the GRANTEE. The 
GRANTEE agrees to hold THE DEPARTMENT harmless for any audit exception arising 
from the GRANTEE'S failure to comply with applicable regulations. 



17. That the GRANTEE is aware all state funds granted to it are conditioned upon the 
availability and appropriation of such funds by the Ohio General Assembly. These funds 
are subject to reduction or elimination by the Ohio General Assembly at any time, even 
following award and disbursement of funds. Except as otherwise provided by law, the 
GRANTEE shall hold THE DEPARTMENT harmless for any reduction or elimination of 
state funds granted to it. In the event of non-appropriation or reduction of 
appropriation and notice, the GRANTEE shall immediately cease further expenditures 
under the Community Connectors. 



18. The GRANTEE will adopt and use the proper methods of administering the grant and any 
sub grants, including, but not limited to: 











A. The enforcement of any obligations imposed by law. 
B. The correction of deficiencies in program operations that are identified through 
program audits, monitoring or evaluation. 
C. The adoption of written procedures for the receipt and resolution of complaints 
alleging violations of law in the administration of such programs. 



19. The GRANTEE, by submission of a grant proposal, agrees that THE DEPARTMENT has the 
authority to take administrative sanctions, including, but not limited to, suspension of 
cash paymefrts for the project, suspension of program operations and/or, termination of 
project operations, as necessary to ensure compliance with applicable laws, regulations 
and assurances for any project. The GRANTEE acknowledges this authority under Ohio 
Revised Code Section 3301.07 (C), as applicable. 



20.. In the purchase of equipment and supplies, the GRANTEE will comply with state ethics 
laws and Ohio Revised Code Section 2921.42. 



21. That the GRANTEE will have effective financial management systems, which includes, 
but is not limited to, the ability to report financial data verifying compliance with 
program regulations and maintaining effective internal control over the operations of 
the approved grant. 



22. That the GRANTEE will obligate funds within the approved project period as set forth in 
the approved application and will liquidate said obligations not later than 90 days after 
the end of the project period for the grant. 



This assurance is given in consideration of and for the purpose of obtaining any and all grants, 
loans, contracts, property, discounts or other financial assistance extended after the date 
hereof to the GRANTEE by THE DEPARTMENT, including installment payments, after such date 
on account of applications for financial assistance which were approved before such date. The 
GRANTEE recognizes and agrees that such financial assistance will be extended in reliance on 
the representations and agreements made in this assurance, and that the State of Ohio shall 
have the right to seek judicial enforcement of this assurance. This assurance is binding on the 
GRANTEE, its successors, transferees and assigns. The person or persons whose signatures 
appear below are authorized to sign this assurance on behalf of the GRANTEE. 



GRANTEE 



Printed Printed 













INTERNAL REVENUE SERVICE 
P. O. BOX 2508 
CINCINNATI, OH 4 5201 



DEPARTMENT OF THE TREASURY 



Date MAY 0 7 2009 
Employer Id e n t i f i c a t i o n Number: 
26-0299634 



DLN: 
17053058013019 



THE LETTUCE WORK FOUNDATION INC 
C/O DOUGLAS SHARP 
311 CENTRAL STATION DR 
JOHNSTOWN, OH 43 031 



Contact Person: 
DIANE M ECKARD 



Contact Telephone Number: 
(877) 829-5500 



1D# 31394 



Accounting Period Ending: 
December 31 



Public Charity Status: 
170(b)(1)(A)(vi) 



Form 990 Required: 
Yes 



E f f e c t i v e Date of Exemption: 
May 29, 2007 



Contribution Deductibility: 
Yes 



Addendum Applies: 
No 



Dear Applicant: 



We are pleased to inform you that upon review of your application for tax 
exempt status we have determined that you are exempt from Federal income tax 
under section 501(c)(3) of the Internal Revenue Code. Contributions to you are 
deductible under section 170 of the Code. You are also q u a l i f i e d to receive 
tax deductible bequests, devises, transfers or g i f t s under section 2055, 2106 
or 2522 of the Code. Because this l e t t e r could help resolve any questions 
regarding your exempt status, you should keep i t in your permanent records. 



Organizations exempt under section 501(c)(3) of the Code are further c l a s s i f i e d 
as either public c h a r i t i e s or private foundations. We determined that you are 
a public charity under the Code section(s) l i s t e d i n the heading of t h i s 
l e t t e r . 



Please see enclosed Publication 4221-PC, Compliance Guide for 501(c)(3) Public 
Charities, for some helpful information about your r e s p o n s i b i l i t i e s as an 
exempt organization. 



Letter 947 (DO/CG) 
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THE LETTUCE WORK FOUNDATION INC 



Enclosures: Publication 4221-PC 



Sincerely, 



Robert Choi 
Director, Exempt Organizations 
Rulings and Agreements 



Letter 947 (DO/CG) 
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Take the Challenge: Building Social Competency in 



Adolescents with Asperger’s Syndrome



Rebecca S. Morrison
Amanda M. Blackburn



Abstract



Research supports the difficulties that students with Asperger’s Syndrome (AS) and High-



Functioning Autism (HFA) have in developing successful interpersonal relationships. While they 



want to establish friendships, students with AS fail to recognize and accurately interpret social 



cues and verbal and nonverbal behavior (Iovannone, Dunlap, Huber, & Kincaid, 2003). Social 



situations become even more complex as these students enter adolescence and learn that unspo-



ken social “rules” vary within different environments, situations, and cultures (Myles and Simp-



son, 2001). Thus, developing social competence is critical for future success (Howlin, Goode, 



Hutton, & Rutter, 2004). The Oakstone Challenge (TOC) is multi-dimensional approach that 



combines the use of contextual self-monitoring and community building to teach and promote 



the generalization of social skills and in adolescent students with AS. A theoretical basis and pro-



gram description of TOC are provided. Future implications for the development of social compe-



tency with students with AS are discussed.
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Asperger’s Syndrome, Social Skills, Social Competency, Adolescent
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! Alex is a 12-year-old boy  with As-



perger’s Syndrome. On the first day of The 



Oakstone Challenge, a summer social skills 



program, he screamed at his teacher, “This is 



not camp. My mom told me I was going to 



camp. Camp is supposed to be fun and this is 



NOT fun!” Alex continued to complain and 



isolate himself from his peers, often escalat-



ing into tantrum-like behavior and screaming 



things such as “everybody hates me” and “my 



teacher wants me to fail.” When calm and 



alone with his teacher, Alex honestly con-



veyed how incredibly lonely 



he was and how desperately 



he wanted to have a friend. 



Mid-summer, Alex was seen 



walking into the cafeteria 



smirking, almost unable to 



mask a smile. When a 



teacher asked what was so 



funny, Alex couldn’t help  but 



explain. He had dribbled ap-



ple juice all around the toilet 



seat in the boys’ restroom to 



look like a bathroom “acci-



dent.” Although the teacher gave Alex appro-



priate consequences for such a prank, she was 



privately  thrilled that Alex had exhibited such 



typical adolescent behavior and succeeded in 



making his peers laugh with him. An activity 



on the last day of the summer provided Alex’s 



peers the opportunity  to tell him all of their 



favorite things about him. Alex beamed when 



they  cheered him on for his apple juice prank. 



Although Alex’s parents were concerned that 



he would not want to return the following 



summer, Alex informed them that he needed 



to return to “camp” to continue working on 



his “friend skills.”



Research supports the difficulties that 



students like Alex, with AS, have in develop-



ing successful interpersonal relationships. The 



Diagnostic Statistical Manual of Mental Dis-



orders – Fourth Edition-Text Revision defines 



Asperger’s Syndrome as a “qualitative dis-



ability  in social interaction, restrictive, repeti-



tive, and stereotyped patterns of behavior, and 



a disturbance that causes clinically significant 



impairment in social, occupational, and other 



important areas of functioning” (DSM-IV-TR; 



American Psychiatric Association, 2000). 



Adolescents with AS have social, verbal and 



nonverbal communication difficulties, and 



may have a restricted range of interests, mo-



tor clumsiness, and academic issues (DSM-



IV-TR; American Psychiatric 



Association, 2000). These 



youth are unable to modify 



their behavior to meet the 



demands of social situations 



and seem unaware that they 



are not following the typical 



rules of social engagement.



 These students fail to 



recognize and accurately in-



terpret social cues and verbal 



and nonverbal behavior. 



While they want to establish 



friendships, adolescents with AS often expe-



rience difficulty discerning the meaning of 



others’ emotions, body language, and gestures 



(Iovannone, Dunlap, Huber, & Kincaid, 



2003). As a result, peers quickly become frus-



trated with the student with AS. Deficits in 



the areas of social interaction and reciprocity, 



quickly separate these intelligent students 



from their peers, and often lead to loneliness, 



depression, and aggressive behaviors 



(Bauminger, Shulman, & Agam, 2003; Myles 



& Southwick, 2005). Building social skills 



and eventually developing social competence 



are critical for future success in independ-



ence, friendships, employment, and mental 



health (Howlin, Goode, Hutton, & Rutter, 



2004).
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The Oakstone Challenge 



is a program that com-



bines the use of self-



monitoring and 



community-building to 



teach and promote 



generalization of social 



skills for students with 



social deficits. 











 Social skills refer to the core behav-



iors needed to interact with others, while so-



cial competence has been described as the 



ability  to initiate and maintain friendships, to 



interact successfully and collaboratively  with 



small groups, and to find a comfort level in 



public settings (Gutstein & Whitney, 2002; 



Knott, Dunlop, MacKay, 2006). Myles and 



Simpson (2001) point to the complexity of 



human behavior due to the variability  re-



quired in different social contexts, referring to 



this as the “hidden curriculum.” This term 



refers to unspoken social behaviors that most 



children pick up  in early  childhood by obser-



vation and adult prompting, such as when a 



mom tells her child, “Remember, you need to 



let your friend have a turn.” Social situations, 



like dating, become even more complex and 



confusing as the AS student enters into ado-



lescence (Bock, 2001). Adolescents with AS 



learn that these unspoken rules vary within 



different environments, situations, and cul-



tures, and they become frustrated by their in-



ability  to navigate the system (Myles and 



Simpson, 2001). Thus, programs addressing 



the “hidden curriculum” create social compe-



tence when both education and interpretation 



of unspoken social rules are included within 



naturalistic settings (Simpson et al., 2005). 



Helping adolescents with AS develop 



social skills and improve social competence is 



essential for quality  of life and future suc-



cesses. A multi-dimensional intervention ap-



proach implemented systematically and 



within context is essential for teaching indi-



viduals with AS the skills necessary  for social 



success. The Oakstone Challenge (TOC) is a 



program that combines the use of self-



monitoring and community-building to teach 



and promote generalization of social skills for 



students with social deficits. 



Self-Monitoring as an Effective Tool



Self-management is valued in our so-



ciety as a foundational component of social 



success. One self-management strategy, self-



monitoring (SM), is a self-regulating ap-



proach that can be used to effect behavior 



change. Students learn to take responsibility 



for their behavior, such as improving eye con-



tact or responding appropriately to others so-



cial cues, through observing and recording 



their own social behaviors (Harris, Fried-



lander, Saddler, Frizzelle, & Graham, 2005). 



In general terms, SM can be compared to cor-



respondence training, which is matching word 



to deed to receive reinforcement (Morrison, 



Sainato, Benchaaban, & Endo, 2002). 



Whereas in correspondence training the stu-



dent does not record his or her own behavior, 



the two essential elements of SM are record-



ing one’s own behavior and delivering rein-



forcement based on the accuracy of that self-



recording, rather than based on desired behav-



iors. Initially, both teacher and student record 



the behavior and review it  at a predetermined 



time for accuracy. If the student’s record 



matches that of the teacher to the pre-selected 



criteria, the student receives the reinforce-



ment. If the student’s record does not match 



the teacher’s record, reinforcement is not de-



livered. There are also times when the student 



will receive additional reinforcement within a 



thicker reinforcement schedule to prompt al-



ternative or replacement behaviors. 



The TOC program uses SM  to help 



students learn to reflect on one’s experiences 



through self evaluation and recording as these 



relate to personal social skill goals and gen-



eral classroom behavior. The program’s first 



day begins with the teacher individually as-



sisting the students through the process of 



selecting their primary social skill goals. Ten 



to forty  minute conversations, depending on 



the familiarity of the teachers with each stu-
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dent, focus on identifying behaviors that  are 



preventing the students from becoming so-



cially  successful. Goals are developed to re-



duce inappropriate behaviors and increase 



appropriate behaviors. While an emphasis is 



placed on supporting students to determine 



their own goals, at times it might be necessary 



for the teacher to determine or revise a 



student-written goal. As necessary, individual 



students may also have secondary  goals, pre-



selected consequences, or 



specific behavior plans with 



individualized schedules of 



reinforcement. 



The student’s goals 



are recorded on an individ-



u a l S t u d e n t S e l f -



Assessment form. This 



Self-Assessment is used as 



a daily  organizational tool 



for behavior data collected: 



a written review from the 



student regarding whether 



or not  they exhibited the 



behavior described in the 



goals; a written review from the teacher re-



garding the student’s exhibited behavior de-



scribed in the goals; and feedback on the ac-



curacy of the student’s self-recording. If stu-



dents reported their behavior accurately  as it 



related to their goals, reinforcement is deliv-



ered at  the conclusion of the program each 



day and recorded on the student’s form. 



Community Building as an Effective Tool



 The progression of civilization has 



depended on the ability of individual mem-



bers working together for the common good 



of the community. The well-established im-



portance of being a member of a community 



provides individuals opportunities for sharing 



information, gaining knowledge, developing 



relationships, and problem solving. Wenger, 



McDermott, and Snyder (2002) describe the 



quality of learning that occurs when people 



work together as “cultivating communities of 



practice.” It is through our membership  in 



communities that we learn and are able to 



practice the social behaviors that are needed 



to succeed throughout our lifetime. This 



membership offers individuals a sense of be-



longing and purpose. 



 Individuals with AS often do not have 



these types of community 



membership experiences. 



Their absence of appropri-



ate social behavior and un-



derstanding of social rules 



(Bolick, 2004) remains un-



challenged as they become 



further removed from the 



intricate workings, interac-



tions, and roles within a 



community. Community 



building establishes a 



framework that provides the 



definition, structure, and 



support students with AS 



find necessary for learning, practicing, and 



generalizing social behavior (Myles & 



Southwick, 2005). TOC offers the student 



with AS an opportunity to learn social skills 



and attain meaningful membership in a com-



munity of peers through three components: 



peer participation, team-building, and com-



munity service and participation. 



Peer Participation



 Societies place high value on interper-



sonal relationships. The ability  to interact 



with one’s peers, whether in social, occupa-



tional, or academic settings, is fundamental 



for successful social outcomes and the devel-



opment of emotional maturity (Denham et  al, 



2001). While most children learn these skills 



through intuition and observation, students 
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TOC offers the student 



with AS an opportunity to 



learn social skills and 



attain meaningful 



membership in a 



community of peers 



through three components: 



peer participation, team-



building, and community 



service and participation. 











with AS have immense problems compre-



hending the unspoken social rules of how 



people interact and the reciprocity that  is nec-



essary in all relationships (Myles & Simpson, 



2001). These deficits present a challenging 



situation for typically  developing peers that 



encourages the peers to give up on interacting 



with the student with AS (Bauminger, Shul-



man, & Agam, 2003). Research has shown 



peers provide an interpersonal model for cer-



tain social behaviors and help  the student with 



AS make gains towards emotional and social 



competence (Jones & Schwartz, 2004). Since 



difficulty reading social cues and emotions is 



the primary obstacle for students with AS, 



providing these students with a semi-



structured environment and peer models can 



lead to the acquisition of desired social skills 



and a natural development of new friendships. 



 Within TOC, peers assist teachers in 



modeling and reinforcing the social behaviors 



of the students with AS within the natural 



context. Throughout the day, peers and stu-



dents with AS interact with each other guided 



by predetermined rules of respect  for others, 



which is required for participation in TOC. 



However, friendships are hopefully fostered 



and developed as the program progresses. As 



a result, the students with AS benefit in their 



communication and socialization skills by 



learning the subtle social rules modeled in 



everyday interactions with peers. In addition, 



their engagement in the program increases as 



a result of their desire to be accepted by  their 



peers, to belong to their community, and to be 



naturally reinforced for their social successes.



 Typical peer students who participate 



in TOC are able to model appropriate social 



behavior and act as natural reinforcement for 



the appropriate social behaviors of students’ 



with AS. Peers are typically developing ado-



lescents with average to above-average social 



skills who are comfortable interacting with 



students with AS. These students are recruited 



from staff families, Oakstone’s regular school 



programs, and other recommended commu-



nity  sources. Although peers are told that stu-



dents with AS will be participating and work-



ing on building their social skills, no further 



peer-training is supplied prior to the begin-



ning of the program. A classroom ratio of one 



peer to one AS student enables the peers to 



intentionally  reach out and include the stu-



dents with AS in both structured and unstruc-



tured social interactions. 



Team-Building 



 Team-based challenges within the 



context of community (Bicknese, 1999) pro-



vide a conduit for developing social compe-



tency. Besides maintaining friendships and 



managing social situations, social competence 



also includes the ability to productively work 



together in teams and groups (Gutstein & 



Whitney, 2002; Wenger et al., 2002). Students 



with AS will undoubtedly encounter group 



situations throughout  life. Working to develop 



this aspect of their social competence in a 



safe, structured environment with peers and 



friends is preferable to a more uncomfortable 



in vivo situation later in life. Team challenges 



require students to work together to achieve a 



specific goal. During this process, interaction 



with others and managing one’s own behavior 



are essential. The team challenge framework 



inherently  prompts social behavior, while the 



process allows students with AS to practice 



this behavior within a more natural experi-



ence.



 Students in TOC participate in a daily 



Group  Challenge, a team-building task de-



signed to promote development of social, 



problem solving, and leadership skills. Re-



search has shown that these traits and skills 



develop most often through group interactions 



(Wenger, McDermott, & Snyder, 2002); how-
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ever, students with AS who are already so-



cially  isolated often miss out on these oppor-



tunities. During each Group  Challenge, these 



students experience the fun of participating in 



an activity  with their friends while their 



teachers and peers are able to provide imme-



diate encouragement and crucial feedback on 



their social interactions. These in-class chal-



lenges also allow teachers to orient the envi-



ronment and activity towards the develop-



ment of targeted social skills within a frame-



work that promotes success for individual 



students.



Community Service and Participation 



Students with AS often 



need to be reminded they  are 



not alone. As members of their 



local and global communities, 



a piece of their identity  is es-



tablished when they  are able to 



recognize that they are part of 



the big picture. Responsibility 



to family, school, and their 



neighborhood also enables 



students with AS to internalize 



social skills in a generalized 



context with natural reinforce-



ments. Students are also given the chance to 



problem-solve, work cooperatively, and initi-



ate social interactions with their friends as 



they  participate in the program within the 



context of neighborhood settings. These prac-



tices have been shown to foster community 



and a sense of belonging for those involved 



(Wenger et al., 2002). Utilizing emphasized 



social skills and monitoring their own behav-



iors in the broader context of community may 



also lead to increased social skill generaliza-



tion. Therefore, TOC requires service on 



school community and local neighborhood 



levels as part of this generalization process. 



 School. Students with AS and peers 



will spend part of their day  working in volun-



teer “jobs” throughout the school building in 



elementary classrooms as “teaching assis-



tants,” in the front office as “administrative 



helpers,” and throughout the building as “as-



sistant maintenance staff.” Students with AS 



are supervised by  competent, experienced 



staff, who are familiar with students’ social 



goals and behavior plans. Typically, these 



students are also paired with a peer who as-



sists and models ways to help  within these 



settings. As they  feel comfortable and compe-



tent interacting with younger children and 



school staff in a familiar setting, students with 



AS are provided another oppor-



tunity to work on social skills 



and gain confidence in a non-



threatening environment. In 



addition, younger elementary 



students provide natural conse-



quences when the students with 



AS display  undesirable or so-



cially  immature behavior. TOC 



program staff determines 



which “jobs” will be most 



helpful and benefit  the behav-



ioral and social goals of stu-



dents with AS. 



 Neighborhood. Students also partici-



pate weekly in outreach community  service 



activities that allow them to discover the 



value of contributing to their neighborhood. 



This provides staff with an opportunity to ob-



serve generalization and continue to support 



students’ work on social skills in an environ-



ment outside of the school building. Students 



begin the summer by working in community 



settings without an emphasis on public inter-



action (e.g., packing boxes in a food shelter) 



and eventually progress to more socially de-



manding tasks (e.g., interacting and leading 
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that they are part of 



the big picture. 











activities with children in a homeless shelter). 



The gradual emphasis on more complex so-



cial skills throughout the summer is aug-



mented by this continual shift in service loca-



tions. 



TOC: Program Description



 TOC is designed to occur for six con-



secutive, four-day weeks during the summer. 



Each day  of the TOC program lasts approxi-



mately  four hours. The summer program di-



vides all participating students into colored 



“teams” according to their grade level, exist-



ing friendships, and current level of observ-



able social competence. Appropriate typically 



developing peers are placed with specific stu-



dents with AS to assure a “good fit” and a 



good balance of peers to students with AS. 



The TOC daily schedule consists of the fol-



lowing components: 1) Peer Conversation, 2) 



Group  Challenge, 3) Volunteering “Jobs” (or 



Community Service), 4) Student Self-



Assessment, and 5) Reflection Journal. 



 Peer Conversation. For the ten-minute 



Peer Conversation, team leaders separate stu-



dents into pairs consisting of one typically 



developing peer and one student with AS. 



Team leaders then provide the pairs with a 



chosen topic of conversation and instruct 



them to discuss the topic with their partner for 



10 minutes (Appendix A). Each student has 



the opportunity to discuss the topic for 3-4 



minutes and then allows their partner to ask 



appropriate, on-topic questions or offer com-



ments. Team staff assists students in the ini-



tiation of their conversations, provides helpful 



feedback on appropriate conversation skills, 



or offers encouragement for appropriate, on-



topic conversations that are observed.



 Group Challenge. Following peer 



conversations, TOC students participate in a 



Group  Challenge. This activity  consistently 



occurs for approximately 60 minutes to pro-



vide time for detailed instructions, the activ-



ity, and constructive feedback and debriefing. 



This consistent set amount of time also pro-



vides structure and the opportunity for suc-



cess for the students with AS. Group Chal-



lenge tasks are typically chosen from avail-



able team-building resources commonly used 



by schools, churches, and business organiza-



tions (Appendix B). 



 Team leaders first provide students 



with instructions for a team-building task. 



Once instructions are given, students are then 



asked to initiate the task as a team and work 



together to accomplish the common goal with 



minimal to no staff assistance. Following the 



completion of the timed task (or at the end of 



the allotted amount of time), the team leader 



asks the students to gather around for a brief 



time of “debriefing.” At this time, the team 



leader asks students to reflect back and dis-



cuss roles that emerged, what went well, what 



could have gone better, etc. during the chal-



lenge. All students are also asked to give 



compliments or words of encouragement to 



fellow team members for good collaboration, 



attitude, or leadership. 



 Volunteer “Jobs.” Students are asked 



to complete a TOC Job Application (Appen-



dix C) regarding their interests, previous ex-



perience, and preferences for volunteer “jobs” 



on their first day of TOC. The TOC primary 



leader and team leaders use students’ forms to 



assign job placements according to staff need, 



student preference, and student current level 



of social competence. Each day following the 



Group  Challenge, students proceed on to their 



“jobs” throughout the school and volunteer 



for approximately 60 minutes per day.
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 Student Self-Assessment. Once stu-



dents return from their volunteer “jobs,” they 



report to their team classroom. Team leaders 



then instruct students to complete the Student 



Self-Assessment. The Student Self-



Assessment (Appendix D) was developed for 



the TOC program and is continually reas-



sessed to assure practical and clinical rele-



vance. This assessment is completed daily by 



students to provide them with the opportunity 



to self-monitor their social behaviors. Stan-



dard student goals include “I stayed on the 



topic of conversation when talking to others,” 



“I initiated at least one conversation with a 



friend today,” and “I gave a friend a compli-



ment today.” Each student also has individual, 



customized primary  goals that 



were specific to their problem 



social behaviors. Primary goals 



include “I will not scream” or “I 



will stay with the group – even 



when I feel frustrated or do not 



agree with the activity.” All 



goals assess different social 



skills that were encouraged and 



naturally  reinforced by  the TOC 



staff and typical peers involved 



in the program. To address accuracy of 



teacher ratings, team staff members observe 



students’ behavior throughout the day  and 



record observations and scores on the Teacher 



Data Collection Sheet (Appendix E). 



 On the Student Self-Assessment, stu-



dents rate themselves on a scale of 1 (NO), 2 



(SOMETIMES), and 3 (YES) for their behav-



ior related to each goal and turns their forms 



back into the team leader. A team staff mem-



ber then rates the students on the same behav-



iors directly  below the students’ own ratings. 



Teacher ratings are computed by averaging 



scores collected throughout the day on the 



Teacher Data Collection Sheet. Discrepancy 



between student and teacher report on the 



Student Self-Assessment is assessed by  the 



teacher and recorded on each student’s daily 



form. Student “accuracy” in self-monitoring 



is defined as the majority  agreement between 



the teachers and students’ daily assessment. 



Students who are “accurate” are given prede-



termined reinforcements for their self-



monitoring accuracy. Team leaders explain 



the reasoning behind their lack of reinforce-



ment to students who were “inaccurate.” 



 Reflection Journal. Following com-



pletion of the Student Self-Assessment, stu-



dents are given 10 minutes to make an entry 



in their Reflection Journal. Students are asked 



to comment and reflect on their experiences 



of the day, their likes and dis-



likes, and any interactions with 



friends. It is explained to stu-



dents that their peers will not 



view their journals and that TOC 



staff will periodically check 



journals only to assure student 



participation. TOC staff reviews 



journals each week to monitor 



student participation.



 Community Service and Participation. 



TOC students participate in a weekly com-



munity service project in lieu of their volun-



teer “jobs.” The TOC staff chooses locations 



based on assessed assesses needs and rank 



orders settings based on the amount of social 



skills required and ensures that the service 



opportunities are equally  engaging and valu-



able. Chosen locations are educated about the 



nature of the TOC program and typical be-



haviors of students with AS. Parents experi-



enced with adolescents and in AS join service 



trips to provide students with comfortable, 



structured support while acknowledging and 



encouraging typical adolescent behaviors in 



the students with AS. In addition, TOC pro-
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vides opportunities for community  outings to 



semi-professional baseball games, local arbo-



retum and nature preservations, and children 



museums to provide the students with mean-



ingful, fun opportunities to practice their so-



cial skills in general contexts.



Final Thoughts and Future Implications



Brady, a 16-year-old boy  with AS, at-



tended the first day of the TOC program, as 



he put it, “under duress from my parents.” He 



proceeded to protest each request made by  the 



TOC staff. At one point, when staff asked to 



join a group with three other students, Brady 



became enraged and kicked a staff member. 



He shouted, “Making me participate in this is 



against the Geneva Convention, therefore I 



refuse.” Once Brady  had calmed down, he 



began to honestly  process the incident with a 



staff member. He said that even though the 



group activity looked interesting, he was 



afraid to participate because other kids always 



got mad at  him or made fun of him. Brady 



shared that he thought the safest thing was for 



him to refuse to participate. After six weeks 



of attending the program, Brady told his 



mother in front of a staff member, “This is the 



best program for me. They understand me and 



I think my behavior is the best it has ever 



been. I can’t wait to come back here.”



Students with AS, like Brady, are 



bright, capable individuals who are at risk of 



failing to achieve adult accomplishments, 



such as living independently, sustaining 



meaningful employment, and developing sig-



nificant friendships. Their inability to demon-



strate an acceptable level of social compe-



tence in the community precludes success in 



important life milestones (Gutstein & Whit-



ney, 2002). Currently, most students with AS 



are required to conform to social norms and 



behaviors or remain isolated, facing social 



failure. TOC combines community building 



and self-monitoring to create an optimal ex-



perience for students to gain social compe-



tence. Community building provides condi-



tions that require students with AS to develop 



a social repertoire, while self-monitoring 



promotes the self-management to affect im-



portant behavior changes while engaged in 



the components of community building. 



 The TOC program focuses on com-



munity building to promote the facilitation of 



social skills for students with AS and to foster 



an environment where typically  developing 



adolescents learn tolerance for individuals 



with differences. As the prevalence of AS 



continues to increase, adolescents will be 



challenged to be supportive and accepting of 



students with little or no social skills and at-



tend school and extracurricular activities be-



side them. The challenge is to offer experi-



ences for students with AS to attain meaning-



ful membership  in communities. These expe-



riences must  occur within communities that 



are in close proximity and accessible to stu-



dents with AS. In order to achieve this, it is 



wise to recognize that as students with AS 



work hard to learn social behavior, communi-



ties must also work hard to exercise tolerance 



and welcome individuals with differences.
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Appendix A: Sample Peer Conversation
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Conversation Topic: What do you think about peer pressure?



Peer: Peer pressure stinks and I try to ignore it. If I don’t, it can really make me feel lousy.



Student with AS: I’ve never experienced peer pressure.



Peer: Wow, really?



Student with AS: I’ve never had a friend before, so how can there be peer pressure when 



you don’t have any friends?



Peer: I guess you have a point. I thought you and James were friends?



Student with AS: He is my friend, but I met him here and he is my first friend. So far, there 



has not been any peer pressure.



Peer: That’s good, good friends don’t pressure you.











Appendix B: Description of Selected Examples of TOC Group Challenges



!



14!



• ! Building the Tallest Straw Tower



Each team is provided with drinking straws and paperclips (or uncooked spaghetti noodles and bubble 
gum), scissors, and string. Inform teams their task is to use the provided materials to build the tallest 
tower within the allotted time. Remind them that teams must work together and everyone must be 
involved. 



• ! Creative Coloring



Each team is provided with 12 different colored markers and one large white sheet of drawing paper. 
Each member is instructed to choose one color – which is the only color marker they are allowed to 
use for this activity. Instruct the group to create a picture that incorporates all the chosen colors. Each 
student may only use his or her chosen color. For lower functioning teams, it may be helpful to in-
struct them to draw a specific picture.



• ! Create a Country



Great activity for higher functioning teams! Provide each team with paper, pens or pencils, and col-
ored markers or pens. Tell the teams they have been shipwrecked and landed on a deserted island. It is 
their job to create a new government by accomplishing the following tasks: 1) Name country, 2) De-
sign a flag, 3) Choose a national bird or flower, 4) Appoint each team member to government offices, 
and 5) Create any necessary laws. The team must present their government to the leaders and other 
teams.



• ! Garbage Art



Each team is provided with scissors, glue, tape, and any garbage-type items that can be used for art 
(e.g., paper towel rolls, egg cartons, milk cartons, pipe cleaners, foil, plastic wrap, unused toilet paper, 
soda cans, newspaper, string, etc.). Instruct teams to collaboratively create a piece of art or sculpture 
within the allotted time.



• ! Reversal



Each team is provided with a large log (other ideas include a bench, bleacher, parking lot curb, line of 
masking tape, or smooth slab of wood). Instruct the entire team to line themselves up – standing in 
line. Then instruct them to completely switch their team around so that everyone is standing in the 
same order, only now at the other end. If anyone falls off the line or steps out of bounds, the entire 
team has to start over at their original line up.



• ! To You, But From Who?



Great closing activity with teams. Provide teams with one envelope per team member, pens or mark-
ers, and small scraps of paper. Instruct each team member to write their own name on their envelope. 
Then, have team members rotate and sit at each team member’s envelope and instruct them to write 
down one positive comment about their team member and place it in the envelope. Once everyone has 
placed a comment in all of their team members’ envelopes, everyone returns to their own envelope. 
Each team member then takes turns reading each of their own positive comments from their envelope 
and guessing which of their team members gave them that compliment. An added bonus: give a prize 
to the team member who has the most correct guesses.



Activities adapted from: 
Jones, A. (1998). 104 Activities that build: Self-Esteem, teamwork, communication, anger manage-
ment, self-discovery, and coping skills. Richland, WA: Rec Room Publishing.
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THE OAKSTONE CHALLENGE:  JOB APPLICATION 



OAKSTONE ACADEMY
THE OAKSTONE CHALLENGE (TOC) 



PERSONAL INFORMATION  DATE: 
Name: 



______________________________________________________________________________________
                   Last                                                                                First                                                                 Middle Initial



 Current Address: 
____________________________________________________________________



                                               Number     Street Name                                     City                                       State                       Zip Code



Telephone #: (_____)____________________



Email: ________________________________



Date of Birth: ____________________________



Age: _________________       Sex (M/F): ______



Hobbies: ________________________________________



Personal Strengths:
__________________________________________
__________________________________________
__________________________________________



Previous Jobs/Experience: 
________________________________________________________________________________



__________________________________________________________________________________
__________________________________________________________________________________________



List ONE Reference: 
_________________________________________________________________



Please circle TWO volunteer jobs you are interested in:
Art Helper                                                 Nursery Classroom Helper                                                           
Office Helper                                             Kindergarten/Elementary Classroom Helper
Landscape/Janitor Helper                        Library Helper
Other: ______________________



All of the information I have reported above is true to the best of my ability.



Signature: _________________________________________________________________________________



FOR OFFICE USE ONLY
CORRECT INFORMATION: ______________        NEATNESS: _______________________
JOB ASSIGNED: _________________________       SUPERVISOR: _____________________
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THE OAKSTONE CHALLENGE:  SELF-ASSESSMENT



Name: _____________________      Date: _______________



Please honestly answer the following.              1        2    3



1) I maintained eye contact while talking    NO Sometimes YES (student)          



    to people today.     NO Sometimes YES (teacher)



2) I stayed on topic of conversation while    NO  Sometimes YES (student)
    talking to people today.    NO Sometimes YES (teacher)



3) I initiated one appropriate conversation.  NO  Sometimes YES (student)
       NO Sometimes YES (teacher)



4) I used words to tell my feelings – instead of   NO Sometimes YES (student)
   only showing them (shouting or hitting).   NO Sometimes YES (teacher)



5) I gave a compliment to a friend today.   NO Sometimes YES (student)
       NO Sometimes YES (teacher)



6) I talked with appropriate tone of voice.    NO Sometimes YES (student)
       NO Sometimes YES (teacher)
7) When I didn’t know what to do today,    NO Sometimes YES (student)
     I looked around at my friends and did what   NO Sometimes YES (teacher)
     the rest of the group was doing.
8) I accepted a friend’s invitation to join them  NO Sometimes YES (student)
    in an activity.      NO Sometimes YES (teacher)



9) I noticed a friend was feeling upset and asked   NO Sometimes YES (student)
     them, “Are you ok?”     NO Sometimes YES (teacher)



10) During conversations I used my body in the right  NO Sometimes YES (student)
      ways (like turning toward people when talking and NO Sometimes YES (teacher)
      not being too close to people).



PRIMARY GOALS:



CIRCLE ONE:   ACCURATE      NOT ACCURATE                            REINFORCEMENT GIVEN?  YES         
NO
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TOC STAFF DATA COLLECTION    DATE: _______ STAFF: _______________________________



PROGRAM COMPONENT (CIRCLE):  



! PEER CONVERSATION     GROUP CHALLENGE! JOBS !     FREE TIME   



PLEASE MARK:      1 (NO)      2 (SOMETIMES)     3 (YES)



Student 1 Student 2 Student 3



EYE CONTACT



STAYED ON 



TOPIC



INITIATED   



CONVERSATION



EXPRESSED 



EMOTION 



W/WORDS



GAVE 



COMPLIMENT



TONE OF VOICE



FOLLOWED 



WHAT   



FRIENDS WERE 



DOING



ACCEPTED



INVITATION



ASKED UPSET 



FRIEND



“ARE YOU OK?”



GOOD BODY 



LANGUAGE



DID NOT 



SCREAM



DID NOT FALL 



ON FLOOR



NO BAD WORDS



DID NOT SAY “I’M 



TIRED” OR “I’M 



BORED”










[bookmark: _GoBack]CDC. Prevalence of autism spectrum disorders—Autism and Developmental Disabilities 	Monitoring Network, 14 Sites, United States, 2008. MMWR 2012;61(No. SS-03): 1 – 19.


Morrison, R. S., & Blackburn, A. M. (2008). Take the challenge: Building social competency in adolescents with Asperger’s Syndrome. Unpublished manuscript.


Myles, B. S., & Simpson, R. L. (2001). Understanding the hidden curriculum: An essential social		 skill for children and youth with Asperger syndrome. Intervention in School and Clinic,		 (36)5, 279-286.


National Research Council (2001). Educating children with autism. Washington, DC: National Academy Press 


Odom, S. L., Collet-Kingenberg, L., Rogers, S. J., & Hatton, D. D. (2010). Evidence-based 	practices in interventions for children and youth with autism spectrum disorders. 	Preventing School Failure: Alternative Education For Children and Youth, 54 (4), 275-282.
























































Character Leadership Program


Parent Comments 
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“Student leadership has been an incredible program for Oakstone and the students. My daughter's big "Excellent with Distinction" high school could only be so lucky to have a program so positive.”


	Renee Wittman





“I am Averi Hunt’s mom and wanted to tell you how pleased I am.  She comes home and speaks very highly of your character education curriculum.  I cannot thank you enough for all that you do!”


	Daryn Hunt





“I just wanted to let you know that Marshall is very disappointed there is not a service learning class for next year!  He has really enjoyed your class and I have especially enjoyed seeing him excited about things other than video games.  It was so refreshing that he wanted to go to Sharon Woods to show me what he had planted and I loved hearing about other things he was working on like the website.  Any chance he could have some interaction next year?  Is this just a freshman class? “


	Carrie Bays





“Just wanted to say thank you to those who are associated with the SOS group and the character education class for Drew Wittman. He is truly thinking about the reflection questions as he answers them each week and I am learning some new things about my own son that I never knew! It is a great program and I can tell he is enjoying it immensely. I am so happy he is a part of it. Thanks.”


	 Renee Wittman





“I want to say that I love this character education class.  I find it so meaningful and time to share with Peyton when we sit down and read the story's and talk about all the positive outcomes.  Especially since we can see so much negativity in the world.  Peyton really benefits from seeing positive results from hard work and I know he is getting some of this information by how he is responding.”


 	Deb 





“I just want to share some insights on the value and effectiveness of this course.


Liam is often challenged to go the extra mile with regards to academics. His tendency at home is rushing through homework, avoiding studying for tests, minimizing the need for extra credit, etc. To my surprise and delight, his attention and dedication to doing well in this class is the opposite of what is portrayed above. Example: Liam often wakes at night and is first to seek entertainment (sneaking candy, computer or TV time, etc.). There have been occasions when I catch him up and in acknowledging his restlessness he self-directs his focus on reading the leadership assignment, highlighting key points for an upcoming quiz, etc. Additionally, when he knows a quiz or assignment is due, he makes the extra effort to seek out needed materials (paper packets, assignment workbook, etc.) so he can get started. I cannot tell you how rare that is!


To carry this thought further, I am also seeing Liam step up to leadership, whether it be helping a classmate use good dining manners at lunch, or providing insight into “appropriate behavior” at home with his parents and siblings. Can I say OMG!!!!


As a parent and strong advocate for Oakstone, I am particularly elated to see this kind of program not only available to Liam, but instilling in him a core change in his perspective and day-to-day direction.


Thank you!!! Thank you!!! Thank you!!!!”


	Lisa Lawless





“Thanks for the email that you sent.  Just wanted to let you know that Kayla has enjoyed this class.  I have been excited to see what she  brings home and we have had some good discussions.  It is wonderful to see a class on morals and ethics taught in school.”


	Cathy Loertscher





“You are doing a great Job! Last night I was reading over some of LaJohn's work. One in particular, he really opened up in his homework which really shocked me. I see how Oakstone is forming future, accountable leaders and yes in this day and time we cannot start to early in training our children to be responsible for their actions.”
  
	Carol Beasley 











“Alexis enjoys the character education class...as evidenced by her A grade!  I think the students are learning very valuable tools that will help them make good decisions in critical situations and in life generally.”
 	
	Lynn Stevens



“Sarah said tonight, ‘Mom, do you know I would not be doing so well this year if it hadn’t been for the things I have learned in Character class? It has taught me to be more respectful and responsible.’”


	Carolee


 


“I know I've told you before, but I'll say it again.  I feel that your enthusiasm for these kids and for instilling the values you do in the Leadership group will stay with them for years!  Just by bringing the values to the forefront, discussing them, creatively applying them, and challenging the students to DO them will impact our world in waves that you and I will never see!  Teen's have been dumbed down in our culture and they need to be called up! They can do so much more than even they know sometimes.” 


	Kelli A. Messick
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To Whom It May Concern:


I strongly encourage Community Connectors to consider the grant application from Lettuce Works, Oakstone Community School and Johnstown Independent Baptist Church that will be used to continue to grow the mentoring opportunities available to children with Autism Spectrum Disorder.


A mentoring program such as this is critical to the success of those with Autism Spectrum Disorder (ASD).  As a physician with a large ASD patient population, I see first-hand the difficulty most students with ASD have as they transition to adulthood.  Without these programs, many lower functioning students served by Oakstone Community School will not become active members of our society.  Because ASD is a social disability, practicing to build relationships, develop character, and have positive goals for the future can greatly impact their outcome on life.  


This partnership would have a bigger impact in the community for autistic individuals than they can accomplish alone.  I fully support this partnership and recommend consideration for this grant.  If I can answer any questions or provide additional information, please do not hesitate to contact me.





Sincerely,





Kristen Kenney, MD


Family Practice Physician


4682 Village Club Dr


Powell, Oh 43065



























