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LAY Department of the Treasury
\%m IRS Intl:-rnal Revenue Service )
In reply refer to: 0441958642

OGDEN UT 84201-0038 Aug. 05, 2009 LTR 4163C EO
75-3244335 000000 0O
00032072
BODC: SB

REAL LIVING MINISTRIES
8430 MARKET STREET SUITE B
BOARDMAN OH 44512-6701

21189

Emplover Identification Number: 75-32644335
Person to Contact: L Reed
Toll Free Telephone Number: 1-877-829-5500

Dear Taxpayver:

This is in response to vour July 27, 2009, request for information
regarding vour tax-exempt status. We have no record that vour
organization has been recognized as exempt from Federal income tax
under Internal Revenue Code section 501(a).

Churches, their integrated auxiliaries, and conventions or
associations of churches that meet the qualifications for exemption
are automatically considered tax exempt under section 501(c)(3) of the
Code without applving for formal recognition of such status. No
determination letters are issued to these organizations. Refer to
Publication 1828, Tax Guide for Churches and Religious Organizations,
Publication 557, Tax Exempt Status for Your Organization, and our
website, www.irs.gov/eo for the organizational and operational
requirements if vou feel vou meet these requirements.

If vou have anv questions, please call us at the telephone number
shown in the heading of this letter.

Sincerely vours,

Rita A. Leete
Accounts Management II









COMMUNITY

CommunityConnectors.Ohio.gov

Application Section I: Community Connectors Program Description

The target population is students grades 5-12. Identify the grade level or levels at each
school that your program will be targeting. Programs may serve students in one or more
grade levels.

The Foundations of Success will provide a comprehensive student development program for
students in grades 5-12 at the Beaver Local School District (BLSD) Campus. In concert with
Beaver Local School District, the Focus on Freshman program will be initiated in the ninth grade
at the BLSD campus.

Provide the number of youth in each grade level and at each school your program
proposes to serve.

This program will serve approximately 1250 students a year through the grant cycle. Based on
the current projected census for the BLSD is 1213

Grade 5 Total: 138  Grade 6 Total: 137 Grade 7 Total: 161 Grade 8 Total: 160
Grade 9 Total: 192 GradelO Total: 148 Gradell Total: 141 Gradel2 Total: 135

Select one: Which of the following best describes the proposed project? Select one.
C. It is an expansion of an existing program within the applicant organization.

The Community Connectors grant provides the BLSD with the opportunity to expand on an
existing program. Last year, Mainstream Life Solutions (MLS) provided specialized character
and leadership development to a pre-selected group of 126 students. The #Overcomers
program was initiated with these students because of their leadership in the school. The goal
was to have them become positive “influencers” and change agents in the school. This was
done at no cost to the district. Mainstream Life Solutions presented their program proposal and
agreed to get private funding. Expansion of the #Overcomers model and the addition of the
Focus on Freshman career choices and planning for 9th graders is proposed.

Please describe your project. How will it address each of the five Community Connectors core
principles and what outcomes will you use to measure success.

The Community Connectors program has five core principles and outcomes it wants to see
implemented through this grant. Both the Foundations of Success and Focus on Freshman
programs have achievable processes that do this. Delineated are the five core principles and
how each program reflects the principle and incorporates it into the intended outcome

A. Setting Goals to be prepared for 21°' Century Careers

Foundations of Success: teaches students to be “Overcomers” towards character
challenges in their lives and in doing so they begin to build the Foundations of Success.
The principle of Resolve reflect goal setting behavior. Resolve — A Chinese proverb
says, “To understand is hard, but once one understands action becomes simple.” By
showing students of the benefits of vision, goal setting, positive attitude and more we try
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to create in them a resolve towards personal growth. The program is exciting, yet simple
and has produced results because the students create resolve in themselves. Mentors,
Life Coaches and Volunteers guide and share their own experiences with students.

Focus on Freshman The goal of this 9™ grade program is to have freshmen year
student projecting themselves on a “10-Year Plan” This is for career and goal setting
based on current interests, aptitude and insight gain by knowledge of what the future
holds in employment.

B. Building Character

Foundations of Success teaches students to be “Overcomers” towards character
challenges in their lives and in doing so they begin to build the Foundations of Success.
Seventeen interactive lessons facilitated by mentor/life coaches help students to identify
the character traits they have and those they need to develop.

Focus on Freshman Incorporated into the English curriculum, this process helps to
unfold the importance of personal character, perseverance, courage and virtue in life,
work and living in the broader community.

C. Developing Pathways to Achievement

Foundations of Success In the Foundation Model, relationships are the bridges for the
transference of character. The program is designed for students, mentors, and teachers
on the principles of character. The teachers and mentors are asked to be transparent
about their successes. This mutuality helps foster a building of confidence in setting
achievable goals and the steps to make that happen.

Focus on Freshman Students are given and maintain an Individual Career Plan (ICP)
which enables them to track and match their interests to career possibilities and align it
with either future academic, vocational or employment opportunities. Mentors, Life
Coaches and Job Shadowing experiences underpin this development.

D. Building Resiliency

Foundations of Success: Rigor — The program produces a challenge. We balance
difficult questions with simple application. As students are challenged with application
and they follow through they begin to realize they have the power to stand against
negative character surrounding them. The program is balanced through rigor and
simplicity.

Focus on Freshman It is important not to overwhelm the student, but to invite the
student to begin the journey toward adulthood and its choices. A freshman transition
course addresses a combination of personal/social, educational, and career and life
skills. Educational achievement helps students recognize the value of education and the
importance of becoming internally motivated to succeed, despite setbacks.

E. Believing in a Positive Future

Foundations of Success The final R principle of the Foundations model is relevance.
Students live in a different world than adults. The program is not build to try to make
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students “think like adults.” Rather, it is built around the relevance of how the principles
of character work in every situation. The students are invited to share challenges they
face and asked to give examples of how character will help them work through their
challenge. This principle, when understood and embraced, helps the student to hold
themselves in light of a greater positive self worth and in turn their future. Also
incorporated into the Foundations model is the use of A Clear View: Simple Steps for
Unleashing the Power of a Positive Self-Image._This sets the pathway toward a
positive future.

Focus on Freshman Within the process of Focus, 9" grade students are moved from
general observers to active participants in their lives. The impact of this process helps
each student to gain insight into aptitude, interests, passion and at the same time link
them to careers, vocations and educational opportunities that expand their horizons.
This openness points to a more positive future. The Paossibilites Anthonlogy plays an
essential role in that trajectory.

5. Please describe the specific activities your program will conduct.

Foundations of Success: How the program works!
1. Assemblies To open the program we conduct multiple assemblies to introduce the
program to students and the community. The assemblies are built around Michael B.
Ross’ transformation story of tragedy from a life of negative character to the successes
he has enjoyed as a result of choosing positive character. In addition to his story the
following outlets are used to create energy and resolve in the students. (Videos, Music,
Peer-to-peer activities, Three student-speaker activities, One peer-crowd activity)

2. Classroom lessons Character development lessons are built around practical
application. We believe in results. We will have one certified Mainstream Life Solutions
instructor in each classroom where lessons are taking place. The instructor is there with
the mentors to support, guide, and mentor the mentors while they are working with
students.

Curriculum Guides: Facilitated by Mainstream Life Solutions certified coaches,

mentors and community partners. #Overcomer Curriculum Guide and

A Clear View: Simple Steps for Unleashing the Power of a Positive Self-Image

e Each lesson will explain to the students how the topic of discussion is relevant to
their lives and how it will help them become a person of character.

e Peer-to-peer activities — Activities vary from discussions from lesson questions,
problem solving activities, and team building activities. (See curriculum guide for
further information)

e Stories — The old saying “Facts tell, stories sell” is an adage we have implemented
into our curriculum. Stories are used from American history, current affairs, and
instructors personal lives in order to engage students to the character topics of
discussion.

e Journal Entries — G.K. Chesterton said, “Reading makes a learned man, writing
makes a precise man.” Our curriculum guide is accompanied with journals for each
student. Each lesson has journal questions for students to write what they’ve learned
from the lesson. By writing the students will have the ability to be precise in
remembering what they learned.
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o Weekly challenges — Each lesson comes with simple challenges for students to
take action on the character trait they learned. We have seen transformation as
students apply what is learned.

Focus On Freshman
Career Choices & the online 10-year plan is an interdisciplinary curriculum that engages
students and teachers in an interactive learning process, helping them develop the
knowledge, skills, and attitudes needed to successfully: examine their own lives explore
and evaluate a wide range of education and career options, and make reasoned and
researched goals for their future.

This will be incorporated into the 9th-grade curriculum over the entire year. The goal of
the guided curriculum is to facilitates the in-depth exploration of three fundamental
guestions:

1. Who am I?

2. What do | want?

3. How do | get it?

These questions drive the academically-integrated curriculum, making it relevant, rigorous, and
relationship-rich. The course culminates with students developing an individualized, online, 10-
year plan that motivates them to envision a self-sufficient, productive life beyond high school,
college or post-secondary training.

To maintain student motivation and direction, the online 10-year plan becomes a common
planning tool used throughout each student’s time in high school.

Future development of the curriculum exists with modules for thel0th, 11th, and 12th-grade
years. Students revisit and update their 10-year plans in academic classes and online through
this process.

Discuss how the program will utilize best practices to ensure program success. Are there
successful mentor programs after which you will model your program? Please name the
program and describe what makes it successful.

Mainstream Life Solutions was founded upon a purpose and a vision. The purpose is to touch
peoples’ lives and the vision is to maximize human potential, That can only happen through
relationship. Mainstream Life Solutions utilizes certified life coaching methodology along with
research based practice in its Foundations of Success Program. It is through mentor coaching
that young people are able to connect with themselves, each other and another adult in a
deeper more substantial way.

Mainstream Life Solutions bases its mentor training on the research done by the George
Washington University in 2007. Their revision of the training for mentors is used for all MSL
coaches and for the mentor/volunteers in its various programs. Such training covers effective
guestioning, recognizing substance abuse issues, listening skills, creating a comfortable
environment, problem solving and mentor-mentee session reflection.

Research has shown, that effective mentoring programs follow the same pattern of interwoven
factors: frequency and longevity. Adequate frequency is indicated as One (1) day per week/one
hour per week. Longevity is to be at a minimum of half the school year. If longevity is less than
half a school year, research has shown that students fail to establish connections of mentor-
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mentee and further, it can hinder the students’ relational progress. Recent mentoring research
even indicates that a short-lived, less-than-positive mentoring relationship (a hallmark of
programs that are not well designed) can actually have a negative impact on participating youth.
Much of the success of a mentoring program is dependent on the structure and consistency of
service delivery. (See: Attachment A. Mentor Guide)

The mentors and coaches serve multiple purposes in the program. It is not uncommon for MSL
to hold anywhere from 7-10 reactive coaching sessions in any given day we are facilitating the
program. We will continue to be available to reactive mentoring/coaching. However, we are
going to use mentors, both paid and volunteer, to facilitate small classroom discussions and to
build relationships with the students. MSL is committed to proper training. All mentors need
thorough training if they are to possess the skills, attitudes, and activity ideas needed to
effectively mentor a young person. That is why MSL utilized the nationally recognized and
research based Training New Mentors Manual from George Washington University.

In conjunction with BLSD, we will be implementing a pro-active mentoring program which will
give mentors one hour per week, one day per week with at-risk students and with voluntary
protégé’s. Signup sheets will be given at the beginning of the program.

The Focus on Freshman program comes out of The Freshman Transition Initiative (FTI) from a
project of the School Counseling Program at The George Washington University’s Graduate
School of Education and Human Development. It developed a framework for courses to help
equip educators and counselors with the skills necessary to prepare 8th and 9th grade students
for what they called a “transition decade.” This movement from high school, post-secondary
education or training and, eventually, a productive adulthood is critical.

Drawing on existing state standards, the Initiative compiled what it considered to be a definitive
set of best practices in this area. In turn, the Focus on Freshman program implements the
curriculum with the following goals:

1.) Reduce dropout rates for both high school and post-secondary education and training
because students learn the value of education and what a diploma means to their future life and
career satisfaction,

2.) Increase matriculation and completion rates for college and post-secondary
programs, including increasing successful transfers from 2-year to 4-year institutions, because
students understand the quantitative life differences (e.qg., financial, personal satisfaction, career
options) various kinds of postsecondary training and education provide, and

3.) to help students acquire the skills necessary to successfully navigate their life/work
its varied transitions.

Course outcomes have similar areas of complimentary focus. This type of freshman transition
course addresses a combination of personal/social, educational, and career and life skills. In the
area of personal/social development students are maore able to envision a future that is
productive, achievable, and stimulating and provides the framework for helping students learn to
project into the future. The importance and meaning of communication and interpersonal skills
required for career and personal success is emphasized. Educational achievement helps
students recognize the value of education and the importance of becoming internally motivated
to succeed, how education, training, and career choice impact their personal lifestyle. And in the
area of career and life skills the importance of life choices and the career planning “process” is
facilitated. The development of a personalized 10-year plan that matches each student’s career
aspirations and commitment to education helps to individually focus the student the skills,
aptitudes, and attitudes needed in adulthood.
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Both the Foundations of Success and Focus on Freshman are research based and field
tested.

Describe your organization’s previous experience with this type of program OR a program of a
similar scale, including previous evaluations, size and duration of previously implemented
programs, goals, and outcomes.

Should the grant, in it current form, be approved, it would be the largest program to be implemented of
the Foundations of Success by MSL. However, it is simply a matter of scale. Having already done
a form of this program in the BLSD there is a familiarity with the teachers and district and school
climate. Secondly, whether we unfold this process in four classes or fourteen classes, the ratio of
MSL staff to students and volunteer remains the same. It is our hope to be able to replicate this in all
the school districts in Ohio and our nation. Being able to implement this grant in grade 5-12 on a
school campus would be a great step toward eventual replication. We are excited by the number of
volunteers we have for this program. With the cooperation of the school district, the ration of
volunteer/mentors to student is and impressive 13:1.

Likewise, the implementation of the Focus on Freshman process is similar in scope to other curricular
adaptations that the Beaver Local School District and the teaching staff of the district have undertaken.

What will make this collaboration successful? What will the indicator(s) of success be for this
collaboration?

We believe that our collaborative is already a success. The opportunity that the Community
Connectors grant gives us is to put elevate and expand it in an incredible way. Last year MSL
was able to engage 120 students within the school and garner support from three local
businesses. Now with this grant opportunity, there are eight (8) partners with the school district.
That in and of itself speaks volumes. In short this grant will continue to help what has already
begun in our community.

Application Section Il: Program Management

Leadership Team: The leadership team should be comprised of no less than one member of
each partnering organization. Please provide a brief bio of each leadership team member,
including a brief description of the team member’s passion for the program and interest in
working with young people. Bios should also include:

Name and title

Responsibilities for this grant project. (Percent of time should be included in the budget
document.)

Quialifications

Prior relevant experience

Perry and Joy Chickonoski Co-Leaders of Real Living Ministry. (Lead Applicant) Perry is
Vice President in charge of Business Banking for Chase Bank, Youngstown, Ohio. He served
as Treasurer on the board of a local church for over fifteen years before starting Real Living
Ministries . Perry’s unique understanding of business and church life helps to facilitate his
passion for market place ministry. He is also a staff member for Congressmen Bill Johnson,
serving as his treasurer and spiritual adviser. Joy is the Director of the Life Coaching Center.
Her passion is to draw people to a deeper understanding of themselves and recognize their
gifts. Her desire is to help each individual set free their potential, which lead her to start Real
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10.

Living Ministries Life Coaching Center. Over the past seven years, the Life Coaching Center has
impacted nearly 500 individuals. Presently there are seven staff, all certified life coaches, two of
whom are directly working with youth.

Michael B. Ross/President of Mainstream Life Solutions and ForeverLawn (Both Grant
Business Partners) Michael is a “visionary” from Ohio who has a heart to see others live their
dreams and reach their maximum potential. He is driven by a strong conviction that each
individual was created to be extraordinary and do extraordinary things. After stepping out of a
steady job in corporate America, Michael pursued his calling: teaching and training others to
develop into fulfilled and influential individuals. Michael is a successful business owner and
entrepreneur. He has a master’s degree in Organizational Leadership from Geneva College and
I.T. Project Management from Robert Morris University and is currently studying to complete his
Ph.D. He is a United States Navy veteran and has served in Afghanistan, Iraq, South Korea,
Japan and several other places around the globe. Michael's experience in the Navy has
contributed to his ability to see beyond the “small town” mentality and make an impact at the
global level. Michael is an expert in character training, mentoring and is a certified Coach,
Teacher, Podcaster and Speaker. He, his wife Brittany and their three children, Zaiden, Quinn
and Brinley reside in East Liverpool, Ohio.

Kent Polen/Superintendent Beaver Local School District (School Partner). Mr. Polen has
been superintendent of the Beaver Local School District since August 1, 2011. A graduate of
Hiram College in 1992, taught in the Dayton City Schools and held administrative positions at
Southern Local Intermediate, James A. Garfield, Struthers Elementary, Kettering City Schools
and C.H. Campbell. In his time as superintendent, he has helped to tackle significant financial
issues, contract negotiations and construction projects. Overall, when he took the helm of the
district, his goal was to focus on student success and lifelong achievement. The night of his
appointment as superintendent he said, “it's not just about test scores ...we want Beaver Local
students to become well-rounded citizens.” An innovative educator, Polen announce two
initiatives in January 2014. Beginning with the 2014-2015 school year, the district will offer high
school students the option of completing college coursework with Eastern Gateway Community
College while attending high school, making it possible for them to graduate from BLHS with an
associate's degree in addition to a high school diploma. Also the creation of a new district
report card modeled on the report cards issued annually by the Ohio Department of Education,
which measure the various school districts throughout the state against one another in various
educational metrics based on standardized tests would be issued. It was also under his
leadership that the character development program offered by Mainstream Life Solutions was
implemented at no cost to the district.

A timeline of all major activities must be provided. Assessment, planning and initial
training must be completed by September 7, 2015. Services must begin by September 7,
2015.

YEAR ONE PHASE ONE

6/2015

Roots Project coordinates Press Release and Media on Grant Award and Community
Connectors partnership that has been developed. Explanation of the Foundations of Success
and the Focus on Freshman programs.
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7/2015
Training, mentoring, and coaching from the #Overcomer student guide.All MSL Certified
Instructors/Coaches/Program Mentors from all partners.

Two Instructors from BLSD attend Focus on Freshman Institute.

7-8 /2015

BLSD Information Distribution via website and district wide communication system to reveal the
system and the grants opportunity to the students, family and community. Ongoing
communication strategy for excitement about grant program

9/2015
Foundations of Success Assembly to "kick start" YEAR ONE
Focus on Freshman is implemented in the 9" grade curriculum.

10/2015
Fall Open House for Parent, Community and All Partners hosted at the Beaver Local School
Campus. Community Connectors Tailgate Kickoff!

9/2015 - 4/2016 Foundation of Success
MLS certified instructors and coaches and program mentors.

e Each student from grades 5-12 in Beaver Local School District. A total of 1,250
students.17 Themes cover include: Accountability, Commitment, Communication,
Courage, Focus, Generosity, Love, Patience, Positive Attitude, Perseverance, Personal
Responsibility, Preparation, Security, Self Control, Self Image, Teachability and Vision.

e Each student will get a #Overcomer student guide.
e Each student will be involved in the program 1 day per week for 1 class session.

Currently, we have been holding sessions in Health and English classes. We will continue to do
this on a broader scale.

o We will have 5 mentors, 4 days per week for the entire school day.
Each Instructor will train approximately 300 students per week. 2 dedicated to grades 5-
8 and 2 dedicated to grades 9-12, four days per week.

e The instructors will deliver the introduction and topic of discussion at the beginning of
each class session. The instructors will have mentors in the classrooms who will
facilitate discussions with smaller groups. The ideal is to get the groups to 4-5 students.

¢ Promotional items with the #Overcomer logo. Bracelets, T-shirts, stress balls, and signs
will be given out and present to ensure the mission of the Foundations of Success
program stays aware and elevated in the minds of the students.

Mentoring and coaching (One-on-one) For students who want or need one-on-one mentoring
or coaching, signup sheet will be handed out at the beginning of the program. Mentoring and
coaching will be done weekly in small group discussions as a part of the curriculum.

Focus on Freshman Program Curriculum based 45 hours (See Attachment B: 45 Hours)
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YEAR 2 PHASE 2
In the second phase of the program we will be training, mentoring, and coaching from the book
A Clear View: Simple steps to Unleashing the Power of a Positive Self-Image.

The following is a breakdown of how it will work.

e Classroom lessons Q and A

MLS certified instructors and coaches and program mentors.

Each student from grades 5-12 in Beaver Local School District. A total of 1,250 students.
Each student will get a copy of A Clear View.

Each student will be involved in the program 1 day per week for 1 class session.

Currently, we have been holding sessions in Health and English classes. We will continue to do
this on a broader scale.

¢ With the grant we will be proposing to have 4 certified instructors.
We will have 5 mentors each day of classes, for the entire day.

e Each Instructor will roughly train 300 students per week. We will have 2 dedicated to
grades 5-8 and 2 dedicated to grades 9-12.

Our certified instructors will be at the school 4 days per week (exclusion of holidays, parent-
teacher conferences, in-service, school cancellations and state testing).

The instructors will deliver the introduction and topic of discussion at the beginning of each class
session. The instructors will have mentors in the classrooms who will facilitate discussions with
smaller groups. The goal is to get the groups down to a minimum of 7-10 students. The ideal is
to get the groups to 4-5 students.

We will include promotional items with the #Overcomer logo. Bracelets, T-shirts, stress balls,
and signs to ensure the mission of the Foundations of Success program stays aware and
elevated in the minds of the students.

Mentoring and coaching (One-on-one) for students who want or need one-on-one mentoring or
coaching, signup sheet will be handed out at the beginning of the program. Mentoring and
coaching will be done weekly in small group discussions as a part of the curriculum.

PHASE 3 Year 3
In the third phase of the program we will be training, mentoring, and coaching students to
become mentors to others. In this phase, we will be conducting peer-to-peer mentoring.

Students will be mentoring younger students of the same gender who are 3 years younger than
them. We have done peer-to-peer mentoring at multiple schools and have seen great success.

Additionally, we will still be mentoring and coaching students who need it, as well as proactively
mentoring students who sign up for it.

We will be training students the same way we train our mentors. For more information, see the
Mentoring and Coaching section in the Overview of the Program section of this document. In
addition to the mentor training we will ask students to develop an initiative for training students
on what is expected of them as a Beaver Local Student.
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12.

13.

Once training is completed, we will have 2 sessions of mock mentoring sessions for the
students to practice in a safe environment with each other.

After mock sessions are completed we will begin to pair mentors with protégé’s. Middle school
students will mentor elementary students, and high school students will mentor middle-school
students. This creates a symbiotic relationship within the school district and develops goals
towards what is expected of them as a Beaver Local Student.

Describe the implementation process for reaching the following milestones:

Screening, orientation, supporting, and monitoring process for mentors and other personnel
working directly with youth;

Identification and intake process for mentees;

The means by which you will involve families of youth in your program; ongoing training of
mentors throughout the life of the program, including topics and frequency;

Assessing fiscal accountability and faithful implementation of project plans; and

Any other critical information you would want the Community Connectors team to know.

a. As part of its contractual role, Mainstream Life Solutions will conduct FBI/OBI background
checks in accordance with Ohio State Law and the code governing the State of Ohio Education
Department. All of the certified coaches associated with MSL are in compliance.

d. The Beaver Local School District has agreed to serve as the fiscal manager of the project.
Because their experience with State funding and reporting, we felt it was the most prudent
course. Internally, the Roots Project, the lead non-profit, will act as program manager for the
implementation of key milestones and the consistent implementation of the timeline, or its
adjustment. Externally, we felt it would be good to have an independent set of eyes to review
the program in general, and specifically to assess its outcome. The College of Arts and
Sciences at the East Liverpool Campus of Kent State University will serve in this capacity.

Describe how each applicant partner plans to contribute to the overall program plan
including, but not limited to, time contribution, personnel contribution, monetary
contribution, shared responsibilities, use of facilities, etc. Complete the Roles and
Responsibilities worksheet attachment.

Attach Roles and Responsibilities Worksheet

Application Section lll: Evaluation Plan

The evaluation plan is intended to provide lead organizations with a framework that will
ensure the program is on track to positively impact the lives of students and identify
needs for additional support when challenges arise. Each evaluation plan must list the
scope of work and describe the following:

a. Plans for keeping records of mentor contact hours, unduplicated count of
students served each month, mentor training hours, etc. for ongoing reporting;

MLS will coordinate with the BLSD the class schedules to ensure that all students are
involved in the process/ a record of class time/mentor training/mentor-mentee time is
maintained. The Roots Project (non-profit partner) will assist in maintaining records.
The Focus on Freshman program, as integrated into the English curriculum will have its
outcomes academically assessed and recorded.
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15.

b. Gathering of datato measure progress of program towards meeting the selected
goals;
See a.

c. Projected indicators of success;

With the pre-assessment/post assessment indicators should show student satisfaction
increase, career awareness, qualitative measures of school climate (lower levels of
school incidents, absences/truancy)

d. Anticipated barriers to successful evaluation including data collection and
measurement of progress toward outcomes.
Barriers could be: withdrawal of support of partners, lack of teacher “buy-in” inclement
weather adjustments to schedule, some student apathy.

MLS expects BLSD to see lasting positive change within their students, faculty and community
by employing each aspect of the proposed program. MLS anticipates higher achievement levels
among the students, a decrease in bullying/school violence, an overall boost in morale within
the school, and autonomy between the school and Local community.

Through this three-tiered approach, BLSD will strengthen its ties within the community and
provide a positive environment for growth and change reinforced at many levels. Within its
student body, BLSD will see the negative effects of bullying, cyber-bullying, school violence and
individual apathy diminish by training students to live with character and think through their daily
choices and attitudes. Faculty will be aware of the messages being taught to students through
the program and become agents of change themselves and positive influencers of character
development. Parents and community will receive the message of character development
through the seminar and will offer intrinsic and extrinsic support for LSD for investing in such a
program for its students.

Applicants are to complete the program model.
See Attachment C Program Model
Application Section IV: Sustainability

Describe how you plan to maintain the program after the grant funding period. Include a
discussion about financial sustainability and sustainability of the partnership
commitment. Applicants are not required to include cash as part of their local
contributions; however, funding sustainability is critical to the Community Connectors
program. Applicants that show the potential for funding sustainability will be given
preference in application scoring.

Prior to the Community Connectors grant opportunity, the Beaver Local School District
collaborated with most of the for-profit and non-profit entities who are part of this grant
application.. There already exists a spirit of cooperation and connection. It the hope of the
applicants that this grant will 1.) expand what has already begun; 2.) and invite other for-profit
and non-profit businesses, and faith-based groups to join in this effort.

11
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16.

When approached by Mainstream Life Solutions and its character development program for
students, Beaver Local Schools embraced the concept. While resources prevented them from
a financial commitment, BLSD actively endorsed the program. This enabled Mainstream Life
Solutions to solicit business partners to financially underwrite the program. These same
partners are now committed and excited about the Community Connectors grant. Considering
the history of past involvements, the successful implementation of the Community Connectors
grant should help generate future financial support for the Beaver Local School District. Post the
grant cycle, there seems no reason to believe that current financial partners would withdrawn
funding from this program in the future. Moreover, ForeverLawn, Humtown Products and
Specialty Fab, as part of their particular corporate culture have indicated a continuing
commitment to the Beaver Local Schools, both financially and professionally. Their owners are
excited about the potential for workforce development, and their employees are engaged as
mentors, coaches and as job shadows.

We are convinced that a successful grant award would also position the Beaver Local School
District to 1.) receive regional funding from private foundations and philanthropic sources, 2.) a
replicable model for other Ohio school districts (Foundations of Success and Focus on
Freshman)

Application Section V: Program Budget

Complete the budget form attachment and justify each of the budget items by creating a
budget justification.

See Attachment D Program Budget

By clicking this box,X | (Insert Name)_James F. Bird agree, on behalf of this applicant,
and any or all identified partners, that this application and all supporting documents contain
information approved by a relevant executive board or its equivalent.
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COMMUNITY

CommunityConneactors, Oilo,gov

Description of Nature of Partnership

in order to ensure the effective implementation of the Community Connectors program throughout the
state, applicants are required to partner with education stakeholders from the faith, business, and nonprofit
communities, Each applicant must identify its partners and include description of each respective partner’s
rotes and responsibilities in question 12 of the grant application,

A partner agrees to provide hizman and miaterial assets or access to academic and administrative resources to
the grant applicant to devélop or execute a Cammunity Connectors grant application. However, in
partnership, only the grant applicant is responsible for ensuting the grant is developed and executed
according to the terms of the grant agreement.

Each member of the partnership is responsible for the following assurances:

5)

Lead Applicant

Namg!

Title:

Organlzatfoln: ‘Rf—ﬂj\ Lavong Mo

Be knowledgeahle about the applicant’s Commuinlty Connéctors grant proposal arid application,
including advacacy of the Community Connectors progrant,

Maintain a familiarity with the partner’s services to enhance the proposal, including specific goals
and practices,

Demonstrate @ commitment to clear roles and responsibillties of each partner as it relates to the
grant proposal and application,

Sustain‘consistent communication ariong partners and stakeholders with a shared vision of the goals
of the grant proposal. This includes participating In regularly scheduled meetings for project
management and identifylng areas for improvement.

Ensure partners have appropriate access to data for purposes of grant program lmprovement and
evaluation in accordance with state and federal law.

. Partner o _ .
,;Pléfg ;-q 43" \Gto-HQSZT o Name; ’ Bg&& gé?’%ﬁ
Cosdeas e _Diveetor.

Organizatiori: 2{0‘6 7S
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Partner ' £ / . Partner | .
Name: ’/{f/g/“)// d"a""\, Name: P ic AR (3 EoS)
Title: 5/ YT Nl Title: PRASDEA T
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Community Connectors Grant Application
Foundations of Success/Beaver Local

Roles and Responsibilities Worksheet

Describe how each applicant partner plans to contribute to the overall program plan including,
but not limited to, time contribution, personne! contribution, monetary contribution, shared
responsibilities, use of facilities, etc.

1. Faith-based arganization: Real Living Ministries (Boardman, Ohio) LEAD APPLICANT

e Time contribution: 18 hours of volunteer work for teaching, coaching, and mentoring.

¢ Personnel contribution: 3 certified Life Coaches to he mentors for the students. They
will also be teaching classes as necessary.

e Monetary contribution — The total “in-kind” donation given by Real Living Ministries is
$32,400.00.

« Shared responsibilities — As the Lead Applicant, Real Living Ministries will be working
with Mainstream Life Solutions’ Foundations of Success program. They will be in the
classrooms with the MLS certified instructors and will be holding small group mentoring
and one-on-one coaching/mentoring sessions.

« Additional roles and responsibilities - Real Living will assist in the coordination of
classroom/mentoring scheduling with Mainstream Life Solutions.

2. School district partner: Beaver Local School District (Lisbon, Ohio)

» Time contribution: With the exception of a few community events {(open house at school,
sight visits, etc.) all activities will take place during the school day. This will require the
teacher and paraprofessional staff to be present and engaged. It will also require a
flexibility in their preparation for core studies. Specifically this will impact teachers on
four days a week for 36 week in the lives of their students.

¢ Personnel contribution: 66 number of teachers participating.
¢ Monetary contribution: $10,000.00 each year ($30,000.00 for the grant cycle).

¢ Shared responsibilities: Teaching staff scheduling communication with students, parents
and community /school board.

¢ Additional roles and responsibilities: Beaver Local will act as the Fiscal Manager of the
Project. Beaver Local and the Superintendent are also taking the lead on a curriculum
enhancement: Focus on Freshman.








Roles and Responsibilities Worksheet Community Connectors grant application

Foundations of Success/Beaver Local
Page 2

3. Business partner: Mainstream Life Solutions, (Calcutta, Ohio)

Time contribution; MLS will be at BLSD 4 days, 8 hours per day, each week for 36
weeks. Most of the time will be contracted services, however, MLS will be donating 4
hours minimum per day for the entirety of the program. See Monetary Contribution.

Personnel contribution: MLS will be use 5 team members for teaching, mentoring,
assemblies, and coaching.

Manetary contribution: Gift-in-kind donated services $64,800.00.

Shared responsibilities: MLS will give program lessons, mentoring training, mentoring
schedules, assessments, printed materials, activity materials, books, and will give roles
and responsibilities to volunteers and contracted coaches for the entirety of the program.

Additional roles and responsibilities — MLS act as Grant Manager along with BLSD; will
ensure all partners who will be entering BL.SD will have FBI and BC! background checks.
MLS, along with BLSD, will ensure employees, partners and volunteers are aware of the
rules and regulations of the State of Ohio and policies and procedures within BLSD.
MLS will provide all mandated reports on the grant process.

4. Faith-based organization: Hope Christian Fellowship (Lisbon, Ohio)

Time contribution: 6 hours per week of volunteer.

Personnel contribution: 4 volunteers per week for mentoring, coaching and teaching.
Monetary contribution: The total “in-kind” donation wilt be $10,800.00.

Shared responsibilities: working with Mainstream Life Solutions’ Foundations of

Success program. They will be in the classrooms with the MLS certified instructors and
will be holding small group mentoring and one-on-one coaching/mentoring sessions.

Additional roles and responsibilities: Hope Christian Fellowship will provide mentoring
training for teachers and coaches.
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5. Community nonprofit (if applicable): The Roots Project (East Liverpool, Ohio)

+ Time contribution: The Roots Project will contribute a minimum of 30 hours per week {o
the program.

¢ Personnel contribution: The Roots Project will give 3 team members per week to
contribute to the Foundations of Success program.

+ Monetary contribution: Gift-in-Kind “in-kind” $40,000.00.

e Shared responsibilities:working with Mainstream Life Solutions' Foundations of
Success program. They will be in the classrooms with the MLS certified instructors and
will be holding small group mentoring and one-on-one coaching/mentoring sessions

¢ Additional roles and responsibilities: As a non-profit, The Roots Project will champion
support for community involvement for the program as it is implemented at BLSD. In
short, the Roots Project act as the public voice for the Community Connectors grant in
Columbiana County. In this way, it will make the community aware of the program and
help development future partners.

6. Community nonprofit (if applicable): Calcutta Rotary (Calcutta, Ohio)
+ Time contribution: will contribute a minimum of 4 hours per week to the program.

» Personne! contribution: One (1) member per week to the Foundations of Success
program.

» Monetary contribution: $5,000.00.

e Shared responsibilities: Participation as speakers and mentors, in both Foundations
and Focus.

e Additional roles and responsibilities: The Rotarians will be available for job/career
exploration.
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7. Business partner: ForeverLawn MLS (North Canton, Ohio)

Time contribution: 4 hours per week for 36 weeks (144 Hours total).

Personnel contribution: 2 employees per week.

Monetary contribution: $15,000.00 per year ($45,000 for grant cycle). In addition, the gift
in-kind from ForeverLawn MLS is $7,200.00 ($21,600.00 for grant cycle).

Shared responsibilities: Participation as speakers and mentors, in both Foundations
and Focus.

Additional roles and responsibilities: Serve as the ongoing council for program
improvement.

8. Business partner: Specialty Fab (North Lima, Ohio)

Time contribution: 3 hours per week, 108 hours for 36 weeks.
Personnel contribution: 3 employees per week.

Monetary contribution: The monetary contribution is $5,400.00 ($16,200.00 for grant
cycle). Gift in Kind $2700.00.

Shared responsibilities: Employees from Specialty Fab have participated in
Character/workplace training conducted by MSL. They are familiar with the mentoring
and coaching process, an_d willing to participate.

Additional roles and responsibilities: Owner of Specialty Fab wants to encourage
vocational education and career choice options for youth in the Columbiana area. Job
shadowing and workplace visits are planned.
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9. Business partner: Humtown Products (Columbiana, Ohio})

e Time contribution: One (1) Hour per week {36 hours over 36 weeks).
¢ Personnel contribution: One (1) employee person per week.

¢ Monetary contribution: The monetary contribution is $12,000.00 per year ($36,000 for
grant cycle). Gift in Kind $1200.00

¢ Shared responsibilities: Participation as speakers and mentors, in both Foundations
and Focus.

¢ Additional roles and responsibilities Owner of Humtown Products wants to encourage

vocational education and career choice options for youth in the Columbiana area. Job
shadowing and workplace visits are planned.

GIFT IN KIND: $173,500.00
CASH: $132,200.00

TOTAL LOCAL CONTRIBUTIONS $305,700.00
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Resources

/ What resources will \

be needed to
conduct this
program?

Foundations Of Success/
#Overcomersis a
topically based youth
development program
developed by MLS for
student/mentor
engagement: Chararcter,
Leadership, Goals,
Careers, Life preparation
to embrace a positive
future.

Focus on Freshmen: A
School based approach
that centers on preparing
9th graders to journey
toward career choice and
civic engagement.

Focus on Freshman
Institute: TeachProf. Dev.

Mentor Mastery Training

- /

Program Activities

/What will we do with\

the resources?

Student Engagement:
Motivational Assembly
Groupings for mentoring-
interaction

#Overcomer and Focus
on Freshman (FF)
workbooks for Students
Peer Mentoring Training

Mentor Engagement
Opening Assembly
Mentor Guides for
#Overcomer and FF
process

Mastermind Groups for
Prof. Development
Peer to Peer direction

Parents/Community:
Assembly/Mentor/Job
Shadow experience

- /

Program Name:

Outputs

/ Briefly describe the \

number of students
engaged and the
number of adults
involved.

Approximate Number of
Students Engaged:
1200+/- GRADE 5 - 12

Entire 5-12 Beaver Local
SD Staff engaged: 66

Community Partners:

-Real Living Min: 3
-Mainstream: 5

-Roots Project: 2
-ForeverLawn: 2

-Hope Christian 4
-Specialty Fab: 3

- Humtown Products: 1
-Calcutta Rotary: 1
TOTAL STUDENTS 1200

TOTAL ADULTS: 87

21 partners and 66 Public
School Staff

RATIO 13:1

FOUNDATIONS OF SUCCESS / BEAVER LOCAL

Outcomes

/What are the short or\

intermediate term
results that will be
achieved?

1. Setting goals to be
prepared for 21
century careers

2. Building character

3. Developing
pathways to
achievement

4. Building resiliency

5. Believing in a
positive future

\_ /

Goal

/What are the long term\

results that will be
achieved?

Strengthen communities,
encourage mentoring
opportunities, and create
new pathways for civic
engagement that will
result in higher
educational achievement,
higher levels of well-
being, and health and
workforce readiness for
our state.










BUDGET NARRATIVE


						Budget Narrative





						Grant Applicant:  FOUNDATIONS OF SUCCESS /BEAVER LOCAL


						Summary


									The purpose of this Budget Narrative is to provide a detailed explanation of how expenditures were calculated and the justification for the expended funds for the devoted program. Insert explanation of how each of the following expenditures was calculated and the justification for the expended funds for the devoted project.                                                                         The following are the bugetary assumptions:  All dollar figures are rounded to the nearest whole dollar.  No assumption is made for increased costs for the second and third year of the grant period.


						Direct Costs


									A.  Payroll Expenses


									N/A   All payroll expences are included in the hourly rate of contracted services


									B.  Payroll Fringe Benefits


									N/A   all fringe benefits are included in the hourly rate of contracted services.


									C.  Travel


									1. Two teachers from the BLSD will be sent to a professional development training in Los Angeles for the Focus on Freshman portion Grant. This will establish them as master teachers for the other secondary teachers.  They will be able to familiarize the teaching staff with this innovative program, who goal is to project the incoming 9th grade student into career planning, goal setting, and real life choices. As part of both the sustainability plan of the Community Connectors grant it is planned in the the the third year that two different teachers from the BLSD will be sent for professional development to Focus on Freshman Institute. 


									D.  Supplies


									Motivational Supplies: As part of the Overcomer Program and the Focus on Freshman process motivational items and promotionals will be purchased to be given and to be earned. (Bracelets, T-Shirts, Stress Balls, Bags, keychains, Signs.)  each year the quantity will be 1,250 +/-, not all needing to be replace.  Year one will front loaded with the greatest cost. Year two and three diminish.
Miscellaneous Supplies: This is budgeted annually for unforsee costs, represents @$1.00 per student.



									E.  Equipment


									FOCUS on FRESHMAN:   Program  Workbooks and Portfolios for entire freshman class, license for software / Career Choices textbooks and Instructor guides/Possibilities Anthologies.  Greatest cost is in Year One.  A portion of the replacement of the consumables is factored in as a budget item for Year 2 and 3.                                                                                        FOUNDATIONS OF SUCCESS:  #Overcomer Student Workbooks for all grades ( 5-12) and Leader Guide for all mentors (87 ordering 100).   Student Workbook: A clearview: steps to unleashing the power of positive self-esteem.   Replacement of these consummables is factored into the budgets for Year 2 and 3.


									F.  Contracted Services


									The contracted services is the largest portion of the budget and bears the greatest responsibility for the success of the Community Connectors grant in the Beaver Local School District.  Mainstream Life Solutions will have a dedicated staff of professionally trained and certified life coaches who will train the staff and mentors involved throughout the three year grant cycle.  In the Summer, prior to the beginning of year one they will train teachers, mentors and volunteers and screen potential candidates for inclusion.  Four day a week, for 36 week five MLS coaches along with staff and volunteers from the faith based non-profits, non-profit partners and business partners, will lead the Community Connectors grant implementation from beginning to end.  In conjuntion with the superindendent, the will meet with representatives from Humtown Products, who are acting as mentor volunteers and a ongoing improvement guides for MLS.


									G.  Training


									Focus on Freshmen Workshop is a Professional Development training for teachers held in LA, July 2015.  All other staff training will take place during school in-service and at mentor training.


									H.  Evaluation


									Both a qualitative/quantitative Independent evaluation to be conducted through Kent State East Liverpool College of Arts and Science.


									I.  Other Program Cost


									Cost of attendance for two educators from the Beaver Local School District for the Focus on Freshman Institute.


									J.  Additional Mentor Support Cost


									Estimated cost for rental of venue and meals for mentors/volunteer training over the life of the grant.      In the application template, question 9. it was stated that the percentage of time of the leadrship team should be included in the budget narrative.  Formula for calculating percentage:  Program is 4 days per week, 6 hours per day.  Reporting here percentages of time spent on the grant of the leadership time will be weekly. (One day = 25 %)  Joy Chickonoski 25%, Michael Ross/Mainstream LS 100%,  Kent Polen  7% of overall time as superintendent  BLSD Staff 100%








BUDGET SUMMARY


						Budget Summary


						Grant Applicant:  FOUNDATIONS OF SUCCESS /BEAVER LOCAL


						Categories			Year 1                Budget			Year 2                 Budget			Year 3                          Budget			Total                         Budget


						  A.  Payroll Expenses			- 0			- 0			- 0			- 0


						  B.  Payroll Fringe Benefits			- 0			- 0			- 0			- 0


						  C.  Travel			2,000.00			2,000.00			2,000.00			6,000.00


						  D.  Supplies			5,500.00			3,500.00			3,000.00			12,000.00


						  E.  Equipment			33,389.00			11,250.00			7,500.00			52,139.00


						  F.  Contracted Services			197,400.00			197,400.00			197,400.00			592,200.00


						  G. Training			6,000.00			6,000.00			6,000.00			18,000.00


						  H.  Evaluation			400.00			400.00			400.00			1,200.00


						  I.  Other Program Cost			1,000.00			2,000.00			1,000.00			4,000.00


						  J.  Additional Mentor Support Cost			2,000.00			2,000.00			2,000.00			6,000.00


						TOTAL PROJECT COST			247,689.00			224,550.00			219,300.00			691,539.00


						LOCAL CONTRIBUTION			61,922.25			74,101.50			109,650.00			245,673.75


						STATE MATCH			185,766.75			150,448.50			109,650.00			445,865.25











YEAR 1





						YEAR 1 - PROJECT BUDGET





						Grant Applicant:  FOUNDATIONS OF SUCCESS /BEAVER LOCAL





						Summary


						Foundations of Success at Beaver Local School District





						A.  Payroll Expenses


						Position/Title/Description			Qty			Annual Salary			% Time			Total Amount


																		- 0


																		- 0


																		- 0


																		- 0


						Total    												- 0





						B.  Payroll Fringe Benefits


						Description						Total Salary			Rate %			Total Amount


												- 0			0%			- 0


						Total    												- 0





						C.1. Staff Travel


						Description			Calculation									Total Amount


						9th Grade Teachers attend Focus on Freshmen Prof. Dev. (2)			1000 each									2,000.00


																		- 0


																		- 0


						Total    												2,000.00





						C.2.  Mentor Travel


						Description			Calculation									Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						D.  Supplies


						Description			Calculation									Total Amount


						Motivational Supplies												4,000.00


						Miscellanceous materials												1,500.00


																		- 0





						Total    												5,500.00





						E.  Equipment


						Description			Unit Cost						Units			Total Amount


						(FOCUS)Workbook/Portfolio 10 year plans						$11.00			170			1,870.00


						(FOCUS) Possibilities: Anthology						$13.00			85			1,105.00


						(FOCUS) My10 year Plan  Activation Fee						$99.00			1			99.00


						(FOCUS)  Career Choice instructor guides (5)						$36.00			5			180.00


						(FOCUS)  Career Choice Text			$31.00						85			2,635.00


						#Overcomer Leader Guide						$25.00			100			2,500.00


						#Overcomer Student Guide						$10.00			1250			12,500.00


						A Clear View: Steps to Unleashing the Power of Positve Self Est			$10.00						1250			12,500.00


						Total    												33,389.00





						F.  Contracted Services


						Description			Hourly Rate						Hours			Total Amount


						MLS Assemblies 			$75.00						40			3,000.00


						MLS Certified Instructors  (five @ $45.00 = $225)			$225.00						864			194,400.00


																		- 0


						Total    												197,400.00





						G.1. Staff Training


						Description			Hourly Rate						Hours			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						G.2.  Mentor Training


						Description			Hourly Rate						Hours			Total Amount


						Multi Day Workshops Orientation, Prepartation and Training			$75.00						80			6,000.00


																		- 0


																		- 0


						Total    												6,000.00





						H.  Evaluation


						Description			Hourly Rate						Hours			Total Amount


						KENT STATE East Liverpool   Independent Assessment of mentoring through the College of Art and Sciences			$20.00						20			400.00


																		- 0


																		- 0


						Total    												400.00





						I.  Other Program Cost


						Description			Calculation									Total Amount


						Focus on Freshmen Professional Development Conference			$500 each									1,000.00


																		- 0


																		- 0


						Total    												1,000.00





						J.  Additional Mentor Support Cost


						Description			Calculation									Total Amount


						Estimated Cost for Training Venue/Meals and materials			4 days @ $500 									2,000.00


																		- 0


																		- 0


						Total    												2,000.00








									PROJECT YEAR 1									BUDGET


									Total Budget									247,689.00


									Local Contribution									61,922.25


									State Match									185,766.75








YEAR 2





						YEAR 2 - PROJECT BUDGET





						Grant Applicant:  FOUNDATIONS OF SUCCESS /BEAVER LOCAL





						Summary


						Foundations of Success at Beaver Local School District





						A.  Payroll Expenses


						Position/Title/Description			Qty			Annual Salary			% Time			Total Amount


																		- 0


																		- 0


																		- 0


																		- 0


						Total    												- 0





						B.  Payroll Fringe Benefits


						Description						Total Salary			Rate %			Total Amount


												- 0			0%			- 0


						Total    												- 0





						C.1. Staff Travel


						Description			Calculation									Total Amount


																		2,000.00


																		- 0


																		- 0


						Total    												2,000.00





						C.2.  Mentor Travel


						Description			Calculation									Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						D.  Supplies


						Description			Calculation									Total Amount


						Motivational Supplies												2,000.00


						Miscellanceous materials												1,500.00


																		- 0


																		- 0


						Total    												3,500.00





						E.  Equipment


						Description			Unit Cost						Units			Total Amount


						Replacement of Consummables (Estimates)			$15.00						750			11,250.00


																		- 0


																		- 0


						Total    												11,250.00





						F.  Contracted Services


						Description			Hourly Rate						Hours			Total Amount


						Assemblies			$75.00						40			3,000.00


						 MLS Certified Instructors  (five)			$225.00						864			194,400.00


																		- 0


						Total    												197,400.00





						G.1. Staff Training


						Description			Hourly Rate						Hours			Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						G.2.  Mentor Training


						Description			Hourly Rate						Hours			Total Amount


						Multi Day Workshops Orientation, Prepartation and Training			$75.00						80			6,000.00


																		- 0


																		- 0


						Total    												6,000.00





						H.  Evaluation


						Description			Hourly Rate						Hours			Total Amount


						KENT STATE East Liverpool   Independent Assessment of mentoring through the College of Art and Sciences			$20.00						20			400.00


																		- 0


																		- 0


						Total    												400.00





						I.  Other Program Cost


						Description			Calculation									Total Amount


						Professional Development for BLSD Educators												2,000.00


																		- 0


																		- 0


						Total    												2,000.00





						J.  Additional Mentor Support Cost


						Description			Calculation									Total Amount


						Estimated Cost for Training Venue/Meals and materials			4 days @ $500 									2,000.00


																		- 0


																		- 0


						Total    												2,000.00








									PROJECT YEAR 2									BUDGET


									Total Budget									224,550.00


									Local Contribution									56,137.50


									State Match									168,412.50








YEAR 3





						YEAR 3 - PROJECT BUDGET





						Grant Applicant:  FOUNDATIONS OF SUCCESS /BEAVER LOCAL





						Summary


						Foundations of Success at Beaver Local School District





						A.  Payroll Expenses


						Position/Title/Description			Qty			Annual Salary			% Time			Total Amount


																		- 0


																		- 0


																		- 0


																		- 0


						Total    												- 0





						B.  Payroll Fringe Benefits


						Description						Total Salary			Rate %			Total Amount


												- 0			0%			- 0


						Total    												- 0





						C.1. Staff Travel


						Description			Calculation									Total Amount


						Two 9th Grade Teacher attend Focus on Freshmen Prof. Dev.			1000 each									2,000.00


																		- 0


																		- 0


						Total    												2,000.00





						C.2.  Mentor Travel


						Description			Calculation									Total Amount


																		- 0


																		- 0


																		- 0


						Total    												- 0





						D.  Supplies


						Description			Calculation									Total Amount


						Motivational Supplies												2,000.00


						Miscellanceous materials												1,000.00


																		- 0


																		- 0


						Total    												3,000.00





						E.  Equipment


						Description			Unit Cost						Units			Total Amount


						Replacement of Consummables (Estimates)			$15.00						500			7,500.00


																		- 0


																		- 0


						Total    												7,500.00





						F.  Contracted Services


						Description			Hourly Rate						Hours			Total Amount


						Assemblies			$75.00						40			3,000.00


						 MLS Certified Instructors  (five)			$225.00						864			194,400.00


																		- 0


						Total    												197,400.00





						G.1. Staff Training


						Description			Hourly Rate						Hours			Total Amount


																		- 0


																		- 0


																		- 0


																		- 0


						Total    												- 0





						G.2.  Mentor Training


						Description			Hourly Rate						Hours			Total Amount


						Multi Day Workshops Orientation, Prepartation and Training			$75.00						80			6,000.00


																		- 0


																		- 0


						Total    												6,000.00





						H.  Evaluation


						Description			Hourly Rate						Hours			Total Amount


						KENT STATE East Liverpool   Independent Assessment of mentoring through the College of Art and Sciences			$20.00						20			400.00


																		- 0


																		- 0


						Total    												400.00





						I.  Other Program Cost


						Description			Calculation									Total Amount


						Focus on Freshmen Professional Development Conference			$500 each									1,000.00


																		- 0


																		- 0


						Total    												1,000.00





						J.  Additional Mentor Support Cost


						Description			Calculation									Total Amount


						Estimated Cost for Training Venue/Meals and materials			4 days @ $500 									2,000.00


																		- 0


																		- 0


						Total    												2,000.00








									PROJECT YEAR 3									BUDGET


									Total Budget									219,300.00


									Local Contribution									54,825.00


									State Match									164,475.00
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Community Connectors GRANT ASSURANCES

The parties referred to in this document are the Chio Department of Education, herein referred
to as “THE DEPARTMENT,” and the applicant, herein referred to as the “GRANTEE,” and any
partnering entity who is not the lead applicant, herein referred to as the “CO-APPLICANT.” THE
DEPARTMENT may make funds available to the GRANTEE for programs operated by the
GRANTEE in accordance with requirements and regulations applicable to such programs.
Consistent with state laws and regulations, the GRANTEE assures, if awarded a grant:

1.

That the GRANTEE will accept funds in accordance with applicable state and federal
statutes, regulations, program plans, and applications, and administer the programs in
compliance with the United States and Ohio Constitutions, all provisions of such
statutes, regulations, applications, policies and amendments thereto.

That the control of funds provided to the GRANTEE under the Community Connectors
and title to property acquired with those funds will be in a designated eligible recipient
and that a designated eligible recipient will administer those funds and property.

That the GRANTEE has the necessary legal authority to apply for and receive the
proposed grant and enter into the contract.

That the GRANTEE will keep and maintain the required financial and compliance records
in accordance with the Ohio Revised Code Section 117.11, utilizing generally accepted
accounting principies (GAAP) unless the GRANTEE has requested and received a waiver
from the DEPARTMENT as to the method of accounting practices.

That the GRANTEE will make reports to THE DEPARTMENT as required or requested, and
that may reasonably be necessary to enable THE DEPARTMENT to perform its duties.
The reports shall be completed and submitted in accordance with the standards and
procedures designated by THE DEPARTMENT and shall be supported by appropriate
documentation.

That the GRANTEE will maintain records, and provide access to those records as THE
DEPARTMENT and authorized representatives in the conduct of audits authorized by
state statute. This cooperation includes access without unreasonable restrictions to its
records and personnel for the purpose of obtaining relevant information,

That the GRANTEE will provide reasonable opportunities for participation by teachers,
parents, and other interested agencies, organizations and individuals in the planning for
and operation of the program, as may be necessary according to state law,

That any application, evaluation, periodic program plan or report relating to the
Community Connectors will be made readily available to parents and to other members
of the general public.







i0.

11.

12.
13.

14,

15.

i6.

17.

18.

That no person shall, on the ground of race, color, religious affiliation, national origin,
handicap or sex be excluded from participation, be denied the benefits or be otherwise
subjected to discrimination under any program or activity for which the GRANTEE
receives state financial assistance.

That the GRANTEE may not use its state funding to pay for any of the following:

A. Religious worship, instruction or proselytization.

B. The salary or compensation of any employee of the GRANTEE or any CO-APPLICANT,
whose duties or responsibilities include the activities specified in paragraph 10A,
herein. Salary or compensation of an employee paid directly by a faith-based entity
or house of worship is permitted to be utilized as an applicant’s in-kind contribution
to draw down state matching funds, and is not otherwise prohibited by this section.

B. Equipment or supplies to be used for any of the activities specified in paragraph 10A,

herein.

C. Construction, remodeling, repair, operation or maintenance of any facility or part of a

facility to be used for any of the activities specified in paragraph 10A, herein.

That the GRANTEE shall continue its coordination with THE DEPARTMENT during the

length of the grant period.

The GRANTEE shall cooperate in any evaluation by THE DEPARTMENT.

That the GRANTEE will comply with ali relevant laws relating to privacy and protection

of individual rights including 34 C.F.R. Part 99 {Family Educational Rights and Privacy Act

of 1974).

That the GRANTEE will comply with any applicable federal, state and local health or

safety requirements that apply to the facilities used for a project.

That it shall maintain records for five years following completion of the activities for

which the GRANTEE uses the state funding and which show:

A. The amount of funds under the grant.

B. How the GRANTEE uses the funds.

C. The total cost of the project.

D. The share of that total cost provided from other sources.

That in the event of a sustained audit exception, and upon demand of THE

DEPARTMENT, the GRANTEE shall immediately reimburse THE DEPARTMENT for that

portion of the audit exception attributable under the audit to the GRANTEE. The

GRANTEE agrees to hold THE DEPARTMENT harmless for any audit exception arising

from the GRANTEE’s failure to comply with applicable regulations.

That the GRANTEE is aware all state funds granted to it are conditioned upon the

availability and appropriation of such funds by the Ohio General Assembly. These funds

are subject to reduction or elimination by the Ohio General Assembly at any time, even
following award and disbursement of funds. Except as otherwise provided by law, the

GRANTEE shall hold THE DEPARTMENT harmless for any reduction or elimination of

state funds granted to it. In the event of non-appropriation or reduction of

appropriation and notice, the GRANTEE shall immediately cease further expenditures
under the Community Connectors.

The GRANTEE will adopt and use the proper methods of administering the grant and any

sub grants, including, but not limited to:








A. The enforcement of any obligations imposed by law.

B. The correction of deficiencies in program operations that are identified through
program audits, monitoring or evaluation.

C. The adoption of written procedures for the receipt and resolution of complaints
alleging violations of law in the administration of such programs.

19. The GRANTEE, by submission of a grant proposal, agrees that THE DEPARTMENT has the
authority to take administrative sanctions, including, but not limited to, suspension of
cash payments for the project, suspension of program operations and/or, termination of
project operations, as necessary to ensure compliance with applicable laws, regulations
and assurances for any project. The GRANTEE acknowledges this authority under Ohio
Revised Code Section 3301.07 {C), as applicable.

20. . In the purchase of equipment and supplies, the GRANTEE will comply with state ethics
laws and Ohio Revised Code Section 2921.42.

21. That the GRANTEE will have effective financial management systems, which includes,
but is not limited to, the ability to report financial data verifying compliance with
program regulations and maintaining effective internal control over the operations of
the approved grant.

22. That the GRANTEE will obligate funds within the approved project period as set forth in
the approved application and will fiquidate said obligations not later than 90 days after
the end of the project perlod for the grant.

This assurance is given in consideration of and for the purpose of obtaining any and all grants,
loans, contracts, property, discounts or other financial assistance extended after the date
hereof to the GRANTEE by THE DEPARTMENT, Including instalilment payments, after such date
on account of applications for financial assistance which were approved before such date. The
GRANTEE recognizes and agrees that such financial assistance will be extended in reliance on
the representations and agreements made in this assurance, and that the State of Ohio shall
have the right to seek judicial enforcement of this assurance. This assurance is binding on the
GRANTEE, its successors, transferees and assigns. The person.or persons whose signatures
appear below are authorized to sign this assurance on behalf of the GRANTEE.
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About the “Effective Strategies for
Providing Quality Youth Mentoring in
Schools and Communities” Series

Mentoring is an increasingly popular way of providing guidance and
support to young people in need. Recent years have seen youth men-
toring expand from a relatively small youth intervention (usually for
youth from single-parent homes) to a cornerstone youth service that is
being implemented in schools, community centers, faith institutions,
school-to-work programs, and a wide variety of other youth-serving
institutions.

While almost any child can benefit from the magic of mentoring, those
who design and implement mentoring programs also need guidance
and support. Running an effective mentoring program is not easy, and
there are many nuances and programmatic details that can have a big
impact on outcomes for youth. Recent mentoring research even indi-
cates that a short-lived, less-than-positive mentoring relationship (a
hallmark of programs that are not well designed) can actually have a
negative impact on participating youth. Mentoring is very much worth
doing, but it is imperative that programs implement proven, research-
based best practices if they are to achieve their desired outcomes.
That’s where this series of publications can help.

The “Effective Strategies for Providing Quality Youth Mentoring in
Schools and Communities” series, sponsored by the Hamilton Fish
Institute on School and Community Violence, is designed to give
practitioners a set of tools and ideas that they can use to build qual-
ity mentoring programs. Each title in the series is based on research
(primarily from the esteemed Public/Private Ventures) and observed
best practices from the field of mentoring, resulting in a collection of
proven strategies, techniques, and program structures. Revised and
updated by the National Mentoring Center at the Northwest Regional
Educational Laboratory, each book in this series provides insight into a
critical area of mentor program development:

Foundations of Successful Youth Mentoring—This title offers a compre-
hensive overview of the characteristics of successful youth mentoring
programs. Originally designed for a community-based model, its advice
and planning tools can be adapted for use in other settings.







Generic Mentoring Program Policy and Procedure Manual—Much of the
success of a mentoring program is dependent on the structure and
consistency of service delivery, and this guide provides advice and a
customizable template for creating an operations manual for a local
mentoring program.

Training New Mentors—All mentors need thorough training if they are
to possess the skills, attitudes, and activity ideas needed to effectively
mentor a young person. This guide provides ready-to-use training
modules for your program.

The ABCs of School-Based Mentoring—This guide explores the nuances
of building a program in a school setting.

Building Relationships: A Guide for New Mentors—This resource is writ-
ten directly for mentors, providing them with 10 simple rules for being
a successful mentor and quotes from actual volunteers and youth on
what they have learned from the mentoring experience.

Sustainability Planning and Resource Development for Youth Mentoring
Programs—Mentoring programs must plan effectively for their sustain-
ability if they are to provide services for the long run in their com-
munity. This guide explores key planning and fundraising strategies
specifically for youth mentoring programs.

The Hamilton Fish Institute and the National Mentoring Center hope
that the guides in this series help you and your program’s stakeholders
design effective, sustainable mentoring services that can bring positive
direction and change to the young people you serve.
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Introduction

B ecause the relationship between a mentor and young person
might seem to be a “natural” connection, mentoring programs
sometimes overlook the importance of training. But like anyone step-
ping into a new role, mentors are more likely to succeed if they partici-
pate in useful training sessions that prepare them for what lies ahead.
To begin developing their training plans, programs can ask themselves
several key questions:

® What information do mentors need to acquire?
® What skills training do they need?

® How much training should be required? Should there be optional
trainings, as well?

® When should the trainings take place? Before the mentor and
youth first meet? Early in their relationship? Ongoing through-
out their mentoring experience?

The following material focuses on training new mentors, and includes
suggested activities for an initial training and program overview that
adds up to about six hours of training. This agenda can easily be broken
into two separate sessions to accommodate volunteers’ busy schedules.

Because the tone of a mentor-youth relationship can be set quickly
during the first few meetings, it is important that some training take
place before the two begin to meet. Thus, the activities included here
are intended as preservice training. The Appendix of this guide offers a
listing of resources that can help with the ongoing training and support
of your program’s mentors.

What are the goals of preservice training?

While the details of the training will naturally vary depending upon
the particular program, the overall goals are generally consistent across
programs. Training should:

m Help participants understand the scope and limits of their role
as mentors

m Help them develop the skills and attitudes they need to perform
well in their role
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m Introduce them to the concept of positive youth development

m Provide information about the strengths and vulnerabilities of
the children or youth who are in the program

m Provide information about program requirements and supports
for mentors

B Answer questions they may have about the mentoring experi-
ence

m Build their confidence as they prepare to start working with
their mentee

The activities included here will help programs accomplish these goals
and can be adapted easily to address individual program contexts. The
material also can be supplemented with additional information and
skills training. For example, programs might want to provide additional
advice on specific mentoring activities, such as assisting with school-
work or helping the youth set goals, or have mentors role-play their
first meeting with their mentee to prepare them for that important
event.

In addition to this guide, there is another resource that reinforces the
material presented here: Building Relationships: A Guide for New Men-
tors (revised 2007). This guide includes 10 good practices for engaging
youth and developing a trusting relationship. This guide was also pro-
duced by the National Mentoring Center and is available through the
Hamilton Fish Institute for Violence Prevention at The George Wash-
ington University. This guide is available for free online at: http://www.
hamfish.org. The Appendix offers further suggestions for resources that
can supplement your mentor training content.
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Tips for Trainers

D elivering a quality training session is a skill that program staff
must develop if their mentors are to get the information and
practice they need to effectively step into their new mentoring role.
Ultimately, good trainers are facilitators. “Facilitate” means “to make
easier,” and a facilitator is actually a:

m Coach
m Listener
m learner

m Manager of group process

“Facilitating” suggests the idea of a collaborative relationship
between the trainer and participants—a relationship that helps
mentors learn, rather than imposes learning upon them.

The following principles can help your staff conduct more effec-
tive training sessions.

BEFORE EACH TRAINING SESSION

I. Think about principles of adult learning.

®m Adults want to see a reason for learning something—the
learning must be applicable to their work or other respon-
sibilities to be of value to them. They learn in order to
solve perceived problems.

®m Adults are practical and goal-oriented. They focus on aspects of
a training that are most useful to them.

®m Adult teaching should be grounded in learners’ experiences.
Adults have accumulated a foundation of knowledge and life
experiences that are a valuable resource. They learn best when
new information and concepts are built on this foundation.

® Adults learn best when they are in a supportive environment.
They want guidance, not competition—they don’t want to be
put on the spot or feel like they are being tested. They learn best
when they are both psychologically and physically comfortable.
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2. Know the training curriculum thoroughly.

B As necessary, customize activities and handouts to best address
characteristics of your program, your specific group of mentors,
and the strengths and needs of the children and youth they will
be mentoring. Be prepared to offer real-life examples that illus-
trate your program’s experiences. Tips for building appropriate
training agendas and scripts begin on page 9.

m Think about how you will facilitate the session, and be prepared
to make on-the-spot adjustments if, for example, an activity is
not working well or you find you need to spend more time on
one activity and thus have to shorten another.

3. Select a space for the training that is physically comfortable and
contributes to group interaction.

m The room should be large enough (but not too large), private
(people from outside the group should not be walking in and
out), quiet, clean, and well-lit.

®m Avoid a traditional classroom set-up. Depending on the size of
your group, have a table large enough for all the participants to
sit around, or multiple tables that are square or circular. If that
is not possible, arrange chairs in a circle—this will facilitate dis-
cussion.

m |f small groups are going to be meeting as part of the activities,
make sure there are nearby rooms available, or be sure the train-
ing room is large enough that small groups can meet within it
without distracting each other.

4. Have everything ready.
m Copy handouts.

m Gather any required materials and equipment: newsprint, mark-
ers, masking tape, name tags, and anything else you might need
for the session.

B You may want to prepare a script that you can use to guide your
facilitation and keep the training on schedule (see page 10 for
sample script content).
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5. Arrive early.

m [f necessary, be sure there are signs just inside the building
entrance that show participants where to go for the training
session.

®m Get to the training room about 30 minutes ahead of time to set
up the area: arrange chairs, do any necessary advance writing on
the newsprint, and check equipment.

m Be sure that refreshments (coffee, water, soft drinks, etc.) are
available.

m Greet participants as they arrive at the training room.

DURING EACH TRAINING SESSION

I. Create a comfortable learning environment.

m Be sure the physical space is conducive to group learning and
that participants can hear each other as they speak.

m Create an atmosphere where participants are taken seriously and
where they also can laugh. Think about ways to inject humor
into the training sessions—for example, using relevant cartoons
as overheads, or telling funny anecdotes about experiences of
mentors. People are usually most open to new ideas when they
are enjoying themselves and feel comfortable enough to risk
making mistakes.

2. Pace the training appropriately.

m Encourage the exchange of ideas and information while also
keeping activities on track. Move things quickly enough to keep
participants from being bored but slowly enough to make sure
they absorb what is being discussed.

m Allow time throughout the session for participants to ask ques-
tions. Where appropriate, involve the whole group in answering
questions—but also have a feel for which questions should be
answered quickly so the session can proceed.

3. Model good listening, feedback, and problem-solving skills—the
skills that mentors need.
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m Listen carefully and respectfully. Acknowledge what people
say even if you don't agree. People need to feel they are being
listened to and that their ideas and concerns are recognized as
worthy contributions.

® Maintain eye contact with each person as he or she speaks.
Monitor your nonverbal signals as well as your verbal com-
ments.

B Respond by guiding, not imposing. Be nonjudgmental. Repeat
and address key points.

m Help participants develop collaborative problem-solving skills.
Involve them in answering other participants’ questions, and
have them work together to arrive at solutions to problems.

4. Think about how people learn best.

m Keep this point in mind: people remember about 20 percent of
what they hear, 40 percent of what they hear and see, and 80
percent of what they discover for themselves.

m Use overheads and newsprint to help people see and remember.
Newsprint is also a useful tool for group thinking and problem
solving. Summarize major discussion points on newsprint—it
dramatizes the variety and extent of the group’s thinking. Post
the newsprint paper on the walls around the room so you and
your group can keep referring back to, and expanding upon, ear-
lier ideas and contributions.

®m Build in success. People learn best when they experience suc-
cess frequently. Structure activities so participants end with a
sense of accomplishment. Structure the training session so it
expands participants’ sense of accomplishment throughout.

5. Be yourself.

m Know your limitations—if you don’t know the answer to a
question, that’s okay. You don’t need to know all the answers.
Just say you will try to find the information they requested and
get back to them. And then do it.

m Have a sense of humor.
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AFTER EACH TRAINING SESSION

I. Get feedback from participants.

m Prepare an evaluation form that asks for feedback on both the
process and the content of the training session. Distribute it
at the end of the session, and ask participants to complete it
before they leave.

m Schedule about five minutes at the end of the session for par-
ticipants to complete this task, so they do not feel rushed and
have time to write thoughtful feedback.

2. Reflect on what worked well and what did not.

m Do not use the feedback forms to give yourself a rating. Instead,
use the information to help you think through what went well
from the participants’ point of view, what you need to modify
about the content, and what facilitation skills you want to work
on.

m Along with participants’ feedback, give yourself your own feed-
back on the training. Think about the situations when partici-
pants seemed involved, bored, stimulated, confused, angry, or
having fun. Based on your self-observations, make necessary
adjustments in session content and your facilitation strategies.

3. Follow up on information you promised participants you would
get for them.

m During the training session, keep a “to do” list of information
(or answers to questions) that you tell participants you will
obtain for them.

m Try to get the information, and then contact the participants
who requested it. If you can’t find the information (or the
answer to a question), contact the participant to let him/her
know about the situation.
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Building Your
Training Agenda and
Script

There are no hard rules about exactly how much preservice training
mentors need to be successful. The amount required depends on the
characteristics of the youth the program serves, the program’s goals
and objectives, the scope of the problems mentors are expected to
address, and other factors. This guide presents a

package of training activities that add up to about

six total hours, a fairly common number for most

community-based mentoring programs. The topics

covered in this guide represent the common mentor

skills and program information that most preservice

trainings provide.

Too often programs skimp on mentor training

because they do not want to ask their mentors to

participate in a lengthy training session. Learn how

to work with your mentors’ schedules to ensure

that you are providing adequate training. If you are

already covering certain topics (e.g., organization

background and history) in a separate mentor orien-

tation, quickly review key points from the orientation during your pre-
service training. Some programs break mentor training up into two eve-
nings, or over a weekend. Regardless of how you schedule it, make sure
that your mentors get all the information they need before beginning
to meet with their mentee. Mentors who are reluctant to participate in
a comprehensive training schedule may not have the commitment your
program is looking for.

You can use the agenda provided in this guide as a starting point for
building your own training agenda.

TRAINING SCRIPTS

Just as actors memorize their lines from a script, successful trainers
also create scripts to aid their training delivery. Creating a training
script is much like creating your own flashcards for a test; the act of
creating your training script helps you prepare for your session and
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Training? Orientation?
What’s the Difference?

Mentor Orientation: Usually a one-hour, pre-
match introduction to the organization, program
goals, and requirements for mentors. Often used
as a recruitment event to solicit applications from
interested mentors.

Initial Mentor Training: Also known as pre-
service training. Initial mentor training is offered
to accepted and screened mentors prior to the
first mentor-mentee meeting. This should be

a required training for all mentors and can last
from a few hours to several days depending on
the amount of relevant material to cover. The
National Mentoring Center recommends a mini-
mum of four hours covering many of the topics
found in the next sections of this book.

Follow-Up Training: Also known as ongoing
training. Follow-up training often focuses on
building additional skills as relationships pro-
gress. Topics should address issues brought forth
by mentors, staff, youth, and parents. This type
of training is often offered monthly or quarterly,
usually one to two hours in length.

Mentee Training: Also known as mentee ori-
entation. Mentee training is usually offered prior
to the first mentor-mentee meeting. This type of
training usually lasts about one hour. Some pro-
grams find great success in offering initial training
to youth and their parents at the same time. This
can be a good way of boosting parental involve-
ment early on.

Parent Training: Also known as parent orienta-
tion. Parent training is usually offered prior to
the first mentor-mentee meeting. This type of
training usually lasts about one hour and can be
coordinated at the same time as mentee train-
ing. Depending on the structure and goals of your
program, parents may receive additional training.

memorize the flow and delivery of your con-
tent. There are a variety of ways to create a
training script. Using an agenda you've devel-
oped, you can:

m Create detailed note cards with key points
and instructions.

m Create a table, sort of an expanded
agenda, with trainer notes and instruc-
tions.

m [f you will be using PowerPoint slides, use
the notes option to create a script of what
you plan to say and do during each slide.

Almost every training will require certain
generic statements at the beginning and end
of each session—for example, you will want to
introduce yourself, other staff, and participants.
In addition, each session should begin with a
review of the schedule for the day, handouts
and materials, and housekeeping logistics such
as the location of emergency exits and rest-
rooms. You should cover those aforementioned
“ground rules” at this time.

The following sample script can help you intro-
duce and close your session with ease:

At the beginning of the training:

m Introduce yourself and welcome everyone
to the training

m Share a few words about how excited you
are to be here and to see everyone

m Thank participants for taking time to be a
part of the training and for their commit-
ment to mentoring

m Review what you will be talking about in
the next few minutes (e.g., introductions,
details of the program, agenda, materi-
als, and housekeeping items). Chart these
talking points before you begin so you will
not forget anything.
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Introduce other trainers and staff:

Welcome the rest of the team to the training. Ask each person
to stand up and give a brief introduction.

m Thank each presenter for being there.

Notify participants that each presenter’s contact information is
also listed in their materials so that they can be reached indi-
vidually after the training.

Materials and agenda:

Notify participants that in a few minutes you will be reviewing all the
materials. Does everyone have access to their materials? They should
have a variety of materials in front of them.

Review the agenda. “Each person should have a copy of the
agenda. Does anyone need an agenda?”

Review the goals and objectives for the training. Make sure
everyone knows the purpose and meaning of the day’s activi-
ties.

Starting and stopping. Announce that you will take breaks
during the session at natural stopping points. Emphasize that
you want participants to be comfortable at all times and you
encourage them to take personal breaks as needed (refill their
coffee, stretch, etc.).

Housekeeping logistics:

Point out where the restrooms are located.
Point out the emergency exits.

Cell phones: “If you have one, take a minute right now to turn it
off or put it on the silent/vibrate function.”

Invite participants to notify you if anything needs attention (out
of coffee, water, temperature controls, etc.) or if they need any-
thing during the training.

Go over any “group agreements” or ground rules.

Closing the “welcome”:

“Are there any questions regarding the agenda, materials,
housekeeping items?”
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Announce a quick break, if needed, to get settled before you
begin the training.

At the end of the training:

Ask participants to report out a few “golden nuggets” or “Ah
ha!” moments from their experience at the training. “What was
one thing that was very helpful for you?”

Review the original objectives of the training one by one and
asked if the objectives were achieved.

Encourage them to continuing talking with each other. Suggest
that they exchange contact information with at least one other
person in the room.

Remind them that they can contact you or the program any
time for support.

Thank participants for attending the training.

Pass out certificates of completion and any evaluation forms.








Working With
Outside Trainers
and Experts

Sometimes programs opt to work with outside trainers and experts to
supplement their training agenda; provide ongoing training on a spe-
cial topic (e.g., child abuse, drug and alcohol issues, tutoring); rotate
speakers to keep participants interested; or even to deliver the entire
training. While your program should, ideally, have the capacity to con-
duct most of its participant training, the following tips can help you
work effectively with outside trainers on occasions when they are war-
ranted.

FINDING TRAINERS

Your program should work with local experts who understand the com-
munity and the youth you serve. To find local experts, first think about
the topic you would like to have presented. Brainstorm a list of agen-
cies and individuals you know who specialize in these topics. Prioritize
your first, second, and third choices and begin making phone calls.

Another way to connect with local and regional experts is to tap into
resources from your state’s mentoring partnership. Twenty-seven
states currently have mentoring partnerships registered with MENTOR/
The National Mentoring Partnership (http://www.mentoring.org). Call
your state or local partnership, or a neighboring state partnership, to
see if it has a pool of trainers and experts.

COSTS AND CONTRACTING

Often you can get the expertise you need from an outside trainer for
free through a partnership agreement or other arrangement. But occa-
sionally an outside trainer will expect compensation for their time.
Before hiring a trainer, check your organization or school’s policies on
hiring contractors. Questions to ask include:

® What type of paperwork and contract will be required?
m How will travel be paid for?

® How much money may we spend on a trainer contract?
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B What type of credentials should the trainer have?
m Can you provide supplies and photocopies?

m How soon after the training will the contractor receive payment?

Fees for trainers can vary wildly depending on who you use and how
much of their time you will need. Often you will be expected to pay
for preparation time (usually about one to two hours of prep time for
each hour of training provided) and possibly travel time (if they have
to spend a lot of time getting to your location). It is also customary to
pay for travel expenses, photocopies, and supplies. Each of these costs
can be negotiated with the trainer.

To open negotiations ask about the trainer’s rates, or simply say how
much you can afford. Once you have agreed upon some parameters,
ask the candidate trainer to submit a proposal. If you like the proposal,
move to the next step in the process: getting the agreement in writing.
Check to see if your organization already has a template for contracts.
If not, create your own contract that includes the date, time, topics,
and expenses. Have your trainer sign the contract. Standard practice
also requires the trainer to submit an outline or agenda, sample hand-
outs, audio/visual needs, and room setup requirements. Don’t forget
to administer and collect participant evaluations and share the results
with your trainer.








Sample Mentor Training, Part I:

Program Overview
and Introduction to

Mentoring

This section includes materials to help you plan
and deliver an introductory training workshop
for new mentors. This first section is intended to
help new mentors:

m Understand the history, mission, and
goals of the program

m Learn about the youth the program serves

m Develop a realistic understanding of their
roles

m Begin to explore effective approaches to
mentoring

The first part of this preservice mentor train-

ing agenda should take around three hours—
(approximate times for each activity are pro-
vided). You can offer the second part (which
starts on page 35) on the same day or deliver it
on a separate date (that is more likely to work
with your mentors’ schedules). If you are unable

to schedule a three-hour training workshop, this agenda can also be
divided into two 90-minute sessions. Regardless of how you schedule
it, we recommend that the training concepts in this guide be delivered
before mentors begin meeting with their mentees.

Mentor Training Agenda—Part |
I. Icebreaker—Introductions (30 minutes)

2. Roles of a Mentor (30 minutes)

3. Overview of Our Program (25 minutes)

Break (15 minutes)

4. The Youth We Serve (30 minutes)

5. What Supports Do Youth Need? (40 minutes)

6. Wrap-Up (10 minutes)
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ACTIVITY I.
ICEBREAKER:
INTRODUCTIONS

Objectives:

m To help participants begin to know each other and become
involved in the session

m To provide an experience that is somewhat parallel to the first
meeting with their mentees

® To introduce the idea of “roles”

Length:

m About 30 minutes

Materials included:

m Handout: “Who | Am”

You will need to supply:

m Name tags (do not distribute them until the end of the activity)

Steps:

I. Tell participants you want them to introduce themselves to one
another. Organize the group into pairs. (Pair people who do not know
each other.) Then distribute the handout “Who | Am” (see page 18).
Ask each pair to use the handout as a guide for having a conversation
in which they introduce themselves and learn about one another. Tell
them that each person will then introduce his/her partner to the whole
group. Allow about 10 minutes for pairs to complete their conversa-
tions.

2. Have each person very briefly—allowing about one minute per
person—introduce his/her partner.

3. Lead a discussion about how this activity is similar to starting a
new relationship with a mentee. You can include these points:

m How did it feel to reveal things about themselves to a stranger?

m Did their partner do or say anything to help them open up? If
so, what?
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® What did they try to do to help their partner feel more comfort-
able?

® What would they do differently if they did this exercise again?

Note that this exercise provides practice in sharing information with
another person and in helping that person share information with

you. Those are key first steps in beginning a relationship. The exercise
should also have helped participants think about some of the roles they
play in life. For many of them, being a mentor will be a new role.

[Activity adapted, with permission, from Big Brothers Big Sisters of America. (1991).
Relationship building. In Volunteer education and development manual (pp. 11-12).
Philadelphia, PA: Author.]
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ACTIVITY 1 HANDOUT:
Icebreaker: Who am I?

I. My name is...

2. My most important role in life is as a...

3. At work, I...

4. My favorite way to spend my free time is...

5. One thing about me that is important for people to know is...

6. Some of the strengths that | will bring to a mentoring relationship are...

7. One of my worries about being a mentor is...

8. One thing | hope to gain from being a mentor is...

9. The most important thing | hope my mentee will gain is...
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ACTIVITY 2.
ROLES OF A MENTOR

Objectives:
m To identify qualities of effective mentors

m To explore roles that mentors can play in the lives of children
and youth

Length:

® About 30 minutes

You will need to supply:
m 3"x 5"index cards

m Newsprint and markers

Steps:

I.  Give each participant an index card. Ask them to think back to
when they were a child or youth. (Suggest an age range that is the
same as the ages of the children or youth they will be mentoring.) Ask
them to silently:

m Identify one person, preferably someone who is not a relative,
who was a kind of mentor for them

m Think about why that person was important to them and the
result for them of that person’s interest

m Recall the qualities of that person that made her or him so
valued, and write down two or three of those qualities on the
index card

2. Have participants talk briefly about the mentor they identified and
the qualities they valued. As they speak, list those qualities on the
newsprint. When a quality is repeated, put a check mark next to it each
time it is mentioned. (For example, the first time someone says “good
listener,” write that phrase. Each time someone else identifies this qual-
ity in his or her mentor, put a check mark by the phrase.)

3. Review the items on the list. Note which were mentioned most
often. Then have the participants identify which of the qualities might
be categorized as “communication skills,” such as listening, talking,
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asking questions, and being nonjudgmental. (Later training activities
focus specifically on helping mentors develop communication skills,
but their importance should be emphasized immediately.)

4. Ask participants—again thinking back to the person they identi-
fied—to identify the roles a mentor can play in a child’s or youth’s life.
List their responses on the newsprint. (These might include friend, big
brother, big sister, positive role model, resource, guide.) Lead a brief
discussion about what each of these roles might involve. Be sure par-
ticipants see that a mentor is NOT a parent, teacher, or counselor.

5. Allow time for participants to talk about their hopes and concerns
in their new role. For example, which of the qualities that they admired
in their “mentors” do they feel fairly confident they possess? Which do
they need to work on developing? What other concerns do they have
about their role?

As a transition to the next activity, note that program staff are there to
provide support to the mentors.
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ACTIVITY 3.
OVERVIEVW OF THE
PROGRAM

If you have not had a separate orientation to present information about
the program, this is a good point in the training session to cover the
material. (If your mentoring program is school-based, be sure there is
also an orientation session that introduces volunteers to the school
where they will be meeting with their mentees.)

Objectives:
m To share the program’s history, mission, and goals
m To help mentors feel connected to your program
m To be clear about the program’s requirements and ground rules

®m To understand the forms of support the program will provide for
mentors

Length:

m About 25 minutes

You will need to supply:

® A handout: written materials that contain the information you
cover during this activity (see the next page for a list of informa-
tion to include)

m Newsprint and markers

Steps:

I. Distribute the handout you have prepared. Then briefly describe
your program’s history, mission, and structure. This will help volun-
teers feel they are part of the organization and give them an under-
standing of what the program hopes to achieve through their mentor-
ing efforts.

2. Discuss your organization's expectations of mentors. This could
include, for example, time requirements (both the frequency of meet-
ings with their mentee and the length of commitment); telephone or
in-person meetings with the program supervisor or school coordinator;
requirements for preservice and ongoing training; and any paperwork
that mentors are required to complete.
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3. Describe the roles of your program staff members and the types of
support that mentors can expect from program staff. Be sure mentors
understand how they can communicate with program staff, and that
they feel comfortable doing so. Include a description of community
resources, if any, that are available for the mentee or mentee’s family,
and the program’s process for accessing those resources.

4. Discuss legal/liability and confidentiality issues as they relate to
your program.

5. Describe the program’s ground rules and the reason for each rule.
(For example, your program might have a rule about limits on gifts to
mentees; or if you have a school-based program, your mentors might
be allowed to meet with their mentees only at the school.) If you have
a site-based program—at a school or some other institution—also
describe rules that mentors must adhere to in relation to that site.

(For example, they might be required to sign in each time they visit the
school.) Allow plenty of time for mentors to ask questions.

Creating an “About Our Program” Handout

This handout can be as simple as a few pages or as involved as a full “handbook”
mentors take with them and reference throughout the mentoring relationship.
Regardless of length, it should contain the following information:

B The program’s history, mission, and goals

Expectations for mentors (time commitment, responsibilities, etc.)

Staff members and their roles

Support mentors receive

Ground rules and policies (those not covered under “expectations for men-
tors”)

If you produce a lengthier handbook, you may wish to also include:
m Information about the youth the program serves
m Tips for mentoring (“Our program’s approach”)

®m Information on youth development and the mentoring relationship cycle
(examples are found later in this guide)

m Information about other youth services or access to community or school
resources that your program provides.
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ACTIVITY 4.
THE YOUTH WE SERVE

Objectives:
®m To introduce the concept of positive youth development

m To provide information about the children or youth who are
enrolled in your program

Length:

® About 30 minutes

You will need to supply:

m Newsprint and markers

Steps:
I. Write this statement on the newsprint:

“Helping young people achieve their full potentials is the
best way to prevent them from becoming involved in risky
behavior.”

(The statement is from a brochure about the National Clearinghouse on
Families and Youth.)

Ask participants what they think this statement means. Relate it to the
mentor “roles” they identified during the “Roles of Mentor” activity.
Then ask them to keep the statement in mind as they hear more about
the children or youth they will be mentoring.

2. Present information that will help your mentors understand charac-
teristics—the particular strengths and needs—of the children or youth
they will be mentoring. Depending on your program, you may want to
do the presentation in one of the following ways, or come up with your
own alternative (such as having a staff member make the presentation):

m [f the children or youth in your program have special needs
or some other common characteristic (for example, if they are
children in foster care, youth who all live in the same housing
project, youth living in a juvenile detention facility, children or
youth with physical disabilities, etc.), you can arrange to have
an outside presenter come to the training session to talk about
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the particular challenges the children or youth face and the
special strengths they possess. A social worker involved with
foster care could, for example, talk about the foster care system
and its effects on children. Someone from the housing project’s
tenant council could talk about living in the project so that your
mentors have a context for understanding their mentees’ lives.
If your program is school based, a staff member from the school
or your program’s school coordinator could make a presentation
about what life is like in the school and how youth come to be
enrolled in the mentoring program.

or...

m [f the children or youth in your program are all within a particu-
lar age range, you can invite someone who works with young
people that age to talk about youth development. For example,
someone who works with youth at a local Boys and Girls Club,
YMCA/YWCA, or other afterschool or youth-serving program
could talk about experiences with and observations of children
or youth of that age.

NOTE: Be sure that anyone you invite to speak has the kind of positive,
supportive attitude toward children and youth that you want your men-
tors to have. Talk to the person well in advance about this training session
and explain why you would like him or her to speak to the group. You can
also, in advance, give the speaker a copy of the agenda for the training so
he or she can see how the presentation fits into the overall session.

or...

m Arrange for a panel of three or four current or former mentors
with your program (or mentors from a similar program). Among
other topics, they could discuss their initial expectations for
the mentoring relationship and how and why those expecta-
tions may have changed over time, their challenges and rewards,
and what they have come to understand about the children or
youth. (As the trainer, you will facilitate the panel discussion.)

Whatever form of presentation you decide to use, allow plenty of time
for questions afterward. As appropriate, return to the idea of roles and
expectations. Note how important it is for mentors to understand that
their primary role is to be a friend—to support their mentee, rather

than entering the relationship with the belief that they are going to

transform him or her. The presentation about the children and youth in
your program should help new mentors begin to see how important it
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is to take a gradual approach to developing the relationship—to take
the time to allow their mentee to learn to trust them.

3. Return to the opening statement about “helping young people
achieve their full potentials,” and relate it to the information that
has just been presented. Note that the idea in this statement is the
essence of a positive approach to youth development.
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ACTIVITY 5.
WHAT SUPPORTS DO
YOUTH NEED?

Objectives:

® To examine the concept of positive youth development in more
detail

m To explore ways that mentors can contribute to positive youth
development

Length:

About 40 minutes

Materials included:

® Handout: “Developmental Assets for Children and Youth”

You will need to supply:
® 3"x5"index cards

® Newsprint and markers

Steps:

I. Copy one or more of these quotes (or other quotes that you like)
onto the newsprint:

“Few things help an individual more than to place
responsibility upon him, and to let him know you trust
him.” —Booker T. Washington

“Treat a child as though he already is the person he’s
capable of becoming.” —Haim Ginott

“If you have no confidence in self, you are twice defeated in
the race of life. With confidence, you have won even before

you have started.” —Marcus Garvey

Lead a discussion about the quote(s) as a way into talking about prin-
ciples of positive youth development. Note that experts in positive
youth development often talk about young people’s “basic needs”—
essential conditions that help youth avoid risky behaviors, experience
healthy development, and achieve their full potential.
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2. Distribute the handout “Developmental Assets for Children and
Youth.” Explain the concept of developmental assets as described in the
first two paragraphs of the handout. Then review the list of assets. As
you do, ask which of the assets could be “delivered” by a mentor. You
can also ask which assets could be delivered, but probably should not
be, given the discussions the group has been having about mentors’
roles. For example, it is NOT a mentor’s role to be sure the mentee has
done his or her homework each day.

3. Organize participants into pairs, and give each pair an index card.
Ask them to think about everything the group has discussed so far
during this training session—including the qualities and roles of men-
tors, the children or youth enrolled in the program, and positive youth
development. Then ask each pair to choose one of the developmental
assets that mentors can help deliver, and decide on two or three things
a mentor could do to accomplish that. They should write these on the
front of the card. On the back of the card, they should write down two
or three things that, as mentors, they should avoid doing because they
would be counterproductive. (For example, a mentor can provide sup-
port by being sure to meet regularly with the mentee, by doing “fun”
activities with their mentee, and by being encouraging and positive.
Criticizing or lecturing the mentee would be counterproductive.)

4. Have the pairs present their “can do” and “should avoid” lists.

As they do, compile two master lists on the newsprint. Where use-
ful, have the group discuss individual items—both positive and nega-
tive ones. For example, if a pair suggests that a mentor should avoid
being judgmental, ask for examples of situations when a mentor’s first
impulse might be to sound judgmental (if the youth reports bad grades
or being in a fight, for example), and how those situations could be
handled in a more positive, productive way.

After the pairs have finished presenting their ideas, review the lists and
see if there is anything that the participants want to add, delete, or
modify.

5. Display this quote (or another quote you like) on the newsprint:

“Catch people in the act of doing something right.” —Ken
Blanchard, The One-Minute Manager

Ask participants to think for a minute about some of the many small
ways they could “catch” their mentee “in the act of doing something
right.” Then ask for a few volunteers to give some examples. Emphasize
the important role that mentors have in providing support and building
their mentees’ self-esteem and self-confidence.

27








Training New Mentors

ACTIVITY 5§ HANDOUT:
Developmental assets for children
and youth

“Developmental assets” are factors—both external and internal—that decrease the likeli-
hood that young people will engage in risky behavior and increase the chances they will
grow up to be healthy, caring, and responsible adults.

The following framework, developed by Search Institute (a research and training organiza-
tion in Minneapolis), identifies 40 factors, or “assets,” that are critical for young people’s
growth and development. The first 20 of these assets are external—positive experiences
that children and youth should be receiving. The next 20 are internal—qualities that young
people should (with the help of adults, communities, and institutions) be developing within
themselves.

(Please note that there are different versions of the 40 assets for different ages of youth. The
list presented here is for adolescents grades 6—12. There are other versions for early child-
hood (ages 3—5) and middle childhood (grades 4-6). All these versions can be downloaded
on the Search Institute Web site at: http://www.search-institute.org/assets/assetlists.html.

EXTERNAL ASSETS

The first 20 developmental assets focus on positive experiences that young people should
receive from the people and institutions in their lives. Four categories of external assets are
included in the framework:

1. Support

Young people need to experience support, care, and love from their families, neighbors, and
many others. They need organizations and institutions that provide positive, supportive
environments. The developmental assets in this category include:

m Family support—Family life provides high levels of love and support

m Positive family communication—Young person and his/her parent(s) communicate
positively, and young person is willing to seek advice and counsel from parent(s)

m Other adult relationships—Young person receives support from non-parent adults
m Caring neighborhood—Young person experiences caring neighbors
m Caring school climate—School provides a caring, encouraging environment

m Parent involvement in schooling—Parent(s) are actively involved in helping young
person succeed in school
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(Activity 5 Handout continued)

2. Empowerment

Young people need to be valued by their community and have opportunities to contribute
to others. For this to occur, they must be safe and feel secure. The developmental assets in
this category include:

® The community values youth—Young person perceives that adults in the community
value youth

m Youth as resources—Young people are given useful roles in the community

m Service to others—Young person serves in the community one hour or more per
week

m Safety—Young person feels safe at home, at school, and in the neighborhood

3. Boundaries and Expectations

Young people need to know what is expected of them and whether activities and behaviors
are “in bounds” or “out of bounds.” The developmental assets in this category include:

m Family boundaries—Family has clear rules and consequences, and monitors the
young person’s whereabouts

m School boundaries—School provides clear rules and consequences

m Neighborhood boundaries—Neighbors take responsibility for monitoring young
people’s behavior

® Adult role models—Parent(s) and other adults model positive, responsible behavior
m Positive peer influence—Young person’s best friends model responsible behavior

m High expectations—Both parent(s) and teachers encourage the young person to do
well

4. Constructive Use of Time

Young people need constructive, enriching opportunities for growth through creative activi-
ties, youth programs, congregational involvement, and quality time at home. The develop-
mental assets in this category include:

m Creative activities—Young person spends three or more hours a week in lessons or
practice in music, theater, or other arts

®m Youth programs—Young person spends three or more hours per week in sports,
clubs, or organizations at school and/or in community organizations
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(Activity 5 Handout continued)

Religious community—Young person spends one hour or more a week in activities in
a religious institution

m Time at home—Young person is out with friends “with nothing special to do” two

or fewer nights per week

INTERNAL ASSETS

A community’s responsibility for its young does not end with the provision of external
assets. There needs to be a similar commitment to nurturing the internalized qualities that
guide choices and create a sense of purpose and focus. Four categories of internal assets are
included in the framework:

I. Commitment to Learning

Young people need to develop a lifelong commitment to education and learning. The devel-
opmental assets in this category include:

Motivation for achievement—Young person is motivated to do well in school
School engagement—Young person is actively engaged in learning

Homework—Young person reports doing at least one hour of homework every
school day

Bonding to school—Young person cares about her or his school

Reading for pleasure—Young person reads for pleasure three or more hours per week

2. Positive Values

Youth need to develop strong values that guide their choices. The developmental assets in
this category include:

Caring—Young person places high value on helping other people

Equality and social justice—Young person places high value on promoting equality
and reducing hunger and poverty

Integrity—Young person acts on convictions and stands up for her or his beliefs
Honesty—Young person “tells the truth even when it is not easy”
Responsibility—Young person accepts and takes personal responsibility

Restraint—Young person believes it is important not to be sexually active or to use
alcohol or other drugs
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(Activity 5 Handout continued)

3. Social Competencies

Young people need skills and competencies that equip them to make positive choices,
to build relationships, and to succeed in life. The developmental assets in this category
include:

® Planning and decision making—Young person knows how to plan ahead and make
choices

B Interpersonal competence—Young person has empathy, sensitivity, and friendship
skills

m Cultural competence—Young person has knowledge of and comfort with people of
different cultural/racial/ethnic backgrounds

B Resistance skills—Young person can resist negative peer pressure and dangerous
situations

m Peaceful conflict resolution—Young person seeks to resolve conflict nonviolently

4. Positive Identity

Young people need a strong sense of their own power, purpose, worth, and promise. The
developmental assets in this category include:

m Personal power—Young person feels he or she has control over “things that happen
to me”

m Self-esteem—Young person reports having a high self-esteem
m Sense of purpose—Young person reports that “my life has purpose”

m Positive view of personal future—Young person is optimistic about her or his per-
sonal future

[Reprinted with permission from the Search Institute. Copyright © 1997. All rights reserved. This list is an
educational tool. It is not intended to be, nor is it appropriate as, a scientific measure of the developmental
assets of individuals.]
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ACTIVITY 6.
WRAP-UP

Objective:

m To help participants think about how to apply their learning
from the session

Length:

® About 10 minutes

Materials included:
® Handout: “Summarizing This Session”

m Evaluation Form (The form can be found on page 64. Skip this
step and save the evaluation until the end if you are doing both
parts of the training in this guide in one day.)

Steps:

I. Distribute the handout “Summarizing This Session.” Ask partici-

pants to write down two or three things they learned during this part
of the training that they will be able to put to use as they begin their
mentoring relationship. Then ask for a few volunteers to share one of
their items.

2. Distribute the evaluation forms, and ask everyone to complete one
and return it to you before leaving.
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ACTIVITY 6 HANDOUT:
Summarizing this session

List two or three things you learned during this session that will help
you when you begin your new role as a mentor. Then explain how each
will help.

Questions | still have...
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Sample Mentor Training, Part 2:
Working Effectively
With Your Mentee

This part of the training includes materials and activities that can help

your mentors:

m Prepare for their first few meetings with
their mentee

m Develop communication skills

m Practice conversation and relationship-
building techniques

m Examine approaches for building trust
with their mentee

m Learn to set appropriate boundaries and
activities with their mentee

As with Part |, the agenda for this three-hour
training session can also be broken into two
halves. An additional 40-minute exercise on
choosing activities for mentoring meetings is
also included.

This portion of the training session
should be co-facilitated with another staff
member or a current or former mentor. As you
prepare for the workshop with your co-facili-
tator, you will want to decide on the scenario
you are going to role-play in Activity 2, “If You
Want Easy Listening, Turn on the Radio,” and
the role each of you is going to take.

Mentor Training Agenda—Part 2
I. Icebreaker—Are You Listening? (20 minutes)

2. If You Want Easy Listening, Turn on the Radio
(25 minutes)

3. Communication Role-Plays (40 minutes)
Break (15 minutes)
4. Trust Comes First (25 minutes)

5. Establishing and Maintaining Boundaries (45
minutes)

Optional activity—"What Should We Do?” (40
minutes)

6.Wrap-Up (10 minutes)
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ACTIVITY I.
ICEBREAKER: ARE YOU
LISTENING?

Objectives:
m To get participants actively involved in the training session

m To identify qualities of a good listener

Length:

m About 20 minutes

You will need to supply:
® 3"x5"index cards

m Newsprint and markers

Steps:

I. Give each participant an index card. Say you want them to rein-
troduce themselves to the group, but first you want them to consider
this:

Think about several specific one-to-one conversations you
have been involved in recently with a friend, relative, or co-
worker. Would you describe yourself as a “good” listener?
Why? Did you do anything that made you a less effective
listener?

Ask them to write on the front of the index card one thing they do or
one quality they have that makes them a “good” listener. On the back
of the card, they should write one thing they do or quality they have
during conversations that interferes with listening well. They will be
sharing both of these qualities with the group when they introduce
themselves.

Allow a couple of minutes for participants to write on their index cards.

2. Go around the room, having each participant introduce himself or
herself and briefly state their “good listening” and “bad listening” qual-
ity. As they speak, record their responses in two lists (headed “qualities
of good listening” and “characteristics of bad listening”) on the news-
print.
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3. Ask participants, “What is a good listener?” During the discussion,
they should see that a “good listener” helps the speaker feel comfort-
able and clarify thoughts and feelings.

Return to the items you have just listed on the newsprint, and have
participants discuss how each contributes to, or hinders, “good listen-
ing.” Ask if there are any items they want to delete, change, or add to
the list.
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ACTIVITY 2.

IF YOU WANT EASY
LISTENING, TURN ON
THE RADIO

Objectives:

®m To hear the difference between supportive and non-supportive
communication

®m To understand the qualities of “active listening”

Length:

m About 25 minutes

Materials included:

® Handout: “| Hear You”

You will need to supply:

m Newsprint and markers

Steps:

I. With your co-facilitator, do two role-plays of a conversation
between a mentor and mentee. In the role-plays, the “mentee” should
be the same age as the children or youth in your program and have
other conversational characteristics that realistically exemplify those
real mentees.

Use the same scenario for both role-plays. You can use or modify the
following scenario, or create one of your own to represent situations
that mentors in your program will be dealing with:

Your mentee is |3 years old. You have been meeting for two
months. He is always polite but is also always very quiet.
Today, when you meet, he is even quieter than usual and he
seems uninterested in doing anything. Suddenly, he blurts
out, “I can't stand it anymore. My teachers are picking on
me. My mother ignores me. My brother’s beating up on me.
I'm going to run away from home.”

In the first role-play, the “mentor” should display poor listening and
other communication skills. The “mentor” could, for example, be non-
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supportive by asking, “What did you do at school that got you in
trouble?” Or the mentor could cause the mentee to feel defensive by
saying, “Your mother isn’t very nice to you.” Or the mentor could shut
off communication by telling the mentee what to do instead of listen-
ing and helping to draw him out.

After the role-play, ask participants for feedback. As they speak, add
items, as appropriate, to the “good” and “bad listening” lists that are
on the newsprint from the previous activity.

In the second role-play, the “mentor” should display effective listening
and other communication skills.

After the role-play, ask participants for feedback. Again, as appropriate,
add items to the “good” and “bad listening” lists on the newsprint.

2. Distribute the handout “I Hear You,” and allow participants a few

minutes to read it. Then lead a discussion about items on the handout,

asking for examples and encouraging participants to ask questions
about anything they don’t understand. (Remember, you are modeling
good listening skills!)

3. Use the following quote (write it on the newsprint) to summarize
this activity:

“Easy listening exists only on the radio.” —David Barkan
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I hear you

Nicole didn’t talk at all when [ first met
her. The adults in the house where she
lived didn’t take the time or have the time
to talk to the kids. I had to learn not to
ask her questions she could answer in a
few words. Instead of asking, “How was
school today?” I ask, “What did you do
in school?” Or when we go to the movies,
I don’t ask her if she liked it but what her
favorite part was. When we’re planning
a meal, we go shopping together and talk
about what we’re buying.

GOOD MENTOR

—M. Scott Peck

Make eye contact.

ACTIVITY 2 HANDOUT:

People tend to think of listening as something passive, or they tend not to think about it at
all. But listening is actually a skill—a valuable skill that can be practiced and learned.

One writer has compared a listener to a catcher in a
baseball game.* Observers who don’t know a lot about
baseball might believe that a catcher is doing nothing
more than waiting for a pitcher to throw the ball. They
think that all the responsibility rests with the pitcher,
who is, after all, the one who is winding up and deliver-
ing the pitch. In the same way, some people believe that
all the responsibility in communication rests with the
person who is talking.

In reality, though, a good catcher is not a passive target
waiting to receive the pitch. He or she concentrates on
a pitcher’s motions; tracks the path of the ball; and, if
necessary, jumps, stretches, or dives to make the catch.
Similarly, a good listener actively tries to catch and
understand the speaker’s words.

ACTIVE LISTENING IS THE MOST IMPORTANT SKILL OF A

“You cannot truly listen to anyone and do anything else at the same time.”

When you talk with your mentee, try to remember to:

m Clear your mind of unnecessary thoughts and distractions, so you can give her or
him your undivided attention.

If your mentee is a child or much smaller than you, sit when you talk, so you are at
about the same level.

Be aware of your body language.

Pay attention to your mentee’s facial expressions, gestures, and body language.

* Kavanaugh, . (1998). Everyday heroes: A guidebook for mentors. Santa Fe, NM: Wise Men & Women
Mentorship Program, “Los Sabios,” and Injury Prevention and Emergency Medical Services Bureau, Public Health
Division, New Mexico Department of Health.
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(Activity 2 Handout continued)

Read between the lines for your mentee’s feelings. Learn to say, “How did that make

you feel?”

Ask open-ended questions. Don’t ask, “How was school today?” Instead ask, “What
did you do in school today?” Then, as appropriate, ask nonthreatening follow-up

questions.

Paraphrase—restate in your own words—what you think the child or youth has
said. When paraphrasing is accurate, your mentee will feel understood. If it is off the
mark, it invites her or him to clarify and also reminds you to listen more closely.

Ask questions when you don’t understand.

Put yourself in your mentee’s “shoes,” and try to understand the world from her or

his perspective.

Put aside preconceived ideas, and refrain from
passing judgment.

Acknowledge that you are listening by occasion-
ally nodding your head and saying things like, “I
see.”

Give your mentee the same respect that you
desire for yourself when you are talking to some-
one.

How to kill a conversation:

Tell the speaker that the way he or she feels is
wrong. “It’s silly to feel that way.”

Don’t look at the person who is speaking to you.

Sit slouched over, look distracted, drum your fingers on the table, or use some other
body language to signal to the speaker that you’re not really interested.

While the person is speaking, think about what you’re going to say in reply. It’s not
possible to be forming your own words and concentrating on the speaker’s at the
same time—so the response you're planning is unlikely to be very useful.

Be judgmental and challenging. Ask questions that put your mentee on the spot:
“Why didn’t you do better on the test?” “Why did you say that to her?” “How could

you possibly think that?”

Interrupt the person who is talking. Finish his or her sentences.

Some additional ideas for killing
a conversation on the telephone:

m Be totally silent for minutes at a time
while your mentee is talking. Don’t
say, “l see,” or “OK,” or ask any
questions. That way, your mentee
will wonder if you’re even there.

m Do something else while the con-
versation is taking place: work at
your computer, read your e-mail, do
dishes, fold laundry, pay bills.
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ACTIVITY 3.
COMMUNICATION
ROLE-PLAYS

Objective:

m To practice applying “active listening” skills by participating in
role-plays

Length:

® About 40 minutes

Materials included:

® Handout: “Sample Role Plays”

Steps:

I. Tell participants that you want them to apply some of the ideas
they have been talking about during this session by role-playing con-
versations with their mentees.

Organize participants into pairs. Give each pair one of the scenarios
from the trainer resource “Sample Role Plays,” or one of the scenarios
you have created.

Tell the pairs you want them to use their scenario as the basis for two
role-plays of a conversation between the mentor and mentee. The same
person should play the “mentor” and the same person the “mentee”
for both role-plays.

m In the first role-play, the “mentor” should display poor listening
and other communication skills

m In the second role-play, the “mentor” should display effective
listening and other communication skills

® As time allows, they should then switch roles and do the role-
plays again

Remind participants that there are many positive (as well as many
negative) ways to respond to a situation. Good communication skills
should be incorporated into a person’s own style, not be forced.

As the pairs are doing their role-plays, you and your co-facilitator
should listen in on as many as possible. Each time after you listen to a
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role-play, you can ask the pair a few questions to help them reflect on
the experience. For the “bad” role-play, for example, you can ask the
“mentee” how the “mentor’s” words or actions made him or her feel.
For the “good” role-play, you can ask the “mentee” what the “mentor”
said or did that made him or her feel the mentor could be trusted.

Allow about 20 minutes for the pairs to complete their role-plays.

2. Bring the whole group back together. Ask for a pair to volunteer to
give their two role-plays. After each of the role-plays, have other par-
ticipants give feedback on what the mentor said and did to block or to
foster a conversation that would build trust and help the mentee feel
comfortable about talking openly. Also encourage the pair to talk about
how the experience felt to them and what they might be more aware of
now that they have done the role-plays.

As time allows, have other pairs present their role-plays and receive
feedback.

[Adapted from Big Brothers Big Sisters of America. (1991). Volunteer Development
Seminar, Communication Skills. In Volunteer education and development manual (pp.
| 7—18). Philadelphia, PA: Author.]
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ACTIVITY 3 HANDOUT:
Sample communication role-plays

These scenarios are intended to give participants an opportunity to explore various ways of
responding to their mentees, incorporating the communication skills they have been explor-
ing during this training workshop. You can cut these along the dotted lines and give one
scenario to each pair during the Communication Role Plays activity. Or you might want to
create new scenarios that describe situations that more closely represent your particular
program.

I. Your mentee is | | years old. You have been meeting for more than two months, and she
has never expressed an opinion about how you and she should spend your time together.
You always suggest the activities. When you suggest one, she always says, “That’ll be

OK.” When you suggest more than one and ask her to choose, she says, “It doesn’t matter
which one.” When you ask her to suggest what she’d like to do, she says, “Anything will
be nice.” You know it’s important for her to share in the decision making and in your meet-
ing today you've decided to try to deal with this situation.

2. Your mentee is |13 years old. This is only your third meeting with him. His family
recently moved and, as a result, he started going to this school just last month, after the
school year had already started. He hadn’t said much about school during your first two
meetings. In fact, he hadn’t said much about anything. But today when you meet, you
immediately see that he has a black eye. You ask him what happened. “Nothing,” he says. “I
just got into a fight in the cafeteria.”

3. Your mentee is seven years old. You have been meeting with him for six weeks, and

he has always seemed to enjoy your time together. But when you meet with him today, it
seems like nothing can make him happy. He doesn’t want to play computer games or read a
story together or play catch, all things he usually enjoys. He finally agrees to work on put-
ting together a Super Monsters puzzle with you, but when the puzzle is halfway complete,
he knocks all the pieces onto the floor and starts kicking them across the room.

4. Your mentee is 12 years old. During the first two months of your relationship, things
seemed to be going well between you. But then she didn’t show up for your last two meet-
ings. You phoned again and set up another meeting, this time arranging to pick her up in
your car. She is home when you arrive there, and she gives you a big smile when she sees
you. But you're upset about the missed meetings and feel you have to talk about it.
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(Activity 3 Handout continued)

5. Your mentee is 14 years old, and you have been meeting with her for three months.

At your meeting today, she proudly shows you the report card she has just received. “I
didn’t fail anything,” she says. You look at the report card: She has just barely passed all her
classes. You know she’s smart and should be doing much better in school.

6. Your mentee is 14 years old, and you have been meeting with him for a month. On a
Monday afternoon, you meet him at school, and the two of you are having a great time
shooting hoops and talking about what else each of you likes to do to have fun. “l had a
great time this weekend,” he says. “| went to a party where this guy brought all this beer.”

7. Your mentee is |5 years old, and you have been meeting with him for three months.
When you see him today, he has just gotten his report card, and he is failing two subjects.
“l can't wait until I'm 16,” he says. “The first thing I'm going to do is drop out of school.”

8. Your mentee is eight years old, and you have been meeting for two months. During the
first half-hour of your meeting today, you and she play hopscotch outside in the schoolyard.
She seems a bit quieter than usual, but you don’t think much about it because she is very
shy and usually doesn’t talk much when you are together. It’s cold out, and after a while
the two of you decide to go inside to the school library to read a book. When you sit down
together at the table to read and she takes her coat off, you see that she has fresh, large
bruises on both her arms.

9. Your mentee is 14 years old, and you have been meeting for two months. The two of
you have just gone to a movie together, and you want to go with her to get something to
eat and talk about the movie. “What time is it?” she asks. When you tell her, she says she
has to go home to babysit for her sister and make dinner. “I'm already late,” she says. “My
mother’s going to scream at me. It’s not fair. She’s never home. She makes me do every-
thing.”

10. Your mentee is 14 years old. You've been meeting for three months, and you know he
has a huge crush on a girl in his class. He talks about her a lot and considers her his girl-
friend. Your mentee is small and shy, and you’re pretty sure this is the first girlfriend he’s
had. When you meet today, he’s obviously downcast. “What’s the matter?” you ask. He
tells you his girlfriend has started seeing a guy who’s 17, and she told your mentee, “Why
would | want to go out with a runt like you?”
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ACTIVITY 4.
TRUST COMES FIRST

Objective:

m To appreciate the importance of taking the time to first build
trust with their mentee

m To understand what does and does not contribute to building
trust

Length:

® About 25 minutes

Materials included:
® Handout: “Building Relationships”

m Optional handout: “The Mentor-Mentee Relationship Cycle”

Steps:

I. Emphasize that being an active listener is an essential quality for
building a successful mentoring relationship. However, it is not the
only one.

Ask participants to think about their own experiences in relationships
they had with adults (other than their parents) when they were a child
or youth.

How long did it take for those relationships to form? How
long, as a child, did it take them to trust and feel attached
to the adult? How long, as a youth, did it take? Why did
they begin to trust that adult? Did the trust remain? Did
they ever begin to question it? If so, why?

2. Distribute the handout “Building Relationships,” which draws
together much of what participants have been exploring during these
training sessions. Note that the information on the handout is based
on research conducted about mentoring relationships in Big Brothers
Big Sisters agencies from around the country. Allow participants a few
minutes to read the handout.

Lead a discussion about information on the handout. (Before the ses-
sion, you could write the handout’s key points on the newsprint and
display them during the discussion.) Be sure to relate the bulleted
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items to the underlying principle of establishing trust. Allow partici-
pants ample opportunity to ask questions and to discuss any confu-
sion about, or possible disagreement with, information on the hand-
out.

3. After discussing the Building Relationships handout, you may also
want to refer to the “Mentor-Mentee Relationship Cycle” handout,
which describes the stages of a typical mentoring relationship and pro-
vides communication tips for building trust and overcoming difficulties.
Alternatively, this additional handout can be used in ongoing training
or inserted into a mentor handbook you provide.
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ACTIVITY 4 HANDOUT:
Building relationships

What makes a mentoring relationship successful?

The key to creating effective mentoring relationships lies in the development of trust between
two strangers of different ages. Volunteers come to mentoring programs because they want
to help youth. Without establishing trust, however, mentors can never truly support the
youth with whom they interact.

Establishing communication and developing a relationship can often be difficult processes.
Learning to trust, especially for youth who have been let down before, requires time—youth
cannot be expected to trust their mentor simply because program staff have put the two of
them together.

The most critical factor in determining whether matches develop into satisfying and effec-
tive relationships characterized by high levels of trust is the approach of the mentor. Men-
tors who follow a gradual path in trust-building find that the types of support they can
offer, and are accepted, broaden considerably once trust has been established.

Effective mentors are more likely to engage in the following practices:

m They see themselves as “friends” rather than teachers or parents, and define their
role as supporting the youth in a variety of ways.

m They are “active listeners.”

m They make a commitment to being consistent and dependable, to maintaining a
steady presence in the youth’s life.

m They understand that the relationship may seem fairly one-sided—they may feel like
they are doing all the work—and they take responsibility for keeping the relationship
alive. For example, early in the relationship, youth often test adults to determine
whether they will actually stick around. Successful mentors regularly initiate contact
and ensure that meetings are scheduled, rather than waiting to hear from youth.

m They involve the youth in deciding how the pair will spend their time together. While
youth are often reticent about expressing what they want to do, successful mentors
take the time to learn about the youth’s interests and provide them with options for
how to spend their time, rather than planning everything without their input.

m They pay attention to kids’ need for “fun.” Having fun together is a key part of build-
ing relationships, and it also provides youth with valuable opportunities that are
otherwise often unavailable to them.

[Handout information from Morrow, K.V., & Styles, M.B. (1995). Building relationships with youth in program
settings: A study of Big Brothers/Big Sisters. Philadelphia, PA: Public/Private Ventures.]
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(Activity 4 Handout continued)

m They seek and utilize the help and advice of program staff. Successful mentors recog-
nize that they don’t have all the answers, and they value the support and guidance
that program staff can provide.

What stands in the way of a successful relationship?

Mentors who focus first on building trust and becoming a friend to their youth tend to be
more effective than mentors who immediately try to change or reform the youth. Adults
whose attention is concentrated on reforming youth often are frustrated by the youth'’s lack
of receptivity. These mentors make the mistake of pushing too hard and too quickly on the
mentee’s problems: pressing them to talk about sensitive issues before they are ready, and
ignoring the youth'’s desire to help set the agenda for the pair’s activities. These mentors fail
precisely because they are too focused on their own agenda.

Less successful mentors tend to do the following.

m They approach the relationship with narrow, specific goals aimed at changing the
youth’s behavior.

m They have difficulty meeting with youth on a regular and consistent basis, often
demanding that youth play an equal role in initiating contact. Unsuccessful mentors
often complain that their mentees do not call them to schedule meetings, or that
youth fail to show up for meetings when they say they will.

m They attempt to instill a set of values that may be different from or inconsistent with
those the youth is exposed to at home.

m They attempt to transform or reform the youth by setting tasks (for example, focus-
ing on doing schoolwork during their meetings) and adopting a parental or authori-
tative role in their interactions with youth. For youth, the value of a mentor is often
in having a supportive adult who is not a parent or teacher—adopting the posture of
these authority figures undermines the development of trust between a mentor and
youth.

m They emphasize behavior changes over developing mutual trust and respect in the
relationship. Mentors cannot force youth to change; too much focus on what is
wrong with a youth is more likely to turn him or her away from the mentor.

Adopting these ineffective strategies most often leads to dissatisfaction with the match and
premature termination. In a study of Big Brothers Big Sisters of America, researchers found
that more than 70 percent of the matches that included mentors who took a “reform the
youth” approach met only sporadically, and the majority of those matches ended relatively
quickly without much impact. In contrast, in matches where mentors adopted the gradual
trust-building approach, more than 90 percent met on a regular and consistent basis for an
extended period of time.
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ACTIVITY 4 OPTIONAL HANDOUT:

The mentor-mentee

relationship cycle

STAGE I: Characteristics: Effective Communication:
Beginning m Getting to know each m Ask open-ended questions
other
of the m Use body language that is open and
Match m The first impressions not guarded
m Trying to see the posi- m Active listening
tive in the relationship
® Demonstrate empathy
® Bonding o o o
® Avoid “prescriptive” communication
m Use prompts
m Speak with language that you feel
comfortable with
m Don't be afraid of silence
STAGE 2: Characteristics: Effective Communication:
Challenging m Mentee challenges ® Be consistent in your communica-
tion, even if it is difficult
and m Testing phase
Testing S ® Demonstrate respect
m Rethinking first impres-
sions m Build problem-solving techniques
. , into your open-ended questions
m Difficult feelings or
emotions may surface m Raise sensitive issues at the begin-
ning of your interactions
m Make sure to separate behaviors
from who the mentee is
m Disclosure of personal feelings and
experiences when appropriate
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(Activity 4 Optional Handout continued)

STAGE 3: Characteristics: Effective Communication:
“Real” m The relationship begins m Continue with disclosures when
Mentoring feeling right again appropriate
m Trust is established ® Avoid advising, and allow youth to
] actively problem solve
m Growth in the mentee
can be observed m Build off your knowledge of your
. ; mentee’s strengths to foster deeper
m A deepfar bond and discussions
connection has been
formed m Give positive feedback and don’t
be afraid to let your mentee know
when something has hurt you.
STAGE 4: Characteristics: Effective Communication:
Ending m Preparing for closure ® find common language to sum up

B Relationship may
become deeper or
mentee may start pull-
ing away

m Reflection

your feelings

m Provide feedback that describes
growth that you observed

m Be prepared to listen and affirm fears
that your mentee may have

[Relationship cycle handout adapted, with permission, from Rummell, C. (2006). Effective communication in the
mentor/mentee relationship cycle. In Cannata, A. (Ed.). Ongoing training for mentors: 12 interactive sessions for
U.S. Department of Education mentoring programs. Folsom, CA: Mentoring Resource Center.]
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ACTIVITY 5.
ESTABLISHING AND
MAINTAINING
BOUNDARIES

Objective:

® (Understand what a boundary is and why boundaries are needed
in mentoring relationships

m Understand how to prevent and buffer mismanagement of
boundaries in mentoring relationships

m Develop a framework for dealing with boundary issues

Length:

® About 45 minutes (time will cover approximately two scenarios)

Materials Provided:
® Handout: “On Boundaries”

® Handout: “Boundary Scenarios”

You will need to supply:
m Chalkboard or newsprint

m Chalk or markers

Steps:

I. Explain that effectively setting boundaries with their mentee will
help them have a positive mentoring experience, provide them with
valuable life lessons, protect them from burning out, and, most impor-
tant, prevent them from walking away prematurely from their mentor-
ing commitment. A mentor’s ability to set boundaries will allow the
mentee to feel safe, develop a sense of trust and, ultimately, learn how
to set boundaries for him- or herself. This exercise will help mentors
identify key areas around which boundaries are essential, as well as
provide them with guidelines for how to continue to protect those
boundaries throughout the life of the mentoring relationship.
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2. Distribute and have participants review the “On Boundaries” hand-
out. Tell them that they will have a chance to role-play these principles
in a few minutes.

Distribute the “Boundary Scenarios” handout. Feel free to adapt and
change the scenarios to increase their relevance to your program. Ask
participants to:

m Select a person to record responses as well as another to pre-
sent to the larger group.

m List all the worst ways in which the assigned scenario could be
handled. Have a recorder write the ideas down on the newsprint
and label it “What not to do.”

m Discuss and write down ways in which their group feels the
scenario should be handled.

Give participants about |5 minutes to complete this task.

3. Review responses to scenarios (about |5 minutes). Ask each small-
group representative to go to the front of the room, read the group’s
scenario out loud, and explain how they decided the scenario should
be handled, as well as what pitfalls to avoid. Invite the rest of the par-
ticipants to add feedback or ask questions. Summarize key points and
clarify agency’s policies as necessary.

Tip: Record and save boundary topics and responses from your workshops
and daily work to be used for future boundary training sessions.

4. Once you have facilitated and reviewed participant responses

to the scenarios, you can add any missing key points and guidelines
related to the issue. This time will also serve as your opportunity to
provide them with a way of thinking about boundaries that will help
guide their actions should the need arise. See the “On Boundaries”
handout for key talking points.

[This activity and handouts adapted, with permission, from Arevalo, A. (2006).
Establishing and maintaining boundaries. In Cannata, A. (Ed.) Ongoing training for
mentors: |2 interactive sessions for U.S. Department of Education mentoring programs (pp.
5-10). Folsom, CA: Mentoring Resource Center.]
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ACTIVITY 5§ HANDOUT:
On boundaries

What is a boundary?

A boundary can be thought of as a protective barrier that helps to keep us safe. For bound-
aries to be effective they need to be applied on a consistent and ongoing basis. Boundaries
teach children what healthy relationships look like and allow them to be children.

Who needs boundaries?

All of us can benefit from having healthy boundaries in our relationships. Exercising your
ability to set and maintain those boundaries throughout your mentoring relationship will
provide you with an opportunity to challenge your own personal growth.

Although all children need boundaries, they are particularly important for youth who:
I. Come from chaotic and unpredictable environments
2. Have been the victims of abuse

3. Have to take care of the adults in their lives and as a result have not had their own
needs met

Are there any signs that can tell me if my personal boundaries have been crossed? Feeling
angry, used, violated, drained, or that you need to walk away from the relationship may be
signs that you are in a situation where your boundaries are being violated.

How do | prevent my boundaries from being violated?

You should decide what boundaries are important to you before the match begins and
certainly before being confronted with a difficult situation. Planning in advance will help
prevent being caught off guard and it will also help you plan and rehearse your desired
response. Some specific areas where boundaries are important include:

m Money: How much money am | comfortable spending on each outing? How will |
respond if on an outing my mentee asks me to buy him/her something? How would |
feel if my mentee’s family requests help with their finances?

m Behavior: What would | do if my mentee uses foul language, mistreats others, steals,
or is disrespectful of me during one of our meetings?

m Self-disclosure: How would | respond if my mentee asks me about my previous expe-
rience with sex, drug use, past relationships, or other personal issues?
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(Activity 5 Handout continued)

m Time: How much time do | feel comfortable spending with my
mentee on a weekly basis? Am | comfortable receiving phone
calls at work? How late is too late to receive a phone call (or too
early)? What would | do if my mentee does not show up for a
meeting?

m Working with parents/guardians: What would | do if my ment-
ee’s father asks me out on a date? What do | do if when greeted
at the door, my mentee’s mother begins sharing her “laundry
list” of complaints about her son? What would | do if my men-
tee’s grandmother begins crying and sharing her problems with
me when | drop by for a visit?

Remember that if you are not sure how to respond to a situation, you
have every right to request time to think about it. It is best to set
boundaries from the start. However, you can and should make adjust-
ments to your relationship as necessary. It is better to adjust a bound-
ary than to walk away from a relationship.

Finally, and most important, remember that you do not have to do this
alone. If you are unsure about a situation, need help figuring out how
to proceed, or need an intervention, you can go to program staff for
support.

Are there any guidelines I can use that can help
guide my actions when confronted with situations
that challenge healthy boundaries?

Here is a three-step approach you can apply when trying to decide how
to handle a difficult scenario:

I. In mentoring, the relationship is the formula, the strategy, and the
intervention. How can you respond to this situation in a way that pro-
tects the well-being of the mentoring relationship?

2. The implications of your response are as important as the response
itself. What are the short-term and long-term consequences of the way
you choose to handle the situation?

3. Communicate from a place of personal honesty. How can you effec-

tively communicate with your mentee the importance of the boundary
in question in a way that honors your needs without blaming or sham-
ing your mentee?
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ACTIVITY 5 HANDOUT:
Boundary scenarios

Scenario 1

You arrive at your usual meeting place and your mentee has not arrived. You had previously
called your mentee to let her know what time to meet. You both agreed that you would
interview the head of the college art museum for a special school project. What should you
do or say next time you talk to your mentee?

Scenario 2

You have been matched with your mentee for about six months and you are starting to
“bond.” One day your mentee asks you if you ever experimented with alcohol when you
were younger. You did try alcohol in middle school, and more often in high school. What do
you say?

Scenario 3

Every time you go to pick up your mentee, his father greets you at the door and spends at
least half an hour chatting with you. You are glad he likes you, but his long greetings are
getting in the way of the time you spend with your mentee. How should you handle this
situation?

Scenario 4

During one of the group activities of the mentoring program, you notice that your mentee is
being mean to one of the other children. You've noticed this behavior in the past, but have
not said anything about it. Your mentee’s attitude toward other children makes you feel
uncomfortable. What should you do?

Scenario 5

You and your mentee hit it off right away. You were very excited about your match until a
few weeks ago when your mentee started calling you a few times a day. You are excited she
likes you so much, but are unsure if the amount of time you are spending on the phone is
appropriate. You don’'t want to hurt her feelings, but you are feeling uncomfortable with the
calls at work and tired from all the calls at home. What should you do?
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OPTIONAL ACTIVITY.
“WHAT SHOULD WE DO?”

Objective:

m Understand the resources available in their community for
match activities

m Learn how to help their mentee decide on match activities that
are relevant to their interests

Length:

® About 40 minutes

Materials provided:
m Handout [: “School-Site Activities We Can Do”

® Handout 2: “Community Activities We Can Do”

You will need to supply:
m Chalkboard or newsprint
m Chalk or markers

m Note cards or scratch paper

Steps:
I. When | Was Your Age Visualization (about 20 minutes)

Ask the participants to think back to when they were a child. Now ask
them to visualize themselves at the same age as their mentee. Use the
following phrases to help them visualize:

m How did your bedroom look?

® What books did you like reading?

® What was your favorite subject in school?
® What did you look forward to after school?
B What sports/hobbies did you enjoy?

® What did you like to collect?

® What made you unique?
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Ask them to keep those images in their mind. Now ask, “What was
your favorite activity during this time in your life? What were you really
into?”

2. Record their responses on the chalkboard or newsprint.

Review the list and have the group talk about how the activities might
be changed to appeal to the kids your program serves. Have the group
expand one of the activities listed. For example, if a participant says
that his/her favorite activity was playing on the jungle gym, talk about
related activities that a match might pursue, such as researching
famous Olympic gymnasts, attending a sporting event, designing the
ultimate jungle gym using popsicle sticks, or using the Internet to learn
about sports-related careers.

3. Review available options (about 10 minutes).

Take a few minutes to review what type of activities mentors and ment-
ees can participate in at their program site and in the community. Men-
tion any free or low-cost activities on the horizon. Remind mentors

of any group outings or school events that are scheduled. Review the
two handouts, “Community Activities We Can Do” and “School-Site
Activities We Can Do,” or another handout you have created that is
more applicable to your program’s services.

4. Key debrief points (about 5 minutes)

m Keep in mind that activities should adhere to program policies
around off-campus outings (if applicable), amount of money
that can be spent, and liability and safety issues. Remind them
to check with program staff if they are unsure if an activity is
OK.

®m Encourage mentors to suggest activity ideas that take advantage
of other offerings (e.g., a group museum trip or open gym time)
and that mesh with program goals.

B In a community-based program mentors should check in with
the mentees’ parents and program staff before embarking on any
new or out-of-the-ordinary activities.
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OPTIONAL ACTIVITY HANDOUT:
School-site activities we can do

Read a book, especially in a new genre

Join (or find more about) a school club, sport, or activity

Create academic goals (both short and long term)

Do research on the Internet

Explore the school library

See if you can use the gym (or get outside) to play active games or exercise
Talk about what happened during the school day

Talk about successes (and disappointments) at school

Create a notebook to organize schoolwork

Write a story together

Discuss strategies for taking tests and effective study habits

Discuss managing time effectively

Make a collage that illustrates the mentee’s values or goals

Plan a service project (either for the school or out in the community)
Build a Web site together

Make a mentoring journal about your time together

Research some interesting or unusual careers

Write a letter to the editor of your local paper about a topic of interest to your
mentee

Learn about a country your mentee would like to visit someday (plan a fantasy vaca-
tion)

Talk about your family heritage and research your roots
Pick a foreign language neither of you know and learn some basic words and phrases
Take pictures to create a school “scrapbook”

Talk about the best (and the worst) parts of their school day
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(Optional Activity Handout continued)
m Work on spelling—and how to use a dictionary and thesaurus
m Study for a test or complete homework (sparingly)

m Review previous tests and homework

[List adapted from Cannata, A., Garringer, M., MacRae, P, & Wakeland, D. (2005). Making the grade: A guide to
incorporating academic achievement into mentoring programs and relationships (p. 70). Folsom, CA: Mentoring
Resource Center.]
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OPTIONAL ACTIVITY HANDOUT:
Community activities we can do

m Visit museum, aquarium, planetarium, art gallery, natural museum, national park,
cemetery, zoo, etc.

m Tour the public library

m Visit a job site

® Do a job shadow

B Interview someone who has an interesting job

m Research career qualifications

® Visit a high school, attend high school events

B Visit local universities

m Take a class together—Ilearning a new skill together can be fun and exciting
m Take a nature hike

m Visit afarm

m Take a historical tour of the city

m Go to cultural event (concert, play, symphony, rodeo)

® Go to a culturally themed event (pow-wow, MLK celebration, etc.)
m Watch an educational special or movie with an educational theme
m Talk with senior citizens about their life story and historical events
m Participate in a summer reading program

m Go grocery shopping together; plan a menu for a meal, make a budget for it, compare
prices

m Explore public transportation together

[List adapted from Cannata, A., Garringer, M., MacRae, P, & Wakeland, D. (2005). Making the grade: A guide to
incorporating academic achievement into mentoring programs and relationships (p. 70). Folsom, CA: Mentoring
Resource Center.]
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ACTIVITY 6.
WRAP-UP

Objective:

®m To help participants think about how to apply their learning
from the session

Length:

m About 40 minutes

Materials included:
® Handout: “Summarizing This Session”

m Evaluation Form

Steps:

I. Write this (or another quotation) on the newsprint, as a backdrop
for the session’s wrap-up:

“No one ever listened himself out of a job.” —Calvin
Coolidge

2. Distribute the handout “Summarizing This Session,” and ask par-
ticipants to write down two or three things they learned during the
session that they will be able to put to use as they begin their mentor-
ing relationship. (These could be skills, attitudes, or anything else.)
Then ask for a few volunteers to share one of their items.

3. Distribute the evaluation forms, and ask everyone to complete one
and return it to you before leaving.

4. Be sure to reiterate what the next steps are for your new mentors
(getting matched, meeting the mentee and their parents/guardian,
etc.). Make sure they know who to contact on your staff if they have
questions about what’s next.
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ACTIVITY 6 HANDOUT:
Summarizing this session

List two or three things you learned during this session that will help you when you begin
your new role as a mentor. Then explain how each will help.

Questions | still have...
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ACTIVITY 6 HANDOUT:
Evaluation of training session

Date:

I. What did you find to be most useful in this workshop?
2. What did you find to be least useful?

3. Was there anything you felt was missing from this session—anything you would
have liked to know more about?

4. In what other ways could we improve this session?

5. Please rate the following:

Poor Average Excellent
Effectiveness of trainer I 2 3 4 5
Training room | 2 3 4 5
Training content I 2 3 4 5
Training activities | 2 3 4 5
Training materials I 2 3 4 5
Overall rating I 2 3 4 5

6. List other topics or concerns you would like to have addressed in upcoming training
sessions.

7. Please use the back of this form for any additional comments.
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Additional
Reading and
Resources for
Training Mentors

Arevalo, E. (with Boggan, D., & West, L.). (2004). Designing and cus-
tomizing mentor training. Folsom, CA: Center for Applied Research
Solutions. Available online at:
http://www.emt.org/userfiles/DesigningMentorTrng.pdf.

Bowman, R.P, & Bowman, S.C. (1997). Co-piloting: A systematic men-
toring program for reaching and encouraging young people. Chapin, SC:
YouthLight.

Cannata, A. (Ed.). (2006). Ongoing training for mentors: 12 interactive
sessions for U.S. Department of Education mentoring programs. Folsom,
CA: Mentoring Resource Center. Available online at:
http://www.edmentoring.org/pubs/ongoing_training.pdf

Cannata, A. & Garringer, M. (with Taylor, J., & Aravalo, E.). (2006).
Preparing participants for mentoring: The U.S. Department of Education
mentoring program’s guide to initial training of volunteers, youth, and
parents. Folsom, CA: Mentoring Resource Center. Available online at:
http://www.edmentoring.org/pubs/training.pdf

Creative Mentoring. (2001). Elements of effective mentoring: A mentor
training manual for the in-school volunteer mentor. Wilmington, DE:
Author.

EMT Group. (2001). Designing an effective training program for your
mentors. Folsom, CA: Author. Available online at:
http://www.emt.org/userfiles/DesigningAntffectiveMentorTraining.pdf.

Kapperich, C. (2002). Mentoring answer book. McHenry, IL: Big Brothers
Big Sisters of McHenry County. Available for purchase at:
http://www.mentoringanswerbook.com

MENTOR/National Mentoring Partnership. (n.d.) Learn to mentor (online
training). Alexandria, VA: Author. Available online at:
http://apps.mentoring.org/training/TMT/index.adp

65





http://www.emt.org/userfiles/DesigningMentorTrng.pdf


http://www.edmentoring.org/pubs/ongoing_training.pdf


http://www.edmentoring.org/pubs/training.pdf


http://www.emt.org/userfiles/DesigningAnEffectiveMentorTraining.pdf


http://www.mentoringanswerbook.com


http://apps.mentoring.org/training/TMT/index.adp





Training New Mentors

Mentoring Partnership of Minnesota. (2007). Tools for mentoring adoles-
cents (series of fact sheets). Minneapolis, MN: Author. Available online
at: http://www.mentoringworks.org/Training_Institute Tools and
Resources.html

Mentoring Resource Center. (2006). Overcoming relationship pitfalls.
Mentoring Fact Sheet, 10. Available online at:
http://www.edmentoring.org/pubs/factsheet 1 0.pdf

North, D. (2000). Responsible mentoring: Talking about drugs, sex and
other difficult issues. Folsom, CA: EMT Group. Available online at:
http://www.emt.org/userfiles/RespMentoringBooklet.pdf.

Rhodes, J.E. (2002). Stand by me: The risks and rewards of mentoring
today’s youth. Cambridge, MA: Harvard University Press.

Smink, J. (1999). Training guide for mentors. Clemson, SC: National
Dropout Prevention Center.

66




http://www.mentoringworks.org/Training_Institute_Tools_and_Resources.html


http://www.edmentoring.org/pubs/factsheet10.pdf


http://www.emt.org/userfiles/RespMentoringBooklet.pdf





This publication contains pages that have been
left intentionally blank for proper pagination
when printing.







Hamilton Fish Institute
2121 K Street NW
Suite 200

Washington, DC 20037
Ph: (202) 496-2200

Fx: (202) 496-6244
http://www.hamfish.org
hamfish@gwu.edu




http://www.hamfish.org


mailto:hamfish@gwu.edu













Sheet1


			Hour			Textbook			Lesson			Instructor’s Guide			Special Directions (beyond those given in Instructor’s Guide)


			1			Pre-assessment Activity			Pre/post Survey			p.6/10 - 6/17			Have each student complete the survey found on page 6/12 of the Instructor's guide.  Save these for comparison at the end of the course.


						Career Choices, pp. 10-14			Vision + Energy = Success			p. 4/4 - 4/6, Presentation suggestions


						Workbook, p. 5-6


									Envisioning Your Future


			2			Career Choices, pp. 15-16			Why People Work			p. 4/8, Presentation suggestions


						Career Choices, p. 17			Everybody Works			p. 4/9, Presentation suggestions


						Workbook, p. 7


						Career Choices, pp. 18-21			Defining Success			p. 4/10, Presentation suggestions


						Workbook, pp. 8-9


			3			Career Choices, pp. 18-21			Defining Success (continued)			p. 4/10, Activities			Have students brainstorm what they think well known individuals would define success


						Career Choices, p. 20   Workbook, p. 9			Making Career Choices			p. 4/13, Presentation suggestions


			4			Career Choices, p. 24			(James and Letitia)						Choose three students who are able to confidently read aloud to be (1) a narrator; (2) James and (3) Letitia. Their story is told throughout chapter 2 of Career Choices (pp. 24-50). Each time the class arrives at a portion of their story, ask the “actors” to read their parts.


						Career Choices, pp. 25-27			(Your Personal Profile)			p. 4/16, Presentation suggestions			Have students try to complete their own bulls eye chart


						Workbook, p. 11			(Bull’s Eye Chart)


			5			Career Choices, p. 28			(James and Letitia)						Dramatic Reading


						Career Choices, pp. 28-29			Identifying Your Passions			p. 4/18, Presentation suggestions, Activities			Ask students to share their passions. Begin brainstorming possible careers that address their passions.


						Workbook, p. 12


			6 & Homework			Career Choices, p. 30			(James and Letitia)						Dramatic Reading


						Career Choices, pp. 31-37			Work Values Survey			p. 4/20, Presentation suggestions			Review the survey together, discuss any words or concepts they don’t understand. Be non-judgmental about statements read.


						Workbook, pp. 13-16									Have students complete the survey and "grade" it as homework.


			7			Career Choices, pp. 31-37			Work Values Survey						As a class, brainstorm careers for each student, given his or her top three work values. Ask each student to write his or her top three values on the board. Open the discussion up to the floor so classmates can make suggestions.


						Workbook, pp. 13-16			(continued)						This is an introductory activity and will need a lot of support from teachers and adults. You might even invite two or three other individuals (career counselor, guidance counselor, principal, etc.) to help brainstorm.


			8			Career Choices, p. 38			(James and Letitia)						Dramatic reading


						Career Choices, pp. 38-42			Strengths and Personality			p. 4/22, Presentation suggestions			Review the definitions on p. 39 of Career Choices before students complete the activity. Complete the activities individually.


						Workbook, pp. 17-19


						Career Choices, p. 43			(How personality impacts career choices)			p. 4/22, Presentation suggestions			Discussion of styles. Brainstorm the types of careers in which each style might be happiest.


						Career Choices, pp. 44-45			Your Strengths			p. 4/24, Presentation suggestions			Have students complete pp. 44-45 as homework.


						Workbook, p. 20			(Developing your strengths)


			9			Career Choices, p. 46			(James and Letitia)						Dramatic reading


						Career Choices, pp. 46-48			Skills and Aptitudes, Name That Skill			p. 4/27, Presentation suggestions


						Workbook, p. 21


						Career Choices, p. 48			Skills Identification			p. 4/28, Presentation suggestions, Activities			You may want to break into small groups to brainstorm and then ask each group to report out.


						Workbook, p. 22


						Career Choices, p. 49			Roles, Occupations, and Vocations			p. 4/30, Presentation suggestions,			Have students complete p. 49 as homework.


			10									p. 4/31, Chapter Follow-up			Chapter follow-up: Complete chart on p. 27 of Career Choices with information discovered from activities on pp. 28-49. Post charts around the room for all to see.


						Career Choices, pp. 50-53			Message Center			p. 4/32, Activity			Discuss the messages which society gives individuals based on their gender, race, age, physical appearance, physical ability, social status, intellectual capacity, educational achievement, and so forth.


						Workbook p 125-126			Career Portfolio			p. 4/13-4/14			review what a career porfolio is and how it is used


															Have students make their tabs for sections and set up their portfolio as homework.


			11			Career Choices, pp. 56-59			(Maslow’s Triangle), Where Are You Now?			p. 4/38, Presentation suggestions, Activities


						Career Choices, pp. 62-63			Your Lifestyle, Components of Lifestyle			p. 4/42, Presentation suggestions


						Workbook, p. 28


						Career Choices, pp. 60-61			How Do You Want to be Remembered?			p. 4/39, Presentation suggestions			Ask students to complete Mission Statement over the next two or three days.


						Career Choices, pp. 64-69			Happiness is a Balanced Lifestyle, The Modified Maslow Triangle			p. 4/43, Presentation suggestions			Extra credit assignment: read "Having our Say: The Delany Sister's First 100 years"


												p. 4/44, Presentation suggestions


						Career Choices, pp. 70-71			What About Your Life			p. 4/45, Presentation suggestions, Activity


						Workbook, p. 30


			12			Career Choices, pp. 74-77			Ivy Elm’s story, Family Profile			pp. 4/48-54			Overview of the budget process.  Read and discuss Ivy’s story.


						Career Choices, p. 78			Housing Budget			p. 4/55			Hand out copies of classified ads and real estate booklets. Be sure to have scissors and glue. Have students chose the housing (own or rent) they envision for themselves at age 29


									Calculating your monthly mortgage payment						Have students figure their own mortgage payment for house and condo chosen using calculators on www.careerchoices.com. Students will be fascinated to see how the term and interest rates impacts their monthly payments.  Encourage them to experiment.


									Property Taxes						Find out ahead if your state has a special formula for property taxes. Explain each of these “hidden costs” of owning a home. Check figures on computer.


									Estimate the cost of Homeowner Insurance						Homework: Bring in copies of utility bills from home.


									Home Owner’s Association Fees


									Utilities			p. 4/55			assign students to bring in sample utilities bills and phone bills, so they can be used as research.


									Telephone


			13			Career Choices p. 80			Transportation - Buying a Car			p. 4/56			See Instructor’s Guide. Using classified or online resources, have students chose a car.


									Transportation, Insurance and Maintenance			Review operating costs of 10 top selling cars.			Review terms in auto insurance.  Review the insurance laws in your state. Ask students to interview parents to find monthly maintenance budget of their cars. Good chance for discussion of savings by doing your own tune-ups.


									Public Transportation option


			14			Career Choices, p. 82			Yearly Clothing Budget			p. 4/57, Teacher Lesson Plans Online:Extension Idea			Students may have to complete as homework if they projected several children. Students could create an Excel spreadsheet similar to the one on page 44-47 of Lifestyle Math


						Career Choices, pp. 84-85			Find Your Weekly Grocery Costs			p. 4/58, Activity			Prepare students to complete weekly meal cost by reading and discussing the noted pages in Career Choices and Lifestyle Math.


									Sundries						Either assign a trip to the grocery store for homework (to investigate the costs of their list) or have resources in the classroom such as food advertisements from grocery stores or inventory price printouts from the stores. Or use charts in Career Choices


						Career Choices, p. 86			Monthly Entertainment Budget			p. 4/59			Be sure to advise students they don’t need a figure in each line item. Newspaper entertainment sections, catalogs, and brochures for health clubs and the YMCA would be good to have as resources. You may want to brainstorm column B as a class. Check on the computer.


			15			Career Choices, p. 87			Saving and Planning for a Vacation			p. 4/59, Activity			Begin research for this line item. Use Sunday travel section from the newspaper or online resources. If students have similar plans, suggest they form research teams to figure costs.


						Career Choices, p. 88			Child Care Budget			p. 4/60			Divide into groups of three to research costs and brainstorm other child care options. Ask students with younger siblings to bring in their childcare costs


						Career Choices, p. 89			Health Care Budget			p. 4/60			Discuss health insurance and the difference ways to obtain it.  Use the chart in Career Choices or go online to a major insurance company, such as Blue Cross, to get sample costs


						Career Choices, p. 89			Furnishing Expenses			p. 4/61			Have merchandise catalogs or go online for various costs. Remind students to declare an annual budget amount and then divide by 12 for the monthly budget the are working on.


						Career Choices, p. 89			Saving for the Long Term			p. 4/61			Review each line item and, as a class, brainstorm how much is appropriate for each.


						Career Choices, p. 90			Miscellaneous Expenses			p. 4/62			After completing their Miscellaneous line item, have students enter their different line items amounts in the appropriate space on page 92.  Total


			16			Career Choices, p. 92 - 93			Your Total Budget Profile			pp. 4/63-64			You’ll want to talk briefly about payroll deductions and gross pay versus net pay. It is important that your students understand that their salary requirement will be higher (by at least 20%) than what they expect to spend each month. You may want to share copies of payroll stubs (from your older students) so they can see what is taken out of a paycheck. Check on the computer.


									What Salary Will Support this Lifestyle


									Find a Job That Will Support Your Lifestyle						Resources: The American Almanac of Jobs and Salaries can be ordered from a full service bookstore.


			17			Career Choices, pp. 95-96			In Over Your Head?, Hard Times Budget			p. 4/65, Presentation suggestions			You’ll need to research ahead-of-time the amount for AFDC and unemployment in your state. Complete this activity either in small groups or as a class.


						Workbook, p. 43


						Career Choices, pp 97-101			Some Sample Budgets			p. 4/66, Presentation Suggestions			Divide the class into groups as noted in the Instructor's Guide


						Workbook p 44 - 45									After students have completed their budgets for their assigned individual, report out their suggestions to the class.  Have the class critique their projections for each line item.


						Career Choices, p. 102-103			A Few Words About Poverty			pp. 4/67-68, Presentation suggestions			After discussing the points on p. 102 of Career Choices, ask students to individually complete the questions at the bottom of p. 103. Inviting a panel of single parents is also an option here.


						Workbook, p. 46			Could You Become a Poverty Statistic?


			18			Career Choices, pp. 104-110			Money Isn’t Everything			p. 4/69, Presentation suggestions			After discussing these two topics, choose one of the activities listed in the Instructor’s Guide.


						Workbook, pp. 46-48			Psychological costs – sacrifices vs. rewards			p. 4/70, Presentation suggestions			Break into groups of three or four and assign each group a story. Ask each group to first read the story, discuss the questions following each story and then report on their conclusions. Do class members have anything to add?


						Career Choices, pp. 111-113			You Win Some, You Lose Some			p. 4/71, Presentation suggestions, Activities			As a class, brainstorm the possibilities on p. 111 of Career Choices. Break into groups of three and have each group help its members list the rewards and sacrifices of one or two careers each student is considering.


						Workbook, pp. 49 -50			After-Hours Rewards			pp. 4/73-73, Presentation suggestions


															Break students into triads and brainstorm how the workers on page 113 migh meet the work values not clearly met in their jobs


			19			Career Choices, pp. 116-117			An Investment in Education …Yields Dividends for a Lifetime			p. 4/74, Presentation suggestions			Ask students to study the chart on p. 116 of Career Choices and interpret what it demonstrates. Then ask them to individually complete computations on p. 117.


						Workbook, pp. 51


						Career Choices pp. 118 - 119, Workbook p. 52-53			Beginning of the planning process			p. 4/75, Presentation, p. 4/13-4/14, Start the Portfolio process			p. 118 and worksheet on p. 119 of Career Choices. Ask students to share their findings.


			20 & Homework			Career Choices, p. 120			Ask Someone Who’s Been There			p. 76, Presentation, Career Resource File			Assign as homework, review interviewing etiquette and strategies.  Assign students to create Resource File


						Workbook, p 54


						Career Choices, p. 121			Easier Said Than Done			p. 4/77, Presentation suggestions,			Assign completion of chart as homework (page 4/77 of Instructor's Guide).


						Workbook, p. 55


			21			Career Choices, pp. 124-134			Your Ideal Career			pp. 4/80-81, Presentation suggestions			Ask students to complete pp. 124-134 in Career Choices. They will need to work individually on this assignment. You’ll want to follow procedure outlined in the Instructor’s Guide.


						Workbook, pp. 57-62


						Career Choices, pp. 124-134						pp. 4/80-81, Energizer			After students have completed their charts, begin brainstorming possible careers that meet their essential career characteristics (see Instructor’s Guide, p. 4/80). If you have a career technician or counselor, you might ask him/her to attend this class to assist.


						Workbook, pp. 57-62


			22			Career Choices, pp. 135-137			Consider Your Options			p. 4/82, Presentation suggestions


						Workbook, p. 63


						Career Choices, pp. 138-139			Employee or Employer?			pp. 4/83, Presentation suggestions			After completing the activity as outlined in Instructor’s Guide, you may want to debate the question “Which worker would have the most options for parenting, someone in a structured job or someone who is self-employed?”


						Workbook, pp. 64-65


						Career Choices, pp 140-141			What about Status			p 4/84, Presentation


			23			Career Choices, p. 144-146			Career Interest Areas			p. 4/78, 4/86


						Career Choices, p. 147			Bring In Your Identity			p. 4/88, Presentation suggestions			Use one students charts and brainstorm as a class.  Then break in to groups of four or five and have each student present their charts listed on page 4/88 and have the group brainstorm possible careers.


						Workbook, p. 67


			24 & Homework			Career Choices, pp. 148-149			Career Research			p. 4/89, Presentation suggestions			Review text. Take a tour of the career center/library.


						Career Choices, pp. 150-155			Career Interest Survey						You’ll want to recruit the assistance of your career librarian or career technician and help your students start their research. However, they will need to complete the research as homework. They can find many resources online at www.careerchoices.com p. 148-149, 150


						Workbook, pp. 68-73


			25						Seeing in the Mind’s Eye			pp. 4/92-93, Presentation suggestions


						Workbook, pp. 73-74


						Career Choices, pp. 158-159			The Shadow Program			pp. 4/94, Presentation suggestions


						Workbook, p. 75									Long-term homework: Arrange for Shadow Experience.


															Optional: This project will be completed over a period of time and require outside work on your part (either finding job shadowing placements or better yet, a Director of Mentors), but the added effort is well worth it. This is an impressive activity for a high school student! See pp. 4/94-100 in the Instructor’s Guide.


						Career Choices, pp. 160-161			Involve Me and I Understand			p. 4/101, Presentation suggestions			Optional Energizer: “What’s My Line” guest panel. Invite in three individuals from the community who have unique jobs. Divide the class into two teams and have each team take turns asking questions and guessing their professions.


						Workbook, p. 76


			26			Career Choices, pp. 162-165			The Chemistry Test			pp. 4/102, Presentation suggestions			Read the story on p. 162 aloud. After discussing the topic as a class, work through the questions on pp. 163-164. Ask students to individually answer the questions on p. 165 of Career Choices. Brainstorm careers that match the student's profiles.


						Workbook, pp. 77-78


			27			Career Choices, pp. 168-170			Identifying Choices			p. 4/108 109, Presentation suggestions, Activities, Brainstorm


						Workbook, p. 80


						Career Choices, p. 171			Gathering Information			p. 4/110, Presentation suggestions


						Workbook, p. 80


						Career Choices, pp. 172-174			Evaluating Choices			pp. 4/111-112, Presentation suggestions, Activities			After the class has worked through Joyce’s example, break into groups of three to consider Jessica and John’s stories and complete their charts on pp. 173-174 of Career Choices.


						Workbook, pp. 81-82									Report out before the end of the period


			28			Career Choices, pp. 176-177			Gloria’s Chart/Your Chart			p. 4/113, Presentation suggestions			As a class, discuss and vote on Gloria’s choice. Then have each student complete the chart on p. 177 of Career Choices, using the three careers researched earlier as their choices.


						Workbook, pp. 82-83


						Career Choices, p. 178			Make a Decision			p. 4/114, Presentation suggestions			After discussion of decision-making styles and a review of the terms on p. 178 of Career Choices, ask each student to complete the chart at the bottom of p. 178. Discuss the topic on p. 179. End the class with the Robert Frost poem, “The Road Not Taken” in Possibilities and assign question 7 for homework.


						Workbook, p. 84


			29			Career Choices, pp. 182-185			Tools for Solving Problems			pp. 4/118-119, Presentation suggestions, Activities


						Workbook, p. 86


						Career Choices, pp. 186-190			Setting Goals and Objectives			pp. 4/120-121, Presentation suggestions			Energizer: Hand out a paper clip and a one-foot piece of thin string to each student. Folding the string in half, slip a paper clip until half-way through and then, holding the two ends of the string, dangle the paper clip. Ask students not to move their hand but to think about the paper clip swinging. It will. The point: What we focus on will eventually happen.


						Workbook, p. 86


			30 & Homework			Career Choices, pp. 197-199			What’s Your Excuse?			pp. 4/124-125, Presentation suggestions,


						Workbook, p. 89


						Career Choices, p. 200			Taking Responsibility			p. 4/126, Presentation suggestions			Break into small groups of three students. Write the excuses found in the Instructor’s Guide on the board and ask the groups to reframe them. Bring the class together and have  groups present their conclusions.


						Workbook, p. 90


						Career Choices, pp. 201-202			Startling Statement Quiz			p. 4/127, Presentation suggestions, Activities,			Have students complete the "Startling Statement Quiz" as homework.


						Workbook, p. 91


			31			Career Choices, pp. 203-206			Detours and Roadblocks			p. 4/128, Presentation suggestions, Activities


						Workbook, pp. 92-93


						Career Choices, p. 207			Is It Worth Staying In School?			p. 4/129, Presentation suggestions, Activities


						Workbook, p. 94


						Career Choices, pp. 208-209			Economics of Bad Habits			p. 4/130, Presentation suggestions,


						Workbook, p. 95


			32			Career Choices, pp. 211-213			If You’re a Woman			pp. 4/132-133, Presentation suggestions, Activities


						Workbook, pp. 96-98


						Career Choices, p. 215			Before You Give Up Your Dream			p. 4/134, Presentation suggestions			Read Dream Deferred by Langston Hughs, Possibilities, p. 212


						Workbook, p. 99


						Career Choices, pp. 216-217			(Developing anxiety tolerance)			p. 4/135, Presentation suggestions


						Workbook, p. 100


			33			Career Choices, pp. 218-221			One Step at a Time			p. 4/136, Presentation suggestions


						Workbook, p. 101


						Career Choices, pp. 222-223			Yorik’s Story			p. 4/137, Presentation suggestions			Have students/teams present their plans for Yorik.


						Workbook, p. 102


						Career Choices, pp. 224-225			Taking Risks			p. 4/138, Presentation suggestions, Activities


			34			Career Choices, p. 226 - 227			Getting Back on Track If You’ve Derailed, Alternative Career Ladder			p. 4/139, Presentation suggestions			Review the chart on page 227.  Students can complete their chart alone or in teams of other members of the class interested in the same career interest area or industry.


			35			Career Choices, pp. 230-231			Affirmations			P. 4/142, Presentation suggestions, Activities


						Workbook, p. 104


						Career Choices, pp. 232-235			The Six E’s of Excellence			p. 4/143, Presentation suggestions,


						Career Choices, pp. 236-237			Going For It…Work Is an Aggressive Act			p. 4/145, Presentation suggestions, Activities


						Workbook, p. 104


						Career Choices, pp. 238-241			You’re the Boss			pp. 4/146-147, Presentation suggestions			As a class, read and discuss this section. Then break into small groups and assign each group one of the employees to evaluate, and then diagram their objectives.


						Workbook, pp. 105-107


			36			Career Choices, pp. 242-245			The Employee of the Twenty-first Century			p. 4/148, Presentation suggestions, Activities			You will probably want to give each group inventing a new item or service a couple of days to think about their invention. Once presentations are made, you may want to ask the class to vote for the best idea.


						Workbook, pp. 108-109


						Career Choices, p. 246			Managing Change			p. 4/150, Presentation, Activities


						Workbook p. 109			Transferable Skills Chart			p. 4/150, Updating Career Portfolio			Have students create a transferable skills chart


			37			Career Choices, pp. 250-251			Your Resume			p. 4/152, Presentation suggestions			Review what is included in a resume


						Workbook, p. 111


						Career Choices, p 254 - 255			Finding a Job….			p. 4/155, Presentation suggestions


						Career Choices, p. 256			Job Applications			p. 4/156, Presentation suggestions, Activities			As outlined in the activity section, you’ll need to arrange to get copies of actual résumé/application forms prior to this class.


						Workbook, p. 112


			38			Career Choices, pp. 258-259			The Job Interview			p. 4/157, Presentation suggestions, Energizer			If you want to expand this into a community project, see


						Workbook, p. 113									pp. 10/2-5 of the Instructor’s Guide. The Job Interview Night described on p. 126 is an excellent year-end project.


						Career Choices pp. 260-261			Dealing with Rejection, Accepting a Job			p. 4/158, Presentation suggestions


						Career Choices, pp. 262-263			Making Connections			p. 4/159, Presentation suggestions


						Workbook, p. 114


			40			Career Choices, pp 267-269			Getting the Education or Training you Need			p. 4/162 Presentation suggestions


						Career Choices, pp. 270-273			Where is it You Want to Go?			p. 4/164, Presentation suggestions			Hang their charts around the room once completed.


						Workbook, pp. 116-118


			41			Possibilities, pp. 270-271			“If” by Rudyard Kipling						Open the class by reading “If” aloud.


						Career Choices, pp. 274-275			Delaying Gratification			p. 4/165, Presentation suggestions


						Workbook, pp. 119-120


						Possibilities, pp. 252-253			“Be the Best of Whatever You Are” by Douglas Malloch						At beginning of class, read poem on p. 252 of Possibilities aloud to class.


						Career Choices, pp. 276-277			Facing Fears and Anxieties			p. 4/165, Presentation suggestions			Ask students to individually complete pp. 276 and 277 in Career Choices. If students have built up their level of trust, ask some to share their concerns and their goals.


						Workbook, pp. 120-121


			42			Career Choices, pp. 278-281			Your Plan			p. 4/166, Presentation suggestions			Everything they have been doing in this class leads to this 10-year plan. Include a copy in their school folder. Also provide a copy for the student’s next year’s academic teachers. A parent-student meeting to present their plans would also be advantageous. It is important that students’ plans and dreams are reinforced by everyone with whom they work and play.


						Workbook, pp. 121-123


			43			Career Choices, pp. 278-281			Your Plan (continued)			p. 4/166, Presentation suggestions


						Workbook, pp. 121-123


			44						Letters Remembering your dreams and goals			p. 4/168			Project: Ask students to write two letters to themselves detailing their dreams and plans. One will be mailed to them in two years and the other in five years. See detailed plan on page 4/168 of Instructor's Guide


						Career Choices, p. 282			(A mission in life)			p. 4/167, Presentation suggestions			You may want to share the art pieces at the next school staff meeting or even the next school board meeting.


						Workbook, p. 124			Course wrap-up			p. 4/12, Energizer


			45			Possibilities, p. 283			“We Are a Success…” by Robert Louis Stevenson


						Post Class Survey						p. 6/15			Compare the pre and post surveys of each student.  See pages 6/12 and 6/13 for evaluation suggestions.  Gather data from Guidance Counselors and other teachers, noted on p. 6/16 and 6/17


						Graduation party			Oh! The Places You’ll Go by Dr. Seuss			p. 4/169			Have a spaghetti dinner potluck using recipes from Lifestyle Math, p. 60. Read Dr. Seuss book aloud.
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TESTIMONIAL
Letter from teacher

This letter is from Jill Sylvies.

February 11, 2015
To Whom It May Concern,

The intent of this letter is to explain the benefits and positive outcomes that have been a result

of Mainstream Solutions program being presented at Beaver Local High School.

Ry Torhan has been coming to BLHS once a week for over a year now. Each week he presents
an important topic to the students in a class. The topics include character education, self-
esteem, creating goals, positive thinking and other related themes. These topics have flowed
well with current topics already discussed in health class. Ry brings enlightenment on subjects

in a way that the students can relate and they enjoy listening and talking to him.

| believe the mainstream program of character education is very important to our teens. The
teenagers today are faced with much negative attention and feedback. This program focuses on
the positive and developing strategies to become a better person while being happy with who
you are. This week we talked about the dangers of social media and how to ignore that
negativity. Discussing how to handle conflict and communicate in an appropriate way is a facet
in all of our lives. Learning the proper way to introduce yourself and make a good first

impression are valuable tools as these students enter the work force.

Teenagers today need positive role models and positive reminders in their lives and this

curriculum is specific to those needs. Some of the student responses were:

“‘we are learning but it is still fun”, “it doesn’t feel like a lecture”, and “eliminate the negative

self talk in my life”.

Sincerely,

Mrs. Jill Sylvies
Health Educator at Beaver Local High School









