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Perry Local (047902) - Lake County - 2016 - Straight A Fund - Rev 0 - Straight A Fund - Application Number (141)

U.S.A.S. Fund #: 466
Plus/Minus Sheet (opens new window)

Salaries Retirement Purchased Supplies Capital Outlay Other Total

100 Fringe Benefits |  Services 500 600 800
F 200 400
Instruction | 4000000 | 12600.00 | 6200000 | 52,000.00 | 0.00 | 0.00, | 166,600.00
Support Services |  34,000.00 |  8200.00 | 206250.00 | 0.00 | 0.00 | 0.00 | 248,450.00
Governance/Admin | 3500000 |  9,800.00 | 0.00, | 0.00 | 0.00 | 0.00 |  44,800.00
Prof Development | 0.00 | 0.00, |  40,000.00] | 0.00 | 0.00 |  9,000.00 |  49,000.00
Family/Community | 0.00 | 0.00 | 0.00, | 0.00 | 0.00 | 0.00, | 0.00
Safety | 0.00 | 0.00 | 0.00, | 0.00 | 0.00 /] 0.00/ | 0.00
Facilities | 0.00 | 0.00 | 0.00, | 0.00 | 107,088.00 | 0.00 | 107,088.00
Transportation | 0.00 | 0.00 | 0.00, | 0.00 | 0.00 | 0.00, | 0.00
Indirect Cost | 0.00, | 0.00
Total | 109,000.00/ /| 30,600.00 | 308250.00 | 52,000.00 | 107,088.00 |  9,000.00 | 615938.00

Adjusted Allocation 0.00

Remaining I -615,938.00




Application

Perry Local (047902) - Lake County - 2016 - Straight A Fund - Rev 0 - Straight A Fund - Application Number (141)

Please respond to the prompts or questions in the areas listed below in a narrative form.
A) APPLICANT INFORMATION - General Information

1. Project Title:
Becoming Ready - A Comprehensive Success Planning and Assessment Program for College and Career Readiness

2. Project Summary: Please limit your responses to no more than three sentences.
Develop strengths-based assessment system, personalized plans, experiential learning &provide emotional supports to achieve student success.

This is an ultra-concise description of the overall project. It should only include a brief description of the project and the goals it hopes to achieve.

3. Estimate of total students at each grade level to be directly impacted each year.

This is the number of students that will receive services or other benefits as a direct result of implementing this project. This does not include students
that may be impacted if the project is replicated or scaled up in the future. It excludes students who have merely a tangential or indirect benefit (such as
students having use of improved facilities, equipment etc. for other uses than those intended as a part of the project). The Grant Year is the year in which
funds are received from the Ohio Department of Education. Years 1 through 5 are the sustainability years during which the project must be fiscally and
programmatically sustained.

Grant Year
Rt e 130 K 130 1 130 2 1303
Education
130 4 1305 1416 1557 1518
1519 148 10 150 11 150 12
Year 1
_ DIPATS SeE] 130K 130 1 1302 1303
Education
130 4 1305 1426 1417 1558
1519 15110 148 11 150 12
Year 2
 DIFeAR el 130 K 130 1 130 2 130 3
Education
130 4 1305 1296 1427 1418
1559 15110 151 11 148 12
Year 3
Ul gzl 130K 130 1 1302 1303
Education
130 4 1305 1116 1297 1428
1419 155 10 151 11 151 12
Year 4
OIS Sl 130K 130 1 1302 1303
Education
130 4 1305 124 6 1117 1298
1429 14110 155 11 151 12
Year 5
0 Pre-K Special 130K 130 1 1302 1303

Education

1304 1305 116 6 1247 1118




1299 14210 141 11 15512

4. Explanation of any additional students to be impacted throughout the life of the project.
This includes any students impacted or estimates of students who might be impacted through future scale-ups or replications that go beyond the scope of
this project.

100 6-12th grade students will benefit from all project elements yearly, including participation in comprehensive strengths-based and college and
career readiness assessment and personal success plan (PSP) development. All K-12 Perry Local Schools (PLS) students will be impacted by
training all teachers in problem-based and experiential learning and implementation of Behavioral staff. All students in grades 6-12 will participate
in academic skills and college and career readiness assessment using digital badges, and, within the sustainability period, establish PSPs. We
will impact an additional 80 students in Year 4 and 220 in Year 5 from other districts sent to PLS for comprehensive assessment and PSP
development. In Year 4, we anticipate 10 students per grade in grades 6-8 and 11 and 20 students per grade in grades 9 and 10. In Year 5, we
anticipate 30 students per grade in grades 6, 7, 10, and 11 and 50 students per grade in grades 8 and 9. Home districts will implement the PSPs.

5. Lead applicant primary contact: - Provide the following information:

First and last name of contact for lead applicant
Amy Harker

Organizational name of lead applicant
Perry Local Schools

Address of lead applicant
4325 Manchester Avenue, Perry, Ohio 44081

Phone Number of lead applicant
440-259-9200

Email Address of lead applicant
harkera@perry-lake.org

Community School Applicants: After your application has been submitted and is in Authorized Representative Approved status an email will be sent to
your sponsoring entity automatically informing the sponsor of your application.

6. Are you submitting your application as a consortium? - Select one checkbox below

™ Yes

¥ No

If you are applying as consortium, please list all consortium members by name on the "Consortium Member" page by clicking on the link below. If an
educational service center is applying as the lead applicant for a consortium, the first consortium member entered must be a client district of the
educational service center.

Add Consortium Members

7. Are you partnering with anyone to plan, implement, or evaluate your project? - Select one checkbox below
M ves
™ No

If you are partnering with anyone, please list all partners (vendors, service providers, sponsors, management companies, schools, districts, ESCs,
IHEs) by name on the "Partnering Member" page by clicking on the link below.

Add Partnering Members

B) PROJECT DESCRIPTION - Overall description of project and alignment with goals

8. Describe the innovative project: - Provide the following information

The response should provide a clear and concise description of the project and its major components. The following questions will address specific
outcomes and measures of success.

a. The current state or problem to be solved; and

t Perry Local Schools' (PLS), glaring achievement disparities exist among subgroups, and students are underprepared to succeed in
college and careers. With dramatic rises in Hispanic, Limited English Proficient (LEP), and economically disadvantaged students and
students with behavioral and mental health needs, PLS has been unable to respond with sufficient support. Struggling students are
unengaged, further hindering success in school and college and career readiness. PLS's economically disadvantaged population has risen
rom 2% to 27%--a 1,250% increase since 2000! 10% of students have disabilities. 4.3% are LEP. PLS has shifted from 1% Hispanic to 8%--
more than doubling Hispanic enrollment yearly since 2007! The district scored just 61.1% or D on Gap Closing on last year's ODE school
report card. While 95.3% of White students achieved proficiency for Reading, and 88.5% of White students achieved proficiency Math, all other
subgroups achieved at notably lower rates: Hispanic: Reading 76.9%, Math 66.7%. LEP: Reading 62.0%, Math 56.0%. Economically
Disadvantaged: Reading 86.1%, Math 75.0%. Students with Disabilities: Reading 72.3%, Math 54.3%. Parents of our Hispanic and LEP




students are largely undereducated (less than high school) and employed in low-paying jobs (low-skill factory work, nursery). So students
cannot learn school success or college and career skills at home. Cultural priorities and economic challenges inhibit Hispanic students from
leaving home for college/careers, vastly limiting career options. The Developmental Asset survey showed 32% of high school students
believe they are not valued members of the school community; 36% do not have a positive school experience or understand their future goals;
and 90% feel school is boring. 2014 Youth Risk Behavior Data shows many PLS students have been in physical fights (25% vs. 21% in the
County, 20% in OH) and bullied (58% vs. 46% in the County), and 30% are depressed compared to 26% in OH.

b. The proposed innovation and how it relates to solving the problem or improving on the current state.

Perry Local Schools (PLS) in Lake County serves approximately 1,800 students in one elementary (PES), one middle (PMS), and one high
school (PHS). The student population is 1% Asian, 1% Black, 8% Hispanic, 2% multi-racial, and 88% White. 1 in 3 students qualify for free or
reduced price lunches. 10% of students have disabilities and 4.3% are LEP. To increase the success of all students now and as they move
on to college and careers, PLS must develop and implement new resources and supports to increase student engagement particularly
among struggling students (Hispanic, LEP, and economically disadvantaged students, students with disabilities, and students with social,
emotional, behavioral, and mental health challenges). The one-size-fits all approach to education that runs students through a battery of
traditional book, pen, and paper coursework and fails to address the Whole Child simply is not working for many students. PLS's innovative
approach includes creation and implementation of a comprehensive, ongoing system of assessment of student strengths; learning styles;
interests; achievement; 21st century competencies/college and career readiness skills; and social, emotional, behavioral, and mental health
needs. Assessment results will drive student learning by engaging students through response to individual strengths and needs through
personalized success plans (PSPs, electronic backpacks). PSPs will include personalized educational options; social, emotional, behavioral,
and mental health supports; and-critically--will involve students in the process of ongoing assessment and monitoring of progress. A student
may still be set on a traditional college-bound course track if interests and strengths align with that path. Alternatively, the student might
instead be engaged in a primarily experiential learning-focused program that includes internships on job sites in some or all high school
lyears, or enrolled in college courses during high school years. Each student with a personalized success plan will also be assigned a
mentor. The roles and aims of mentors will vary based on student needs. Some mentors will be highly college- and/or career-focused,
helping students directly prepare for success in their educational and professional lives after graduation. Other mentors will act primarily as
social and emotional supports for students who need to know that someone cares about them and need responsible adults with which to
talk regularly and from which to learn important coping and life skills. The primary focus of Straight A funds will be to engage approximately
100 struggling students (annually) in comprehensive assessments aimed at identifying strengths and determining support needs and then
developing personalized success plans (PSP) as a result. To create an environment in which PSPs can be implemented, the project will
impact all PLS students in grades K-12 by providing rigorous professional development for all teachers in problem-based and experiential
learning. This will increase all teachers' capacity to meet the diverse learning and social and emotional needs of all students. In order to track
progress on PSPs, including specifically students' college and career readiness and 21st century skills, we will implement a digital badge
system (web-based assessment and credentialing system), to be used by all PLS students in grades 6-12. Because all students impact and
are impacted by school climate and peer health, the Behavior Specialist and Behavior Coaches will support all K-12 students and will
particularly benefit our K-5 students in addition to struggling students. PLS elementary students currently have no counselor support available
to them. Finally, the grant will include development of an on-site teacher credentialing program to allow college students to train in these
innovative methods and bring them to other districts. Program graduates will also receive priority consideration for positions within PLS.

9. Select which (up to four) of the goals your project will address. For each of the selected goals, please provide the requested information to
demonstrate your innovative project. - (Check all that apply)

¥ a. Student achievement

i. List the desired outcomes.
Examples: fewer students retained at 3rd grade, increase in graduation rate, increased proficiency rate in a content area, etc.

Becoming Ready will result in achievement of the following outcomes with measurable, progressive increases over baseline realized
yearly in the grant year and the 5 years after. 1. Increase the percentage of Hispanic students who achieve proficiency in Reading. 2.
Increase the percentage of LEP students who achieve proficiency in Reading. 3. Increase the percentage of economically disadvantaged
students who achieve proficiency in Reading. 4. Increase the percentage of students with disabilities who achieve proficiency in Reading.
5. Increase the percentage of students with significant need for social, emotional, behavioral, or mental health support who achieve
proficiency in Reading. 6. Increase the percentage of Hispanic students who achieve proficiency in Math. 7. Increase the percentage of LEP
students who achieve proficiency in Math. 8. Increase the percentage of economically disadvantaged students who achieve proficiency in
Math. 9. Increase the percentage of students with disabilities who achieve proficiency in Math. 10. Increase the percentage of students with
significant need for social, emotional, behavioral, or mental health support who achieve proficiency in Math. 11. Increase the percentage of
Hispanic students who graduate on time. 12. Increase the percentage of LEP students who graduate on time. 13. Increase the percentage
of Hispanic students who graduate college/career ready. 14. Increase the percentage of LEP students who graduate college/career ready.
15. Increase the percentage of economically disadvantaged students who graduate college/career ready. 16. Increase the percentage of
students with disabilities who graduate college/career ready. 17. Increase the percentage of students with significant need for social,
lemotional, behavioral, or mental health support who graduate college/career ready.

ii. What assumptions must be true for this outcome to be realized?
Examples: early diagnosis and intervention are needed to support all children learning to read on grade level; project-based learning results in
higher levels of student engagement and learning, etc.

ITo realize the outcomes above, the following assumptions must be true: -Key missing components essential to proficiency achievement at
PLS are student engagement, intentional teaching, and the lack of the development of students' life competency skills. -Differentiating
learning through comprehensive strengths assessment and creation and ongoing assessment of progress on personalized education
plans will increase engagement for all subgroups. -Engagement level impacts achievement level for all subgroups. -Higher engagement
will result in student achievement of academic proficiency for all subgroups. -Higher engagement will result in increased likelihood of on-
time graduation for all subgroups. -Training for teachers in problem-based and experiential learning will result in better, more intentional
teaching and increased differentiation of teaching and learning strategies. -Problem-based and experiential learning will result in
increased engagement, learning, and achievement for all subgroups. -Use of problem-based and experiential learning facilitates
development of 21st Century life competency skills and college and career readiness. -College and career readiness skills can be taught




and measured. -Social, emotional, behavioral, and mental health supports for struggling students will increase engagement and
achievement for all subgroups.

iii. Describe any early efforts you have made to test these assumptions (pilot implementation, etc), or how these are well-supported by the
literature.

In our internship course, students undergo assessments to identify needs, interests, abilities, etc. The assessments have been effective
but only a small number of students have been involved. More resources are needed to provide assessment to struggling learners and
eventually all students. More experiential learning opportunities (problem-based learning, job shadows, internships, etc.) are needed to
engage all students. While no system is in place yet, PLS is collaborating with area school districts, businesses, and non-profits to
research establishing a digital badge system (web-based assessment and credentialing) for assessing 21st Century skills/college and
career readiness with Jennings funds. Problem-based learning (PBL) enables students to gain knowledge and skills by responding to a
challenging problem through: a focus on learning goals, standards-based content, and skills like critical thinking and collaboration;
Sustained Inquiry; Authenticity (real-world context); opportunities for voices and choices; Reflection; Critique and Revision; and a publicly
presented product. PLS has trained 15 teachers in PBL, but training for more teachers is needed to integrate PBL districtwide. PBL use to
date has yielded student engagement in and excitement about learning. PLS has launched Positive Behavior Intervention Systems
districtwide to improve school climate by setting high expectations for and recognizing positive behavior. Tier | efforts (school-wide
expectations, large group interventions, etc.) have successfully been implemented. Students are recognizing the expectations. Staff trained
to provide more intensive interventions (small group and individual counseling, etc.) and direct support to teachers are critically needed to
respond to the most significant student social, emotional, behavioral, and mental health needs. A growing body of evidence demonstrates
teaching and learning in the core academics subjects aren't the only elements that critically impact academic achievement. A range of non-
cognitive factors-including the skills needed to be a successful individual (21st Century skills) and behavioral/mental health-affect ability to
achieve and must be addressed in order to maximize achievement. (http://tinyurl.com/ouqgs2b) In their research-based, best practice book
Good to Great to Innovate, Sharratt and Harild emphasize the value of connecting real-life situations to classroom content to ensure student
lengagement and learning. The human brain needs a context in which to understand information. Without context, information is often hard
to process and harder to apply. Hence, the importance of problem-based, experiential, and authentic learning opportunities. Researchers
have begun identifying the specific skills needed to succeed in the world of work. Comparisons made between the skills required to
achieve Common Core Standards and21st Century skills essential to college and career readiness showed some overlap but also
revealed gaps. Education focused on achievement of Common Core alone will not fully prepare students to succeed in college and
careers. To ensure long-term success, experiential learning opportunities must be provided. (http://tinyurl.com/padf52v) The MacArthur
Foundation: "[Digital] Badges are designed to make visible and validate learning in both formal and informal settings..." In 2012, Patrick
Kyllonen noted standard assessments (tests, essays, etc.) are insufficient on their own for measuring college and career readiness and
recommended "biodata"-life information-be considered. This suggests life experiences are not only critically valuable for developing skills,
but also for measuring them. Hence, the need for a range of assessment types that expands beyond traditional academic and even
interest and aptitude testing to new methods-like digital badges. (http://tinyurl.com/08zIm9v, http://tinyurl.com/p99rws3,
http://tinyurl.com/p3jhyfl, (http://tinyurl.com/padf52v)

iv. List the specific indicators that you will use to measure progress toward your desired outcome.

These should be measurable changes, not merely the accomplishment of tasks. Example: Teachers will each implement one new project using
new collaborative instructional skills, (indicates a change in the classroom) NOT; teachers will be trained in collaborative instruction (which may or
may not result in change).

-100 students per year from grades 6-12 from struggling subgroups (Hispanic, LEP, economically disadvantaged, students with
disabilities, and students with significant need for social, emotional, behavioral, or mental health support) will participate in comprehensive
strengths-based and college and career readiness assessment and development and implementation of personalized success plans. -
Each year more students from struggling subgroups (Hispanic, LEP, economically disadvantaged, students with disabilities, and students

ith significant need for social, emotional, behavioral, or mental health support) will participate in experiential learning opportunities such
as job shadowing, internships, dual-enrollment, self-designed independent study, etc. -A digital badge system for comprehensive
assessment and monitoring of 21st Century skills/college and career readiness will be established and implemented by the end of the
grant year. -All students in grades 6-12 will participate in development and implementation of personalized success plans by the end of the
grant year. -All students with personalized success plans will demonstrate progress made on their plans each year the plans are in place.
-All K-12 teachers will implement two problem-based learning opportunities in their classes by the end of the 4th year. -All K-12 teachers

ill demonstrate and be able to apply PBIS principles and key skills for supporting social, emotional, behavioral, and mental health. -The
percentage of referrals made to partner agencies for social, emotional, behavioral, and mental health supports and services that are acted
on by students and/or families will increase.

v. List and describe pertinent data points that you will use to measure student achievement, providing baseline data to be used for future
comparison.

For Reading and Math proficiency for economically disadvantaged students, students with disabilities, and students with significant need
for social, emotional, behavioral, and mental health supports, we will aim for benchmark increases of 3 percentage points yearly. Because
research shows 7+ years are needed to close gaps with Hispanic and LEP students, we will look for increases of 1 percentage point per
year for proficiency and graduation rate outcomes for those students. For outcomes related to graduating college and career ready,
programming to support this outcome will be new, so we will look for progressively increasing increases over the 6 years. Baselines: 1.
Hispanic students achieving proficiency in Reading: 76.9% 2. LEP students achieving proficiency in Reading: 62.0% 3. Economically
disadvantaged students achieving proficiency in Reading: 86.1% 4. Students with disabilities achieving proficiency in Reading: 72.3% 5.
Students with significant need for social, emotional, behavioral, or mental health support achieving proficiency in Reading: (Data is not yet
tracked. Baseline data will be collected in grant year Quarter 1.) 6. Hispanic students achieving proficiency in Math: 66.7% 7. LEP students
achieving proficiency in Math: 56.0% 8. Economically disadvantaged students achieving proficiency in Math: 75.0%. 9. Students with
disabilities achieving proficiency in Math: 54.3% 10. Students with significant need for social, emotional, behavioral, or mental health
support achieving proficiency in Math: (Data is not yet tracked. Baseline data will be collected in grant year Q1.) 11. Hispanic students who
graduate on time: 66.7% 12. LEP students who graduate on time: (Data is currently unavailable. Baseline data will be collected in grant
year Q1.) 13-17.Struggling subgroups who graduate college/career ready: (Data is not yet tracked. Assessments will be established and
baseline data will be collected in the grant year.)




vi. How are you prepared to alter the course of your project if assumptions prove false or outcomes are not realized?

Becoming Ready will be overseen by an advisory team inclusive of all key grant staff (Project Director/Director of Student Support Services
and College and Career Readiness, Grant Coordinator, Internship Coordinator, Behavioral Specialist and Coaches, clerical support, etc.),
the Chief Financial Officer, Superintendent, Director of Curriculum and Assessment, Director of Special Education, the evaluator, and
representatives from all partner organizations. The team will meet quarterly and more often as needed. Because Becoming Ready
includes a significant focus on ongoing assessment and progress monitoring, the project will necessarily and easily include the ongoing
collection and review of data throughout the project period. Data collected will be analyzed and the results discussed with the advisory team
at each team meeting to allow project leaders to identify and swiftly respond to obstacles to success. Mid-course adjustments will then be
made, including but not limited to additional services and supports being added, in order to increase success. At each meeting, project
improvement plans aimed at increasing success will be created. Plans will include action items, timeframes for completion, persons
responsible, and timeframes for re-assessment and reporting back to the team. The Superintendent (also an advisory team member),
Board, and all principals will be provided with quarterly advisory team meeting minutes, copies of all data summaries reviewed, and
improvement plans established within a week of each meeting occurring. The superintendent and board will be asked to approve the
information and proposed activities or offer preferred alternatives.

M b, Spending reductions in the 5 year forecast

i. List the desired outcomes.
Examples: lowered facility cost as a result of transition to more efficient systems of heating and lighting, etc.; or cost savings due to transition from
textbook to digital resources for teaching.

1. Cost savings each of the 5 sustainability years due to training teachers to use problem-based learning and implementation of
personalized success plans to increase achievement allowing for the reduction of 2 tutors. 2. Cost savings in the fourth sustainability year
due to establishment of the teacher credentialing program providing pre-service teachers/college students to perform the duties of 5
paraprofessionals at no cost. 3. Cost savings in the fifth sustainability year due to expansion of the teacher credentialing program providing
pre-service teachers/college students to perform the duties of an additional 5 paraprofessionals (for 10 total) at no cost.

ii. What assumptions must be true for this outcome to be realized?
Example: transition to "green energy" solutions produce financial efficiencies, etc.; or available digital resources are equivalent to or better than
previously purchased textbooks.

ITo realize the outcomes above, the following assumptions must be true: -Data from outcomes and/or indicators will show progress toward
increasing achievement of struggling subgroups by the end of the grant year, evidencing the 2 tutors are no longer needed and allowing us
lto reduce our staff by those 2 tutors in the first sustainability year. -The teacher credentialing program will be fully established, properly
accredited, ready to launch, and have pre-service teachers/college students signed up to participate before the start of the fourth
sustainability year. -Interest will exist among PLS administration and board members, college and university partners, and pre-service
eachers/college students to expand the teacher credentialing program to include more pre-service teachers/college students in the fifth
sustainability year. -Pre-service teachers/college students participating in the teacher credentialing program will be adequately prepared,
sufficiently qualified, willing, and able to perform paraprofessional duties. -The teacher credentialing program will be able to exist at no
additional cost to PLS-no PLS staff will need to be hired or allocated to operate or oversee the program, and no other unforeseen costs will
arise. -PLS will not have already cut 5 paraprofessionals by sustainability Year 4 and a total of 10 paraprofessionals by sustainability Year 5
for other (unrelated) budgetary or non-budgetary reasons. -Salary and/or benefit costs per paraprofessional will not decrease prior to
sustainability Year 4 or 5. -Parents and/or community members will not take issue with the teacher credentialing program existing at PLS
and the replacement of paraprofessionals with pre-service teachers/college students.

iii. Describe any early efforts you have made to test these assumptions (pilot implementation, etc), or how these are well-supported by the
literature.

IAS discussed under item iii in the Student Achievement goal section, piloting of some activities has begun, and research suggests our
approach to increasing achievement and college and career readiness will be successful. To that discussion, and particularly in support of
the assumption above that personalized success plans (personalized learning plans) will successfully increase subgroup student
lengagement (motivation) and achievement allowing for the reduction in tutors for struggling students, we also add this: An October 2015
report shows literature reviews and research conducted by Hanover Research resulted in this conclusions: "Personalized learning is an
emerging trend which seeks to support student-centered, 21st century teaching and learning. A growing body of research suggests that
overall student achievement is likely to increase when students are able to learn at their own pace with a variety of teaching styles and
formats available to them. Personalizing students' education enables them to access a unique learning experience based upon their
individual needs, rather than receiving instruction through a standard, paced curriculum. In its ideal form, the needs of students are put first
and students are able to direct 'how, what, when, and where' they learn. The intent of personalized learning is to 'meet each child where he
is and help him meet his potential' and to 'educate the whole child.' Varied learning environments are encouraged, as personalized
learning takes place both within and outside of the classroom...The creation of personalized learning plans for all students can increase
student motivation. Students are encouraged to set personal learning goals, and the regular assessment that is typically a part of
personalized learning initiatives enables the student to receive regular feedback on their progress. Research demonstrates that positive
feedback such as the progression toward a chosen goal is highly motivating to students. Additionally, students who track their own
progress toward these goals are more likely to make greater gains toward reaching their goals than students who do

not." (http://www.hanoverresearch.com/media/Best-Practices-in-Personalized-Learning-Environments.pdf) John Hattie and Helen
Timperley of the University of Auckland's extensive research on feedback is well-known and clearly indicates that feedback is one of the
most significant influences on learning and achievement, and technology-based feedback in particular is especially effective. This project
will leverage personalized success plans in the form of electronic backpacks that include (but are not limited to) the use of digital badges to
set, assess, and monitor progress toward student learning, achievement, and college and career readiness goals. Students and teachers
}will collaboratively monitor student progress using these tools and the feedback they will provide. With regard to other assumptions: Pre-
service teachers/college students interning and student teaching at PLS have successfully performed paraprofessional duties many times
in the past. Student teachers in particular regularly perform more professionally demanding duties during their terms. There is no
foreseeable reason program participants would not be adequately prepared, sufficiently qualified, and able to perform paraprofessional
duties. Parents and community members have never had a problem with the presence of pre-service teachers in our classrooms. College
and university partners have already expressed interested in a teacher credential program of this type. Based on work to date with pre-




service teachers from multiple colleges and universities, there is no foreseeable reason the program should raise costs for PLS. Salary
and benefits costs are unlikely to will go down. To the contrary, benefits costs continue to rise annually. There is no foreseeable reason
paraprofessionals would be let go sooner than planned.

iv. List the specific indicators that you will use to monitor progress toward your desired outcome.
These should be specific dollar savings amounts. THESE MUST MATCH THE COST SAVINGS AS PROJECTED IN THE FINANCIAL IMPACT
TABLE (FIT).

-By reducing staff by 2 tutors in sustainability Year 1, we will save $70,000 in salaries and $32,000 in benefits for a total of $102,000 prior to
factoring in project expenditures for the year of $100,925. After factoring in that cost, the final/net savings for the year will be $1,075. -By
sustaining the reduction of 2 tutors in sustainability Years 2-5, we will save $70,000 in salaries and $32,000 in benefits per year for a total
savings of $102,000 per year prior to factoring in the project's yearly expenditures $82,800 in Year 2 and $72,800 yearly in Years 3-5. After
factoring expenditures, the net savings on tutors will be $19,200 in Year 2 and $29,200 yearly in Years 3-5. -By establishing a teacher
credentialing program by sustainability Year 4 and allowing pre-service teachers/college students to take on duties of 5 paraprofessionals,
then sustaining those changes in Year 5, we will reduce staff by 5 paraprofessionals and save an additional $125,000 in salaries and
$21,250 in benefits per year for $146,250 saved per year in addition to the savings due to reduction of tutors. -In total, we will save $195,000
in salaries and $53,250 in benefits for a total of $248,250 in sustainability Year 4 prior to accounting for project expenditures of $72,800.
IAfter factoring in expenditures, the final/net savings for the year will be $175,450. -By expanding the teacher credentialing program by
sustainability Year 5, and allowing pre-service teachers/college students to take on duties of 5 more paraprofessionals, we will reduce staff
again and save an additional $125,000 in salaries and $21,250 in benefits for a total of $146,250 saved in Year 5 beyond the savings due
lto reductions of tutors and the first 5 paraprofessionals. -In total, we will save $320,000 in salaries and $74,500 in benefits for a total of
$394,500 in sustainability Year 5 prior to accounting for project expenditures of $72,800. After factoring in that cost, the final/net savings for
the year will be $32

v. List and describe pertinent data points that you will use to measure spending reductions, providing baseline data to be used for future
comparison.

IAll actual project costs and savings-including actual personnel hiring and payment records, benefits payments, and checks issued--will be
reviewed monthly and compared against the anticipated savings listed here and in the Fiscal Impact Table.

vi. How are you prepared to alter the course of your project if assumptions prove false or outcomes are not realized?

[The grant budget will be closely monitored by the Project Director with the assistance and oversight of the Chief Financial Officer (CFO)
through at least monthly reviews of grant expenditures and anticipated cost savings lines. Becoming Ready will be overseen by an advisory
team inclusive of all key grant staff (Project Director/Director of Student Support Services and College and Career Readiness, Grant
Coordinator, Internship Coordinator, Behavioral Specialist and Coaches, clerical support, etc.), the Chief Financial Officer, Superintendent,
Director of Curriculum and Assessment, Director of Special Education, the evaluator, and representatives from all partner organizations.
IThe team will meet quarterly and more often as needed. Budget and sustainability information will be analyzed and the results discussed
with the advisory team at each team meeting to allow project leaders to identify and swiftly respond to obstacles to success. Mid-course
adjustments will then be made, including but not limited to additional services and supports being added, in order to increase success. At
leach meeting, project improvement plans aimed at increasing success will be created. Plans will include action items, timeframes for
completion, persons responsible, and timeframes for re-assessment and reporting back to the team. These plans will include
identification of additional options for cost savings, project sustainability, and budget neutrality should our anticipated options prove
infeasible in the future. The Superintendent (also an advisory team member), Board, and all principals will be provided with quarterly
advisory team meeting minutes, copies of all budget summaries reviewed, and improvement plans established within a week of each
meeting occurring. The superintendent and board will be asked to approve the information and proposed corrective actions or offer
preferred alternatives.

I= c. Utilization of a greater share of resources in the classroom

i. List the desired outcomes.
Example: change the ratio of leadership time spent in response to discipline issues to the time available for curricular leadership.

ii. What assumptions must be true for this outcome to be realized?
Examples: improvements to school and classroom climate will result in fewer disciplinary instances allowing leadership to devote more time to
curricular oversight.

iii. Describe any early efforts you have made to test these assumptions (pilot implementation, etc), or how these are well-supported by the
literature.

iv. Please provide the most recent instructional spending percentage (from the annual Ohio School Report Card) and discuss any impact you
anticipate as a result of this project.
Note: this is the preferred indictor for this goal.

v. List any additional indicators that you will use to monitor progress toward your desired outcome. Provide baseline data if available.

These should be specific outcomes, not just the accomplishment of tasks. Example: fewer instances of playground fighting.

vi. How are you prepared to alter the course of your project if assumptions prove false or outcomes are not realized?




= 4. Implementing a shared services delivery model

i. List the desired outcomes.
Examples: increase in quality and quantity of employment applications to districts; greater efficiency in delivery of transportation services, etc.

ii. What assumptions must be true for this outcome to be realized?
Example: neighboring districts have overlapping needs in administrative areas that can be combined to create efficiencies.

iii. Describe any early efforts you have made to test these assumptions (pilot implementation, data analysis etc), or how these are well-supported
by the literature.

iv. List the specific indicators that you will use to monitor progress toward your desired outcomes.
These should be measureable changes, not the accomplishment of tasks.
Example: consolidation of transportation services between two districts.

v. List and describe pertinent data points that you will use to evaluate the success of your efforts, providing baseline data to be used for future
comparison.
Example: change in the number of school buses or miles travelled.

vi. How are you prepared to alter the course of your project if assumptions prove false or outcomes are not realized?

10. Which of the following best describes the proposed project? - (Select one)

I” a. New - Never before implemented

= p. Existing - Never implemented in your community school or school district but proven successful in other educational environments
= c. Replication - Expansion or new implementation of a previous Straight A Project

¥ 4. Mixed Concept - Incorporates new and existing elements

I” e. Established - Elevating or expanding an effective program that is already implemented in your district, school or consortia partnership

C) BUDGET AND SUSTAINABILITY

11. Financial Information: - All applicants must enter or upload the following supporting information. The information in these documents must
correspond to your responses in questions 12-19.

a. Enter a project budget in CCIP (by clicking the link below)

Enter Budget

b. If applicable, upload the Consortium Budget Worksheet (by clicking the Upload Documents link below)
c. Upload the Financial Impact Table (by clicking the Upload Documents link below)

Upload Documents

The project budget is entered directly in CCIP. For consortia, this project budget must reflect the information provided by the applicant in the
Consortium Budget Worksheet. Directions for the Financial Impact Table are located on the first tab of the workbook. Applicants must submit one
Financial Impact Table with each application. For consortium applications, please add additional sheets instead of submitting separate Financial
Impact Tables.

615,938.00 12. What is the amount of this grant request?

13. Provide a brief narrative explanation of the overall budget.
Responses should provide a rationale and evidence for each of the budget items and associated costs outlined in the project budget. In no case should
the total projected expenses in the budget narrative exceed the total project costs in the budget grid.

SALARIES: $109,000 -Grant Coordinator (1.0 FTE): will assist with all project implementation and supervisory duties and serve as student
assessment intake manager. $35,000. -Internship Coordinator (1.0 FTE): will build partnerships with area businesses and non-profits to
establish experiential learning opportunities for students, a process by which those experiences are accessed and monitored, promote
opportunities to students, and participate in development and implementation of digital badges. $40,000. -Clerical Support Staff (1.0 FTE): will
assist with communications, scheduling meetings and trainings, collecting and entering data, etc., to ensure project success. $25,000. -
Behavioral Coaches: 3 teachers will receive stipends annually to act as Behavior Specialist-trained trainers for classroom teachers in PBIS and




other strategies for supporting behavioral and mental health. After the Behavioral Specialist has been phased out, Coaches will provide PBIS
Tier 1l (small group/classroom) and IlI (individual) interventions. $3,000 x 3 Coaches = $9,000. FRINGE BENEFITS: $30,600 -Grant Coordinator:
$9,800. -Internship Coordinator: $12,600. -Clerical Support Staff: $7,000. -Behavioral Coaches: $1,200. PURCHASED SERVICES: $308,250 -
Behavioral Specialist (1.0 FTE): will provide embedded training by modeling teaching behavior lessons, implementing curriculum, and training
Behavior Coaches. The Specialist will also perform assessments, aid in crisis intervention, and provide PBIS Tier Il (small group/classroom)
and Il (individual) interventions for students with significant needs. $56,250. -Evaluator: will conduct an evaluation of implementation quality and
progress and outcomes achievement and assist with required reports. $100,000 for the grant year and 5 sustainability years. -Data Specialist:
will design database/contact management system for monitoring student data for use in all greater Cleveland school districts including outer
counties of Lake and Geauga. $50,000. -Digital Badges: a technology contractor will design a digital badge evaluation system that once created
can be shared with other districts. $62,000. - Professional Development: Qualified training providers will be contracted to provide a range of
opportunities for all PLS teachers in personalized learning planning, problem-based learning, performance-based assessment, and career
ladvisement. $40,000. SUPPLIES: $52,000 - College and Career Readiness software package (e.g. Naviance): $7,000. - Work Keys software (or
comparable certification validation): $10,000. -Assessments to collect data for student strengths and needs measurements: $25,000. -Career
Exploration Curriculum: $10,000. CAPITAL OUTLAY: $107,088 -Labs/Classrooms: We will remodeled our Manchester Avenue building to create
4 spaces for comprehensive, private assessment/intake, personalized success plan development and implementation, and personalized
learning programming. The cost per space is $20,122.12 and includes: 10 flip top tables (24x72) on casters ($4,531.80); 1 nesting flip table
(24x60) on casters ($428.71); 30 student chairs ($1,255.50); 2 stools ($310.58); 2 student stools ($192.94); surface mobile marker ($1,500)
boards; corner tables ($341.18); 1 round table ($736.47); 1 bullet-shaped table ($736.47); 1 easel ($1,177.94); white board for the wall ($1,500);
window treatment ($700); flooring ($2,500); freight ($4,210.53). The facility cost also includes: document projectors ($400); wireless internet
connectivity ($10,000); projectors with computers (3 x $400 = $1,200); copy cameras to capture writing on surfaces ($5,000); and security
cameras ($10,000). Total: $107,088. OTHER: $9,000 -Researching platforms in place: 5 key project staff members will visit Chicago, Pittsburgh,
land Purdue where project components similar to ours have been implemented. Estimated at $600 x 5 staff x 3 trips = $9,000. $500 includes
hotel $150 + transportation $350 + food $100

14. Please provide an estimate of the total costs associated with maintaining this program through each of the five years following the initial grant
implementation year (sustainability costs). This is the sum of expenditures from Section A of the Financial Impact Table.

100,925.00 a. Sustainability Year 1
82,800.00 b. Sustainability Year 2
72,800.00 c. Sustainability Year 3
72,800.00 d. Sustainability Year 4
72,800.00 e. Sustainability Year 5

15. Please provide a narrative explanation of sustainability costs.

Sustainability costs include any ongoing spending related to the grant project after June 30, 2017. Examples of sustainability costs include annual
professional development, staffing costs, equipment maintenance, and software license agreements. To every extent possible, rationale for the specific
amounts given should be outlined. The costs outlined in this narrative section should be consistent and verified by the financial documentation
submitted and explained in the Financial Impact Table. If the project does not have sustainability costs, applicants should explain why.

The Behavioral Specialist will be contracted through partnering agency Crossroads as a full-time (1.0 FTE) position during the grant year. To
ensure sustainability, a key focus of the role will be district staff capacity building during the grant year, including but not limited to providing
training to PLS teachers serving as Behavioral Coaches. Then the role will begin to phase out. In sustainability Year 1, the Behavioral Specialist
will drop down to .5 FTE, for a sustainability cost of $28,125 that year. In sustainability Year 2, the role will be phased out completely to 0 FTE,
involving no sustainability cost from that point on. The 3 PLS teachers serving as Behavioral Coaches (1 per school) will continue to do so in all
sustainability years. Each Coach will receive an annual stipend of $3,000 and $400 in benefits. This creates an ongoing total annual cost of
$10,200 ($9,000 in salaries and $1,200 in benefits). In order to ensure the college and career readiness and experiential learning programming
are continued, the full-time Internship Coordinator will also be sustained at $40,000 in salary and $12,600 in benefits. The Grant Coordination
land Clerical Support Staff positions will end following the grant year because they are grant administration-specific. $10,000 has been allocated
in Years 1 and 3-5 and $20,000 has been allocated in Year 2 to be divided as needed between ongoing professional development costs and
subscription and maintenance costs for software purchases and electronic assessment and tracking systems. Both costs are expected to be
minor. Funds for professional development for digital badges during sustainability years has also already been committed by the Martha Holden
Jennings Foundation, and much of the ongoing maintenance of assessment and tracking systems can and will reasonably be performed by
PLS Technology Department staff. In total, the sustainability Year 1 cost is $100,925. As the savings produced by the grant for Year 1 exceed this
lamount at $102,000, the actual final cost for sustaining the project in sustainability Year 1 is a district savings of $1,075. The sustainability cost
for Year 2 is $82,800. Savings produced by the grant exceed this at $102,000, leaving the final Year 2 cost as a district savings of $19,200. The
lannual sustainability cost for Years 3-5 is $72,800. Savings produced by the grant exceed this amount, at $102,000 in Year 3, $248,250 in Year
4, and $394,500 in Year 5. Actual final costs for sustaining the project in Years 3-5 are yearly district savings of $29,200 in Year 3, $175,450 in
Year 4, and $321,700 in Year 5. Over the 5-year sustainability period, the costs for the project total $402,125, but the savings total $948,750,
leaving a net ongoing cost of -$546,625-meaning the district will SAVE $546,625 over 5 years by sustaining this project.

100 16. What percentage of these costs will be met through cost savings achieved through implementation of the program?

Total cost savings from section B of the Financial Impact Table divided by total sustainability cost from section A of the Financial Impact Table. If the
calculated amount is greater than 100, enter 100 here.

17. Please explain how these cost savings will be derived from the program.

Applicants who selected spending reductions in the five-year forecast as a goal must identify those expected savings in questions 16 and 17. All
spending reductions must be verifiable, permanent, and credible. Explanation of savings must be specific as to staff counts; salary/benefits; equipment
costs, efc.

Due to adjustments made to education delivery (implementation of personalized success plans and increased assessment and wide-scale
use of problem-based learning), students will already be receiving one-on-one academic attention and programming which will increase




lachievement while reducing the need for tutors. 2 tutors currently on staff at $35,000 salary and $16,000 in benefits each per year will be cut
rom the PLS staff and budget in Year 1, saving $70,000 in salary and $32,000 in benefits-or $102,000 total--per year moving forward. Cuts will
be sustained, so these savings will be realized in all 5 sustainability years. Establishment of the teacher credentialing program in Year 4 will
allow us to cut 5 paraprofessionals whose duties can be performed by pre-service teachers/college students at no cost to the district. In Year 5,
the teacher credentialing program will be expanded and 5 more paraprofessionals can be cut (for 10 total). Paraprofessional salaries are
$25,000 per staff member per year, and paraprofessional benefits are $4,250 per staff member per year. Paraprofessional cuts will resultin a
savings of $125,000 in salaries and $21,250 in benefits-or $146,250 total--in Year 4 and $250,000 in salaries and $42,500 in benefits-or
$292,500 total--in Year 5. Factoring in the savings of $102,000 per year from tutor cuts, the total cost savings will be $248,250 for Year 4 and
$394,500 in Year 5. Balanced against annual ongoing project expenditures of $100,925 in Year 1, $82,800 in Year 2, and $72,800 per year in
Years 3-5, ultimately the project will provide the district with an overall savings (rather than expense) of $1,075 in Year 1, $19,200 in Year 2,
$29,200 in Year 3, $175,450 in Year 4, $321,700 in Year 5, and $546,625 across the 5-year period.

0 18. What percentage of sustainability costs will be met through reallocation of savings from elsewhere in the general budget?

Total reallocation from section C of the Financial Impact Table divided by total sustainability cost from section A of the Financial Impact Table
Note: the responses to questions 16 and 18 must total 100%

19. Please explain the source of these reallocated funds.

Reallocation of funds implies that a reduction has been made elsewhere in the budget. Straight A encourages projects to determine up front what can be

replaced in order to ensure the life of the innovative project.

|None--not applicable

D) IMPLEMENTATION

20. Please provide a brief description of the team or individuals responsible for the implementation of this project, including other consortium
members or partners.

This response should include a list of qualifications for the applicant and others associated with the grant. Please list key personnel only. If the
application is for a consortium or a partnership, the lead should provide information on its ability to manage the grant in an effective and efficient
manner. Include the partner/consortium members' qualifications, skills and experience with innovative project implementation and projects of similar
scope.

Enter Implementation Key Personnel information by clicking the link below:

Add Implementation - Key Personnel

For Questions 21-23 please describe each phase of your project including its timeline, and scope of work.

A complete response to these questions will demonstrate awareness of the context in which the project will be implemented and the time it will take to
implement the project with fidelity. A strong plan for implementing, communicating and coordinating the project should be apparent, including
coordination and communication in and amongst members of the consortium or partnership (if applicable). Not every specific action step need be
included, but the outline of the major steps should demonstrate a thoughtful plan for achieving the goals of the project. The timeline should reflect
significant and important milestones in an appropriate time frame.

21. Planning
a. Date RangeMar 2016-Aug 2016

b. Scope of activities - include all specific completion benchmarks.

dvertise and hire for Grant Project Coordinator, Behavior Specialist, Clerical Support, and Behavior Coaches (first 30 days) Hire evaluator
and establish evaluation plan (within 60 days of award) Begin remodel of Manchester for Intake processes and personalized learning service
area (within 60 days of award--complete by August 2016) Establish best protocols to determine personalized learning plan (within 60 days of
award) Begin collecting lacking baseline data (first 90 days) Provide all PLS teachers Career Advising training (Spring 2016) Provide all PLS
eachers Project-based learning training (Spring 2016) Research and Study of Rubrics for Assessing Life Competencies (Spring 2016) First

echnical Advisory Team meeting (April 2016--hold quarterly thereafter) Purchase/development/selection of comprehensive intake system
protocols (within 90 days of award) Provide all PLS teachers Behavioral Supports training (Summer 2016) Selection/Development of Rubrics
or Assessing Life Competencies (Summer 2016--by mid-July) Development of Badging system (Summer 2016 with research and
communication about the concept and logistics occurring beginning within 60 days of receiving funding) Second advisory team committee
meeting (July 2016)

22. Implementation(grant funded start-up activities)
a. Date RangeSept 2016-June 2017

b. Scope of activities - include all specific completion benchmarks

[Train staff on Intake/Assessment System (Aug 2016) Review data and select and recruit struggling students for personalize success
planning (Aug-Sept 2016) Launch use of comprehensive assessment system (Oct 2016) Launch Personalized success plans (Oct 2016)
Implementation of Career advising/mentoring program (Sept 2016) Implementation of Problem-Base Learning districtwide with incentives for
teachers to utilize PBL in classrooms during the grant year (Sept 2016) Implementation of badging system on a small scale (Sept 2016) Third
ladvisory meeting (Oct 2016) Engage community partners to expand experiential learning (fall 2016, begin offering new opportunities winter)

23. Programmatic Sustainability (years following implementation, including institutionalization of program, evaluation and communication of program




outcomes)
a. Date RangeJuly 2017-on

b. Scope of activities - include all specific completion benchmarks

Continue all activities--each year expand the use of comprehensive evaluation and personalized success plans to more PLS students. In
IYears 4 and 5, offer to other districts.

E) SUBSTANTIAL IMPACT AND LASTING VALUE

24. Describe the expected changes to the instructional and/or organizational practices in your institution.

The response should illustrate the critical instructional and/or organizational changes that will result from implementation of the grant and the impact
of these changes. These changes can include permanent changes to current district processes, new processes that will be incorporated or the
removal of redundant processes. The response may also outline the expected change in behaviors of individuals (changes to classroom practice,
collaboration across district boundaries, changes to a typical work day for specific staff members, etc.). The expected changes should be realistic and
significant in moving the institution forward.

Please enter your response below:
Ithough an integrated K-12 guaranteed and viable curriculum allows for a foundational education, PLS has found that the missing
component is intentional teaching and the lack of the development of 21st Century skills (creative and critical thinking, problem solving, risk
aking, communication, collaboration, relationship building, resilience, grit, understanding and accessing resources, citizenship, empathy,
accountability, responsibility, coping, financial literacy, time management, etc.). These skills are essential to success in college, careers, and
life. In addition to the thorough and superior intake/assessment process for differentiation of services, Becoming Ready will build ways in
hich students will develop 21st Century skills through intentional teaching, identification, self-reflection, measurement of skills and personal
progress through problem-based and experiential learning curricula, teacher professional development, and establishment of a new
assessment and tracking system for measuring 21st Century skills and college and career readiness that leverages but is not limited to
digital badges. Becoming Ready will empower us to establish a unique, comprehensive, and superior intake and assessment process that
ill help educators determine the specific differentiated program that students need-and want-to engage them and facilitate their success in
school and as global citizens while providing them with a sense of hope for their future. Through Becoming Ready, we will build on an already
robust regional partnership between public schools in the urban, First Ring, and suburban Greater Cleveland area and businesses, colleges
(Cleveland State University, Lakeland Community College, and others), and communities. We will focus on determining/identifying and
acilitating development of the non-cognitive skills students need to have in place to increase the likelihood of success in school and, most
importantly, in life through a wide variety of experiential learning opportunities offered in partnership with these area organizations. Our goal is
o personalize student learning and provide authentic problem-based and experiential learning opportunities that allow students to connect
hat they learn in the classroom to the real world to ensure college and career readiness. To achieve this, we need to: (1) Establish a system
hat will allow students to build and measure their non-cognitive skills through a robust curriculum that employs appropriate and valuable
assessment strategies in an inclusive, equitable learning community. (2) Ensure student choice and student voice in career and college
planning, by: (a) Allowing students to pursue interests and passions; (b) Empowering students to engaging in the community and global
orld; and (c) Establishing meaningful relationships and connections for emotional growth. (3) Ensure students are socially and emotionally
supported. (4) Establish broad-base of community partners to form a collaborative with same vision for student success. Becoming Ready
represents a rethought vision of what education can and should be: individualized, engaging, and exciting. Through more personalized
assessment and learning planning and districtwide adoption and classroom implementation of problem-based learning supplemented by a
ider range of experiential learning opportunities (job shadows, internships, dual-enroliment opportunities, self-directed independent study,
and other hands-on and on-the-ground activities) we will realize this vision and increase student achievement and readiness for college and
careers among all students and especially our students struggling most.

25. Please provide the name and contact information for the person and/or organization who will oversee the evaluation of this project.

Projects may be evaluated either internally or externally. However, evaluation must be ongoing throughout the entire period of sustainability and have
the capacity to provide the Ohio Department of Education with clear metrics related to each selected goal.

Please enter your response below:

Led by President/CEO/Owner Rosalie Mangino-Crandall, Insight Grants Development will supervise and support project evaluation and
reporting. Insight is serving or has served as the evaluator for a total of 31 education grant projects to date, nearly all of which were grants
directly made to schools and all of which served school-age populations. Rosalie can be reached at 716-474-0981, 585-762-6808,
Rmangino@insightgrants.com, or rosaliemangino@gmail.com. www.insightgrants.com

26. Describe the overall plan for evaluation, including plans for data collection, underlying research rationale, measurement timelines and methods
of analysis.

This plan should include the methodology for measuring all of the project outcomes. Applicants should make sure to outline quantitative approaches
to assess progress and measure the overall impact of the project proposal. The response should provide a clear outline of the methods, process,
timelines and data requirements for the final analysis of the project's progress, success or shortfall. The applicant should provide information on how
the lessons learned from the project can and will be shared with other education providers in Ohio. Note: A complete and comprehensive version of
the evaluation plan must be submitted to ODE by all selected projects.

IThe grant will be evaluated using a mixed methods approach that assesses measurable outcomes achievement, indicators, implementation
progress and quality, and program compliance using both formative and summative assessments. Becoming Ready leaders have devised a
thorough, comprehensive framework for accurately and objectively assessing project performance on an ongoing basis. Toward that end,

activities will be guided by a formative, process, and outcome evaluation. Multi-modal qualitative and quantitative data collection will occur

across all stakeholder levels. Data will be systematically documented, analyzed, and reported to project leadership and stakeholders

regularly. Qualitative feedback will be gathered via the following: student satisfaction with educational planning and success plan




implementation. Senior Exit Survey (June 2016); bi-annual student 40 Assets Survey; parent/administrator satisfaction survey (once per year).
IAdditionally, our we will measure stated Student Achievement outcomes annually using these tools: state testing results to measure
achievement of outcomes 1-10, graduation rates to measure achievement of outcomes 11 and 12, and digital badge system results to
measure achievement of outcomes 13-17. Indicators for Student Achievement the will be measured at least twice per year, and Cost Savings
outcomes and indicators measurement will be ongoing with monthly documentation and financial reporting reviews. All data will be
aggregated by sub-group. Transitional Longitudinal data for our special education students will be collected and analyzed throughout 2016 in
order to determine the degree to which this subgroup is connected to college and career opportunities. Our evaluation approach also
includes a process for ensuring continuous improvement. Data and information presented to and reviewed quarterly by our advisory team
and then presented to the Superintendent and Board. At each review, challenges and obstacles will be identified and plans for project
improvement with clear aims, action items, persons responsible, and timeframes for completion and reporting back identified. All
improvement plans will be submitted to the Superintendent and Board for approval or recommended revisions. At least once per year a
summary of project progress will be presented to other stakeholders (parents, community members, students, staff, etc.) through summary
reports presented on the website and/or through the district newsletter. Stakeholders will be invited to respond/comment and make
recommendations for increased success. A comprehensive evaluation plan indicating all data to be collected, by who, from who, when, and
using which tools will be created in collaboration with the evaluator after an award has been made and the evaluator officially hired.

27. Please describe the likelihood that this project, if successful, can be scaled-up, expanded and/or replicated. Include a description of potential
replications both within the district or collaborative group, as well as an estimation of the probability that this solution will prove useful to others.
Discuss the possibility of publications, etc., to make others aware of what has been learned in this project.

The response should provide an explanation of the time and effort it would take to implement the project in another district, as well as any plans to
share lessons learned with other districts. To every extent possible, applicants should outline how this project can become part of a model so that
other districts across the state can take advantage of the learnings from this proposed innovative project. If there is a plan to increase the scale and
scope of the project within the district or consortium, it should be noted here.

PLS will begin scaling up the project locally during the sustainability period by increasing the number of students to which comprehensive,
strengths-based and college and career readiness skill assessment is offered each year. By the end of the grant year, all secondary students

ill have a personal success plan, though the 100 selected struggling learners will have more detailed plans as they will have participated in
more detailed assessment. By the end of the sustainability period, we anticipate the majority of our students will have participated in the
comprehensive assessment process at least once and will have more complete plans as a result. At least partial scaling up of the project
regionally is also highly likely. PLS is already collaborating with and surfacing as a leader and facilitator for a group of more than 20 area
schools working to establish a common digital badge system. When PLS's badge system goes into place under this project, we already
know our colleagues will be interested in sharing the system and we are ready to incorporate them. To ensure the system is comprehensive,

ell-thought out, likely to work for multiple districts, and intraoperative, PLS will continue to meet and communicate with area districts
hroughout the badge development process, soliciting their input and feedback along the way. Once the system exists, the cost and time
involved for other districts to leverage it should be minimal. Scaling up the full project will be more complex, however we plan to begin offering
our comprehensive strengths-based assessment system and the development of personalized learning plans as services to other districts

ithin the Years 4 and 5 of the sustainability period. This will enable other districts to participate in key project elements without necessitating
a significant investment of time and financial resources. Finally, to ensure other districts interested in our model do have the opportunity to
replicate it, we will work with our evaluator through the project life to steadily build a project "blueprint” that documents what we did, how, what
resources and staff were involved and required, where the project worked, and where lessons were learned. We will disseminate this to our
colleagues through the state and seek to present it at state and nation education conferences.

By virtue of applying for the Straight A Fund, all applicants agree to participate in the overall evaluation of the Straight A Fund for the duration of the
evaluation time frame. The Governing Board of the Straight A Fund reserves the right to conduct an evaluation of the project and request additional
information in the form of data, surveys, interviews, focus groups and other related data on behalf of the General Assembly, Governor and other
interested parties for an overall evaluation of the Straight A Fund.

PROGRAM ASSURANCES: | agree, on behalf of this applicant, and any or all identified consortium members or partners, that all supporting documents

contain information approved by a relevant executive board or its equivalent and to abide by all assurances outlined in the Straight A Assurances
(available in the document library section of the CCIP).

|I accept - Amy Harker - Director of Student Services - Perry Local Schools - 12-2-2015
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Consortium Contacts

|No consortium contacts added yet. Please add a new consortium contact using the form below. |




Partnerships

Perry Local (047902) - Lake County - 2016 - Straight A Fund - Rev 0 - Straight A Fund
Sections » |

Partnerships

Telephone Email Address Organization Name Address Delete
Number Contact

National Alliance on 1 Victoria Square,

Pat Kohut 4406391200 pkohut@namilake.org Mental lliness (NAMI) DA, |
Lake Count Painesville, OH,
| 44077
. cbukowski@crossroads- Crossroads Mental 8445 Munson Rd, ,
Colgie | BT | aatmsrlnil lake.org Health Service Mentor, OH, 44060
(440) 352- 933 Mentor Ave,
Dick Bennett dbennett@lakecountyymca.org Lake County YMCA 015348 Painesville, OH,
3303
44077-2519
. Noday- ] Alliance for Working P.0.Box 123, ,
Toni Krager 440.525.9017 awt@thinkmfg.com Together Mentor, OH, 44061
Alcohol, Drug Addiction .
’ ’ 1 Victoria Square
Kim Frazier (Bl Bl kfraser@lakeadamhs.org e _Mental el #205, , Painesville,
3117 Services (ADAMHS
OH, 44077
Board)
1 Victoria Square,
Lake County General Suite 125, ,
Ron Graham 4403502358 rgraham@lcghd.org Health District Painesville, OH,
44077
Case Western Reserve (o (B
Patricia Heilbron 216-368-1916 patricia.heilbron@case.edu Universit Avenue, , Cleveland,
4 OH, 44106
Lakeland Communit; Vs e
Dione DeMitro 440.525.7513 DDeMitro@lakelandcc.edu y Drive, , Kirtland, OH,
College
44094
177 Main Street, ,
Matt Battiato (Rl el battim@odjfs.state.oh.us Lele Cgunty J9b il Painesville, OH,
4000 Family Services
44077
3033 Wilson
Katherine ~Schram  513.766.7105 513.766.7105 Naviance Boulevard, Suite

500, , Arlington, VA,
22201




Implementation Team
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Implementation Team

Responsibilities Qualifications Prior
Relevant
Experience
Betty Malchesky Director of Dr. Malchesky She received her Doctorate in Dr. Doctorate in Organizational 25
Jo Curriculum and  will coordinate  Organizational Leadership from Malchesky's Leadership from Nova
Assessment Professional Nova Southeastern University in experience Southeastern University 2007
Development 2007. Her Dissertation was a includes,
and Teacher longitudinal case study of aligning
Credentialing computer-based reading federal
program intervention and its impact on funding to
research. reading comprehension as district goals,
measured by Ohio Achievement ensuring a
Assessments. She is the district plan
Director for our three 21st for
Century (after-school) grants. Response to
Intervention
(Rtl), working
with school
data teams
to refine
instruction,
and
facilitating K-
12

professional
development

in co-
teaching,
content area
reading,
differentiated
instruction,
and
curriculum
revision.

Amy  Harker Becoming Amy Harker, Amy has 30 years of experience She applied Bachelors - Mount Union 25
Ready Project Director of as an educator and is currently  for, won, and College Masters Baldwin
Director/Director Student a Director of Student Services managed Wallace College
of Student Services and and College and Career multiple Superintendent's licensure
Services & College and Readiness. She has previous from Ashland University
College and Career implemented the Design school
Career Readiness, will Learning and Learning Through grants
Readiness serve as a .25 Internship courses, and she (including the

FTE Project facilitates supports for areas a US ED PEP
Director (PD), such as Limited English grant).
overseeing all Proficient and Gifted

grant populations.

implementation

activities;

supervising

project staff;
leading project
team (PT) and
advisory team
meetings;
communicating
with partners
and school staff;
ensuring data
collection and




Lew

Lisa

Galante

Shields

Chief Financial
Officer

Supervisor of
Special
Education

reporting;
overseeing
adherence to
the budget; and
leading
assessment
and curriculum
development
and policy work-
-including digital
badge system
creation
(conceptually),
the
comprehensive
strengths-
based
assessment
system,
personalized
success plan
format, and
personalized
and experiential
learning
opportunities.

Lew will
oversee and
ensure all
proper tracking
and reporting of
project
expenditures
and cost
savings,
reviewing
numbers at
least monthly
and employing
state budget
codes in all
documentation.

Lisa will provide
supervision of
the
comprehensive
strengths-
based
assessment
protocols; serve
as an advisor
for
development,
implementation,
and monitoring
of personalized
success plans;
facilitate
behavior

Lew is the district's Chief
Financial Officer. As such, he
has extensive experience
tracking and reporting
expenditures, costs, savings,
and matching dollars using
state and federal budget codes.
His high level of excellence is
evidenced by having received
the Certificate of Achievement
for Excellence in Financial
Reporting for seven years in a
row from the Government
Finance Officers Association.

Lisa has been the special
education supervisor for fifteen
years. As such, she has led
district staff in ensure adequate
assessment of struggling
learners and special education
students and in the
development of Individualize
Education Plans. She also
serves as the district PBIS
coach for the State support
team and is a certified crisis
prevention intervention (CPI)
trainer for Perry Schools.

Lew
oversees all
financial
aspects of all
district
grants.
Currently, the
district has
multiple
active grants
including but
not limited to
21st Century
Community
Learning
Centers, US
ED Carol M.
White PEP
grant,and a
grant from
the Martha
Holden
Jennings
Foundation.

Bachelor's of Mathematics from
Kenyon College - licensures in
Business Management and
School Treasurer

Lisaregularly She has a Master's in

provides
systematic
behavioral
support
personalized
for students
with extreme
needs. She
has
implemented
successful
behavior
interventions
to support
inclusion for
our students

curriculum and instruction and
licensure as an intervention
specialist.

5
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TO
BE

TO
BE

HIRED

HIRED

Behavioral
Specialist

Behavioral
Coaches

management
initiatives; and
work directly
with the 1.0 FTE
Behavioral
Specialist and
Behavioral
Coaches. She
will continue to
support and
oversee the
Behavioral
Coaches once
the Behavioral
Specialist has
been phased
out.

A Behavioral
Specialist will
be contracted
through
Crossroads to
provide training
to Behavioral
Coaches and all
district staff,
student
assessments
and crisis
intervention, and
to deliver PBIS
Tier Il (small
group/class)
and Il
(individual)
interventions.

3 part-time
Behavior
Coaches will be
hired to support
PBIS and
provide Tier Il
and Il
inteverntions,
model
strategies that
promote good
mental health
and behavior,
and offer group
and one-on-one
behavior
training and
support to
peers.

Licensed Mental
Health/Behavioral Health
Professional/Psychologist/MSW
with mental health experience

Certified classroom teachers
with strong communication,
leadership, and instructional
skills and special education
backgrounds and/or interest in
behavioral and mental health

with
individualized
education
plans.

5+ years of
mental
health
experience
and 2+ years
of behavioral
interventions
experience

2+ years of
teaching
experience
and peer
leadership
experience
required

Licensed Mental
Health/Behavioral Health
Professional/Psychologist/MSW
with mental health experience

certified teachers with
bachelor's degrees or higher




